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ABSTRACT 

 

School plant planning includes instructional spaces planning, administrative places planning, 

circulation spaces planning, spaces for conveniences planning and accessories planning are 

essential in teaching learning process. Management is necessary for school plant which 

improves the effectiveness. It is goal directed which involves a series of on-going activities, 

individuals and groups working together, use of resources, efficiency and effectiveness. As a 

leader of the school head teacher should manage the school plant. Head teacher has the 

responsibility to manage the school plant though she/he may not be knowledgeable in some 

aspects such as school facility design and building construction. The purpose of the study was 

to investigate the role of the head teachers in non-government secondary education of Feni; a 

district located in the eastern part of Bangladesh. The study examined the extent of head 

teacher‟s participation and implementation in the provision of School Plant Management in 

the administration of non-government secondary schools of Feni districts in Bangladesh. 

Descriptive survey research design employing simple random sampling was used to sample 

72 assistant teacher‟s, 24 head teacher‟s and 24 school managing committee chair-person 

(SMCC) from both rural and urban schools at Feni district comprises 6 upazilas (sub-district). 

The instruments used for data collection were questionnaire and Interview. The questionnaire 

was validated by experts in the field of education. The results revealed that the extent of head 

teachers‟ role in the provision of School Plant Management in secondary schools in 

Bangladesh was satisfactory. Study showed that head teachers‟ used quality improvement 

measures, teamwork and ensured that legal framework prescribed by the government was 

well complied by. The head teacher‟s were also involved in academic activities by observing 

and checking the students‟ and teachers‟ work, monitoring students discipline. Significant 

differences did not exist in the mean perception scores of head teachers‟ and teachers 

regarding the extent of head teachers‟ engagement in provision of School Plant Management 

in the non-government secondary schools. This research revealed that, though head of the 

school‟s are struggling for striking down the balance between laws and implementation, a 

unique guideline for head teacher could boost the future scopes of the non-government 

secondary schools. It was recommended among other issues that, regular interactive meetings 

for instance; radio-link and „meet the people-tour‟ should be conducted for the head teachers 

and local representatives, and other stakeholders. A separate handbook with codified laws 

and rules regarding School Plant Management could bring maximum outcome.   
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CHAPTER: ONE 

INTRODUCTION 

 

1.1. Background of Study: 

Schools are the basic structural institutions to deliver formal education in any country. 

Education effecting individual as well as national development which is being realized by 

people all over the world, especially in the developing nations (Abdul Kareem, 2012). To 

implement an educational program it is essential to build a school (Ejieh 2010).To establish a 

physical school infrastructure it is undoubtedly important to make a school plant plan. School 

plant  means the school building, all materials, furniture and equipment attached and 

unattached to the building, all structures and features on the school site, including paths, 

roads, parking lots, playgrounds, open grounds, trees, flowers and other objects used for 

implementing or supporting the implementation of an educational program (Ejieh, 2010).  

 

The term „school plant‟ carries a wide meaning. It includes, the school building, play-ground, 

furniture, classroom, library, hostel, apparatus, and equipment, school offices, black-board, 

school record etc. Its material conditions should be conductive for the all-round development 

of the student-physical, emotional, social, cultural, aesthetic and moral. Good learning 

environment should be created by the school plant. It is the most important factor in the 

whole educational process. School environment involves human resources and students 

material resources. 

 

School plant planning includes instructional spaces planning, administrative places planning, 

circulation spaces planning, spaces for conveniences planning and accessories planning are 

essential in teaching learning process. These spaces could enhance teaching and learning 

depends on their location within the school compound, their structure, and accessories. It is 

believed that a well planned school plant will gear up expected outcomes of education that 

will facilitate good social, political and economic arrangement, effective teaching and 

learning process and academic performance of the students. School plant planning ensures 

that school buildings and grounds, equipment, materials, technical and other service systems, 

facilitate and support the provision of education by a school. 
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According to Uko (2001), effective management of school facilities requires knowledge, skill 

and expertise in handling different facets of the school system. This to her calls on the ability 

of the principal to set required objectives, supervise facilities usage, formulate plans for 

procurement and ensure actual management and supervision of available facilities to attain 

set goals of the school system. The principal as the manager of the school organization 

therefore has the onerous task of mobilizing available human resource to ensure a proper 

running of the school. Complimenting, Mbipom (2002) opined that school facilities comprise 

the physical expression of the school curriculum in the construction, internal and external 

arrangements of the buildings, equipment, grounds, surroundings, general appearance which 

include the flower beds, paths, orchards, shrubs, playgrounds, classrooms, assembly hall, 

dining hall, desks and school farms. 

 

Management is necessary for school plant which improves the effectiveness. It is goal-

directed which involves a series of on-going activities, individuals and groups working 

together, use of resources, efficiency and effectiveness. School plant management requires 

the making and carrying out a series of decisions by individuals and groups in building 

school a plant according to need, operating and using it effectively and efficiently and 

ensuring that it is in a functional state as the educational program is being implemented. It is 

very important to have a person who could implement as well as manage the plant and the 

head teacher could be the person to manage the total plant. Various publications, research 

papers, books, theoretical frameworks, emphasized the importance of the role of head teacher 

for managing the schools plant. As a leader of the school head teacher should manage the 

school plant. Head teacher has the responsibility to manage the school plant though she/he 

may not be knowledgeable in some aspects such as school facility design and building 

construction but his/her and other teacher‟s inputs during decision making is necessary 

(Ejieh, 2010).  

 

As school head, the entire school community looks upon leadership to bring them together 

for a valuable cause, protect the gains of hard work and sustain collaborative efforts 

(Adesina, 2011). Traditionally the roles of the head teacher in effective management of the 

school include the following: it is his responsibility to embark on budgeting for the school. 

This includes fiscal and material budgeting on agreed periodic and yearly basis; leadership 

and supervision of instruction- the head teacher is first and foremost, the instructional group 
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leader in the school, thus, providing instruction leadership has been identified as one of the 

vital roles of the head teacher as the school administrator Dowian (1983), at the secondary 

school level, the head teacher is usually involved in a variety of situation that calls for 

leadership; in planning, organizing, directing, coordinating, and decision-making; execution 

of curriculum policy received form the schools board. It is the head teacher who possess 

vision  and understand of the dynamics of change that is most likely to make meaningful 

development to the implementation of the curriculum, the head teacher dose this by 

identifying the need improvement and to develop a programs of action, to coordinate and 

conduct in-service, pre-service  and continuing education programs and workshop for 

teachers as well as to plan facilities including identification of resource materials, supplies, 

and equipment, textbooks and audio-visual aids respectively; physical plant management and 

provision of custodial service; pupil personnel administration; management of health, safety 

and environmental programs of school; Management of staff personnel of school, 

Peretomode (1995). 

 

In Bangladesh the reality in the arena of school plant planning is that the initiatives are taken 

by the local community to establish a non government high school. In that time in school 

plant planning though the head teacher‟s role is necessary but it does not happen. But his/her 

role for the school plant management is very important and we cannot ignore that issue. So, it 

is necessary to investigate the role of head teacher in school plant management and its 

importance in non government secondary school of Bangladesh, the role of head teacher in 

this perspective and to assess head his/her roles in school plant management in terms of 

government rules and regulations have become pertinent for intensive study. 

 

1.2. Main Objectives: 

The main objective of the study was to find out and assess the role of Non-government 

secondary school‟s head teacher in school plant management in the context of Bangladesh.  

 

1.3. Research Question: 

To fulfill the main objective following research questions were identified and addressed in 

this study- 

1. What are the government rules and regulations for school plant planning and it‟s 

management for non government schools? 
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2. What type of role does head teacher play in school plant planning and its 

management? 

3. What are the gaps between the government rules and practices of head teacher in 

school plant management? 

4. What are the challenges faced by the head teacher‟s in School plant management in 

Bangladesh? 

 

1.4 Rational of the study: 

Many studies indicate that there are links between roles of head teacher in school plant 

management. Like the physical environment of a school is a major determining factor in the 

attainment of its objectives. Dr. (Mrs.) Ihuoma & P. Asiabaka (2008) and many more which 

are mentioned letter. In order to develop the school plant management of secondary schools 

in Bangladesh especially in non government schools the research is looking forward for in 

developing the role of head teacher in plant management. Facilities management is an 

integral part of the overall management of the school. The actualization of the goals and 

objectives of education require the provision, maximum utilization and appropriate 

management of the facilities. Furthermore, advances in science and technology, necessitate 

that the school manager should adopt modern methods of facilities management. This will 

improve the quality of teaching and learning. A direct relationship exists between the quality 

of school facilities provided and the quality of the products of the school. The researcher 

studied this research in Nigeria. In larger schools, the principal is assisted by one or more 

“vice-principals”, “assistant principals”, “associate principals”, or “deputy principals”. Their 

position is secondary to the principal with regard to school governance. Assistant principals 

generally perform specific duties such as handling student discipline, curriculum, student 

council or student activities whereas the principal has the ultimate responsibility for the 

school as a whole (including faculty and staff, physical plant, etc.). Wikipedia (2012).  

 

Moreover another studyby Lawanson, et. al. (2011). Suggest that school facilities are those 

things that enable the teacher to carry out his/her work well and also help the learners to learn 

effectively. School facilities are vital tools in the teaching and learning process, hence the 

justification for their adequate provision and management. The school facilities are divided 

into instructional, recreational, residential and general-purpose types. They can be maintained 

through regular, emergency or prevention and periodic maintenance. The authors also did this 

http://en.wikipedia.org/wiki/Vice-principal
http://en.wikipedia.org/wiki/Assistant_principal
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research in Nigeria. Management of human resource in public secondary schools by head 

teacher‟s in kakamega east district has raised serious concerns, leading to some of the head 

teacher‟s being rejected, redeployed, penalized and physically harmed, yet human resource 

management is critical to schools‟ ability to achieve their goals. The challenges for head 

teacher‟s in human resource management and how to effectively cope-up with them. The 

head teacher while trying to manage human resource they recruit and select, remunerate, 

train, motivate, discipline and appraise their staffs. While performing these functions, 

recruitment and selection based challenges, remuneration based challenges, training based 

challenges, motivational based challenges, discipline based challenges and appraisal based 

challenges may arise. Successful recruitment and selection requires competent selection 

panels, qualified and experienced potential employees and funds. Kennedy M. Wichenje et. 

al. (2012). These all study are investigated in all over the word, but there is no such prior 

research has done in secondary schools in Bangladesh especially in the non-government 

schools in Bangladesh. Thus this research appears to be the first academic investigation of 

this phenomenon in non-government schools in Bangladesh.  

 

1.5. Limitation of the research: 

This study is limited under the prospects of area limitations, school limitations and 

insufficient fund. The area of this study is limited to Feni district in Bangladesh. The study is 

limited by a number of factors. Firstly, the research is limited only in Feni district in 

Bangladesh and it is not possible to spend huge time for collecting data. Secondly, time 

constraint lead to get narrower outcomes. In addition, the school limitation refers to one 

single district of Bangladesh. It also influences the representativeness of the survey 

considering the amount of respondents. 
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CHAPTER-2 

SECONDARY SCHOOL AND PLANT MANAGEMENT IN BANGLADESH 

 

2.1. Secondary Education: 

In Bangladesh secondary education means the middle level between primary and higher 

education. To give the concept of secondary education Bangladesh Education commission 

has mentioned “In education system, the curriculum of post primary education and pre 

graduate education is branded as secondary education”. Secondary education is the second 

level of education structure. According to the age of learners, secondary education is the 

education of adolescent and post adolescent period (Education commission Report 1974: 29). 

It means secondary education works to build middle class manpower for the national 

development of a country (National Education Commission Report 2003: 68). As part of 

education system Bangladesh give special emphasis on Secondary education. Other education 

commission reports also comply with present structure of public education policy of 

Bangladesh. From the very first year of independence Bangladesh government its education 

sector to build a nation with skilled citizen. 

 

2.2. Structure of Secondary Education in Bangladesh: 

Structure of secondary education, now seven year term secondary education is usual in 

Bangladesh. This education is divided into three levels. The structure of tree level based 

secondary education is given below. 

Higher secondary level 

Eleven-Twelve 

(Two Years) 

Secondary level 

Nine-Ten 

(Two Years) 

Junior Secondary level 

Six-Eight 

(Three Years) 

 

Table-1: The structure of tree level based secondary education 
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2.3. Short acquaintance of these levels is mentioned below: 

2.3.1. Junior Secondary Level: 

Junior Secondary Level is three year term, from class six to class eight. This is the primary 

level of secondary education. In this level one faced curriculum is running. There are 2,394 

junior secondary schools in Bangladesh. These schools established and managed by private 

authorities. About 9, 95,216 students enrolled in those junior secondary schools. 

 

2.3.2. Secondary Level: 

Secondary level is two year term. From class nine to ten.  Curriculum of this level comprise 

with separate discipline such as; Humanities, Science, and Business Studies. There are 322 

government and 16,102 non-government secondary school in Bangladesh. Numbers of 

student in this level are respectively 2, 66,919 and 81, 90,159. 

 

2.3.3. Higher Secondary Level: 

Higher secondary level is two year term from class eleven to twelve. In this level students 

have option to choose from three different routes. There are 11 government and 997 non-

government institutions which promote higher secondary education. Respectively 16,494 and 

8, 22,377 learners study in these institutions. Apart from this there is an opportunity to study 

at higher secondary level in 868 governmental and degree college. About 01 million students 

study at higher secondary level in these colleges. 

 

2.4 School Plant Management of Secondary Education in Bangladesh: 

School Plant Management is a complex process like school mapping. But it is the 

responsibility of management to build effective School Plant Management with due 

resources. Bangladesh government has taken this responsibility through education ministry. 

Though this is the sole responsibility of government, in Bangladesh secondary education is 

promoted and ran by private individuals or local community members. This voluntarily 

engagement of private authorities is unlike many other developed countries. (Akhter and 

Begum, 1994). 

 

Secondary education level is very important in the education system of any country. 

Secondary education bridges among the different levels. A part from this learner‟s own brain 

and skills develop only in the secondary education level and learners. As this level is terminal 
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for most of the students, secondary education plays a vital role in building skilled human-

resource for a nation. Nevertheless; secondary education yet not provided to all. Institutional 

facilities are still not up-to-mark and there is discrimination in different territory of the 

country (Akhter and Begum, 1994). 

 

In many places of Bangladesh secondary schools have been established by either by an 

individual or personal or by local community members without school mapping and school 

plant regulation. As a result in same place more schools have been established while there are 

no single school in other places. For the lack of school catchment area and legal provision 

schools are not established in accordance with the balanced geographical density (Akhter and 

Begum, 1994).  

 

Total institutions providing junior and secondary education are 20, 297 in 2015. Out of 20, 

297 schools only 804 are funded by government and the rest 19493 are managed by non-

government authorities [female public: 147, female private: 2432]. In 2015, the total 

enrolment is 9.74 million among them 5.91 million (53%) are girls giving gender parity index 

near 114%. Number of students per institution is 480 in 2015. (Source: BES, BANBEIS-

2015) 

 

Government manuals of 2010[REF; APPENDIX- F] states that every secondary school must 

have at least 11 teaching staffs. Government schools in Bangladesh are moderately 

complying with this provision while condition of non-government schools is not satisfactory 

as regards to teacher‟s number. Teacher‟s number is not always maintained as per student‟s 

ratio. Yet most of the government schools regardless of urban and rural area are always 

provided at least 11 teachers (personal observation).  

 

Total teacher‟s at present are 2.43 lac with 61701 female teacher‟s. The percentage of female 

teachers is 25.6% in 2015 and 20% in 2005.In 2015, teacher student ratio (TSR) was 1:40 and 

average number of teachers per institution was only 12 among all teachers 67.88% were 

trained. This percentage is 29.42% in junior schools 71.62% in Secondary and 63% in higher 

secondary institutions. In the total institution in 2015 the share of Junior Secondary 

institutions is 12%, Secondary institutions 83%, school and colleges offering higher 

secondary 5%. Among all institutions (19826), more than 98% (98.4%) are privately 
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managed and only 1.6% was publicly managed. Rural urban distribution reveals that in 2015, 

77% institutions were located in rural areas, 68% teachers are working in the rural 

institutions, and 71% students are studying in rural institution. 

Type Manag

ement 

Number of 

Institution 

Number of Teachers Number of Students Indicator 

Total Girls 

Ins. 

Total Fema

le 

% of 

Femal

e 

Total Girls %of 

Girls 

TS

R 

SP

I 

T

PI 

Junior 

Secondary 

Private 2394 533 1934

2 

5342 27.62 59521

9 

220669 55.8

4 

20 16

5 

8 

Total 2394 533 1934

2 

5342 27.62 39521

6 

220669 55.8

4 

20 16

5 

8 

Secondary 

School 

Private 16102 2432 1947

25 

46571 23.92 81901

59 

437875

6 

53.4

6 

42 50

9 

12 

Public 322 147 7646 2336 30.55 26591

9 

130499 49.0

7 

35 82

6 

24 

Total 16424 2579 2023

71 

48907 54.47 84560

78 

450925

5 

102.

53 

42 51

5 

12 

School & 

College 

Private 997 153 2087

3 

7195 34.47 82237

7 

429385 52.2

1 

39 82

5 

21 

Public 11 3 531 257 48.4 16494 4723 28.6

3 

31 14

99 

48 

Total 1008 156 2140

4 

7452 82.87 83887

1 

434108 80.8

4 

39 83

2 

21 

Govt. 

Primary 

Public 471 0    52907 29930 56.5

7 

 11

2 

 

Total 471 0    52907 29930 56.5

7 

 11

2 

 

All 

School 

Private 19493 3118 2349

40 

59108 25.16 94077

52 

502881

0 

53.4

5 

40 48

3 

12 

Public 804 150 8177 2593 35.32 35532

0 

165152 49.2

5 

41 41

7 

10 

Total 20297 3268 2431

17 

61701 25.60 97430

72 

519396

2 

53.3

1 

40 48

0 

12 

Table-2: Number of School, student and teacher by type and management, 2015 (Secondary Education) 

(Source: BES, BANBEIS-2015) 
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Non government institution‟s provision 1989 [REF; APPENDIX- F]. provides that, every 

school must have separate laboratory and adequate equipments playgrounds and space for 

extra-curricular activities. Though government legislation widely covered up detailed 

infrastructure and development framework for non government institutions in Bangladesh, no 

specific or at least one single guaranteed funding option was recommended by. Moreover; 

equipments, laboratory materials and technical instruments are not quality full (personal 

observation).  

 

The 2015 Education Survey revealed that 85.38% of all institutions had electricity facility; 

the percentage was 52.8% in junior secondary schools, 89.79% in secondary schools and 98% 

in higher secondary institutions. Number of institutions having multimedia was 71.9%. This 

percentage was 13.32% in junior schools, 80.86% of secondary and 94.76% of higher 

secondary institution. Relatively more institutions had computer facility; 36% of junior 

secondary, 89.33% of secondary, 99% of higher secondary, 87.29% of all institutions. It is 

seen that nearly 99% institution reported use of teaching materials. (Source: BES, BANBEIS-

2015) 

 

The number and percentage of institutions receiving MPO is 23.14% of junior schools, 

90.68% of secondary schools and 83.05% of HSE institutions. It is reported that 60% of all 

institutions offered computer education. This percentage are 19% for junior schools, 64% for 

secondary schools and 96% for higher secondary institutions. It is found that only 59% 

institution had computer teacher in 2013. It is found that some institutions offered computer 

education even without computer teacher. (Source: BES, BANBEIS-2015) 

 

In the context of secondary schools‟ land area rules are very clear, but not implement. In 

practical sense government provision of 1989 [REF; APPENDIX-F] states that in (rural & 

urban) every school must have 0.25 acre at least for junior secondary schools. For the upper 

secondary schools require area is 1.00-1.50 acre. In practice many urban and semi urban 

schools are multi-storied buildings; thus total required space is well accomplished with, while 

the objective of the provisions are yet too far to reach (Source: BES, BANBEIS-2015). 

 

Though after liberation developments in secondary education in Bangladesh significantly 

moving forward, the gaps between urban and rural facilities yet not marginal. In the other 
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hand government funded secondary schools, though few in numbers, are providing better 

accommodation and equipments support to its‟ students and staffs. While non government 

secondary schools are bearing huge students load their funding option as well as School Plant 

Management are technically not up-to-mark. Last but least there is no single legal instrument 

which contains the term „School Plant Management‟. Codified school plant management 

procedure is now very much in need for effective school governance. The discrimination 

within education sector is not less than intra ministerial authorities though highest budget is 

allocated for education sector in national yearly budget. Proper distribution and effective 

management as well as regular inspections are some of the necessary policy measure to be 

taken (personal observation). 
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CHAPTER-3 

REVIEW OF RELATED LITERATURE 

 

This chapter is divided into four main sections on the basis of research question. These four 

main sections are also divided into different important sub-section to give clear idea about the 

study. Before discussion the main section, general important ideas about the role of head 

teacher of non-government secondary school in school plant management are given here to 

fulfill the need of the study. Different sources of literature such as books, journals, articles, 

thesis paper and other documents etc. were used in the chapter for in-depth discussion.  

 

3.1 School Plant: 

School plant can be described to mean the site, building, equipment and all the facilities 

within the school which enhance the teaching and learning activities and at the same time 

protects the physical well-being of the teachers and the learners. School plants according to 

Olagboye (1998) consist of the basic system and structures which a viable school or 

institutions‟ needs in order to function effectively and to fulfill the purpose for which it was 

established. He further says that school plant include the following:  

- Building: classroom blocks, libraries, laboratories, workshops, hostels, staff 

quarters, assembly halls, administrative /office blocks etc;  

- Equipments: laboratory/workshop equipments, sporting kits. teaching aids etc.  

- Machinery: workshop machines/tools, secretarial machine e.g. computer etc.  

- Vehicles  

- Furniture: classroom/ office, hostels/staff furniture etc.  

- Books: text books, stationary/library books  

- Electrical infrastructure: electrical fittings, fans, AC, overhead electrical conductor 

lines, generator etc.  

- Water supply infrastructure: pipe born water, borehole, deep well water; tanks, etc.  

The school plant represents the aesthetic picture of the school conveyed by the position of 

structure in relation to one another (Bosah, 1997). It also represents the empirical relevance 

of the whole environment for the realization of the school goals and objectives. 
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3.2. The Relevance of School Plant:  

The school plant, particularly building, protects pupils, students and teachers from the sun, 

the rain, heat, cold, violent storm and insects. It also represents a learning environment which 

has a tremendous positive impact on the comfort, safety and academic performance of the 

school child e.g. Osawe (2006) in their own contribution reported that children learn best 

when they can actively explore an environment rich in materials. School plant is also relevant 

for community activities such as extra-moral classes, adult education and home economic 

centers, youth clubs, meetings, sports, conference, etc. It is therefore an incontrovertible fact 

that school plant and its environment are very important factors in the achievement of 

educational objectives. 

 

3.3. School Plant Management: 

Now-a day‟s quality of education is getting importance in all over the world. Quality of 

education delivered by teachers and the academic achievement of students of any school is 

dependent on several factors where school facilities are supreme and it can be referred to as 

school plant (Asiyai, 2012). In addition; Educational facilities such as school plant have been 

repeatedly found to have positive relationship with standard and quality of educational 

system. (Nwagwu, 1978; Adesina, 1990; Ojedele, 2000). According to Encyclopedia of 

Education (2002) as cited by Ejieh (2010), the school facility consists of not only the physical 

structure and the variety of building systems, such as mechanical, plumbing, electrical and 

power, telecommunications, security, and fire suppression systems. The facility also includes 

furnishings, materials and supplies, equipment and information technology, as well as various 

aspects of the building grounds, namely, athletic fields, playgrounds, areas for outdoor 

learning and vehicular access and parking. 

 

The school plant is a costly investment in education. It takes a lot of time, material resources 

and efforts to set up one. It seems obvious that one of the important purposes of maintenance 

is to protect this investment. Another purpose is to protect the educational value of the plant. 

The educational value of the facility refers to its appearance, usefulness in housing the 

educational programme, and the learning atmosphere that it creates. Maintenance of school 

facilities facilitates the delivery of effective and responsive services by school staff to 

students, community members and other people and agencies. Also among the purposes of 

school facility maintenance is to enhance the school‟s culture and image. 
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School plant management involves a number of on-going and related activities-determining 

the need for school plants, educational program planning, school facility or building design, 

building construction, furnishing and equipping the school, school plant operation, utilization 

and maintenance and school plant modernization or renovation  when the need arises. It is 

important for teaching learning. Effective school plant management ensures that school 

facilities are effectively used for teaching and learning with little or no interruption. It is used 

to provide helpful environment for teaching and learning, to ensure a safe, secure hygienic 

and comfortable shelter for students, teachers and other staff as teaching, learning and other 

activities of the school take place (Ejieh, 2010). The school plant is used not only to provide 

conductive environment for both teaching and learning, but also to ensure a safe, secure 

hygienic and comfortable shelter for students, teachers and other staff- as teaching, learning 

and other activities of the school take place. The whole school plant, and not just the school 

building, can thus be conceived as an instrument in education (Hagman, 1956). The prime 

reason for its existence is for the implementation of the school programme. 

 

Englehardt (1968) refers to these qualities as objectives of major concern in school plant 

planning, design and construction. He discusses six of these major objectives and offers some 

suggestions on how they can be accomplished. The following objectives should be put in 

focus when planning and constructing school plants: 

  

3.4 Spatial adequacy and desirability:  

One very important objective of school plant planning that is directly related to the 

implementation of the educational programme is the provision of adequate and appropriately 

organized spaces to facilitate and support teaching and learning activities. There should be 

enough space to accommodate the present school enrolment and any possible increase in 

student population in foreseeable future. It is desirable that learning spaces be adequate for 

both individual and group work. Adequacy of space is also sought for administrative and 

other offices needed for rendering special services to students and staff and for storing 

materials and supplies for the school. Provision of adequate spaces for outdoor learning and 

recreation should also feature as one of the objectives of school plant development. 
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3.5 Health and safety:  

Ensuring the safety, security and good health of the learner as well as other staff of the school 

is another objective that any school plant planner should accomplish. All buildings should be 

structurally adequate and enough safety features, such as fire alarm systems, firefighting 

equipment, and emergency exits should be provided. Learning takes place effectively in an 

environment in which the learner feels safe and secure. Toilet and other sanitation facilities to 

meet the needs of the students and staff should be provided.  

 

3.6. Adaptability:  

School buildings are expensive to construct and are usually intended for long-term use. While 

in use, there may be some changes in the educational programme; new subjects may be 

introduced requiring new methods of teaching or equipment that may require special storage 

facilities; there may be unexpected increase in school enrolment and any unforeseen 

development that may hasten the obsolescence of the buildings. In order to cope with such 

unforeseen circumstances, it is a desirable objective of school plant planning and construction 

to make the buildings adaptable. 

 

3.7. Aesthetics:  

Providing a school plant with beautiful surroundings is another objective of school plant 

planning. Attractive school environment with well designed buildings and other structures 

may not only stimulate learners‟ interest in schooling and appreciation of creative arts, but it 

may also engender a sense of belonging and pride for their school. Such attractive-looking 

school and beautiful surroundings are also a source of pride to the members of the local 

community of the school. 

 

3.8. Durability:  

Owing to the expected long life span of school buildings and high construction costs, 

durability is one of the objectives to be targeted when planning and constructing them. 

Durability in this case should not imply rigidity of the structures; this is because of some 

inevitable changes that often occur and call for flexible structures. Rather, it calls for the use 

of high quality building materials and competent workmanship so that the completed school 

plant can be put into good use for a long time; and at the same time, it should be easily 

adaptable as the need arises. The use of high quality building materials may be initially 

expensive but it eventually pays off in terms of relatively low cost of maintenance.  
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According to Dane (2012), A school building is primarily a school and secondarily a 

building. Without proper planning from the perspective of its purposes, scope and programs, 

the resulting structure- the “school” will almost certainly just be a “building”. No architect 

can plan a school building without guidance from the educators who will use it. As a leader 

of the school, head teacher can provide the guidance properly. Moreover, a smooth 

implementation of an educational program can only occur and the chances of actualizing its 

goals enhanced if the school plant possesses some desirable qualities or standards. Ensuring 

that a school plant meets these standards should be the major concerns of all efforts directed 

at planning, designing and constructing school plants (Ejieh 2010). Every town and 

community in the country has either a primary or secondary school or both. Some 

communities have tertiary institutions. People recognize these institutions as places for the 

education of children and youth. They are commonly characterized by school buildings and 

other features on the land on which the buildings are erected. Some writers define the school 

plant in terms of these characteristic features or physical components of schools. Adeboyeje 

(1994), for instance, defines it as the buildings, classrooms, and corridors, playgrounds and 

other lands. Some other writers however, prefer to define it in terms of its functions. To 

ensure the qualities there must be a concerned person who will be responsible for the 

implementation of the whole process.  

 

Hagman (1956) defines the school building as an instrument in education. Knezevich (1975: 

562) states that the school site and the school building are part of the broad concept known as 

the school plant. This implies that the term „school plant‟ is more than the school building 

and the piece of land on which it is situated. For our present purposes, the term means the 

school building, all materials, furniture and equipment attached and unattached to the 

building; all structures and features on the school site, including paths, roads, parking lots, 

playgrounds, open grounds, trees, flowers and other objects used for implementing or 

supporting the implementation of an educational programme. 

 

Fenker (2004) states that facilities management is a process that ensures that buildings and 

other technical systems support the provisions of an organization. School plant management 

ensures that school buildings and grounds, equipment, materials, technical and other service 

systems, facilitate and support the provision of education by a school.The International 

Facilities Management Association (2003) described facilities management as the practice of 
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co-ordinating the physical workplace with the people and the work of the organization by 

integrating the principles of business administration and architecture with the behavioural and 

engineering sciences. According to them, school facilities management is the application of 

scientific methods in the planning, organizing, decision-making, co-ordination and 

controlling of the physical environment of learning for the actualization of the educational 

goals and objectives. This culminates in the collective and participative decision making 

process towards the selection, establishment and installation of school plants; design of 

school grounds, halls and spaces; upgrading, innovation and purchase of new machineries 

and equipment; choice, design and implementation of programmes and projects; backup and 

review of management policies, practices, rules and regulations. 

 

3.9. The Need for Effective Facilities Management in Secondary Schools: 

Asiabaka (2008), maintained that school facilities management play a pivotal role in the 

actualization of educational goals and objectives by satisfying the physical and emotional 

needs of the staff and students. According to her, physical needs are met through the 

provision of safe structures, adequate sanitary facilities, a balanced visual and thermal 

environment, sufficient shelter space for work and play; while emotional needs are met by 

creating apleasant surroundings, friendly atmosphere and an inspiring environment. 

Supporting the need for effective management of facilities in schools, Fenker (2004) stated 

that it involves a planned process to ensure that the buildings and other technical systems 

support the proper discharge of operations and services within the school organization. 

Mbipom (2002), stated that school plant is a major component of school facilities. She further 

stated that since teaching and learning do not take place in a vacuum, school facilities give 

meaning to the planned curricular and extra-curricular activities. To her, any discussion on 

the school plant starts with the conceptualization of the educational programmes to be offered 

in the school. Thus, the nature and type of educational programmes will determine the nature 

and type of school plants to be provided. 

 

Asiabaka (2008) further stated, that the provision and management of school facilities must 

take into cognizance modern views of the teaching-learning process which have moved 

beyond memorizing to involvement of teachers and students in applying, analyzing, 

synthesizing and evaluating to stress the need for flexibility in time and space. Thus, the 

complexity of the learning environment requires flexibility in the design of facilities to meet 
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present day school needs- that is, the facilities should be designed to meet diverse academic 

needs of the school system. According to her, in today‟s parlance, multipurpose facilities 

used for academic activities during school hours may also be available for use by the 

community during and after school hours. Such programmes may be used for continuing 

education programmes, social activities and recreation. This requires proper scheduling of 

such facilities to allow for accessibility to the community or other public users during school 

hours without interfering with academic programmes. This will eliminate the burden of 

duplication of such facilities as conference halls, gymnasium, library, theatre, football pitch, 

tennis court, swimming pool and other sporting facilities, thereby integrating the collective 

effort towards cost effectiveness and enhancing healthy school-community harmonious 

relationship. 

  

The need for effective management of school facilities according to Hargreaves, Earl, Moore 

& Manning (2011), leads to a shift in the conception of principalship from the managerial and 

administrative perspective to that of instructional leadership whereby the principal acts as a 

leader in all aspects of the school curricula, imparting and enforcing on the intellectual and 

emotional development of the teachers, changing the instructional climate of the school and 

affecting and transforming the students learning and achievement behavior and attitude.  

 

3.10. Leader ship and Effective Management of School Facilities:  

This is a phenomenon where planning, organizing, staffing, leading and controlling the 

processes of supply, utilization, maintenance and improving educational facilities in 

secondary schools is superintended by the principal to fulfill the set educational objectives. 

Abdulkareem (2011), maintained that, in order to fulfill educational objectives, educational 

facilities are required and should be central to the extent that teachers, students and other 

personnel will enjoy their stay and perform their duties effectively, made possible by the 

principal‟s leadership ingenuity and proficiency. The school curriculum would be meaningful 

and functional if the required facilities are provided in adequate quantities at appropriate 

times and maintained properly.  

 

The realization of the importance of educational facilities has informed the demand in the 

choice of secondary schools. This commitment is demonstrated by government in the 

provision and establishment of Universal Basic Education (UBE), to bring all categories of 
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citizens into the school system and ensure retention till graduation (Ukeje, 2000). However, 

this can only be achieved if the existing facilities are properly managed especially as greater 

demands would be mounted by the users (Nwadiani, 2001). In a related study, Adeboyeje 

(2000) stated that the utilization of facilities is of various degrees depending on the extent to 

which an item has been put into effective use. This includes non-utilization, underutilization, 

maximum utilization, optimum utilization and over-utilization. Non-utilization occurs when a 

facility is not put into use at all; when a facility is not used to its fullest capacity, 

underutilization occurs. There is over-utilization, when a facility is used more than its 

capacity. All of these require the ingenuity of the principal to balance the usage and 

maintenance of available facilities.   

 

3.11. Stages of School Facilities Management:  

In managing educational facilities, there are certain stages involved. These include:  

 

3.11.1. Provision of Educational Programmes:  

Execution of educational programmes demands that facilities are provided if success is to be 

achieved. Government, school proprietors, parents and other stakeholders are expected to 

provide for their schools and be involved in every aspect of school management facilitated by 

the principal. Olagboye (2004), observed that this aspect is the most neglected in school 

management and has led to disparity in provision of facilities from one school to another. 

Khan and Igbal (2012) maintained that excellent school facilities are basic ingredients for 

good education programmes and basic to achieving set targets and achieving the literacy rate 

of a country. They stated further that the phenomenon that some schools have surplus 

facilities while others lack are an indicator of poor educational planning in schools. 

 

3.11.2. Utilization of Educational Facilities:  

The degree to which an item is used determines its sustainability or degenerative 

consequences on the expertise of the school head (Adeboyeje, 2002). In managing facilities, 

and for them to meet the objectives, caution must be taken in the usage, that is, facilities must 

not be underutilized nor over-utilized, but optimally used. That is, maximum utilization 

occurs when facilities are put into effective use in line with the primary objectives otherwise, 

it would be counter-productive.  
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3.11.3 Maintenance of Educational Facilities:  

A major problem facing schools today is that facilities are not properly managed and 

maintained. The physical appearance of most schools proves and speaks volumes. Isaach & 

Musibau (2010) asserted that poorly maintained buildings, untidy walls, leaking roofs, over 

grown compounds may suggest that education within the buildings follow the same pattern. 

Facilities tend to depreciate, wear and tear as soon as they are put into use. Hence, there is 

need for maintenance through repairs and servicing of the components and sustaining their 

working conditions and capacity. According to Adeboyeje (2002), maintenance enhances 

performance and durability; prevents wastage, corrects breakdown and shutdown services. 

Here, the principal‟s responsibility is to regularly check and recheck the available facilities 

and take necessary measures to prevent mal-functioning or non-functioning of a particular 

facility. Uko (2001); Ngoka (2003); Eze (2006), Ihuoma (2008) and Agenyi (2012), had 

identified six types of maintenance of school facilities, namely preventive; corrective, 

routine; emergency; structural and predictive Preventive maintenance includes regular 

inspection of the buildings and immediate repair of minor damages and deterioration (Uko, 

2001). This is done to avoid breakdown and to ensure optimal performance of plants and 

equipment and saves cost and time (Ngoka, 2003). Corrective maintenance includes 

remodeling, renovating and updating of existing facilities, avoiding obsolence and making 

the facilities adaptable to current educational needs (Uko, 2001). Routine maintenance 

requires periodic servicing of machines and equipments – monthly, quarterly, yearly as per 

the requirements provided in the manufacturer‟s guide (Agenyi, 2012). Emergency 

maintenance may take place due to unforeseen occurrences which may be as a result of lack 

of maintenance culture (Ihuoma, 2008). Structural maintenance is carried out due to the 

structural needs of some plants and equipment such as refurbishing, refabricating or 

reshaping due to current requirements or new designs (Agenyi, 2012). Predictive 

maintenance is seen to be the most vital and relevant as it involves the use of modern day 

computer softwares to predict equipment age, manufacturing fault, user demands, quality 

control and performance indices (Agenyi, 2012). 

 

3.11.4. Improvement of Educational Facilities: 

Apart from depreciation, facilities tend to be outdated because of changing needs of the 

society, which necessitates changes in school curricula. In this respect, facilities need to be 

improved upon from time to time. In other words, facilities improvement is the alteration or 



35 

 

modification of facilities to suit a new demand, new situation or new programmes. Wherever 

there are changes in any part of the education system, the existing facilities need 

modification, improvement or change. Improvement of educational facilities helps to meet 

the needs of specific individuals and groups within the school system. This calls for 

availability of accurate information collected through facilities audit.  

 

3.11.5. Facilities Audit:  

According to the Planning Guide for Maintaining School facilities (2003), facilities audit is a 

comprehensive inventory of a school‟s facilities that provides a standard method for 

establishing baseline information about the components, policies and procedures of a new or 

existing facility. It provides information on the status of school facilities. It is carried out by 

assessing buildings, grounds and equipment, documenting the findings and recommending 

appropriate service options to increase efficiency, reduce waste, and save money. According 

to the guide, facilities audits are important to the educational system because: 

 Help educational planners, managers and staff to know available facilities, their 

conditions, service history, maintenance needs, cost involvement and locations.  

 Provide facts, action plans for maintenance and improvement of school facilities.  

 Establish a baseline for measuring facilities maintenance progress.  

 Allow for in-depth analysis of product lifecycles occurring on a routine basis that is, 

measuring actual life versus expected life.  

 

3.12. Implication of Ineffective School Facilities Management:  

The quality of school facilities and environment shape attitude not only of the students, but 

that of the teachers and other support staff. Michael (2002) observed that, a successful 

management of school facilities is a necessary and essential investment that would increase 

quality of schools and educational performance and future outcomes. An academically 

successful school must radiate a sense of well-being of its facilities which in turn generate 

information for positive results. This will lead to effective restoration achieved through good 

design that addresses educational needs of the students. Apart from the grossly inadequate 

facilities in most secondary schools in Nigeria, the classrooms are usually overcrowded with 

up to sixty or more students in classrooms designed for only thirty or forty students, the 

chairs and desks are not enough, students therefore engage in sharing chairs, standing up, or 

sitting on windows or broken desks, a situation that generally stalls the teaching-learning 
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process, disrupts the students mental activity, and militates against the intellectual 

development of the children (Akomolafe, 2013). 

 

According to Lgbal (2012), the responsibility for managing the school plant rests with the 

head teacher or the school principal. The school head may not be knowledgeable in some 

aspects of school plant management such as school facility design and building construction, 

but his/her inputs and, in some cases, the inputs of other school staff during decision making 

in these areas may be necessary as it is the principal or head teacher and the staff that will 

make use of the buildings upon completion. It is the responsibility of the head of the school to 

ensure that the school plant is regularly maintained, kept at as near its original state as 

possible. It is also part of his/her responsibilities to ensure that the school plant is open for 

use effectively and efficiently on daily basis and that it is kept neat and tidy always. 

 

Generally, the Principal‟s responsibility in the management of educational facilities entails 

bringing together individuals as a group that will control, coordinate and articulate activities 

to achieve vetangible and holistic learning for the overall benefit of the society (Omokorede, 

2011). Buttressing this assertion, Ebong & Agabi in Nnabuo, Okorie and Agabi (2011), posit 

that School Management by principals is the totality of efforts that are brought to bear in the 

provision and delivery of education to ensure that both human and material resources 

allocated to education are used to the best advantage in the pursuit of educational objectives 

and goals. The School Management team headed by the principal must develop, support and 

equip staff with knowledge and skills to respond positively to the ever changing phenomenon 

of education to meet contemporary societal challenges. Abdulkareem (2011), opined that to 

achieve this, there must be continuous increase and adequacy of educational facilities, 

because the existing ones are often overstretched, poorly maintained and cannot provide and 

foster desirable, creative and harmonious problem-solving skills. 

 

3.13. Prerequisites for Effective School Plant Planning:  

Planning a functional school plant is a complex task. It involves putting up functional 

buildings and other structures that will be adequate for present and future use and also 

provide a conducive setting for effective teaching and learning. It requires considering a 

number of political, social, economic and other environmental factors that are related to the 

educational programme, the school plant and students‟ behaviour. There are a number of 
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conditions and procedures that are crucial for the success or otherwise of such a project. They 

include but are not, necessarily, limited to the following: 

 

3.13.1 Importance of School Site: 

As Stewart (2006) points out, school site affects the importance the public holds of its 

schools. It also conditions how visitors and newcomers perceive the school. It is possible that 

it also affects how children in a school perceive it. The location of the site may also affect the 

children‟s attitude to school attendance and possibly the achievements of some of them at 

school. 

 

It is important for school administrators and school heads to regularly monitor the site needs 

of their schools which may arise out of increase in student enrolment and the attendant need 

for new structures to accommodate them. Site needs are also indicated when new facilities 

are required to house modern instructional equipment and materials. 

 

3.13.1.1. Responsibility for site selection  

Selecting and developing a school site should be an organised and rational process that is 

based on adequate and accurate information about the school programme and the local 

community of the school under consideration. Good practice requires that site selection be 

done by a committee of competent people. The task requires the coordinated effort and 

special skills of a team made up of school administrators, teachers, community members, 

public officials, architects, engineers, landscape architects, town planners, and legal 

consultants. All these people and their leader should be reporting directly to a local 

educational administrator or to an official of the Ministry of Education appointed for the 

purpose. 

 

Note should also be taken of the interests of the community members concerning to 

recreational and other social activities. They should also prepare a list of some technical 

requirements or general criteria in respect of the desirable features and characteristics of good 

school sites. These criteria, or a set of standards or desirable characteristics against which the 

potential sites will be evaluated. The general criteria on which any potential site should be 

evaluated should include the following- safety and security, size, accessibility, noise level, 

location, topography, soil conditions, shape, utilities, and, if the site is to be purchased, the 

cost. 
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3.13.1.2. Site Acquisition and Development: 

After the choice of a site has been made and approved by the appropriate agency or office, 

appropriate arrangements have to be made for the acquisition and development of the site. 

There are two common legal methods of acquiring land for school sites in the country. The 

more common method of acquiring land for use as a school is as donation by a community, a 

family or an individual. The majority of public school sites in the country today were 

acquired by the different ministries and Boards of Education through such a method. 

 

3.13.1.3. Furniture and Equipment as Part of School Plant Planning: 

Furniture usually refers to such items as desks, tables, chairs, seats and benches. They can be 

made of wood, metal or plastics and are usually easily moveable. Equipment refers to two 

types of items those attached to the building, built-in lockers, kitchen cabinet and air 

conditioners; and those not attached to the building, globes, television sets, picture projectors, 

computers, and some games equipment. These and similar items are essential elements of the 

school plant without which the school buildings will not be functional.  

 

The Council of Educational Facility Planners (1969: 135) has explained why the proper time 

to think about them is before and during the designing of the buildings. This, according to 

them, is due to the mechanical and electrical requirements of some furniture and equipment. 

 

3.13.1.3.1 Selection of Furniture and Equipment:  

The furniture and equipment requirements of the school have been determined and the types 

available in the market have been identified in one or more of the ways highlighted above, 

the next task is to select the suitable ones. For a new school building to satisfy the needs for 

suitable learning environment, adequate and comfortable accommodation for the occupants, 

there is the need to give considerable attention to the selection of the appropriate furniture 

and equipment.  

 

3.13.2. Effective leadership: 

Successful planning and execution of any programme or project depends on effective 

leadership. As regards a school plant, an effective leader should, in addition to good 

leadership qualities, have a good knowledge of the academic programme, psychology of 

learning and the impact of school facilities on student behaviour. The leader should be able to 
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create an atmosphere where people will be free to put forward their own views and work to 

the best of their abilities. Effective leadership demands that the leader be capable of 

identifying some professionals and lay citizens who have good knowledge of the education 

programme, the goals of education and basic aspects of school infrastructure. It requires that 

the leader should be able to know the people working with him/her, the skills and 

competences that they have and assign the right tasks or roles to the right people. The leader 

of a team saddled with the responsibility of planning a school plant should not only know the 

vision and mission of the school system but should also be able to make them explicit to his 

team members so that each of them will be able to see how his efforts will contribute towards 

actualising them. In order to achieve success in the assignment, the leader should be current 

with good practices and new developments in school plant planning. 

 

Headteachers should maintain discipline in their schools by helping their staff and students 

develop unique and individual personalities with a cultural background and group 

consciousness. The school administration therefore involves students to make choices in life 

reasonably and independently through guidance and counselling. Kumar (2011) in her study 

of secondary school strikes explains that discipline in schools is a function of the school 

administration. It depends on the headteachers administrative, supervisory, and 

organizational, leadership abilities and styles since he bears the general responsibility of 

clarifying the school purpose and philosophy. The effects of schools in poor areas can often 

outweigh the impact of family background and practices (Orodho, 2014). 

 

3.13.3 Effective communication: 

Effective communication is one of the basic requirements for success in planning. Members 

of each committees or study group should not only be clearly informed about their tasks and 

responsibilities, they should also be made to know how their contribution fits into the general 

scheme of things. Easy flow of information between members of a team and between one 

team and another should be ensured.  

 

Whoever is the leader of the whole planning effort should be in constant communication with 

each team, ensuring that work is going on as expected and helping to find solutions to any 

problem encountered or identified by each team. In attempting to solve some of the problems, 

the leader may have to seek the assistance of relevant resource persons or experts. Being able 
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to get experts to resolve problems encountered by some teams is one of the ways of ensuring 

the success of the planning effort. Success is further enhanced by effective coordination of 

efforts which is, in turn, enhanced by effective communication. 

 

3.13.4 The School Plant and Local Community: 

The school plant in both urban and rural areas of the country is a structure through which 

many parents hope to realize their dreams and educational aspirations for their children. To 

them, the school presents a window of opportunity to both the rich and the poor, more so with 

the democratization of education in the country. A well-designed and attractive school plant 

is often a source of pride to the local citizens and generates goodwill for public education 

among them. According to Young, Green, and Roehrich-Patrick (2003), the quality of school 

facilities influences citizen perception of schools, which in turn, influences their support for 

public education. 

 

Ngoka (2003), observed that a community is a body of people living in the same locality and 

having a common cultural and historical heritage and the willingness to work together. He 

identified some of the agencies within the communities through which effective and efficient 

school-community relationships are maintained. They include Parents Teachers Association 

(PTA) School Based Management Committee (SBMC), Social Clubs, Old Student‟s 

Association, Board of Governors and Women Association. In the same vein, Nwangwu, 

(2007), observed that a school does not exist in isolation. It exists in social setting, in other 

words, it is an integral part of the community in which it is situated. This therefore means that 

the community as well as the general public in one way or the other owns and supports the 

school. He further stated that as a result of this support, these people deserve to be informed 

on regular basis on the progress and activities of the school. Both the school and the 

community have tremendous influence on the character and behaviour of the youths. The 

school as well as the community should understand and appreciate the need for mutual co-

existence. There is, therefore, absolute need to create opportunities and forum where views 

on school policies, programmes, activities are discussed. 

 

Okwor (2008), emphasized the need for cooperation between the school and the community 

in the education of children because the school and the community are symbiotically related. 

Advocating move on the importance of home-school cooperation, Akubue–1992 in Igbo 

(2002) stated that whilst few would doubt that the main influence of child‟s life is his home 
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that of the school is a good second home. The closer the cooperation between these two the 

happier the child and more successful his development in every respect. Therefore, school 

community relations is a series of planned activities and media through which the school seek 

to learn about the community. These activities include informing the community about and 

interpreting when necessary, the purpose, programmes, problems and needs of the schools. 

The school plant serves a number of important purposes for members of the community in 

both rural and urban areas of the country. It often serves as a venue for different social 

functions like civic reception of some important visitors and dignitaries, wedding receptions, 

community or town meetings and other occasions and functions that require the gathering of 

a large number of people. In fact, in many towns and cities, the school site is the only area 

where there may be adequate space to accommodate the crowd that show up at such 

functions. Its importance as a venue to the young ones as an arena for recreation after school 

hours should not be underrated. In addition to social functions, the school plant is often used 

as a venue some non-formal education programmes like adult or mass literacy programme, 

and also serve as study centers for some university and colleges of education part time 

programmes. In fact, without the cooperation of the school heads who allow the use of their 

school plants, it would have been very difficult for tertiary institutions in the country to 

operate their sandwich programmes. 

 

3.13.5 Educational Specifications: 

Educational specifications are neither precise statements of the instructional programme nor 

are they prescriptions of what is to be done by the design professionals. The document 

provides the rationale on which the architect will base the design of the facility. The design 

professional needs the information contained in the document before developing the 

architectural solution to educational problems. According to the Council of Educational 

Facility Planners (1969: 47), the emphasis in the term „educational specifications‟ is on the 

term educational. Educational specifications, according to them: are clearly separate from 

architectural specifications. To serve their primary role in shaping the design, organisation 

and formation of facilities, they must, first of all, describe the learning activities that will 

occur. In addition, they must describe, thoroughly and concisely, the number, grouping, and 

nature of the people involved; the spatial relations of facilities and site; the interrelationships 

of instructional programme with each other and with non-instructional activities; the major 

items of furniture and equipment to be used; and any special environmental provisions that 

would improve conditions for the learning situation as well as staff efficiency. 
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3.13.5.1 Purpose of Educational Specifications:  

The main purpose of developing educational specifications as hinted above is to serve as a 

means of communication between educators and architects. The document also serves some 

other important purposes. Some of these purposes as identified by the North Carolina State 

Board of Education (2002) are outlined below.  

a. It serves as a means of shaping individual thought and reaching a consensus. Writing 

educational specifications affords the staff of a school an opportunity to collect and 

analyses relevant information about many factors and sharpen their thinking with 

regard to methods of teaching, utilisation of space furniture, equipment and other 

variables that are related to their work in the school. Writing educational 

specifications affords them the opportunity to study, read about or review these 

variables, discuss them together and arrive at a consensus before the document is 

forwarded to the design professionals. 

b. It serves as a means of public relations. This means that it solicits the active 

participation of the members of the community as parents are actively involved in 

committees and subcommittees. Representatives of community agencies are also 

consulted in the process. The net effect of this is that the community members are 

more likely to be more supportive of the school than would be the case if they are not 

involved.  

c. It serves as a means of continuous and final evaluation. This is because it provides a 

tangible statement against which the various stages of the design and construction 

process can be evaluated. It accomplishes this purpose through the continuous 

dialogue which should exist between the architect and the educators concerning the 

compatibility of the educational programme and the facility. 

 

3.13.6 School Plant Operation: 

School Plant Maintenance and operation are closely related concepts but two different 

functions. It is customary to treat or discuss maintenance and operation together probably 

because of the overlap in some aspects of the two functions. A clean and functional school 

plant is vital to the success of any educational programme. According to Lackney& Pious 

(2009), “all of the successes in planning and designing a school facility are overshadowed by 

poor housekeeping.” 
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School plant operation consists of the services and activities required to keep the school plant 

functioning. It includes cleaning, disinfecting, caring for grounds, and similar housekeeping 

duties which are repeated somewhat, regularly (Knezevich, 1975). Plant operation is 

concerned with ensuring that the school pant is open for use, neat, comfortable, safe, and in 

good sanitary condition for the occupants. It is the duty of the head teacher to see that all the 

activities necessary to keep the school plant in that condition are performed each day that the 

plant is to be put into use or is in use. 

 

3.13.7 School Plant Utilisation:  

It is the duty of the school head to ensure that the school plant is ready for use when due and 

that it is correctly used for the purpose for which it is meant. This is necessary in order to 

prevent any disruption of the educational programme. We had earlier stated that using the 

school buildings and equipment in the right way prolongs their life spans and prevents 

avoidable damage.  

 

Kochhar (1978) is right by stating that using the school plant for educational purposes 

requires careful direction or much of its effectiveness can be lost. If the design of a facility 

follows function, then the type of activity specified for the facility should be taking place in 

that facility. Otherwise, that facility is being incorrectly used.  

 

Effective use of school buildings and classrooms needs careful planning and supervision. 

Effective use of school buildings involves the following: 

 Ascertaining that each room in the building is used to its capacity.  

 Ensuring that assignment of space reflects the best educational use of that space.  

 Ensuring that special rooms like music rooms, the science laboratories and fine arts 

rooms are used only for the study of the special subjects for which they were 

designed. 

 Making sure that all non-instructional spaces are used for their intended purposes.  

It has been observed that adequate attention is now being paid to School Plant Planning 

throughout the world‟s educational systems (Nwagwu, 1978; Adesina, 1990; Ojedele, 2000). 

This study has been especially designed for School Head teachers who play an important role 

in the successful implementation of School Plant Planning and its total Management. It aims 

to equip head teacher with the necessary standards and procedures in implementing the 



44 

 

program. The School Head teacher is constantly involved in decision making, planning, 

organizing, communicating, influencing, coordinating, and evaluating. These managerial 

processes are carried out in the areas of academic programmes and activities, construction 

and maintenance of physical facilities, staff and student personnel services, special services, 

and public relations. In carrying out these duties they work in collaboration with the ministry 

of education, Education boards, students and guardians, and all other relevant stakeholders in 

the internal and external environment.  

 

Akhter and Begum (1994) suggested that the role of a head teacher as a administrator in a 

school plant planning are very important in Bangladesh. The head teacher has the 

responsibility to manage the school plant; she/ he may not be knowledgeable in some aspects 

such as school facility design and building construction but his/her and other teacher‟s inputs 

during decision making in these areas may be necessary as it is the head teacher and the 

school staff that will make use of the buildings after their completion. It is his/her 

responsibility to ensure the regular maintenance of school plant. School administrators must 

ensure proper maintenance of school plant in order to facilitate effective teaching and 

learning process. School plant maintenance refers to the keeping of school site, building and 

equipment in as near their original state of utility as possible (Olutola, 1981). It is also part of 

his/her management responsibilities to ensure that the school plant is open for use effectively 

and efficiently on daily basis and it is kept neat and tidy always. In his/her attempts to 

achieve these and other ends for which the school plant has been built, the head teacher or 

principal must make use of teachers, other school staff and students, detailing their duties and 

roles and coordinating their efforts to ensure that the right things are done at the right time 

(Ejieh, 2010). 
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CONCEPTUAL FRAMEWORK 

 

The study was conceptualized basing on the variables that were used in the study. In this 

conceptual framework it was conceptualized that secondary schools‟ achievement was 

influenced by a combination of various variables, namely head teacher‟s skills and 

participation in management process. The focus was on the head teacher‟s who were the 

central independent variable. School staffs‟ skills and participation in various activities 

depended on the head teacher and eventually determined the school wellbeing.  An effective 

head teacher ensures that he employs organizational skills which lead to effective teaching 

resulting into high academic achievement. Skills that influence academic achievement 

include the head teachers‟ management strategies, implementation of legislation measures, 

and skills in curriculum based establishment and teamwork. The conceptual framework is 

useful to the study in various ways. First the study is based on the premise that head teacher 

plays a significant role in determining academic performance. Site selection, co-ordination, 

effective leadership encompasses a variety of tasks and roles whose effective rationalization 

positively affects overall achievement of a school. The data were collected using 

questionnaires, interviews and undocumented circumstantial observance. The questionnaire 

was preferred for its suitability to this study. It was suitable as a method of data collection 

because it allowed the researcher to reach a larger sample within limited time. It also ensures 

confidentiality and thus gathers more candid and objective replies. The questionnaires were 

prepared both for head teacher‟s and class teachers as well as chairman of the school 

managing committee. The conceptual framework for this study was designed by researcher‟s 

own motivation with the theoretical and technical support of the research supervisors. The 

context of Bangladesh largely differ with other developed countries. Thus it was a must to 

build a unique framework which suits our context. The info-graphics below is the framework 

used in the research. 
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Conceptual Framework of the Research: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure: Conceptual Framework (Source: Author) 
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CHAPTER: FOUR 

METHODOLOGY 

 

4.1. Introduction: 

This chapter describes the methodology or research design of the study. Methodology is the 

way a research is conducted. According to Morrison and Scott (2006), “Methodology is the 

theory or set of ideas about the relationship between phenomena of how researchers gain 

knowledge in research contexts and why” (p.153). According to Kumar (2011) research 

methodology is one of the ways to find out the answer to the question. It implies that the 

process: 

i. is being undertaken within a framework of a set of philosophies 

ii. uses procedures, methods and techniques that have been tested for their validity 

and reliability 

iii. is designed to be unbiased and objective 

The study explores role of Head Teacher in School Plant Management of Non Government 

Secondary Schools in Bangladesh. 

 

4. 2. Nature of the study: 

Weiers (2008) suggests four types of studies and one of them is descriptive research which 

describes something and its goal is to describe a problem. Ghauri and Gronhaug (2005) stated 

descriptive methods as the problem is structured and well understood. Descriptive research is 

the most relevant to this study because it is going to identify the role of head teacher of non-

government secondary schools. However, here mixed method research will be applied where 

both qualitative and quantitative data will be collected simultaneously. Data and evidence 

will be gathered from different sources using a combination of different data generating 

instruments. This study will be based on both primary and secondary data. The main sources 

of data will be the documents (government rules for school plant planning management), 

head teacher‟s, smc presidents and assistant teacher‟s. 

 

4.3. Study Area: 

Feni district will be the case study area for in depth investigation of the study.   



48 

 

4.4. Population: 

All the head teacher‟s and assistant teacher‟s of the secondary schools will be the population 

of this study. 

 

4.5. Sampling: 

Mc Burney and White (2009) defined sampling as a subset of the population. Sampling is 

used to understand the population. The effective sampling is therefore reflecting the 

population. As the population is very wide, but time and financial supports are limited; a 

sample of the population will be selected for data collection.  

Table-1: The sampled Head teacher, Assistant teachers and Chairperson of SMC 

Category Detail about sampling 

i. Schools  24 non-government secondary schools will be selected 

purposively. 

ii. Head Teachers  Each Head teacher of these schools will be selected purposively as 

sample  

iii. Assistant teacher  Three assistant teachers from each school that means a total of (24 

× 3) 72 will be selected randomly. 

iv. Chairperson of 

SMC 

Each Chairperson of SMC of these non-government secondary 

schools will be selected purposively. 

Table-3: The sampled head teacher, assistant teachers and chairperson of SMC 

 

4.6. Tools for collecting data: 

The following tools or techniques will be developed to collect data for this study- 

I. Document (Government rules and regulations) analysis: 

Government rules and regulations for school plant planning will be used to find out 

the official management procedure. 

II. Semi structured Interview with Head teacher’s: 

Semi structured interview schedule will be prepared to explore the importance of 

present school plant planning and management and head teacher‟s role  in school plant 

planning management.  

III. Questionnaire for Assistant teacher’s: 

Schwab (1999) suggested that questionnaires are measuring tools that are used for 

collect information from individual respondents. Questionnaire will be developed to collect 
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information about the importance of present school plant planning management and head 

teacher‟s role in school plant planning management from assistant teachers. 

 

IV. Questionnaire for Chairperson of SMC (School Management Committee) 

Schwab (1999) suggested that questionnaires are measuring tools that are used for 

collect information from individual respondents. Questionnaire will be developed to collect 

information about the importance of present school plant planning management and head 

teacher‟s role in school plant planning management from Chairperson of SMC (School 

Management Committee). Questionnaire will be conduct for the Chairperson of SMC (School 

management committee) and community leaders involved in school activities. 

 

4.7. Data analysis: 

Researcher will use 3 types of data collection tools and both Qualitative and Quantitative data 

for triangulation to ensure the validity of Data.  

For analyzing and interpreting collected data a combination of qualitative and quantitative 

analysis techniques will be employed.  

 

4.7.1. Qualitative Analysis: 

Qualitative data gathered by questionnaire, interview and Focus Group discussion will 

be analyzed descriptively to explore the major themes, patterns of the practices and 

comparison between document and practice. 

 

4.7.2. Quantitative Analysis: 

Quantitative data obtained from questionnaire will be analyzed quantitatively. The 

simple statistical techniques such as, frequency distribution, percentage etc. will be used to 

analyze quantitative data. 

 

4.8. Ethical Issues and consideration 

In each step of conducting the study, researcher was very much conscious to ensure ethical 

concerns. In time of literature review researcher was given more concern to avoid plagiarism. 

Besides this, researcher provided the consent from with description of all important sides of 

study manner to get permission from schools for data collection. Researcher provided the 

main purpose of the study in consent form and made participants know about the purpose. 
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The researcher tried to follow the appropriate way tried best build rapport with concerned 

personnel. Researcher did not create any pressure and unease situation for institution or 

individual or group in time of data collection. So that real data was came out form the 

sources.  

 

In time of interview and Questionnaire, Researcher ensured the Head teachers, Assistant 

teachers and presidents of SMC that their identity and obtained data would not be disclosed at 

any means. Researcher also assured that the obtained data evidence would be used only for 

the research purpose. Researcher did not provide own opinion and make any judgment to 

them, so that it could not make any kind of reflection on respondents.         
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CHAPTER: FIVE 

ANALYSIS OF FINDINGS AND RESULTS 

 

5. Analysis of Findings and Results  

5.1 Introduction: 

This chapter includes findings from survey and interview and its analysis. The findings are 

present with the help of table and figures to easily understand the interpretation of data 

collection. Further, it contains the results of this study based on analysis of finding and the 

theory. 

 

The categorized questions were asked to three different group of stakeholders related to the 

study. First group includes head teacher. Second group includes assistant teacher and third 

group includes chairperson of school management committee. 23 interview questions were 

asked to the first group i.e. head teacher. All of 24 head teachers were asked and they were 

chosen by the random sampling method. 23 questions were asked to the second group i.e. 

assistant teacher. All of 72 assistant teacher were asked and they were chosen by the random 

sampling method. 23 questions were asked to the third group i.e. chairperson of school 

management committee (SMC). All of 24 chairperson of school management committee were 

asked and they were chosen by the random sampling method.    

 

5.2. Responses from the Head Teacher on School Plant Management: 

5.2.1. Introduction: 

Researcher has been carried out this research is association with 24 head teacher of selected 

non-government secondary schools of Feni district.  Cordial help of 24 male respondents 

boosted up the data collection process of this study. 

 

5.2.2. Results found from interview questionnaire survey followed by further interview 

with head teacher’s (24): 

Section: 2 

School Plant Management 

Question  Relevant  

Legislations 

Data  found Standard 

[Ref: 

Govt. 

Rule] 

Below 

Standard 

[Ref; Govt. 

Rule ] 
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Total School Area Provisions of 

recognition and 

renewals provisions 

of the non-

government 

academic institutes-

1989. 

4(2b)  

Min 0.7 acre-  Max 

4.41 Acre 

22 02 

Number of Class 

Room 

[7 Nos  as in Govt. 

Rule] 

4[3][b ,c] Min 11, Max 23 18 06 

Area of the Class 

Room 

(10 Sft per Student) 

4(3)[b ,c] 400 sft - 850 sft 22 02 

Total Students 

City-300/260 

Suburban 230/180 

4(4)[b ,c] Min 600- 3500 max 24 00 

Number of Shifts  „Act of giving salary-

allowance (Teacher, 

stuffs) of government 

part and  Human 

resource related 

indication of Non-

government Academic 

institutes (School, 

College, Madrasha, 

Technical Institutes-

2010 )  

8.    

Morning shift  &  

Day shift 

20 04 

Head Teacher Room 4(3b)  Yes               No 24 00 

Assistant Head 

Teacher Room 

4(3b)  Yes               No 10 14 

School Office Room 4(3b)  Yes               No 24 00 

Teachers Rest Room 4(3b)  Yes               No 08 16 

Separate Rest Room 

for Male/Female 

4(3b)  Yes               No 16 08 
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Students 

Spectacular and 

Parents Visiting 

Room 

4(3b)  Yes               No 02 22 

 Laboratory and 

Workshop 

[Mandatory] 

          4(10)  Computer Lab     

Science Lab  

Language Lab  

 Other‟s 

20 04 

General Conference 

Room 

Non-Mandatory 

No legislation  Yes               No 20 04 

Electricity Facility No legislation  Yes               No 24 00 

Museum No legislation  Yes               No 00 24 

Number of 

Buildings 

No legislation 1-7 No s 24 00 

Design of Buildings No legislation Multi-Dimensional 

(F ,L, I, U) 

24 00 

Sufficiency of 

Building 

4(3b)  Enough       Not 

Enough 

20 04 

Types of Furniture 4(9)  Chair          Table   

 Bench  

Blackboard/White 

Board   Multimedia   

 Graf Board Book 

Self      

 Pikadani  Dustbin 

18 06 

Canteen No legislation  Yes               No 10 14 

Pure Water Supply 

[Mandatory] 

4(12)  Yes               No 18 06 

Library 

[Mandatory ] 

4(11)[b]  Yes             No 20 04 

Prayer Room No legislation  Yes             No 06 18 
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Auditorium No legislation  Yes             No 13 11 

Hostel 4(14)  Yes             No 01 23 

Play Ground 4(13)  Yes             No 21 03 

Gymnasium 4(13)  Yes             No 00 24 

Toilet/Latrine 

Mandatory as per 

Rule 

4(12)  Yes             No 24 00 

Pond No legislation  Yes               No 11 13 

Cycle Shed No legislation  Yes               No 02 22 

Security Guard and 

Cleaner Separate 

Room Near Main 

Gate  

No legislation  Yes               No 03 21 

Table-4: Results found from questionnaire survey followed by further interview with head 

teacher‟s (24) (Section-2, School Plant Management) 

 

Q-1:   Do you know about the School Plant Management? 

All of the head teacher‟s of the selected high schools are well aware of School Plant 

Management. (Ref to Appendix A, Q-1) 

 

Q-2: Would you please tell me, what School Plant Management is? 

This open question regarding the conceptual definition of School Plant Management was well 

answered by head teacher though all information didn‟t match exactly; large portion still 

serves the basic elements and functions of School Plant management. School Plant 

Management served the needs of role for effective and administration. In collective opinion 

we found; land infrastructure, equipment, environment is the key elements of the school and 

School Plant Management played that role through their support and idea. Some new idea 

and perception include the mental health and household disputes of students. School Plant 

Management worked voluntarily with these issues and got huge outcome. So their 

observations might change the definitions of School Plant Management if continued in large 

scales techniques. They also motivated that, more skilled School Plant Management is the 

more it cop-up with resources and returns of academic outcomes. Small percentage of head 
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teacher enlarged the concept of School Plant Management by implementing few practical 

tips. 

 

Q-3: How did you come to know about School Plant Management? 

In the interview Question no 3 (Ref. to Appendix A, Q-3) is about perceptive source of 

School Plant Management. Seventy one percentage of head teacher‟s were informed by own 

enquiry while, 29% got the same through government and private training. Which is shown 

on column chart below.  

 

 

 

 

 

 

 

 

Q-4: Do you know about the government rules and regulation of School Plant 

Management? 

All of the head teacher‟s of the selected high schools are know about the government rules 

and regulation of School Plant Management. (Ref to Appendix A, Q-4) 

 

Q-5: What are the Government Rules and Regulations for School Plant Planning and 

Management? 

This interview question no 5 was open for all head teacher‟s which received great attractions. 

Researcher received much information though they were not similar. Government Rules and 

regulations about School Plant Management was given below:  

1. every school must have 0.25 Acre to 1.50 acre land as in government law. 

2. every school must have building or semi-building infrastructure. 

3. every student should get 10 square feet space. 

4. total space for school must be more than 3300-4000 sft. 

5. student number should be 300/260 (Boys/Girls) student. 

6. every school must have adequate furniture‟s, such as Chair, Table, Bench, High        

bench, Wardrobes‟ etc. 

0%

29%

0% 0%

71%

0%
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7. every school must have separate library and laboratory. 

8. head teacher will be the member secretary of smc according to government rule. 

9. head teacher will schedule the holidays and casual leave. 

10. head teacher and smc president will jointly maintain school‟s bank account. 

11. every school will have inspection register. 

12. health and safety should be assured by school head. 

13. there must have separate toilet facilities. 

14. every school must maintain daily register for marking student presence. 

15. head teacher will be the head of daily academic matters. 

16. site selection should be done together with head teacher. 

17. head teacher will act as the „head of accounts‟ of school. 

18. head teacher have to sign all register at the end of day. 

19. every school must maintain yearly accounts as guided by government. 

20. head teacher will monitor academic works. 

21. head teacher will co-ordinate with smc and assistant teacher. 

22. head teacher will run awareness campaign against tobacco and drugs. 

23. head teacher will aware all staffs about the demerits of physical punishments. 

24. smc will employ teachers and head teacher for school. 

25. smc will call for proposal from suppliers for procurement. 

26. smc will approve annual budget and development budget. 

27. smc works as a custodian of the school. 

28. smc maintains the school property. 

29. school must provide separate quarter for head teacher. 

30. head teacher will act as academic head. 

 

Q-6:   Are you concern about your School Plant Management? 

The question no 6 was all of the head teacher‟s concerned about participation at School Plant 

Management. (Ref to Appendix A, Q-6) 

 

Q-7: If yes, what type of role do you play in School Plant planning and it’s 

Management? 

 Head teacher were mostly delegated the professional administrator role while large 

percentage were engaged with some other task. Eighty eight percent of head teacher‟s 
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directly involved in school plant management as administrator as the academic head, 13% 

head teacher‟s were engaged with site selection process and 54% head teacher‟s were 

engaged in building related task, 29% head teacher‟s do equipment related job, 37% head 

teacher‟s deliver the other service of (moderator/event‟s organizer/library maintainer, co-

curricular activities). This is shown on Table below (Ref to APPENDIX A, Q-7).  
 

Head teacher(24) Work Type Percentage 

21 Professional Administrator 88% 

03 Site Selection 13% 

13 Building Related 54% 

07 Equipment Related 29% 

09 Others(Co-Curricular ,Events, Club ) 38% 

02 All or more than three  Task involve 100% 

Table-5: Head teacher‟s responsibility for school plant management 

 

Q-8: If no, why? 

Not applicable as it was follow-up question (Ref to APPENDIX A, Q-6). 

 

Q-9: What are the areas of your decision? 

This questions no 9 (Ref to APPENDIX A, Q-9) was regarding the area of School Plant 

Management where head teacher particularly take part. In their answer it was found only 13% 

head teacher took part in casual/minor repair works, 17% head teacher took part in school 

extension, 8% head teacher has given decision on new plant construction. Moreover all of the 

24 head teacher‟s currently play role in co-ordination with facilities department. Besides, 

interviewer found only one head teacher who engaged in all area since his job period. This is 

shown on Table below: 
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Area Of Decisions No of Head Teacher Involved in 

Specific Task(24) 

Percentage 

New Plant Construction 02 8% 

School Extension 04 17% 

Casual and Minor Repair Works 03 13% 

Co-ordination With SMC and 

Facilities Department. 

24 100% 

Table-6: Head teacher involvement in School Plant Management 

 

Q-10: What are the steps that you follow during School Plant Planning and 

infrastructure development?  

School plant planning and infrastructure development head teacher follow several steps one 

way or another. 

This table below contains the method followed by head teacher of Feni secondary schools. 

(Ref to APPENDIX A, Q-10). 

Types of work, Number of head teacher in specific type 

Steps followed by Head Teacher Number of Head 

Teacher 

Assessment  of procurements  24 

Proper Planning according to need 23 

Site Selection 24 

Appoint Education Specialist 00 

Appoint Engineer 24 

Formation of planning committee 21 

Detail description and Specification of School infrastructure and 

facilities 

24 

Type specification of equipment and furniture 24 

Tender Related 24 

Starting of construction and regular coordination  21 

Table-7: Types of work, Number of head teacher in specific type 
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Q-11: During the School Plant extension what are the indicators do you account? 

Number 11(Ref to APPENDIX A, Q-11) of interview question was about the indicators of 

school plant extension. 

The table shown below is for the indicators followed by head teacher during the school plant 

extension. 

Indicators considered by Head Teacher Number of Head Teacher 

No of School in This Area  21 

No of Children 22 

Expected Accommodation 20 

Duration of School time 08 

Catchment Area 22 

Capacity of School 24 

Table-8: Indicators followed by head teacher during the school plant extension 

 

Q-12: Did any official (Govt. /Privet) come to the school to monitor School Plant 

Management condition in last six month?  

The interview question no 12 was about school visit of concern authority to School Plant 

Management condition. All of head teacher‟s informed that every high-school was visited by 

concern authority. (Ref to Appendix A, Q-12) 

 

Q-13: If yes, who visited? 

This interview question no 13 was follows up question no 12. Regarding school visit by 

external concern person. Such as government officials, public representatives, District 

education officers. 

This table below contains the method followed by head teacher of non government secondary 

schools of Feni. (Ref to APPENDIX A, Q-13). 

Visited BY No of School Visited Max No of Visit 

UEO 14 02 

AUEO 24 03 

DEO 02 01 

Others (Public 

Representative.) 

23 01 

Table-9: The method followed by Head teacher of Non Government Secondary Schools of Feni 
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Q-14: Is there any register of comments at your School for the visitor? 

The interview question-14 was about availability of register at school for the visitor. All of 

head teacher‟s informed that register of comments book are available. (Ref to Appendix A, 

Q-14) 

 

Q-15: Do you face problem to take decision and implementation? 

From the answer of the question no15 (Ref to APPENDIX A, Q-15) interviewer received 

different circumstance of the school head teachers regarding decision and implementation in 

School Plant Management. It was found that 71% head teacher face no major problem while, 

29% head teacher face one or more problems. This is shown on stacked pyramid column 

below. 

 

 

 

 

 

 

 

 

Q-16: If yes, what are the problems? 

This follow up interview question no 15 was required the nature of problems in decision and 

implementation process. Table shown below came with type of problems: 

Types of Problem No of Head Teacher Faced This Problem(07) 

Government rules 05 

Gap with SMC 03 

Community Influence 04 

Inadequate Funding 01 

Table-10: Problem faced by head teacher in School Plant Management 

 

Q-17: Nature and scope of SMC Member’s role? 

These interviews question no 17 (Ref to APPENDIX A, Q-17) was about requirement of role 

played by SMC members in School Plant Management process. The all of head teacher‟s 

informed that smc members are obliged to take part in School Plant Management.  

Yes
No

29%

71%
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Q-18: In your opinion, is there any coordination gap with SMC? 

This question no 18 was the school head teacher‟s to know about his opinion is there any 

coordination gap with smc. Sixteen percent of head teacher‟s informed that they have been 

facing major or minor co-ordination gap. While 84% head teacher presently copped –up with 

smc members. Basic gap with smc members includes undue requests, irregular and dominant 

nature of conduct in admission process.  

 

Q-19: How you mark improvement of School Plant Management procedure compared 

to the last year? 

Question no19 (Ref. to Appendix A, Q-19) was designed for the school head teacher‟s to 

know about School Plant Management procedure. Interviewer received diverse answers from 

24 head teacher‟s. Seventy Five percent of head teacher‟s judged their improvement growth 

satisfactory, 21% head teacher marked School Plant Management procedure as improved 

while only 4% head teacher said the condition as same. Which is shown on clustered cylinder 

column.  

  

 

 

 

 

 

 

 

 

Q-20: What visible changes did you notice in the Management process of this year 

compared to last year? 

In response of question no 20 (Ref to APPENDIX A, Q-20) 75% head teacher‟s opined that 

management process was timely done compare to last year and 25% head teacher‟s witnessed 

proper administration in their respective School Plant Management process. Which is shown 

on clustered cone column below. 

 

 

 

 

21%

4%

75%

0%
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Q-21: How do you evaluate your own performance? 

This question no 21(Ref to APPENDIX A, Q-21) fortunately answered by all though it was 

little bit personal as it was their own validation of performance in School Plant Management 

process. It was found; 92% head teacher‟s marked their work as satisfactory, while 8% head 

teacher reasoned accommodation problem for their dissatisfaction. Which is shown pie chart 

below. 

 

 

 

 

 

 

 

 

Q-22: What are the gaps between the government Rules and Practices for Head 

Teacher in School Plant Management? 

This question no 22 (Ref to APPENDIX A, Q-22) was open for all head teacher‟s where we 

sought their views regarding gaps between government rules and practices in School Plant 

Management. Though we found many opinions we have categorically put-down main gaps 

below: 

 A codified legal instrument for head teacher is indeed main gap. 

 Accommodation options are very limited in practice.  

 Funding for laboratory and libraries are almost poor while these facilities have to be 

available, confirmed by the government rules.   

 Student‟s health and safety measures are overlooked by school authority while law is 

very clear-cut ensuring high standard. 

Timely done
Properly done

Others 

(Specify)

75%

25%

0%

0%

92%

8% 0%

Excellent

Satisfactory

Dissatisfactory

Poor
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 Co-curricular activities are well inside the laws, while in practice some schools are in 

lack of resources. Moreover some schools are deprived from allocation of play 

ground. 

 Gaps between government rules of per student space (10sft) while in practice in most 

of the case it is impossible.  Head teacher are not properly guided by how he or she 

will cop-up this needs. 

 Teacher and student ratio should be 1: 34 .while it is not practical in respect to present 

conditions in high schools. 

 Gap in site selection and school extension procedures. 

 Head teacher was directed by government not to engaging students in rally and other 

events which has been violated very often. 

 Catchment Area survey and mapping should be done by head teacher, while in 

practice this is poorly done or not done. Even most of the time head teacher is not 

powered by for this task. 

 

Q-23: What is your suggestion to improve the existing condition? 

In regard to interview question no 23(Ref to APPENDIX A, Q-23) all of head teacher‟s given 

their suggestions. We have highlighted some suggestions below which are common. 

 Government initiatives should be taken for drafting and implementing single codified 

law regarding „School Plant Management‟. 

 Head teacher should have a „School Plant Management Handbook‟ handy. 

 Monitoring and inspection should be regular and effective. 

 Separate training session should be carried on at least twice a year. 

 Funding options should be increased. 

 Private engagement should be appreciated and acknowledged by government so that 

funding could be easily generated. 
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5.3. Responses from the Assistant Teacher on School Plant Management: 

5.3.1. Introduction: 

All in all 72 respondent of second group answered the questionnaire on role of head teacher 

in School Plant Management of non government secondary schools in Bangladesh. The 

respondents were males which constituted 83.33 % and others are females i.e. 16.66 % of the 

total. It indicates that male teacher‟s are employed more often than female teacher‟s.  

 

5.3.2. Results found from Questionnaire Survey on Assistant Teacher’s (72): 

Q-1:   Do you know about the School Plant Management? 

In response to initial question all of the school assistant teacher‟s informed their awareness 

about School Plant Management. (Ref to Appendix B, Q-1) 

 

Q-2: Would you please tell me, what School Plant Management is? 

In regards to Question no 2 (Ref. to Appendix B, Q-2) all assistant teacher‟s provided their 

acquaintance theory and practice of School Plant Management though 28 out of 72 assistant 

teacher were not actively engaged with School Plant Management all were aware of what 

School Plant Management comprised with and the role and objectives of School Plant 

Management though all information didn‟t match exactly, large portion still served the basic 

elements and functions of School Plant Management. In their view School Plant Management 

effect the school environment by its structure and function. In collective opinion we found, 

land, infrastructure, equipment; environment are the key elements of the school and School 

Plant Management played that role through their support and techniques. They also motivated 

that more skilled School Plant Management is, the more it cop-up with resources and returns 

of academic outcomes. 

 

Q-3: What are your sources of information about School Plant Management? 

Question no 3 (Ref. to Appendix B, Q-3) is about sources of School Plant Management. Forty 

four percent of assistant teacher informed that, they got the information through training 

provided by Education Board and 33% of them knew about it through their own enquiry. 

Twenty Nine percent of assistant teacher‟s informed by other sources. This is shown on 

Clustered column below. 
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Q-4: Do you know about the government rules and regulation of School Plant 

Management? 

Question no 4 (Ref. to Appendix B, Q-4) it was asked to the school teacher‟s about the 

government rules and regulation of School Plant Management. All of the assistant teacher‟s 

answered that they knew about the government rules and regulation of School Plant 

Management.  

 

Q-5: What are the government rules and regulations for School Plant Planning and 

Management?  

Opinions of the respondents varied on this question, their opinion about government rules and 

regulation about School Plant Management was given below: 

1. every school must have building or semi-building infrastructure. 

2. every student should get 10 square feet space. 

3. total space for school must be more than 3300-4000 sft. 

4. every school must have adequate furniture, such as chair, table, bench, high bench,            

wardrobes‟ etc. 

5. head teacher will be the member secretary of smc according to government rule. 

6. head teacher and smc president will jointly maintain school bank account. 

7. there must have separate toilet facilities.  

8. every school must maintain daily register for marking student presence. 

9. head teacher will co-ordinate with smc and assistant teacher. 

10. smc will approve annual budget and development budget. 

11. head teacher will run awareness campaign against tobacco and drugs. 

12. every school will have inspection register. 

13. head teacher will act as an administrative head. 

0%

44%

0% 0%

33%
29%
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14. head teacher will monitor academic work. 

15. smc maintain the school property. 

 

Q-6: Are you concerned about your School Plant Management? 

On the question no 6 was about participation at School Plant Management (Ref to 

APPENDIX B, Q-6). It was found that, 97% assistant teacher‟s answered positive and small 

percent 3% of teacher‟s was not engaged in any role for School Plant Management. This is 

shown on stacked cylinder column below. 

 

 

 

 

 

 

 

 

 

Q-7: If yes, what type of role do you play in School Plant planning and it’s 

Management? 

On the question no 7 (Ref to APPENDIX B, Q-7) of role played by teacher‟s in their relevant 

School Plant Management. This was answered by 70 teachers. Seventy five percent of 

assistant teacher‟s was assigned more than one Job while 25% assistant teacher‟s do only 

single task. Equipment related task is mostly 55% done by teachers. Building related task is 

for 44% done by teacher‟s, four percent of teacher‟s were in charge of others (Co-curricular 

activities). Four percent of teacher are assigned for professional administrator post delegated 

by head teacher.  

 

Q-8 :  If no, why? 

This question was follow-up question of previous question. In their opinion 3% of assistant 

teacher informed that their joining time and training leave as the reason of their non 

engagement in School Plant Management. (Ref to APPENDIX B, Q-8). 

Yes No

97%

3%
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Q-9:  Does the head teacher consider your opinion during his decision making process? 

From the question no 9 (Ref to APPENDIX B, and Q-9) about does headmaster consider your 

opinion during his decision making process. Eighty one percent of assistant teachers 

answered positively, while 19% assistant teacher‟s opined opposite. This research data is 

shown on exploded pie chart below.   

 

 

 

 

 

 

 

 

 

Q-10: How you mark effectiveness of your head teacher role? 

72 assistant teacher‟s were requested to mark the performance of head teacher. Fifteen 

percent of assistant teacher‟s marked it as excellent, 81% marked it as satisfactory while 3% 

marked as dissatisfactory. The performance data is shown below: (Ref to APPENDIX B, and 

Q-10). This is shown on exploded pie chart below. 

 

 

 

 

 

 

 

 

Q-11: During the School Plant extension what are the indicators do you account?  

This questionnaire no 11(Ref to APPENDIX B, and Q-11)  was regarding basic or main 

indicator for school plant extension where most of the assistant teacher opined student 

capacity 44% and  no of child in locality 29% as most effective indicators. Some viewed that 

catchment area 10% and school accommodation 17% is important for the same. This is 

shown on pie chart below. 
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3% 0%
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Q-12: Does your head teacher face any problem to take decision and implementation? 

At question no 12 (Ref. to Appendix B, Q-12) it was asked to the school teacher‟s if the head 

teacher face any problem in taking decision and implementation. Forty seven percent of 

assistant teacher‟s found problems while 53% assistant teachers haven‟t noticed any problem 

with the process of implementation. This Data is shown on stacked column below. 

 

 

 

 

 

 

 

 

Q-13: If yes, what are the problems? 

This follow-up question came with the query of major problems faced by head teacher 

regarding decision and implementation. The major obstacles found in the research were 

government rules 100% and smc member‟s undue request 32% community pressure 15%, 

funding and procurement delay 35%. The Table below shows categorical data. (Ref to 

Appendix B, Q-13) 

No of Assistant Teacher Problem Percentages 

34 Government Rules 100% 

11 SMC member‟s undue  Request 32% 

05 Community Pressure 15% 

12 Funding and Procurement Delay 35% 

Table-11: The categorical data 

47%

53%

Yes No

0%
29%

17%

0%
10%

44%

No of School in this area

No of children

Expected 

accommodation

Duration of school time

Catchment area

Capacity of School
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Q-14: Does your head teacher properly conduct his responsibilities regarding School 

Plant Management? 

The question no 14 it was to the school teachers to know about does head teacher properly 

conduct his responsibilities regarding School Plant Management. Sixty one percent of 

assistant teacher‟s opined that head teacher does his job properly, while 39% assistant 

teacher‟s replied with no. This is shown on stacked column below. (Ref to APPENDIX B, Q-

14). 

 

 

 

 

 

 

 

 

Q-15: If no, then why? 

This was a follow-up question which requires the main reason behind improper task. 28 

assistant teacher‟s showed several issues which includes government rules, 75% inadequate 

training, poor skills 7%, community pressures 25%, smc member‟s influences 50%, co-

ordination gap 32%. (Ref to APPENDIX B, Q-15). The Table below shows categorical data:  

Reason Behind No of Assistant Teacher Percentages 

Government Rules 21 75% 

Inadequate Training& Poor Skills 02 7% 

Community Pressures 07 25% 

SMC member‟s Influences 14 50% 

Co-ordination Gap 09 32% 

Table-12: The categorical data 

 

Q-16: If yes, what are the factors you count? 

This follow-up question was for 44 assistant teacher‟s who answered „yes‟ in question 14 in  

response to indicative factors effective administration 48%, academic achievement 29% 

yearly disciplinary performance 14%, board or public exam results 9%. (Ref to APPENDIX 

B, Q-16). This is shown on clustered column below. 

Yes

No

61%

39%
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Q-17: What are the roles and responsibilities of SMC regarding School Plant 

Management? 

This was an open question no 17 (Ref to APPENDIX B, Q-17) about roles and 

responsibilities of smc played in School Plant Management. SMC do some auxiliary and 

optional tasks. Most of the assistant teacher‟s answered that smc was mainly involved in the 

task shown below: 

 Yearly budgeting/development and approval and implementation. 

 Arrange accommodations for students and staffs‟ 

 Collection of funds and donations for school.   

 Provides land, buildings, playgrounds, laboratory and other facilities. 

 Effective management of school plant through monitoring and emulations. 

 Play role as a custodian of school property. 

 Management of school equipments, infrastructures and other properties. 

 Approval of yearly holiday schedule. 

 

Q-18: Is the activities of your Head Teacher is visible? 

Question no 18 (Ref. to Appendix B, Q-18) was about the school teacher‟s to know about 

does head teacher activities is visible in School Plant Management. Ninety three percent of 

assistant teacher answered „yes‟, while 7% assistant teacher answered differently. This is 

shown on stacked cone below.  
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Q-19: Is there any visible coordination gap between Head teacher and SMC members? 

There was a question on 19 about the school teacher‟s to know about any visible co-

ordination gap between head teacher and smc members in School Plant Management. Eighty 

eight percent of assistant teacher‟s didn‟t find any co-ordination gap while 12% found so. 

This is shown on stacked cylinder column below. (Ref to APPENDIX B, Q-19). 

 

 

 

 

 

 

 

 

Q-20: How you mark improvement of School Plant Management procedure compared 

to the last year? 

By the question no 20 (Ref. to Appendix B, Q-20) it was asked to the school assistant 

teacher‟s to know about School Plant Management procedure has been improved this year 

compared to the last year. Sixteen percent of assistant teacher‟s marked it as improved, 8% 

marked as same compare to last year. Seventy four percent of assistant teacher‟s marked it as 

satisfactory, in contrary, 2% marked it negatively. This is shown on clustered cylinder 

column below. 

 

 

 

 

 

 

 

 

Q-21: What visible changes have you noticed in the Management process of this year 

compared to last year? 

In their answer to the question no-21 (Ref to APPENDIX B, Q-21) 62% assistant teacher‟s 

observed the management procedure has been done timely compare to last year. For instance, 

Yes No

12%

88%

16%
8%

74%

2%
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they complied with the time restrictions. Thirty eight percent of assistant teacher‟s appraisal 

was for proper task completion. This is shown in clustered cone below. 

 

 

 

 

 

 

 

 

Q-22: What are the gaps between the government rules and practices for head teacher 

in School Plant Management? 

This question no 22 (Ref to APPENDIX B, Q-22) was open for all assistant teacher‟s where 

we sought their views regarding gaps between government rules and practices for head 

teacher in School Plant Management. Though we found many opinions we categorically have 

put-down main gaps found below: 

 Absence of codified Legal instruments for head teacher. 

 Adequate accommodation options in practice while the law emphasis on so. 

 Equipments and funding. 

 Gap in site selection and school extension procedures. 

 Head teacher was directed by government not for engaging students in rally and other 

events which has been violated often. 

 Catchment area survey and mapping should be done by head teacher, while in practice 

this is poorly done or not done. Even most of the time head teacher is not powered by 

the smc or other concern authorities. 

 

Q-23: What is your suggestion to improve the existing condition?  

In response to question 23 (Ref to APPENDIX B, Q-23) all of assistant teacher‟s have given 

their suggestions. We have highlighted some suggestions below which are most common. 

 Government should  pass a codified law regarding „School Plant Management‟  

 Head-teacher should have a proper and clear guideline. 

 Inspection should be done with and without notice. 

 The head teacher should have granted some special power in case of emergency.  

Timely Done Properly Done Other (Specify)

62%

38%

0%
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 Training session should be carried on in every 3 months. 

 Assistant teachers should be delegated some or more tasks so that head-teacher can 

get rid of excessive work load. 

 Private engagement should be appreciated and acknowledged by government 

authorities so that fund would rise by. 
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5.4. Responses for the Chairperson of School Managing Committee on School Plant 

Management:  

5.4.1. Introduction: 

Twenty four chairperson of school managing committee for selected from non-government 

secondary schools of Feni district have been integrated part of this research. All are male 

respondents most of the respondents seemingly unaware of the term school plant 

management though they are kin in school management. Researcher head provided with rest 

information though school managing committee chairpersons practical knowledge. 

 

5.4.2. Results found from Questionnaire Survey with SMC Chairperson (24): 

Q-1: Do you know about the School Plant Management? 

All of the smc presidents of the selected high schools are know about School Plant 

Management. 

 

Q-2: Would you please tell me, what School Plant Management is? 

All of the smc chairperson was requested o provide their view regarding School Plant 

Management and bear great response which more liberal and slightly different with teachers 

and head teacher. As they emphasis more on administration than academic faculties and 

classroom atmospheres. This open question regarding the conceptual definition of School 

Plant Management, was well answered by smc chairperson .Though all information didn‟t 

match exactly, large portion still serves the basic elements and functions of School Plant 

Management. School Plant Management served the needs of role for effective and 

administration. In collective opinion we found; Land infrastructure, equipment, environment 

is the key elements of the school and School Plant Management play that role through their 

support and techniques. SMC chairperson definition of School Plant Management are more 

administrative and in practice in related matters of high school of Feni. (Ref to APPENDIX 

C, Q-2). 

 

Q-3: Do you know about the government rules and regulation of School Plant 

Management? 

All of the smc presidents of the selected high schools are know about the government rules 

and regulation of School Plant Management. 
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Q-4. If yes, what are the government rules and regulations for school plant planning 

and management? 

This question no 5 was open for all smc president which received great attractions. 

Researcher received much information though they were not similar. Government rules and 

regulation about School Plant Management was given below: 

1. head teacher will be the member secretary of smc according to government rule. 

2. smc approves annual budget and development budget. 

3. smc works as a custodian of the school. 

4. smc maintain the school property. 

5. smc will employ teachers and head teacher for school. 

6. smc will call for proposal from suppliers for procurement. 

7. every school must have building or semi-building infrastructure. 

8. every school must have 0.25 acre to 1.50 acre land as in government law. 

9. every school must have adequate furniture, such as chair, table, bench, high bench,            

wardrobes‟ etc. 

10. head teacher will schedule the holidays and casual leave. 

11. head teacher and smc president will jointly maintain school bank account. 

12. head teacher will monitor academic work. 

13. head teacher will act as academic head. 

14. health and safety should be assured by school head. 

15. head teacher will co-ordinate with smc and assistant teacher. 

 

Q-5: Are you concern about your School Plant Management? 

The question no 5 was asked all of the smc residents about participation at School Plant 

Management. In this question we found that all of the smc presidents are concerned about 

School Plant Management.  

 

Q-6: If yes, what type of role smc (especially you as a chairman) play in school plant 

planning and its management? 

All of the smc president answer the question on their role in School Plant Management. 

Seventeen percent of smc president active in building related task, 50% smc president 

engaged in Site selection, 41% smc president engaged in both. Only 20% smc president do 
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equipment related task, 25% smc president specified others task (events/yearly study tour). 

(Ref to APPENDIX C, Q-6). 

Table shown below came with type of role smc president play in School Plant Management: 

No of SMC President TASK Percentage (%) 

17 Building Related 70% 

12 Site Selection 50% 

5 Equipment Related 20% 

10 Building Related& Site Selection 41% 

6 Events/yearly Study Tour 25% 

Table-13: Role of smc president play in school plant management 

 

Q-7: If no, why? 

This question is not applicable. (Ref to APPENDIX C, Q-7). 

 

Q-8: Do you think Head Teacher takes effective initiatives? 

At question no 8 was for all of the smc presidents to know about his opinion dose head 

teacher takes effective initiatives in School Plant Management. Seventy nine percent of smc 

presidents counted their relevant head teacher‟s Initiatives as effective while, 21% smc 

president opposed that. This is shown on exploded pie chart below, (Ref to APPENDIX C, Q-

8). 

 

 

 

 

 

 

 

 

 

Q-9: Are the activities of head teacher regarding school plant planning or management 

is visible?             

The question no 9 (Ref to APPENDIX C, Q-9) it was asked all of the smc presidents to know 

about the activities of head teacher regarding School Plant Planning or Management is 
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visible. Eighty seven percent of smc president out of 24 answered affirmatively while, 13% 

answered differently. This is shown on stacked cone below. 

 

 

 

 

 

 

 

 

 

Q-10: What are the main areas of improvement of head teacher activities regarding 

School Plant Management? 

24 smc president were asked to mark the main area they think fit as a head teacher‟s duty. 

While most of the smc president pointed out that effective management. This table shown 

below came with smc president pointed out of improvement of head teacher activities 

regarding School Plant Management. (Ref to APPENDIX C, Q-10)   

No of SMC President TASK Percentages (%) 

17 Effective Management 71% 

2 Supervision & Inspection 8% 

2 Operation & Evaluation 8% 

3 Academic C0-Ordination 12% 

Table-14: SMC president pointed out of improvement of head teacher activities regarding 

School Plant Management 

 

Q-11: Do you take consent from smc prior implementing any decision in School Plant 

Management or planning? 

All of smc president confirmed that, they practice official consent letter from smc in School 

Plant Management. Furthermore, some added that in times of emergency situation or lack of 

time they hardly taken some initiatives without any smc meeting or regulations. These 

include health and safety initiatives, natural disaster or unavoidable community unrest.  

 

 

Yes No

87%

13%
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Q-12: What are the roles and responsibilities of smc regarding School Plant 

Management? 

This question no 12 (Ref to APPENDIX C, Q-12) came up with answered given by smc 

president regarding their roles and responsibilities in School Plant Management. Most of the 

smc president answered that smc mainly involves in the task shown below:  

 Communication with community personals 

 Monthly meetings and yearly resolutions. 

 Emergency initiatives.  

 Ensuring the remunerations of teacher‟s and staffs. 

 Effective management of school plant through monitoring and emulations. 

 Collection of funds and donations for chool.   

 Provides land, buildings, playgrounds, laboratory and other facilities. 

 Play role as a custodian of school property. Yearly budgeting/development and 

approval and implementation. 

 Arrange accommodations for students and staff‟s 

 Management of school equipments, infrastructures and other properties. 

 Approval of yearly holiday schedule. 

 

Q-13: Do you face any coordination gap with head teacher? 

There was a question on 13(Ref to APPENDIX C, Q-13)   asked about the smc president to 

know about his opinion is there any co-ordination gap with head teacher. Eight three percent 

of smc president face no co-ordination gap between head teacher and smc president while, 

17% answered oppositely. This is shown on exploded pie chart below, (Ref to APPENDIX C, 

Q-13). 
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Q-14: Do you or any other smc member influence head teacher in his decision making 

process? 

At question no 14 (Ref to APPENDIX C, Q-14)  was asked for all of the smc presidents to 

know if there are any influence on head teacher in his decision making process in School 

Plant Management by any smc members. Sixteen percent of smc president remained silent in 

regard to this question. Eighty three percent of smc president answered that, there is no 

interference over head teacher‟s decisions or rights. While 8% smc president slightly differ 

that sometime they had to differ as part of their responsibilities regarding School Plant 

Management.  

 

Q-15: Do head teacher face any undue pressure or instruction by smc or any other 

power block of society? 

The question no 15 was asked the entire smc presidents dose head teacher face any undue 

pressure or instruction by smc or any other power block of society. Eighty seven percent of 

smc president argued that they usually don‟t face any such pressures 13% mentioned 

reversed. This is shown on exploded pie chart below. (Ref to APPENDIX C, Q-15). 

 

 

 

 

 

 

 

 

Q-16: If yes? What type of pressure head teacher face? 

This follow-up question no 15 comes up with the answers that head teacher often face 

community leaders and political figures and local representative‟s undue request regarding 

procurement order, employment and promotions of teachers. Further more student‟s 

academic promotions and selection. (Ref to APPENDIX C, Q-16). 

  

Q-17: What are the areas of your decision that smc take part? 

In regards to question no 17 (Ref to APPENDIX C, Q-17) smc chairpersons have informed 

about their participation field. In responses 88% smc presidents take part in co-ordination 
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process while only single smc president is engaged in repairing task. Seventy five percent of 

smc presidents actively engaged in new plant constriction and co-ordination both. Twenty 

percent of smc presidents currently active in several task. 

Table shown blow smc president involvement in School Plant Management: 

Number of SMCC Area of Decision Percentage 

21 Co-ordination Process 88% 

01 Repairing 4% 

18 New Plant Constriction and 

Co-ordination 

72% 

05 Several Task 20% 

Table-15: SMC president involvement in School Plant Management 

 

Q-18: Do you think head teacher play any role regarding disciplinary action? 

At the question no 18 (Ref to APPENDIX C, Q-18) was asked all of the smc presidents   dose 

head teacher play any role regarding disciplinary action. All of the smc president said yes 

regarding disciplinary actions. 

 

Q-19: If yes, what sort of monitoring method? 

This question no 19 (Ref to APPENDIX C, Q-19) was dependant on previous question no 18 

which was regarding head teacher‟s disciplinary actions. In the opinion of smc president 

while all of head teacher‟s are engaged in disciplinary controlling maintain daily register, 

only 5 head teacher maintain monthly register. 

 

Q-20: How you mark improvement of School Plant Management procedure compare to 

the last year? 

At the question no 20 (Ref to APPENDIX, C, Q-20) was designed for chairperson of smc to 

know about school plant management procedure. Eighty four percent of chairperson of smc 

opined that, School Plant Management procedure is satisfactory to them compare to last year. 

In contrary 8% smc presidents found that, it has improved and 2 (8%) smc president opined 

against this. This is shown on exploded pie chart below. 
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Q-21: What are the gaps between the government rules and practices for head teacher 

in School Plant Management? 

This question no 21 (Ref to APPENDIX C, Q-21)  was open for all smc president where we 

sought their view regarding gaps between government rules and practices for head teacher  in 

School Plant Management. Though we found many opinions we categorically put-down main 

gaps below: 

 Vague legal documents for head teacher. 

 Low funding for equipments. 

 Gaps between government rules of per student space (10sft) while in practice some 

head teacher are not properly guided by how he or she will cop-up this needs. 

 Teacher and student ratio should be 1: 34 .while it is not practical in respect to present 

conditions in high schools. 

 Gap in site selection and school extension procedures. 

 Head teacher was directed by government authorities for not allowing the students for 

any non-academic events, which has been violated very often. 

 Head teacher are obliged to response political order while laws hasn‟t clear their role 

in this matters. 

  Students health and safety measures are overlooked by school authority while law is 

very clear-cut ensuring high standard. 

 Catchment area survey and mapping should be done by head teacher, while in practice 

this is poorly done or not done. Even most of the time head teacher is not powered by 

the education department for this task. 

 

Q-22: In your opinion, what are the problems in School Plant Management? 

Literally the term „School Plant Management‟ is hardly mentioned by academic personal 

while they do the entire task regarding School Plant Management. Teacher‟s are not even 
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aware of the legal definition of „School Plant Management‟. „This is a process of 

management‟ indeed while no single law define this. In edition no separate authority 

monitors this powerful School operational „Tool‟. Though there are numerous legislations 

contain rules regarding SPM activities these are hardly implemented .Nevertheless, Funding 

are not adequated for implement many rules. Training and development are almost below 

standard in practice. Even more some legislations contained self-contradictory provisions 

which brought in more frustration.  

 

Q-23: What is your suggestion to improve the existing condition? 

All of the smc chairperson has given their suggestions regarding improvement of existing 

„School Plant Management‟‟. We have highlighted some suggestions below which are 

common. 

 Government initiatives should be taken for drafting and implementing single codified 

law regarding „School Plant Management‟‟. 

 Government fund should be increase by at least 10% every year. 

 Education boards should call for progress report regarding „School Plant 

Management‟ twice in a year. 

 Head teacher should have a „School Plant Management‟ handbook‟ handy. 

 Monitoring and inspection should be regular and effective. 

 Separate training session should be carried on at least twice in a Year. 

 Funding options should be adequate. 

 Private engagement should be appreciated and acknowledged by central board so that 

funding could be easily generated 
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5.5. DATA ANALYSIS:  

Researcher has collected data regarding School Plant Management of 24 secondary schools 

of Feni district through various research methods. This research work needs thorough 

analysis including data and literatures. In this part researcher initiated government rules and 

compared it with relevant factors which is important to find out emulation of performance 

and recommendations regarding head teacher‟s roles and scopes. 

 

Factors have been examined by researchers namely: 1. Land (Site) 2. Building 3. Equipment 

4. Accommodation 5. Community Influence 6. Communication 7. Leadership (Decision 

Making)  8. Catchment Area 9. SMC 10. Finance and Budget 11. Health& Safety 12. Co-

ordination 13. Monitoring and Evaluation. 

 

5.5.1. Land (Site):  

Land selection is the one of the most influential and long consequences over School Plant 

Management. Reputation and performance of any school significantly rely on site selection 

policies. Legally every school should have proper legal title and land must be in the name of 

school. Though in practice researcher found less care in relation to this rule. [Provisions of 

Recognition and Renewals of the Non-Government Academic Institutes, 1989. S.4 (2)] .Few 

school of Feni district has been through legal proceedings in court and out of court. Thus; 

head teacher as a member secretary has to abide by court orders which brought new problems 

towards School Plant Management. Head teacher of secondary schools of Feni district 

unlikely taken part in land (site) selection process. 

 

Nevertheless; they are the authority who is legally and ethically responsible for these tasks. 

Required land area for school plant is well-mentioned confirmed by government legislations. 

Every school must have 0.25 acre to 1.50 acre land as in government law. (Provisions of 

recognition and renewals of the non-government academic institutes, 1989. [S, 4(2)] .This 

provision is satisfactorily complied by secondary schools except two (2). [Ref: APPENDIX, 

B, SECTION-2]. They justified their non compliance by arranging same or more space. For 

instance, they had gone up towards sky. Apparently few secondary schools prioritized 

business interest over education service. Three (3) head teacher were engaged in land (site) 

selection and legislation didn‟t make it compulsory for him. [Ref: APPENDIX, B, Q-7] this 

is the one of major gaps in land (site) selection factor. The check and balance is the main 
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challenge faced by head teacher as it is practically impossible as long as new legislation 

passed by parliament. 

 

5.5.2. Building: 

           Building as one of the fundamental components of School Plant Management .Often it is 

considered as “Houses of the School”. (Akhter & Begum,1994). It not only comprises 

building materials like brick and cement; it includes Academic facilities also (Akhter & 

Begum, 1994). For effective School Plant Management it needs school buildings to ensure 

four mandatory elements .Such as 1.Health issues, 2. Effectiveness, 3. Beautification, 4. 

Economical. School Plant Management is key mechanism for ensuring all of these 

components of effective school buildings. As a key administrator and authority head teacher 

decides and implements various tasks. As legislative body education ministry or government 

prescribe specific delegator task for head teacher. Every school must have building or semi-

building infrastructure according to provisions of recognition and renewals of the non-

government academic institutes 1989. [S 4, 3(c)]. According to legislation every students 

should be allocated at least 10 Sft space. From our research data it is found satisfactory in 

regards to higher secondary schools of Feni. (Ref: APPENDIX: B, SECTION-2). From 

research data all head teacher are concern about building related task and smc president take 

part in building related tasks and decision. There must be at least 7(seven) rooms along with 

the classrooms as in [S 4, 3(c)].      

        

The buildings and premises will provide adequate facilities with due regard to hygiene 

according to The Registration of Private Schools Ordinance, 1962, [S, 4, (2, a)]). Apparently 

school building existing „Shapes‟ are „I-Shape‟, U-Shape, „L-Shape‟ „O-Shape‟. Most of the 

schools satisfactorily complied with existing school building rules. Nevertheless; the outcome 

of this rules not always as expected because of technical jargon in legal drafting. Very often 

smc president and head teacher have to overlook the objectives of legislation. For instance; 

required buildings and space only could not come up with best results as found in research. 

Researcher found and did analyze school class rooms and student numbers ratio. It has been 

transpired that only implementing government legislation is very much challenging in present 

scenario. As, proper and adequate funding options still too far. Moreover; School Plant 

Management techniques needs to be adopted and changed regular basis. Legislation should 
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be more and codified in relation to building design. Not every at least few school plant should 

be followed by experts.  A separate „School Building Code‟ could help better way. 

 

5.5.3. Equipment: 

Equipment is another important factor in School Plant Management. According to Dr. 

Mosaraf,  proper equipments is vital for efficiency of individual as bad posture reduces the 

mental and physical wellbeing. Dr. B Klein reaffirmed this thought, He pointed out that poor 

educational equipments and materials effect badly to the attention of the students. School 

Plant Management should emphasis on school equipments as these effects significantly 

towards student‟s health. The desired outcome of ideal classroom is learning. Without the 

fitted furniture‟s and equipment it is hardly possible. Head teacher is the key personal 

regarding this issue. Every school must have adequate furniture, such as Chair, Table, Bench, 

High bench, Wardrobes‟ etc as prescribed in Sec.4(10) of „Recognition and renewals 

Provisions of the non-government academic institutes of 1989. For setting up academic 

department the School must have separate laboratories for every subject. [S, 4 (10)].For 

carrying practical classes there must have requisite type and numbers of equipments and 

ancillaries in the laboratory. [S, 4 (10)] .The library of a secondary school must have books 

and reference books for minimum 10,000 (Ten thousand) taka valued books in stock. There 

must be arrangement of books stored in the library for the students. [S,4 (11,b)]. This 

provision were compiled by the schools of Feni district as almost all head teacher informed 

the researcher. (Ref: APPENDIX: B, SECTION-2). Research data showed that head teacher‟s 

are satisfactorily equipped with funding and required academic equipments is the main „Gap‟ 

in School Plant Management. Besides this equipment maintenance cost  smart amount of 

money .Researcher found that legislation regarding School equipments are not yet attracting 

the needs of  size, shapes and color-code of school equipments. Future education legislation 

should give more emphasis on this classroom „agronomics‟.  

 

5.5.4. Accommodation: 

The learning environment should enhance teaching and learning and accommodate the needs 

of all learners. Some of the learning needs of children recognized by research include 

occupant comfort, student-teacher ratio, and acoustics.   
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Section -4 of non-government academic institutions renewal provision of 1989 provides that, 

student number should be 300/260 (Boys/Girls) in (Town area) and 230/180 in urban area. [S 

4, 3 (c)]. Student numbers in Feni district was found satisfactory in regards to this provision. 

Per student allocated space is 10 square foot as prescribed by same law. Every non-

government secondary school should have 11 teachers as prescribed by legislation[S, 4(5), (b: 

1)]. this provision is well-abide by secondary schools of Feni district. 

 

Nevertheless; International standard for „student‟ and „teacher‟ ratio should be 1:30; though 

in our research field it is hardly abide by. Domestic law suggests another shift if there are 

more than 150 students in a class [Ref To Appendix F], while separate sections could be 

arranged if student number is below 150. Researcher found maximum two sections in a class. 

Researcher received data on school shifting only at two schools of Feni district. There must 

have special facilities for physical exercise and scouting for student. [S,(13)]. Specific 

facilities must be of gymnasium and sporting field for physical exercise for the students along 

with sufficient equipments and items. [S-13]. Research data confirms the existing situation 

and implementation of these provisions. Eighty eight percent of schools can afford a 

playground, while no school can afford a gymnasium. [Ref to Appendix B Section-2] School 

must provide separate quarter for head teacher. (S-4 (11.b). In real scenario it is yet too far to 

have a residential quarter for School heads. Researcher found only single institution which 

has been providing this facility. Domestic laws stated that every school should have head 

teacher‟s room, assistant head teacher‟s room, office room, teacher‟s rest room, rest room for 

male and female room, parents‟ visiting room, sufficient building [S-4 (3b)]. Every school 

should provide hostel facility, toilets [S-4.12]. Data found in research confirmed that these 

provisions were complied with in most of the cases. [Refer to appendix, Section.2]. 

Accommodation attracts large consideration in School Plant Management. Researcher 

pointed out that lack of funding options and moderate legal provisions regarding this „School 

Plant Management‟ (SPM) factor are significant challenges that faced by head teacher and 

need to be dealt with firmly. 

             

5.5.5. Community Influence: 

Factor that influence the performance of school activities widely is „Local Community‟. The 

members of the community have been contributing in the affairs of secondary school 

administration as regards to provision of school plant for effective teaching and learning. In 
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this study, Community participation in school administration is the involvement of the 

community to achieve educational goals and objectives. Education at secondary school level 

is the form of learning children receive after primary education and before the tertiary stage. 

The broad aim of secondary education includes preparation for useful living within the 

society and preparation for higher education. In the policy document, the government of 

Bangladesh welcomes the participation of voluntary agencies and communities in 

establishment and management of secondary schools. The school and community are two 

inspirable entities which are mutually dependent on one another. Researcher observed that a 

community is a body of people living in the same locality and having a common cultural and 

historical heritage and the willingness to work together. Section-3 of specifying of 

catchments area of school for quality improvement of education government of the peoples 

republic of Bangladesh, 2008 stated that, before starting of survey (for catchment area) head 

teacher should arrange meeting with guardians, public representatives, school management 

committee, local elites for inspiration. It also added that “premise meeting" and “home-visit" 

may be more emphasized for inspiring. In the same vein, Nwangwu, (2007), observed that a 

school does not exist in isolation. It exists in social setting, in other words, it is an integral 

part of the community in which it is situated. This therefore means that the community as 

well as the general public in one way or the other owns and supports the school. He further 

stated that as a result of this support, these people deserve to be informed on regular basis on 

the progress and activities of the school. Both the school and the community have 

tremendous influence on the character and behavior of the students. The school as well as the 

community should understand and appreciate the need for mutual co-existence. There is, 

therefore, absolute need to create opportunities and forum where views on school policies, 

programs, activities are discussed. From this research, researcher gathered data that indicates 

head teacher faces community influence both ways. The adverse influence of community 

effects includes undue requests in regards to academic promotions, procurement and 

employments. Research data gathered from chairperson of smc indicates that 13% of head 

teacher‟s face undue influence of community leaders. (Ref: APPENDIX:C, Q-15). Sixteen 

percent of head teacher opined that community influence is the major challenge for decision 

and implementation of School Plant Management. (Ref: APPENDIX:B, Q-15,16). Head 

teacher of Feni secondary schools apparently balancing between community and school 

administrations. Yet, for better results government should introduce new legal instruments, so 

that head teacher could handle the undue pressures more effectively. The proposed education 
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policy-2016, would come up with separate „smc guideline‟. Nevertheless; a separate 

guideline for head teacher are yet to be legalized. Community leader such as doctors, 

advocates, engineers, researchers, retired public servants, alumni should be included into the 

smc by default.      

 

5.5.6. Communication:  

Effective communication is one of the main factors in School Plant Management. Members 

of each committees and teacher‟s, students should not only be clearly informed about their 

tasks and responsibilities, they should also be made to know how their contribution fits into 

School Plant Management process. Head teacher is the administrative and academic head of 

the whole planning effort. So he should be in constant communication with each team, 

ensuring that work are going on as expected and helping to find solutions to any problem 

encountered or identified by each team. In attempting to solve some of the problem, head 

teacher may have to seek the assistance of relevant assistant teacher or chair person of school 

managing committee or experts. Being able to get experts to resolve problems encountered by 

some teams are one of the ways of ensuring the success of the planning effort. Bangladesh 

government circular regarding specifications of school catchment area employed this task on 

head teacher [specifying of catchments area of school for quality improvement of education, 

2008(S, 3)]. Government policies of 2011 regarding physical and mental punishment  

prevention in schools suggested that head teacher would make all teachers about the demerits 

of physical torture. Government policies of 2015 regarding smoking free educational 

institutions directed head teacher to arrange awareness campaign and display anti tobacco 

signs. Research data from head teacher pointed out that communication with other 

stakeholders regarding school plant carried on. All of the head teacher confirmed that upazila 

education officers and public representatives visited schools within last six months. (Ref: 

APPENDIX: B, Q-10, 12, 13). Seventeen percent of school managing committee chairperson 

think that there were some co-ordination gaps between head teacher and smc member. (Ref: 

APPENDIX:C, Q-13,14,15) 18% assistant teachers opined that their opinion are not 

considered in School Plant Management. Twelve percent of assistant teacher‟s found co-

ordination gaps between chair person of school managing committee and head teacher‟s. 

(Ref: APPENDIX A, Q-9, 19). Legislation employed various important communication task 

over head teachers .Nevertheless; resources are not adequate for him or her in this regard.                          
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5.5.7. Leadership (Decision Making): 

Successful planning and execution of any programme or project depends on effective 

leadership. As regards a school plant, a head teacher as a leader should, in addition to good 

leadership qualities, have a good knowledge of the academic programme, psychology of 

learning and the impact of school facilities on student behavior.  

 

Head teacher as head of the school should be able to create an atmosphere where people will 

be free to put forward their own views and work to the best of their abilities that have good 

knowledge of the education programme, the goals of education and basic aspects of school 

infrastructure. The leader of a team saddled with the responsibility of planning a school plant 

should not only know the vision and mission of the school system but should also be able to 

make them explicit to his team members so that each of them will be able to see how his 

efforts will contribute towards implementing them. In order to achieve success in the 

assignment, the leader should cop up with new developments in school plant planning.  

 

According to Sec 16(2) of non-government secondary school managing committee provisions 

1977, In daily administration the head teacher will be the academic chief of the school and 

there will be no intervention of the committee. Researcher found this provision satisfactory; 

in practice at Feni district. Eighty eight percent of head teacher played their role as a 

professional administration. [Appendix B,Q-06,07]. 

 

The head of the institute will be able to sanction casual leave of the teachers and staffs. As 

prescribed in section-45 of secondary and higher secondary board of education, Dhaka 

provisions 2009. Researcher found this provision satisfactory in regards to implementation.                  

Eighty one percent of assistant teacher‟s informed that head teacher consider their 

suggestions. Majority of assistant teacher marked their respective head teacher‟s role as 

satisfactory. Forty seven percent of assistant teacher‟s opined that head teacher face 

challenges in decision and implementation process. Sixty one percent of assistant teacher‟s 

think their head teacher is competent as a leader. Ninety three percent of assistant teacher‟s 

informed that head teacher activities are visible. (Ref: APPENDIX: A, Q-9, 10, 14, 18) 

almost every head teacher is engaged in co-ordination and facilitation task as found in 

research data. Seventy one percent of head teacher‟s informed that they don‟t face any major 

problem in decision making and implementation. (Ref: APPENDIX:B, Q-9,10,15,)  
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Seventy nine percent of chairperson of school managing committee informed that head 

teacher takes effective initiatives in regards to School Plant Management. Eighty seven 

percent of chairperson of school managing committee viewed that head teacher‟s activities 

are visible. Seventy nine percent of chairperson of school managing committee opined that 

head teacher activities regarding School Plant Management improved specially in 

management sector. All chairperson of school managing committee were satisfied about head 

teacher‟s role regarding disciplinary actions. (Ref: APPENDIX: C, Q-8, 9, 10, 18)                   

  

As a leader of the school head teacher will arrange meetings with local community, 

guardians, local representatives and other power blocks, as prescribed in legislations. 

[Specifying of Catchments Area of School for Quality Improvement of Education 2008 (S, 

3)]. 

 

Researcher found legislation and skills and training as few of the main gaps in regards to 

leadership quality of a head teacher. While laws are well drafted still funding, skills and co-

ordination with other stakeholders are challenging. New code of conduct or head teacher 

guideline could minimize this gap. Proper training and leadership skills development could 

boost up the performance of School Plant Management. 

 

5.5.8. Catchment Area: 

The geographical area served by a school is called its catchment area. Every household has a 

catchment area. The catchment area decides at which schools you will be given a priority 

place. As the head of administration head teacher discuss with other stakeholders for 

selecting the catchment area. The adequacy of the potential site will be enhanced if it is 

located where water sewers and other utilities can be provided easily. Other location 

considerations are equally important. The potential site should be located and developed in 

proper relationship with the existing and proposed physical facilities, such as libraries, parks, 

roads and hospitals among others in the community. This action plan helps the architect and 

planners to give a blue print of future school plant. Government rules concerning catchment 

area is well defined. Schools should be within walking distance for the student aged 11years 

to 15 years as prescribed by Bangladesh government. To specify catchments area, the head 

teacher has to perform basic responsibility as in section-3, of government circular “specifying 

of catchments area of school for quality improvement of education 2008”. Research data 



91 

 

came with different feedback. Secondary schools of Feni district are within the „easy reach‟ 

of the students. Yet, the objective of legislation has not been fulfilled in reality. Head teachers 

of the aforesaid schools were helpless in deciding the catchment area as business interests are 

mightier than community welfare. In Feni town, researcher found several secondary schools 

in a row. While some rural area like „Motua‟ village with a large population is in lack of 

schools. According to government circular before starting the survey head teacher will 

arrange awareness meeting with school management committee, teachers, and guardians & 

educationalists of the locality in each December. Head teacher will prepare catchments area 

sketch map & display it to the school premises. [S (3)]. Researcher found that, almost all of 

head teacher‟s considered catchment area as a indicators for school plant extension. 

Nevertheless; this survey or routine tasks are hardly implemented. Reducing the „drop- out‟ 

rate is one of the main objectives of „catchment area‟. Amendment of existing laws and more 

supervision of education board authority could minimize these gaps. 

 

5.5.9. SMC: 

School Plant Management requires active engagement of smc (school managing committee). 

SMC is the key role player in school administration and policy implementation. The main 

legislation concerning smc member‟s role of the board of intermediate and secondary 

education, Dhaka (managing committee of the recognized non-government secondary 

schools) regulation 1977. SMC plays effective role in co-ordination of community and 

academic staffs. Head teacher is the member secretary of smc according to government 

legislation of 1977. Researcher found this provision well-implemented in Feni district. Head 

teacher as a member secretary actively engaged in his prescribed tasks. Researcher also 

acquainted that there are few gaps between head teacher and chair persons of smc in 

implementing the legislation. [Ref: APPENDIX, A, Q-19, B, Q-18 C, Q-13]. Small 

percentage of chair persons of smc confessed their voluntary influence over head teacher 

regarding decision process. [Ref: APPENDIX, C, Q-14]. Researcher found honest comments 

of smc chair person on irregular requests from community leaders and other power blocks 

[Ref: APPENDIX, C, Q-15]. Overall performance of head teacher found satisfactory in the 

eyes of smc chair persons [Ref: APPENDIX, C, Q-9]. Decision making processes are 

smoothly run by head teacher with co-ordination of smc [Ref: APPENDIX, C, Q-11]. 

Researcher found that head teacher faces few challenges. SMC member‟s influences and 
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power block society are mainly found in this research. Check and balance of power 

apparently invisible in few schools.  

  

5.5.10. Finance and Budget: 

In the management of the school plant, The school finance and budget are two areas of 

administrative tasks that command so much attention on the part of the head teacher. Finance 

and budget refers to financial requirements and source(s) and the amount needed to sustain 

the operation of school organization for a given period of time. 

 

These specific competencies are required to improve the school head‟s leadership in 

providing adequate financial and physical resources for the school (Aquino, 1985). The head 

teacher (i) ascertains the needs, goals, and objectives of the school  (ii) identifies, analyses, 

cost alternatives for achieving each objective; (iii) conducts an adequate inventory of 

equipment, supplies and materials for achieving objectives; (iv) prepares a budget that 

establishes a priority needs for each program within the school; (v) evaluates and approves 

requisition for equipment, supplies and materials to be purchased; and (vi) forecasts the 

multiyear needs of the school.     

 

School plant and adequate financial resources are used as gauge to measure the school 

administrator‟s capability as leader to run the school organization in a manner that is looked 

as a source of quality education. Curtiz (1971) identified the major concerns of  head teachers 

in budgeting process as (I) the reconciliation of program requirements with the available 

resources; (ii) the development, updating, and maintaining of budget documents; and (iii) the 

monitoring, accounting and progress reporting on the use of resources. 

 

Section 20, of the student admission policy-2014 provides that; subject to approval of 

concerned governing body/managing committee, the head of the institution will manage the 

expenses with maximum transparency [Refer to Appendix L]. Head teacher will act as the 

„Head of Accounts‟ of school.[s.12(a)] . Clause, 10 (g) of non-government school accounts 

directory-1984 states that, head teacher‟s will sign everyday account register. Same law 

provides that every school will have a bank account. Head teacher and chairperson of the smc 

will be joint signatory of that bank account. Section (9) (18,1 (d) of  secondary school 

managing committee provisions 1977 states that, smc will approve annual budget and 
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development budget. Research data also affirms that provision. [Ref. to Appendix C: Q-11]. 

Head teacher face problem in implementation of decisions regarding finance and budgeting. 

In an emergency situation head teacher has to wait for approval from smc. Moreover the 

existing laws have limited head teacher‟s power regarding funding and procurement. [Ref to 

Appendix B:Q-16,22,23. Appendix-C: Q-22&23]. 

                                                  

5.5.11. Health and Safety: 

Effectiveness of School Plant Management requires adequate health and safety facilities.   

Head teacher is the key role player in overall health and safety measures in the school yards. 

Researcher found school ergonomics satisfactory in most of the case. Research data also 

confirmed that, government rules concerning health and safety issues in the schools are 

mainly ensuring hygienic infrastructures, pure drinking water, separate toilet facilities and 

proper light, free of air pollutions , sound pollutions etc [Ref to Appendix L, N-10]. 

 

According to legal framework head teacher has to comply with government rules and 

regulation for ensuring better health & safety facilities. For example head teacher from the 

very beginning of the new plant construction extension to monitoring tasks, has to make 

himself available to comply and implement legal issues. He is the person who decides the 

school size types of building and facilities, call for proposals, monitor the environmental 

changes and various other administrative and awareness campaign. So that the school can run 

on smoothly. Our study found that in most of the cases pure drinking water and separate toilet 

facilities were available where head teacher‟s were well supported by smc, teacher and 

Students[Ref  to: Appendix B, Section 2]. Researcher found no major gaps between rules and 

practice. Nevertheless; others issues like new building and sound pollution issues still need 

proper attention and steps to be taken to show these problems. Fund and skills, lack of 

Students‟ awareness are the main challenge faced by head teacher [Ref to Appendix A, Q-

10]. Findings also reveal that awareness campaign through government authorities and local 

public representatives would minimize these challenges. 

 

5.5.12. Co-ordination: 

There is an increasing awareness around the world for incorporating professional 

management into traditional School Plant Management. Thus it would be appropriate to 

analyze the prevailing practices of co-ordination by head of the schools for effective School 
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Plant Management. Research paper explores the status of delegation and co-ordination 

aspects of School Plant Management. Samples of 24 secondary schools of Feni district was 

selected through random sampling technique. The primary data was collected through self 

designed questionnaires and interview schedules.  

 

Bangladesh government and education ministry has been recommending various legal 

instruments for secondary education. Legislations are addressing the co-ordination factor in 

its‟ own ways. Though legal provisions are amending over times, the findings revealed that 

more codified law to be facilitated by the educational administrators.   

 

The intermediate and secondary education ordinance, 1961 defined the designation 

„Headmaster‟ when used with reference to a secondary school as the head of the teaching 

staff, by whatever style he may be designated.  [S, 2 (1)].Research data found the law as 

compatible as all schools are headed by a head teacher in secondary schools of Feni districts.  

 

Policies for stopping the physical and mental punishment to the students in academic 

institutions, 2011 provides that, the head of the academic institutions will brief on the 

demerits of the physical retribution. [S, 6(b)]  This government direction often violated in 

secondary schools of Feni districts as opined by assistant teacher‟s and chairperson of school 

managing committee. Awareness programs are not individual task and need effective team 

effort. Research found out several gaps and co-ordination problems in the implementation 

process; for instance undue influences of political parties and inadequate event funding. (Ref: 

APPENDIX: A, Q-22, C Q-21) 

 

Section 5 of the government policies for stopping physical and mental punishment in 

academic institutions, 2011 stated that, „In order to stop the physical and mental punishment 

to the students studying in academic institutions an integrated campaign should be done 

consisting of the head of the academic institutions/guardians/public representatives/school 

managing committee and related persons/local administration/ministry of education and its 

subsidiaries and education boards. Researcher found variable data in different secondary 

schools in Feni district. In practice head teacher‟s are not well supported by the public 

authorities. Moreover, not every school is blessed with large play ground or a place to 

arrange such events. In some instance the government rules are not clear. (Ref:APPENDIX:B 
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Q-22, C Q-21) though 84% of head teacher‟s opined that there are no co-ordination gap 

between them with school managing committee, 17% chairperson of school managing 

committee acknowledged co-ordination gap. Besides that 8% and 13% of chairperson of 

school managing committee opined that there are undue influence in decision making and 

political pressure by school managing committee member and power blocks. (Ref: 

APPENDIX: B Q-18, C Q-13, 14, 15). 

 

Section 16(2) of non government secondary school managing committee provisions 1977 

states that “In daily administration the head teacher will be the academic chief of the school 

and there will be no intervention of the smc members.” Research data confirmed that 

provision are effective though 17% of smc chairman opined that, they are facing one or more 

co-ordination problems with head teacher. (Ref: APPENDIX: C Q-13) (Ref: APPENDIX: B, 

Q-18, 19, 20) (Ref: APPENDIX: C, Q-13,20,). 

 

Same legislation also narrates that „The head of the institute will prepare rough budget, 

vacation list, list of scholarships and will submit to the governing body or sector wise for 

approval. [S 46, (2)].  Seventeen percent of head teacher‟s confirmed that there are co-

ordination gaps between smc and head teacher‟s. (Ref: APPENDIX: B, Q-18).    

 

Researcher found no gap in budgeting schedules, yet government funding and lack of logistic 

support make the head teacher victim of Poor co-ordination.(Ref: APPENDIX:C, Q-13,20,)    

despite some limitations the nature of co-ordination between the head teachers and staff 

members are good. The study suggested that, the policy makers to facilitate faster reforms 

and enhance accountabilities.  

  

5.5.13. Monitoring and Evaluation:  

Monitoring is one of the most important factors of School Plant Management. Head teacher‟s 

are the key role player by monitoring of the performance of school staffs, noting the merits 

and demerits and using befitting and amicable techniques to ameliorate the flaws while still 

improving on the merits thereby increasing the standard of schools and achieving educational 

goals. Basic principles for effective monitoring and emulation involve ensuring a healthy 

atmosphere free from pressure and stress. There should be room for constructive criticism. 

They also involve the assessment of effectiveness of communication among teachers and 
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between the students and their teachers. Government rules are widely in practice regarding 

monitoring of school plant. Various provisions prescribed head teacher‟s rights and 

responsibilities regarding school monitoring and evaluation process. 

 

Section-16(2) of recognized non government secondary school managing committee 

provisions 1977 states that, head teacher will monitor the academic works of the secondary 

schools. Research data found from all chairperson of school managing committee states that, 

head teacher‟s are regular in disciplinary actions. Furthermore; twenty percent of head 

teacher‟s confirmed that, their schools maintain monthly register as well. (Ref: APPENDIX: 

C, Q-18, 19).  

 

The head of the institution must sign daily account register at the closing of the day. 

(Financial Rule 2): [S, 10(g)].  Daily and weekly leaves of teacher and stuffs will be 

registered and signed by head teacher. [S. 5, 6]. Assistant teacher‟s confirmed that head 

teacher‟s are competent to comply with this provision. (Ref: APPENDIX: A, Q-23). Every 

school will have inspection register. [(Financial Rule 2, S (13)]. All head teacher‟s confirmed 

that they maintain an inspection register to comply with this provision. Besides that,   

research data pointed out that, within last six months at least one or more government 

officials visited their schools. The inspector includes district education officers, upazilla 

education officers, assistant thana education officer and public representatives. (Ref: 

APPENDIX: B, Q-12, 13, 14). Assistant teacher‟s suggested that, school inspections should 

be done more frequently with or without notice. (Ref: APPENDIX: A, Q-23)  chairperson of 

school managing committee gave emphasis on regular inspection of external officials.  (Ref: 

APPENDIX: C, Q-23). 

 

Directions on keeping the academic institutes free from smoking and tobacco-2015 provides 

that head teacher will run awareness campaign against tobacco and drugs. Education ministry 

circulation of 2014 states that, head teacher will take initiatives against engaging student to 

public rally or so; for ensuring physical and mental health of student. Research data pointed 

out that, this government directions are often violated because of poor funding and lack of 

designated teaching staffs.  (Ref: APPENDIX: B, Q-22). 

 

Article-20 of the admission policy -2014 states that, head teacher will maintain accounts of 

the admission fund with authorization of school managing committee. Most of the head 
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teacher‟s informed that, they take assessment and evaluation of procurement process and 

maintain School accounts with transparency.   (Ref: APPENDIX: B, Q-9, 10) .In practice this 

provisions are challenging for head teacher‟s as they have to seek authorization from school 

managing committee. 

 

According to Section 4 (g) of work evaluation circular of education ministry 2008, head 

teacher will evaluate other assistant teacher‟s performance while his own performance will be 

evaluated by upazila education officer. In addition his performance evolution report is 

counter signed by the chairperson of school managing committee. This provision itself is a 

major challenge faced by head teacher as they are technically under due pressure of 

chairperson of school managing committee. Eighty seven percent of chairperson of school 

managing committee opined that, role of head teacher is visible and 5 (79%) out of 24 opined 

that head teacher take effective initiatives. (Ref: APPENDIX: C, Q-8, 9) .All of the 

chairperson of school managing committee affirmed that head teacher takes disciplinary 

initiatives. (Ref: APPENDIX: C, Q18). Eighty two percent of assistant teacher‟s marked their 

head teacher‟s role as satisfactory while only 3% opined against that. (Ref: APPENDIX: A, 

Q-10). 

   

Seventy five percent of head teacher‟s marked their School Plant Management procedure as 

satisfactory, improved 21% and as same (4%) compare to last year.  (Ref: APPENDIX: B, Q 

19, 20, 21).most visible change in School Plant Management was „timely done‟ as opined by 

75% head teacher‟s most of the head teacher marked their own performance satisfactory. 

(Ref: APPENDIX: B, Q-21).   

 

Assistant teachers opined that secondary schools are not funded enough so that they can 

comply with this provisions.(Ref: APPENDIX:A, Q-22,). Furthermore, students‟ health and 

safety measures‟ are often overlooked by concerned authority. Confirmed by research data. 

(Ref: APPENDIX: B, Q-22,).    
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CHAPTER: SIX 

DISCUSSION AND MAJOR KEY FINDINGS 

6.1 Discussion: 

Educational management or school plant management is a complex phenomenon. The 

success of the school plant management will depend on proper management of resources and 

manpower. The study reveals some significant facts about head teacher‟s knowledge and 

integrity of implementing government policy. The findings show that although the 

government has already implemented few new systems, most of the head teacher‟s have not 

got the training necessary for implementing such policies. Untrained head teachers‟ will have 

a poor understanding of the new ideas or policy which will lead them to their inability. If it is 

implemented without providing adequate training to the head teacher‟s, a huge gap will be 

created between ministerial style and school plant management reality. Head teachers‟ are 

quite optimistic about bringing a positive change in secondary education. It is important to 

implement policies that suit the local culture and context. A good number of factors and 

policy should be focused on school plant management system. The number of participants in 

our research was small but most of them provided similar type of information. The 

government and the international agencies have invested increasingly large amounts in last 

few decades for the expansion and improvement of teaching and learning provisions. 

Although since the government of Bangladesh have been pouring huge amount of money to 

bring changes in secondary education, we hope that the government and the ministry of 

education will frame policies and implement  practices after adequately considering the 

contextual factors so that they can succeed to achieve the targets. It is our whole hearted 

expectation that government of Bangladesh will bring about noteworthy changes making 

head teachers more capable to suit to the rapidly changing contemporary society. An element 

of guidance and counseling may be introduced. It will provide opportunity to know teachers‟ 

problems while implementing new policy. Political disruption, natural disasters, closures for 

board examinations and a range of scheduled holidays often disrupt the academic calendar. In 

this process it is very difficult to teach the students, as class time does not permit to do all the 

activities mentioned in government notifications. In short, this is definitely an extra burden 

for the teachers. In spite of multiple obstacles face by head teacher‟s of non-government 

schools of Feni district researcher pointed out that, academic achievements in last year was 

terrific. The pass rate in board examination was more than 90%. These are some of our 
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reflections conceived through this research, it is our assumption that if the suggestions can be 

maintained properly, then we can foresee desirable outcome from secondary education. 

 

6.2. Key findings of the Research:  

In this part researcher has sum-up the key findings which are important to find out emulation 

of performance and recommendations regarding head teacher‟s roles and scopes. 

 

6.2.1. Land (Site):  

Legally every school should have proper legal title and land must be in the name of school. 

Required land area for school plant is well-mentioned confirmed by government legislations. 

Apparently, every school is in compliance with states law; yet, few secondary schools 

considering business interest over education as a service. The check and balance is practically 

impossible as long as new legislation is not passed by parliament. 

 

6.2.2. Building: 

            Legislative body of government prescribes specific delegating tasks for head teachers. Every 

school must have building or semi-building infrastructure. According to legislation every 

student should be allocated at least 10 square foot space. Most of the schools satisfactorily 

complied with existing school building rules. Poor legal drafting with ambiguous laws often 

lead to inability of school administration. A separate „School Building Code‟ could help. 

 

6.2.3. Equipment: 

Schools of Feni district are satisfactorily equipped though funding for academic equipments 

is still not adequate. Maintenance costs for school equipments are growing and not timely 

funded. Researcher found that, legislation regarding school equipments is not yet fulfilling 

the needs of schools. Educational regulations should give more emphasis on classroom 

„agronomics‟.  

 

6.2.4 Accommodation: 

Provisions regarding accommodation are well-abide by secondary schools of Feni district. 

Nevertheless; International standard for „student‟ and „teacher‟ ratio should be facilitated. 

Research data confirms that, implementation of these provisions are moderate. Lack of 

funding options are challenging for head teacher as well as smc.  
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6.2.5. Community Influence: 

In the policy document, the government of Bangladesh welcomes the participation of 

voluntary agencies and communities in establishment and management of secondary Schools. 

Research indicates that, head teachers face community influence both ways. The adverse 

influence of community effects includes undue requests in regards to academic promotions, 

Procurement and employments. Head teacher of Feni secondary schools apparently balancing 

between community and school administrations. Yet, for better results government should 

introduce new legal instruments, so that head teacher could handle the undue pressures more 

effectively.  

 

6.2.6. Communication:  

Effective communication is one of the main factors in School Plant Management. Members 

of each committees and teachers, Students should not only be clearly informed about their 

tasks and responsibilities, they should also be made to know how their contribution fits into 

School Plant Management process. Head teacher is the administrative and academic head of 

the whole planning effort. While the way in which head teachers may exercise this function 

of teaching leadership depends largely on their own qualities and the particular situation of 

the school, it is also largely shaped by existing managerial tradition. Legislation employed 

various important communication task over head teacher‟s. Nevertheless; resources are not 

adequate for him or her in this regard.                          

 

6.2.7. Leadership (Decision Making): 

Successful planning and execution of any programme or project depends on effective 

leadership. Head teacher informed that they don‟t face any major problem in decision making 

and implementation. All chairperson of school managing committee were satisfied about 

head teacher‟s role regarding disciplinary actions. While laws are well drafted, still funding, 

skills and co-ordination with other stakeholders are challenging. New code of conduct or 

„Head teacher guideline‟ could minimize this gap.  

 

6.2.8. Catchment Area: 

The geographical area served by a school is called its catchment area. Government rules 

concerning catchment area is well defined. Schools should be within walking distance for the 

student aged 11years to 15 years as prescribed by Bangladesh government. To specify 
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catchments Area, the head teacher has to perform basic responsibility as in section-3 of 

government circular of 2008. Research data came with different feedback. Secondary schools 

of Feni district are within the „easy reach‟ of the students. Yet, the objective of legislation has 

not been fulfilled in reality. Head teachers of the aforesaid schools were helpless in deciding 

the catchment area as business interests are mightier than community welfare. Amendment of 

existing laws and more supervision of education board authority could minimize these gaps. 

 

6.2.9. SMC: 

School Plant Management requires active engagement of smc (School Managing 

Committee). SMC played effective role in co-ordination of community and academic staffs. 

Head teacher is the member secretary of smc according to government legislation of 1977. 

Researcher found this provision well-implemented in Feni district. Small percentage of Chair 

persons of smc confessed their voluntary influence over Head teacher regarding decision 

process. Decision making processes are smoothly run by head teacher with co-ordination of 

smc. Researcher found that head teacher faces few challenges. Check and balance of power 

apparently invisible in few schools.  

  

6.2.10. Finance and Budget: 

School Plant and adequate financial resources are used as gauge to measure the school 

administrator‟s capability as leader to run the school organization in a manner that is looked 

as a source of quality education.  

 

Head teacher will act as the „head of accounts‟ of school. Head teachers will sign everyday 

account register. Same law provides that every school will have a bank account. Head teacher 

and chairperson of the smc will be joint signatory of that bank account. Moreover the existing 

laws have limited head teachers‟ power regarding funding and procurement.                 

                                                             

6.2.11. Health and Safety: 

Effectiveness of School Plant Management requires adequate health and safety facilities.   

Head teacher is the key role player in overall health and safety measures in the school yards. 

According to law head teacher has to comply with government rules and regulation for 

ensuring better health & safety facilities. Nevertheless; others issues like new building and 

sound pollutions issues still need proper attention and steps to be performed. Fund and skills, 
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lack of students‟ awareness are the main challenge faced by head teacher. Awareness 

campaign through government authorities and local public representatives could bring light to 

these facts. 

 

6.2.12. Co-ordination:    

Bangladesh government legislations are addressing the co-ordination factor in its‟ own ways. 

Though legal provisions are amending over times, the findings revealed that more codified 

law to be facilitated by the educational administrators. Research data found the law as 

compatible as all schools are headed by a head teacher in secondary schools of Feni districts. 

Research found out several gaps and co-ordination problems in the implementation process; 

for instance undue influences of political parties and inadequate event funding. The study 

suggests the policy makers to facilitate faster reforms and enhance accountabilities.  

  

6.2.13. Monitoring and Evaluation:  

Government rules are widely in practice regarding monitoring of School plant. Various 

provisions prescribed head teachers‟ rights and responsibilities regarding school monitoring 

and evaluation process. Besides that,   research data pointed out that, within last six months at 

least one or more government officials visited their schools. Assistant teacher‟s suggested 

that school inspections should be done more frequently with or without notice.  
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CHAPTER: SEVEN 

CONCLUSION AND RECOMMENDATIONS 

 

7.1. Conclusion: 

This study reveal that the success of school plant greatly depends on whether or not the head 

teacher‟s feel they have the time, knowledge, material to achieve the goals and whether they 

received the training and encouragement to bring the change. Though in Bangladesh, under 

the ministry of education the government has taken the responsibility to build education 

institutions, the local individuals or communities take the task to fund and establish non-

government educational institutions. In this case, the opinion of head teacher‟s is hardly 

accepted. Researcher has found this kind of result in School Plant Management of Feni 

district in his study. But in developed countries, process and method the works of building 

school plant are taken, are different and unlikely to our country. Researcher observes that, in 

the schools of Feni district at the time of his study that most of the time in School Plant 

Management the head teachers‟ of Schools have no opportunity to give opinion. For this 

reason, if Bangladesh government takes specific rules or specifies the service for the head 

teacher, School Plant Management will be developed In School Plant Management, giving 

importance the opinion of head teacher if other steps are followed to build school plant, 

design and construction work will be developed and long term desired utility will be achieved 

from the invested money in school plant. As head teachers are given the responsibility for 

managing change and permanent improvement in their schools, they must have the necessary 

means of action. This includes the ability to establish and motivate teams around themselves 

and in the school as a whole. Head teachers‟ must have a range of incentives that they can use 

in response to the preference of each member of the school staff. Those incentives include 

adjustments to working conditions and allocating specific functions and financial or other 

rewards for discharging them. In short, head teacher‟s must have available every option that 

is compatible with the law or personnel statutes to adapt the work and compensate for any 

hardships of people serving in the school head teacher‟s must be able to concentrate on the 

essentials to ensure their pupils‟ success To that end schools must have specialist staff of a 

sufficient standard to handle the facilities and administrative functioning. There must be at 

least one administrative and financial manager and one or more deputies depending on the 

size and complexity of the managerial tasks. 
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7.2. Recommendation: 

High achievement of Secondary schools can only be attained through a healthy and 

motivating leader; and here, head teachers are those key figures. Head teacher as a 

administrative head could make school management effective. The findings of this study 

would have significance policy implications within school plant management. In view of this, 

the following recommendations should be critically considered.  

1. The government legislation should define the terms “School Plant Management” in 

written. It could be done without any prior permission from parliamentary as existing 

regulatory provisions vested this discretion over education boards and relevant 

ministries.   

2. Updated, simple and easy Legal drafting in government documents would increase 

productivity of administrative personals of secondary schools. 

3. Government should deliver a codified legal instrument for school plant management 

practice for secondary educational institutions. 

4. Head teacher should be provided with a „Guidebook‟ containing head teachers‟ „code 

of conduct‟ and management policy provisions. 

5. School inspection should be done with and without notice by the education ministry. 

6. The head teacher should be granted some special power in case of emergency 

circumstance in the school premises.   

7. Management and leadership training session for head teacher‟s and smc members 

should be carried on at least twice in a year, free of cost.  

8. Assistant teacher should be delegated some or more tasks so that head teacher‟s can 

get rid of excessive work load. 

9. To strike the balance between community influence and school administration a strict 

legislative instrument should be implemented. 

10.  Employment of head teacher should be more fair and transparent. SMC should 

emphasis on experience instead of academic qualification in times of selection 

procedure. 

11.  School alumni and stakeholders should have a standing relation with secondary 

schools. 

12.  More technological communication tools should be used to commute more 

effectively. 
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13.  Yearly performance report should be published in government websites as a routine 

task. 

14.  Work satisfaction and work-life balance of head teacher‟s should be evaluated by 

education boards. 

15.  Government should as a matter of urgency set up a committee or appoint persons 

saddled with the responsibility of monitoring secondary schools‟ facilities selection, 

procurement, installation, utilization, management and maintenance. 

16.  Stakeholders of secondary schools, e.g., head teachers, assistant teachers; students 

should be exposed to periodic workshops on equipments handling skills and 

maintenance of school facilities. Thus total maintained, repair cost will be reduced 

resulting more financial freedom. 

17.  All secondary schools should have custodial staff trained to handle specific school 

facilities and such staff should report directly to the head teacher‟s. 

18.  Government and school authorities should make adequate annual budgetary 

provisions for school facilities to allow for periodic replacement, continuity and 

availability.  

19.  Local, international institutions/non-governmental organizations (NGOs) that run  

awareness events should also ensure that teaching staffs and smc members  

participation in  their training programs especially if it concerns of school plant. 

20.  The government authorities including the ministry of education should as a matter of 

urgency make provisions for regular seminars/workshops for  the head teacher‟s and 

community members for ensuring effective community participation in the 

administration of schools. This will also enhance teaching and learning as well as 

effective management. 

21.  The classroom should be aesthetically decorated with educational charts and 

illustrations both inside and outside to stimulate academic interest and learning.  

22.  Both staff and administrative office should be adequately equipped to motivate staff 

moral towards optimum productivity.  

23.  Facilities such as toilets, pure drinking water, canteen etc should be provided to cop-

up with the daily needs of staff and students.  

24.  The library and laboratory should be adequately equipped with books, journals, 

dailies, and educational magazine to stimulate research, learning and performance.  
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25.  Multipurpose laboratories, workshops and halls should be built to reduce 

maintenance cost and conserve fund for other viable expenditure.  

26.  Public Private Partnership (PPP) should be pursued in funding education for effective 

management and maintenance of structures in view of the heavy financial implication 

of managing a school. This is in agreement with the UNESCO (1984) 

recommendation that the financing of secondary education should be both the public 

and private sectors. Private engagement should be appreciated and acknowledged by 

government authorities so that funding could be easily generated. 

27.  Head teachers should employ organizational skills such as teamwork and various 

quality improvement measures so as to influence the performance of the schools. 

28.  Head teachers should be actively involved in academic activities so as to influence 

the school academic performance. 
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Appendix-A 

 

 

Questionnaire for Head Teacher 

 

 

I am conducting this study for the completion of my M. Phil study in Institute of Education 

Research to understand the Role of Head Teacher in School Plant Management of Non-

Government Secondary Schools in Bangladesh. I will collect information from you for 

improving the School Plant Management. You have every freedom to participate or not to 

participate in this study.  

 

 

No individual or School name will appear in the report. Complete confidentiality and 

anonymity will be maintained. 
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Role of Head Teacher in School Plant Management of Non 

Government Secondary Schools in Bangladesh 

 

 

Questionnaire for Head Teacher 

 

 

 

Name of School:---------------------------------------------------------------------------- 

 

Division: ----------------  District: ---------------- Upazilla/Thana: ------------------- 

 

Pourasava/Union: -------------------- Ward: ----------- Village/Mohalla ------------- 

 

 

 

Interview date:                                                                  Starting time: 

 

 

Hour Minute 

          /          / 
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Section:1 

General Information 
 

Question Response 

Name of the respondent: ___________________________________________________________ 

Gender Male: 1                  Female: 2 

Age                                              years 

Position in this School HT: 1              HT In-Charge: 2 

Education Qualification  

Joining date (present school):     
 

Number of teachers (including HT ) 

 

Male  

Female  

Total 

 

Section: 2 

School Plant Management 

Question Answer 

Total School Area  

Number of Class Room  

Area of the Class Room  

Total Students  

Number of Shifts  

Head Teacher Room  Yes               No 

Assistant Head Teacher Room   Yes               No 

School Office Room  Yes               No 

Teachers Rest Room  Yes               No 

Separate Rest Room for Male/Female Students  Yes               No 

Spectacular and Parents Visiting Room   Yes               No 

Laboratory and Workshop  Computer Lab          Science Lab  

 Language Lab          Other‟s 

General Conference Room   Yes               No 

Electricity Facility    Yes               No 

  

  

  

          /          / 
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Museum   Yes               No 

Number of Buildings   

Design of Buildings  

Sufficiency of Building   Enough       Not Enough 

Types of Furniture   Chair                Table          Bench   

 Blackboard/White Board   

 Multimedia    Graf Board  

 Book Self      Pikadani       Dustbin 

Canteen   Yes               No 

Pure Water Supply   Yes               No 

Library   Yes               No 

Prayer Room   Yes               No 

Auditorium   Yes               No 

Hostel   Yes               No 

Play Ground   Yes               No 

Gymnasium   Yes               No 

Toilet/Latrine    Yes               No 

Pond   Yes               No 

Cycle Shed   Yes               No 

Security Guard and Cleaner Separate Room 

Near Main Gate  

 Yes               No 

 

1 
Do you know about the School Plant 

Management? 
 

2 
Would you please tell me, what School 

Plant Management is?  
 

3 

How did you come to know about School 

Plant Management? 

 

Letter/Notice from UEO/Authority  1                     

From training     2 

Monthly meeting at Upazilla    3  

From other HT     4  

Own source/enquiry      5         

Other (specify) ___________________ 6 
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4 

Do you know about the Government Rules 

and Regulation of School Plant 

Management? 

Yes       1 

No       2 

5 

What are the Government Rules and 

Regulations for School Plant Planning and 

Management?  

 

6 
Are you concerned about you School Plant 

Management?  

Yes       1 

No       2 

7 

If yes, what type of role do you play in 

School Plant Planning and its 

Management? 

Site Related     1 

Building Related    2 

Equipment Related    3 

As a Professional Administrator  4 

Other (specify) ___________________ 5 

8 If no, why?   

9 What are the areas of your decision 

New plant construction   1 

School Extension    2 

Casual Repair Work    3 

Co-ordination with SMC and facilities Dept. 4 

10 

What are the steps that you follow during 

School Plant Planning and infrastructure 

development? 

Assessment of Procurement    1 

Proper planning according to need  2 

Site selection     3 

Appoint Education Specialist   4 

Appoint Engineer     5 

Formation of planning committee  6 

Detail description and specification of school 

infrastructure and facilities   7 

Type specification of equipment and furniture8 

Tender Related    9 

Starting of construction and regular  

coordination               10 
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11 

During the School Plant extension what are 

the indicators do you account? 

 

No of school in this area   1 

No of children     2 

Expected accommodation    3 

Duration of school time   4 

Catchment area    5 

Capacity of School    6 

12 

Did any Official (Govt./privet) come to 

visit the school to monitor School plant 

management condition in last six month? 

Yes        1         

No          2  

13 If yes, who visited? 

UEO           1 

AUEO        2 

DEO         3 

Others (Specify) __________   4 

14 
Is there any register of comments at your 

School for the visitor? 

Available     1         

Not available     2  

15 
Do you face problem to take decision and 

implementation? 

Yes        1         

No          2  

16 If yes, what are the problems?  

17 Nature and scope of SMC members role 

Auxiliary            1 

Voluntarily       2 

Conditional         3 

Unconditional                                   4 

18 
In your opinion, is there any coordination 

gap with SMC?  

Yes        1         

No          2  

19 

How you mark improvement of School 

Plant Management procedure compared to 

the last year? 

Improved     1         

Same       2 

Satisfactory                                                     3 

Dissatisfactory                                                4 

20 

What visible changes did you notice in the 

Management process of this year compared 

to last year? 

Timely Done              1 

Properly Done              2 

Others (Specify) __________   3 
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21 
How do you evaluate your own 

performance? 

Excellent               1 

Satisfactory                                                    2 

Dissatisfactory                                               3 

Poor                                                                4     

22 

What are the gaps between the 

Government Rules and Practices for Head 

Teacher in School Plant Management? 

 

23 
What is your suggestion to improve the 

existing condition? 
 

 

 

 

 

 

 

 

 

Interviewer's Name:  ........................................,          Finishing time: 

 

 

 

Signature:                                          

 

 

 

 

 

 

 

 

 

 

 

 

 

Hour Minute 
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Appendix-B 

 

Questionnaire for Assistant Teacher 

 

 

 

 

I am conducting this study for the completion of my M. Phil study in Institute of Education 

Research to understand the Role of Head Teacher in School Plant Management of Non-

Government Secondary Schools in Bangladesh. I will collect information from you for 

improving the School Plant Management. You have every freedom to participate or not to 

participate in this study. 

 

 

No individual or school name will appear in the report. Complete confidentiality and 

anonymity will be maintained. 
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Role of Head Teacher in School Plant Management of Non 

Government Secondary Schools in Bangladesh 

 

Questionnaire for Assistant Teacher 

 

 

 

Name of school: ---------------------------------------------------------------------------- 

 

Division: ----------------  District: ---------------- Upazilla/Thana: ------------------- 

 

Pourasava/Union: -------------------- Ward: ----------- Village/Mohalla ------------- 

 

 

 

Interview date:                                                                   

 

 

          /          / 
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Section: 1 

General Information 

 

Question Response 

Name of the respondent: ____________ ______________________________________________ 

Gender Male: 1                  Female: 2 

Age                                              years 

Education Qualification  

Position in this school AHT: 1              AHT In-Charge: 2 

Number of teachers (including HT ) 

 

Male  

 

Female  
  

Total 

 

Section: 2 

School Plant Management 

 

1. Do you know about the School Plant Management? 

□ Yes                                                         □ No  

2. Would you please tell me, what School Plant Management is? 

 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

 

3.  What are your sources of information about School Plant Management? 

□ Letter/Notice from UEO/Authority      □ From training 

□ Monthly meeting at Upazilla            □ From other HT 

□ Own source/enquiry                   □ Other (specify)  

 

4. Do you know about the Government Rules and Regulation of School Plant 

Management? 

 □ Yes                         □ No 
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5. What are the Government Rules and Regulations for School Plant Planning and 

Management? 

     

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

6. Are you concerned about your School Plant Management? 

      □ Yes                         □ No 

7. If yes, what type of role do you play in School Plant Planning and its Management? 

             □ Site Related                    □ Building Related  

       □ Equipment Related              □ As a Professional Administrator  

       □ Other (specify)  

8. If no, why? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

9. Do the Head Teacher consider your opinion during his decision making process? 

      □ Yes                          □ No 

10. How you mark effectiveness of your Head Teacher role? 

□ Excellent                     □ Satisfactory 

□ Dissatisfactory                 □ Not effective 

11. During the School Plant extension what are the indicators do you account?  

       □ No of School in this area  □ No of children  

□ Expected accommodation  □ Duration of School time  

□ Catchment area                 □ Capacity of School 

12. Does your Head Teacher face any problem to take decision and implementation?   

      □ Yes                          □ No 

13. If yes, what are the problems?     

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

14. Does your Head Teacher properly conduct his responsibilities regarding School Plant 

Management? 

      □ Yes                          □ No 
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15. If no, then why? 

 ………………………………………………………………………………………….  

        

       …………………………………………………………………………………………. 

16.  If yes, what are the factors you count?   

………………………………………………………................................................... 

 

………………………………………………………………………………………….. 

17. What are the roles and responsibilities of SMC regarding School Plant Management?         

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

18. Is the activities of your Head Teacher is visible? 

      □ Yes                          □ No 

19. Is there any visible coordination gap between Head Teacher and SMC members?  

 □ Yes                          □ No        

20. How you mark improvement of School Plant Management procedure compared to the 

last year? 

      □ Improved                           □ Same 

 □ Satisfactory                       □ Dissatisfactory 

21. What visible changes have you noticed in the Management process of this year 

compared to last year? 

      □ Timely Done                   □ Properly Done      □ Others (Specify) 

22. What are the gaps between the Government Rules and Practices for Head Teacher in 

School Plant Management? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

23. What is your suggestion to improve the existing condition?  

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

 

Interviewer's Name:  ........................................,           

Signature:                                    
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Appendix-C 

 

Questionnaire for SMC Chairman 

 

 

 

 

I am conducting this study for the completion of my M. Phil study in Institute of Education 

Research to understand the Role of Head Teacher in School Plant Management of Non-

Government Secondary Schools in Bangladesh. I will collect information from you for 

improving the School Plant Management. You have every freedom to participate or not to 

participate in this study. 

 

 

No individual or School name will appear in the report. Complete confidentiality and 

anonymity will be maintained. 
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Role of Head Teacher in School Plant Management of Non 

Government Secondary Schools in Bangladesh 

 

 

Questionnaire for SMC Chairman 

 

 

 

 

Name of School:---------------------------------------------------------------------------- 

 

Division: ----------------  District: ---------------- Upazilla/Thana: ------------------- 

 

Pourasava/Union: -------------------- Ward: ----------- Village/Mohalla ------------- 

 

 

 

Interview date:                                                                   

 

 

          /          / 



127 

 

Section: 1 

General Information 

Question Response 

Name of the respondent: ___________________________________________________________ 

Gender Male: 1                  Female: 2 

Age                                              years 

Education Qualification  

Position in SMC Chairman: 1               

Chairman In-Charge: 2 

Initiation date of SMC:      

 

 

Section: 2 

School Plant Management 

1. Do you know about the School Plant Management? 

      □ Yes                                                         □ No 

2. Would you please tell me, what School Plant Management is? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

3. Do you know about the Government Rules and Regulation of School Plant 

Management 

      □ Yes       □ No 

4. If yes, what are the Government Rules and Regulations for School Plant Planning and 

Management? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

5. Are you concern about you School Plant Management? 

      □ Yes      □ No 

6. If yes, what type of role SMC (especially you as a chairman) play in School Plant 

Planning and its Management? 

      □ Site Related      □ Building Related 

      □ Equipment Related                                   □ As a Professional Administrator 

      □ Other (specify) 

  

          /          / 



128 

 

7. If no, why? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

8. Do you think Head teacher takes effective initiatives? 

      □ Yes                                                         □ No 

9. Are the activities of Head Teacher regarding School Plant Planning or Management is 

visible?             

□ Yes                                                         □ No 

10. What are the main areas of improvement of Head Teacher activities regarding School 

Plant Management? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

11. Do you take consent from SMC prior implementing any decision in School Plant 

Management or Planning? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

12. What are the roles and responsibilities of SMC regarding School Plant Management? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

13. Do you face any coordination gap with Head Teacher? 

      □ Yes                                                         □ No 

14. Do you or any other SMC member influence Head teacher in his decision making 

process? 

      □ Yes                                                         □ No 

15. Do Head Teacher face any undue pressure or instruction by SMC or any other power 

block of society? 

      □ Yes                                                         □ No 

16. If yes, what type of pressure Head Teacher face? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 
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17. What are the areas of your decision that SMC take part? 

      □ New plant construction     □ School Extension 

      □ Repair      □ Co-ordination with SMC and facilities Dept.  

18. Do you think Head Teacher play any role regarding disciplinary action? 

□ Yes                                                         □ No 

19. If yes, what sort of monitoring method? 

□ Daily register                                         □ Weekly register 

□ Monthly register                                    □ Other 

20. How you mark improvement of School Plant Management procedure compared to the 

last year? 

      □ Improved    □ Same 

□ Satisfactory                           □ Dissatisfactory        

21. What are the gaps between the Government Rules and Practices for Head Teacher in 

School Plant Management? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

22. In your opinion, what are the problems in School Plant Management? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

23. What is your suggestion to improve the existing condition? 

………………………………………………………………………………………… 

 

………………………………………………………………………………………… 

 

 

 

 

Interviewer's Name: ........................................,           

 

 

Signature: 
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Appendix-D 

 

 

 

ÒcÖavb wkÿ‡Ki Rb¨ mvÿvrKvicÎ/cÖkœcÎÓ 

 

g‡nv`q, 

GB mvÿvrKvicÎ/cÖkœcÎwU XvKv wek¦we`¨vj‡qi Aax‡b wkÿv I M‡elYv Bbw÷wUDU †_‡K ÔGg.wdjÕ 

†cÖvMÖv‡gi AvIZvq Òevsjv‡`‡ki †emiKvix gva¨wgK we`¨vjq¸‡jvi we`¨vjq cøv›U e¨e¯’vcbvq cÖavb 

wkÿ‡Ki f~wgKvÓ kxlK© M‡elYvi Rb¨ •Zix Kiv n‡q‡Q G cÖkœ mg~‡n D‡jøwLZ M‡elYv K‡g©i mv‡_ 

we‡klfv‡e m¤úK© hy³| wb‡¤œv³ cÖkœcÎ Abyhvqx Avcbvi mywPwšÍZ gZvgZ cÖ`v‡bi Rb¨ we‡klfv‡e 

Aby‡iva Rvbvw”Q| 

 

Avcbvi gZvgZ n‡Z cÖvß Z_¨ mg~n K‡Vvi †MvcbxqZvi mv‡_ iÿv Kiv n‡e| 
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Òevsjv‡`‡ki †emiKvix gva¨wgK we`¨vjq¸‡jvi we`¨vjq cøv›U e¨e¯’vcbvq 

cÖavb wkÿ‡Ki f~wgKvÓ  

 

 

cÖavb wkÿ‡Ki Rb¨ mvÿvrKvi/cÖkœcÎ 

 

 

we`¨vj‡qi bvg: ............................................................................................................ 

wefvM: ................................................... †Rjv: .......................................................... 

Dc‡Rjv/_vbv: ...................................... †cŠimfv/BDwbqb: ............................................. 

IqvW© bs : ................................................. MÖvg/gnjøv: ............................................. 

mvÿvrKvi ZvwiL:     mgq: 

 

 

 

 

 

  

   N›Uv         wgwbU 
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†mKkb-1 

mvaviY Z_¨vejx 

cÖkœ  DËi 

Z_¨ `vZvi bvg: 

wj½ cyiæl-1        gwnjv-2 

eqm                                               

mvÿvrKvi `vZvi c`ex cÖavb wkÿK-1          cÖavb wkÿK fvicÖvß-2 

†hvM`v‡bi ZvwiL (eZ©gvb we`¨vjq)  

wkÿvMZ †hvM¨Zv  

wkÿK msL¨v (cÖavb wkÿK mn) cyiæl 

gwnjv 

†gvU 

 

†mKkb-2 

we`¨vjq cøv›U I Gi e¨e ’̄vcbv 

cÖkœ DËi 

we`¨vj‡qi †gvU AvqZb  

†kÖYx K‡ÿi msL¨v  

†kÖYx K‡ÿi AvqZb  

wkÿv_©x msL¨v   

wkd&U msL¨v   

cÖavb wkÿ‡Ki Kÿ  Av‡Q        bvB 

mnKvix cÖavb wkÿ‡Ki Kÿ (hw` G c‡` 

KvD‡K wb‡qvM Kiv nq) 

 Av‡Q        bvB 

we`¨vj‡qi Awdm Kÿ  Av‡Q        bvB 

wkÿK‡`i wekÖvg Kÿ  Av‡Q        bvB 

QvÎ-QvÎx‡`i c„_K wekÖvg Kÿ   Av‡Q        bvB 

`k©bv_©x I AwffveK‡`i wfwRwUs iæg   Av‡Q        bvB 

j¨ve‡iUix I IqvK©kc  Kw¤úDUvi j¨ve             weÁvbvMvi j¨ve   
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 fvlv j¨ve                    Ab¨vb¨ 

mvaviY mfv Kÿ  Av‡Q          bvB 

•e`y¨wZK e¨e¯’v  ch©vß         Ach©vß 

msMÖnkvjv/wgDwRqvg  Av‡Q          bvB 

feb msL¨v   

fe‡bi AvK…wZ  

fe‡bi ch©vßZv  ch©vß           Ach©vß 

Avmevec‡Îi aib   †Pqvi                  †Uwej              †eÂ   

 eø¨vK‡evW©/‡nvqvU †evW©     gvwëwgwWqv   MÖvd †evW©        

 ZvKhy³ Avjgvwi         wcK`vbx        Wv÷web 

K¨vw›Ub  Av‡Q     bvB 

my‡cq cvwbi e¨e ’̄v  Av‡Q     bvB  

MÖš’vMvi mn cvVvMvi  Av‡Q     bvB 

cÖv_©bv Kÿ  Av‡Q     bvB 

AwW‡Uvwiqvg  ch©vß    bvB 

QvÎvevm  Av‡Q     bvB 

†Ljvi gvV  Av‡Q     bvB 

e¨vqvgvMvi  Av‡Q     bvB 

†kŠPvMvi/Uq‡jU  ch©vß    Ach©vß 

cyKzi  Av‡Q     bvB 

mvB‡Kj Ni   Av‡Q     bvB 

cÖavb dU‡Ki wbKUeZ©x Svo–̀ vi I 

`v‡ivqvb‡`i c„_K Kÿ 

 Av‡Q     bvB  

 

1| Avcwb wK we`¨vjq cøv›U e¨e¯’vcbv m¤ú‡K© AeMZ?   

2| we`¨vjq cøv›U e¨e¯’vcbv m¤ú‡K© Avcbvi aviYv?  

3| Avcwb wKfv‡e we`¨vjq cøv›U e¨e¯’vcbv m¤ú‡K© Rvb‡Z 

†c‡i‡Qb? 

BD.B.I †_‡K cÎ/weÁwß                 1 

cÖwkÿ‡Yi gva¨‡g                           2 
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Dc‡Rjv gvwmK •eVK                      3 

Ab¨ cÖavb wkÿ‡Ki gva¨‡g                4 

wbR¯̂ m~Î/AbymÜvb                         5 

Ab¨vb¨                                        6 

4| Avcwb wK we`¨vjq cøv›U e¨e¯’vcbvi miKvwi wewagvjv 

m¤ú‡K© AeMZ Av‡Qb? 

nu¨v                                            1 

bv                                             2 

5| we`¨vjq cøv›U cwiKíbv I e¨e ’̄vcbvi miKvwi wewagvjv 

¸‡jv Kx Kx? 

 

6| we`¨vjq cøv›U e¨e¯’vcbvq Avcwb wK mswkøó/mshy³ Av‡Qb? nu¨v                                            1 

bv                                             2 

7| hw` _v‡Kb, we`¨vjq cøv›U cwiKíbv Ges e¨e ’̄vcbvq Avcwb 

Kx ai‡bi f~wgKv iv‡Lb? 

’̄vb m¤úwK©Z                                1 

feb m¤úwK©Z                               2 

miÄvg m¤úwK©Z                             3 

†ckv`vi cÖkvmK wn‡m‡e                   4 

Ab¨vb¨                                       5 

8| hw` mswkøó bv _v‡Kb, Zvn‡j †Kb?  

9| Avcbvi wm×v‡šÍi †ÿÎ¸‡jv Kx Kx? bZzb cøv›U wbg©vb                            1 

we`¨vjq m¤úªmviY                          2  

•bwgwËK ms¯‹vi KvR                       3 

d¨v‡mwjwUR wefvM Ges we`¨vjq e¨e ’̄vcbv 

KwgwUi mv‡_ m¤b̂q                         4 

10| we`¨vjq cøv›U cwiKíbv Ges AeKvVv‡gv Dbœq‡bi mgq 

Avcwb Kx Kx c`‡ÿc AbymiY K‡ib? 

Pvwn`vi g~j¨vqb                             1 

Pvwn`v Abyhvqx h_vh_ cwiKíbv          2 

’̄vb wbe©vPb                                  3 

wkÿv we‡klÁ wb‡qvM                      4 

cÖ‡KŠkjx wb‡qvM                            5 

cwiKíbv KwgwU MVb                       6 

we`¨vjq AeKvVv‡gv I my‡hvM-myweav wbw`©ó 

KiY Ges we Í̄vwiZ eY©bv                       7 

AvmevecÎ Ges miÄv‡gi cÖKvi wbw`©óKiY 8 
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`icÎ m¤úwK©Z                                  9 

wbqwgZ mgšq̂ mvab Ges wbg©vY Kv‡Ri m~Pbv 10 

11| we`¨vjq cøv›U m¤úªmvi‡Yi mgq Avcwb Kx Kx m~PK 

we‡ePbv K‡ib? 

GjvKvq we`¨vj‡qi msL¨v                 1 

wkÿv_©x‡`i ms¨Lv                           2 

ch©vß feb                                   3 

we`¨vj‡qi mgqKvj                         4 

wkÿv_©x msMÖ‡ni †fŠ‡MvwjK AÂj        5 

we`¨vj‡qi aviY ÿgZv                     6 

12| mswkøó KZ…©cÿ me©‡kl Qq gvm we`¨vjq cøv›U e¨e¯’vcbvi 

cwiw ’̄wZ cwi`k©b Ki‡Z we`¨vj‡q G‡mwQ‡jb? 

nu¨v                                            1 

bv                                             2 

13| hw` G‡m _v‡Kb, †K cwi`k©b K‡iwQ‡jb? BD.B.I                                      1 

G.BD.B.I                                   2 

wW.B.I                                       3 

Ab¨vb¨                                       4 

14| Avcbvi we`¨vj‡q cwi`k©K gšÍ‡e¨i Rb¨ †Kvb wbeÜb eB 

msiÿY K‡ib wK? 

nu¨v                                            1 

bv                                             2 

15| wm×všÍ MÖnY I ev Í̄evq‡b Avcwb wK cÖwZeÜKZvi m¤§yLxb 

nb? 

nu¨v                                            1 

bv                                             2 

16| hw` m¤§yLxb n‡q _v‡Kb, mgm¨v ¸‡jv Kx Kx?  

17| we`¨vjq e¨e ’̄vcbv KwgwUi m`m¨‡`i f~wgKvi cÖK…wZ Ges 

cwiwa Kx iKg? 

Avewk¨K                                     1 

Hw”QK                                       2 

kZ© mv‡cÿ                                 3 

wb:kZ©                                       4 

18| Avcbvi g‡Z we`¨vjq e¨e ’̄vcbvi KwgwUi m`m¨‡`i mv‡_ 

Avcbvi Kv‡Ri mgš^qnxbZv i‡q‡Q Kx? 

nu¨v                                            1 

bv                                             2 

19| Avcwb wK g‡b K‡ib, we`¨vjq cøv›U e¨e¯’vcbvi Kvh©cÖYvjx 

MZ eQ‡ii Zzjbvq DbœwZ mvab K‡i‡Q? 

D”Pgvb                                      1 

mggvb                                       2 

m‡šÍvlRbK                                 3 

Am‡šÍvlRbK                               4 

20| MZ eQ‡ii Zzjbvq we`¨vjq cøv›U e¨e¯’vcbvi cÖwµqvq mgqgZ m¤úw`Z                           1   
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`„k¨gvb cwieZ©b mg~n Kx? h_vh_fv‡e m¤úvw`Z                      2 

Ab¨vb¨                                      3 

21| Avcbvi g‡Z wb‡Ri Kv‡Ri m~PK? D”Pgvb                                       1 

m‡šÍvlRbK                                  2 

Am‡šÍvlRbK                                3 

wb¤œgvb                                       4 

22| we`¨vjq cøv›U e¨e¯’vcbvq Avcwb wK wK ai‡bi mgm¨vi 

m¤§yLxb n‡q _v‡Kb| 

K. 

L. 

M. 

23| we`¨gvb Ae ’̄vi DbœwZ mvab Ki‡Z Avcbvi cÖ Í̄ve/civgk© 

mg~n? 

 

 

 

Avcbv‡K ab¨ev` 

 

 

mvÿvrKvi `vZvi bvg: ................................................................................................... 

 

¯̂vÿi:  
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Òwkÿ‡Ki Rb¨ cÖkœgvjvÓ 

 

g‡nv`q, 

GB cÖkœcÎwU XvKv wek¦we`¨vj‡qi Aax‡b wkÿv I M‡elYv Bbw÷wUDU †_‡K ÔGg.wdjÕ †cÖvMÖv‡gi 

AvIZvq Òevsjv‡`‡ki †emiKvix gva¨wgK we`¨vjq¸‡jvi we`¨vjq cøv›U e¨e ’̄vcbvq cÖavb wkÿ‡Ki 

f~wgKvÓ kxlK© M‡elYvi Rb¨ •Zix Kiv n‡q‡Q G cÖkœ mg~‡n D‡jøwLZ M‡elYv K‡g©i mv‡_ we‡klfv‡e 

m¤úK© hy³| wb‡¤œv³ cÖkœcÎ Abyhvqx Avcbvi mywPwšÍZ gZvgZ cÖ`v‡bi Rb¨ we‡klfv‡e Aby‡iva 

Rvbvw”Q| 

 

Avcbvi gZvgZ n‡Z cÖvß Z_¨ mg~n K‡Vvi †MvcbxqZvi mv‡_ iÿv Kiv n‡e| 
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Òevsjv‡`‡ki †emiKvix gva¨wgK we`¨vjq¸‡jvi we`¨vjq cøv›U e¨e¯’vcbvq 

cÖavb wkÿ‡Ki f~wgKvÓ  

 

 

wkÿ‡Ki Rb¨ cÖkœgvjv 

 

 

we`¨vj‡qi bvg: ............................................................................................................ 

wefvM: ................................................... †Rjv: .......................................................... 

Dc‡Rjv/_vbv: ...................................... †cŠimfv/BDwbqb: ............................................. 

IqvW© bs : ................................................. MÖvg/gnjøv: ............................................. 
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†mKkb-1 

mvaviY Z_¨vejx 

cÖkœ  DËi 

Z_¨ `vZvi bvg: 

wj½ cyiæl-1        gwnjv-2 

eqm                                               

mvÿvrKvi `vZvi c`ex wkÿK-1            mnKvix cÖavb wkÿK-2 

wkÿvMZ †hvM¨Zv  

wkÿK msL¨v (cÖavb wkÿK mn) cyiæl 

gwnjv 

  

†gvU 

 

†mKkb-2 

we`¨vjq cøv›U e¨e¯’vcbv 

1| Avcwb wK we`¨vjq cøv›U e¨e¯’vcbv m¤ú‡K© AeMZ? 

................................................................................................................................ 

................................................................................................................................ 

2| Avcwb wK `qv K‡i ej‡eb, we`¨vjq cøv›U e¨e¯’vcbv ej‡Z Avcwb Kx ey‡Sb? 

................................................................................................................................ 

................................................................................................................................ 

3| Avcwb wKfv‡e we`¨vjq cøv›U e¨e¯’vcbv m¤ú‡K© Rvb‡Z †c‡i‡Qb? 

 BD.B.I †_‡K cÎ/weÁwß    cÖwkÿ‡Yi gva¨‡g      Dc‡Rjv gvwmK •eVK  

 Ab¨ cÖavb wkÿ‡Ki gva¨‡g   wbR¯̂ m~Î/AbymÜvb    Ab¨vb¨                                       

4| Avcwb wK we`¨vjq cøv›U e¨e¯’vcbvi miKvwi wewagvjv m¤ú‡K© AeMZ? 

 nu¨v       bv 

5| we`¨vjq cøv›U cwiKíbv I e¨e ’̄vcbvi miKvwi wewagvjv ¸‡jv Kx Kx? 

................................................................................................................................ 

................................................................................................................................ 

6| we`¨vjq cøv›U e¨e¯’vcbvq Avcwb wK mswkøó/mshy³ Av‡Qb? 

 nu¨v       bv 
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(DËi nu¨v n‡j, 7 bs cÖ‡kœi DËi w`b) 

(DËi bv n‡j 8bs cÖ‡kœi DËi w`b) 

7| we`¨vjq cøv›U cwiKíbv Ges e¨e ’̄vcbvq Avcwb Kx ai‡bi f~wgKv iv‡Lb? 

 ’̄vb m¤úwK©Z     feb m¤úwK©Z 

 miÄvg m¤úwK©Z    †ckv`vi cÖkvmK wn‡m‡e 

 Ab¨vb¨ 

8| hw` bv _v‡Kb, KviY? 

................................................................................................................................ 

................................................................................................................................ 

9| we`¨vjq cøv›U m¤úªmvi‡Yi mgq Avcwb Kx Kx m~PK we‡ePbv K‡ib? 

 GjvKvq we`¨vj‡qi msL¨v   wkÿv_©x msL¨v  

 ch©vß feb     we`¨vj‡qi mgqKvj 

 wkÿv_©x msMÖ‡ni †fŠ‡MvwjK AÂj   we`¨vj‡qi aviY ÿgZv 

10| cÖavb wkÿK wK Zuvi wm×všÍ MÖnb cÖwµqvi mgq Avcbvi gZvgZ we‡ePbv K‡ib? 

 nu¨v       bv 

11| we`¨vjq cøv›U e¨e¯’cbvq cÖavb wkÿ‡Ki Kg©KvÛ wK `„k¨gvb? 

 nu¨v       bv 

12| Avcwb Kxfv‡e cÖavb wkÿ‡Ki f~wgKvi Kvh©KwiZv g~j¨vqb K‡ib? 

 D”Pgvb     m‡šÍvlRbK 

 Am‡šÍvlRbK      wb¤œgvb 

13| Avcbvi cÖavb wkÿK wK wm×všÍ MÖnb Ges ev¯Íevq‡b †Kvb mgm¨vi m¤§yLxb nb? 

 nu¨v       bv 

(DËi nu¨v n‡j, 13 bs cÖ‡kœi DËi w`b) 

14| mgm¨v¸‡jv Kx Kx? 

................................................................................................................................ 

................................................................................................................................ 

15| cÖavb wkÿK wK we`¨vjq cøv›U e¨e¯’vcbv m¤ú‡K© Zvi `vwqZ¡ h_vh_fv‡e cvjb K‡ib? 

 nu¨v       bv 

(DËi nu¨v n‡j, 16 bs cÖ‡kœi DËi w`b) 
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(DËi bv n‡j 17bs cÖ‡kœi DËi w`b) 

16| Zvn‡j wKfv‡e? 

................................................................................................................................ 

................................................................................................................................ 

17| Zvn‡j cÖwZeÜKZv mg~n? 

................................................................................................................................ 

................................................................................................................................ 

18| we`¨vj‡qi e¨e ’̄vcbv KwgwUi `vwqZ¡ I KZ©e¨ Kx Kx? 

................................................................................................................................ 

................................................................................................................................ 

19| we`¨vjq e¨e ’̄vcbv KwgwUi m`m¨ Ges cÖavb wkÿ‡Ki gv‡S †Kvb mgš^qnxbZv cwijwÿZ nq wK? 

 nu¨v       bv 

20| Avcwb wK g‡b K‡ib, we`¨vjq cøv›U e¨e¯’vcbv Kvh©cÖYvjx MZ eQ‡ii Zzjbvq DbœwZ mvab K‡i‡Q? 

 D”Pgvb     mggvb 

 m‡šÍvlRbK      Am‡šÍvlRbK 

21| MZ eQ‡ii Zzjbvq e¨e¯’vcbv cÖwµqvq Kx ai‡bi cwieZ©b `„k¨gvb? 

 mgqgZ m¤úw`Z    h_vh_fv‡e m¤úvw`Z     Ab¨vb¨  

22| we`¨vjq cøv›U e¨e¯’vcbvq miKvix wewagvjv ev¯Íevq‡b cÖavb wkÿ‡Ki Kvh©cwiwai mxgve×Zv m¤ú‡K© 

Avcbvi gZvgZ?  

................................................................................................................................ 

................................................................................................................................ 

23| we`¨gvb Ae ’̄vi DbœwZ mvab Ki‡Z Avcbvi cÖ Í̄vebv mg~n| 

................................................................................................................................ 

................................................................................................................................ 

 

 

Avcbv‡K ab¨ev` 

 

DËi `vZvi bvg: ......................................................................................................... 

¯̂vÿi : .................................................  
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Òwe`¨vjq e¨e¯’vcbv KwgwUi †Pqvig¨v‡bi Rb¨ cÖkœgvjvÓ 

 

g‡nv`q, 

GB cÖkœcÎwU XvKv wek¦we`¨vj‡qi Aax‡b wkÿv I M‡elYv Bbw÷wUDU †_‡K ÔGg.wdjÕ †cÖvMÖv‡gi 

AvIZvq Òevsjv‡`‡ki †emiKvix gva¨wgK we`¨vjq¸‡jvi we`¨vjq cøv›U e¨e ’̄vcbvq cÖavb wkÿ‡Ki 

f~wgKvÓ kxlK© M‡elYvi Rb¨ •Zix Kiv n‡q‡Q G cÖkœ mg~‡n D‡jøwLZ M‡elYv K‡g©i mv‡_ we‡klfv‡e 

m¤úK© hy³| wb‡¤œv³ cÖkœcÎ Abyhvqx Avcbvi mywPwšÍZ gZvgZ cÖ`v‡bi Rb¨ we‡klfv‡e Aby‡iva 

Rvbvw”Q| 

 

Avcbvi gZvgZ n‡Z cÖvß Z_¨ mg~n K‡Vvi †MvcbxqZvi mv‡_ iÿv Kiv n‡e| 
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Òevsjv‡`‡ki †emiKvix gva¨wgK we`¨vjq¸‡jvi we`¨vjq cøv›U e¨e¯’vcbvq 

cÖavb wkÿ‡Ki f~wgKvÓ  

 

 

we`¨vjq e¨e¯’vcbvi KwgwUi †Pqvig¨v‡bi Rb¨ cÖkœgvjv 

 

 

we`¨vj‡qi bvg: ............................................................................................................ 

wefvM: ................................................... †Rjv: .......................................................... 

Dc‡Rjv/_vbv: ...................................... †cŠimfv/BDwbqb: ............................................. 

IqvW© bs : ................................................. MÖvg/gnjøv: ............................................. 
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†mKkb-1 

mvaviY Z_¨vewj 

cÖkœ  DËi 

 Z_¨ `vZvi bvg: 

wj½ cyiæl-1        gwnjv-2 

eqm                                               

mvÿvrKvi `vZvi c`ex we`¨vjq e¨e¯’vcbv KwgwUi †Pqvig¨vb-1 

we`¨vjq e¨e¯’vcbv KwgwUi †Pqvig¨vb (fvicÖvß)-2 

wkÿvMZ †hvM¨Zv  

 

†mKkb-2 

1| Avcwb wK we`¨vjq cøv›U e¨e¯’vcbv m¤ú‡K© AeMZ? 

................................................................................................................................ 

................................................................................................................................ 

2| Avcwb wK `qv K‡i ej‡eb, we`¨vjq cøv›U e¨e¯’vcbv ej‡Z Kx ey‡Sb? 

................................................................................................................................ 

................................................................................................................................ 

3| Avcwb wK we`¨vjq cøv›U e¨e¯’vcbvi miKvwi wewagvjv m¤ú‡K© AeMZ? 

 nu¨v       bv 

(DËi nu¨v n‡j, 4 bs cÖ‡kœi DËi w`b) 

(DËi bv n‡j 5bs cÖ‡kœi DËi w`b) 

4| we`¨vjq cøv›U cwiKíbv I e¨e ’̄vcbvi miKvwi wewagvjv Kx Kx? 

................................................................................................................................ 

................................................................................................................................ 

5| we`¨vjq cøv›U e¨e¯’vcbvq Avcwb wK mswkøó/mshy³ Av‡Qb? 

 nu¨v       bv 

(DËi nu¨v n‡j, 6 bs cÖ‡kœi DËi w`b) 

(DËi bv n‡j 7bs cÖ‡kœi DËi w`b) 

6| we`¨vjq cøv›U cwiKíbv Ges e¨e ’̄vcbvq Avcbvi f~wgKv wK? 

 ’̄vb m¤úwK©Z    feb m¤úwK©Z   miÄvg m¤úwK©Z   

 †ckv`vi cÖkvmK wn‡m‡e    Ab¨vb¨........................................................... 
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7| Zvn‡j †Kb? 

................................................................................................................................ 

................................................................................................................................ 

8| cÖavb wkÿ‡Ki Kvh©Ki c`‡ÿ‡c Avcbvi AwfgZ wK? 

 nu¨v       bv 

9| we`¨vjq cøv›U e¨e¯’vcbv m¤ú‡K© cÖavb wkÿ‡Ki Kvh©µg wK `„k¨gvb? 

 nu¨v       bv 

10| we`¨vjq cøv›U e¨e ’̄vcbv m¤ú‡K© cÖavb wkÿ‡Ki Kvh©µ‡gi Dbœq‡bi †ÿÎ¸‡jv Kx Kx? 

................................................................................................................................ 

................................................................................................................................ 

11| we`¨vjq cøv›U e¨e¯’vcbvi mgq we`¨vjq e¨e ’̄vcbv KwgwU †_‡K Avcwb wK mg_©b A_ev m¤§wZ †bb? 

 nu¨v       bv 

12| we`¨vjq cøv›U e¨e¯’vcbv m¤ú‡K© we`¨vjq e¨e¯’vcbv KwgwUi `vwqZ¡ I KZ©e¨¸‡jv Kx Kx? 

................................................................................................................................ 

................................................................................................................................ 

13| we`¨vjq cøv›U e¨e¯’vcbvq Avcbvi Kv‡Ri mv‡_ cÖavb wkÿ‡Ki mgš^qnxbZv Av‡Q Kx? 

 nu¨v       bv 

14| Avcwb A_ev Ab¨vb¨ we`¨vjq e¨e ’̄vcbv KwgwUi m`m¨ cÖavb wkÿK‡K wm×všÍ cÖYqb cÖwµqvq cÖfvweZ 

K‡ib wK? 

 nu¨v       bv 

15| cÖavb wkÿK we`¨vjq e¨e ’̄vcbv KwgwU A_ev Ab¨vb¨ mgv‡Ri cÖfvekvjx e¨w³ KZ©„K †Kvb wewaweiæ× Pvc 

A_ev wb‡`©kbvi m¤§yLxb nb wK? 

 nu¨v       bv 

(DËi nu¨v n‡j 16 bs cÖ‡kœi DËi w`b) 

16| Zvn‡j †Kvb ai‡bi Pv‡ci m¤§yLxb nb? 

................................................................................................................................ 

................................................................................................................................ 
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17| we`¨vjq e¨e ’̄vcbv KwgwUi AskMÖn‡Y Avcbvi wm×v‡šÍi †ÿÎ I cwiwa Kx Kx? 

 bZzb feb wbg©vY   we`¨vjq m¤úªmviY 

 ms¯‹vi    we`¨vjq e¨e ’̄vcbv KwgwU Ges d¨v‡mwjwUR wefv‡Mi g‡a¨ mgš^q mvab 

18| Avcwb wK g‡b K‡ib, cÖavb wkÿK wbqgvbyewZ©K e¨e ’̄v m¤ú‡K© †Kvb f~wgKv iv‡Lb? 

 nu¨v       bv 

(DËi nu¨v n‡j, 19 bs cÖ‡kœi DËi w`b) 

19| hw` f~wgKv iv‡L, †Kvb ai‡bi gwbUwis c×wZ? 

 •`wbK wbeÜbMÖš’     mvßvwnK wbeÜbMÖš’ 

 gvwmK wbeÜbMÖš’    Ab¨vb¨ 

20| Avcwb wK g‡b K‡ib, we`¨vjq cøv›U e¨e¯’vcbv Kvh©cÖYvjx MZ eQ‡ii Zzjbvq DbœwZ mvab K‡i‡Q? 

 D”Pgvb     mggvb 

 m‡šÍvlRbK      Am‡šÍvlRbK 

21| we`¨vjq cøv›U e¨e¯’vcbvq miKvix wewagvjv ev¯Íevq‡b cÖavb wkÿ‡Ki Kvh©cwiwai mxgve×Zv m¤ú‡K© 

Avcbvi gZvgZ? 

................................................................................................................................ 

................................................................................................................................ 

22| we`¨vjq cøv›U e¨e¯’vcbvi mgm¨v wK wK? 

................................................................................................................................ 

................................................................................................................................ 

23| we`¨gvb Ae ’̄vi DbœwZ mvab Ki‡Z Avcbvi cÖ Í̄ve/civgk© mg~n? 

................................................................................................................................ 

................................................................................................................................ 

 

Avcbv‡K ab¨ev` 

 

DËi `vZvi bvg: ......................................................................................................... 

 

¯̂vÿi : ................................................. 
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Appendix-E 

School plant Rules and Regulation Laws 

1. Land (Site): 

i. Every school must have 0.25 Acre to 1.50 Acre land as in Government Law. 

(Provisions of Recognition and Renewals of the Non-Government Academic 

Institutes, 1989. [S, 4(2)]. 

ii. Every School should have proper legal title and land must be in the name of School. 

[S, 4(2)]. 

iii. Total space for School must be more than 3300-4000 sft. . [S, 4, 3(b)]. 

 

2. Building:   

i. Every School must have building or semi-building infrastructure. (Provisions of 

Recognition and Renewals of the Non-Government Academic Institutes, 1989. [S 4, 

3(c)]. 

ii. Every student should get 10 square feet space. [S, 4, 3(b)]. 

iii. Total space for School must be more than 3300-4000 sft. . [S, 4, 3(b)]. 

iv. There must be at least 7(seven) rooms along with the classrooms. [S, 4, 3(c)]. 

v. That the buildings and premises will provide adequate facilities with due regard to 

hygiene; (The Registration of Private Schools Ordinance, 1962, [S, 4, (2, a)]). 

                                                                                               

3. Equipment: 

i. Every school must have adequate furniture, such as Chair, Table, Bench, High bench, 

Wardrobes‟ etc. (Provisions of Recognition and Renewals of the Non-Government 

Academic Institutes, 1989. [S, 4 (10)]. 

ii. In view of setting up academic department the school must have separate laboratories 

for every subject. [S,4 (10)]. 

iii. For carrying practical classes there must have requisite type and numbers of 

equipments and ancillaries in the laboratory. [S, 4 (10)]. 

iv. There must be at least 7(seven) rooms along with the classrooms. [S, 4, 3(c)]. 

v. Every School must have separate Library. [S, 4 (11,b)]. 

vi. The library of a Secondary School must have books and reference books for minimum 

10,000(Ten thousand) taka valued books in stock. [S, 4 (11, b)]. 
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vii. There must be arrangement of books stored in the library for the students. [S, 4 

(11,b)]. 

viii. School must provide separate quarter for Head teacher. [S, 4(11, b)]. 

 

4. Accommodation:  

i. Student number should be 300/260 (Boys/Girls) (Class 6 to 10) Student. (Town area). 

(Provisions of Recognition and Renewals of the Non-Government Academic 

Institutes, 1989. [S 4, 3(c)]. 

ii. Student number should be 230/180 (Boys/Girls) (Class 6 to 10) Student. (Urban area). 

[S, 4, (3, c)]. 

iii. Every Non-Government Secondary School should have 11 teachers. [S, 4(5), (b: 1)]. 

iv. There must have special facilities for physical exercise and scouting for Student. [S, 

(13)]. 

v. Specific facilities must be of Gymnasium and Sporting field for Physical Exercise for 

the Students along with Sufficient Equipments and Items. [S, (13)]. 

vi. School must provide separate quarter for Head teacher. [S, 4(11, b)]. 

vii. If Student (Boys/Girls) in a class more then 150, then School have a provision to open 

a new or Second shift.[ Act of Giving Salary-Allowance (Teacher, stuffs) of 

Government Part and  Human Resource Related Indication of Non-Government 

Academic Institutes (School, College, Madrasha, Technical Institutes-2010) (S-8)].  

 

5. Community Influence: 

i. Before starting of survey (For Catchment Area) Head teacher activities inspiring 

meeting to be arranged centering the school with guardians, public representatives, 

School Management Committee, Local Elites. “Premise Meeting" and “Home-visit" 

may be more emphasized for inspiring. (Specifying of Catchments Area of School for 

Quality Improvement of Education Government of the Peoples Republic of 

Bangladesh, 2008(S, 3)]. 

 

6. Communication: 

i. Before starting of survey (For Catchment Area) Head teacher activities inspiring 

meeting to be arranged centering the school with guardians, public representatives, 

School Management Committee, Local Elites. “Premise Meeting" and “Home-visit" 
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may be more emphasized for inspiring. (Specifying of Catchments Area of School for 

Quality Improvement of Education Government of the Peoples Republic of 

Bangladesh, 2008(S, 3)]. 

 

7. Leadership (Decision Making): 

i. In daily administration the teacher will be the academic chief of the school and there 

no intervention of the committee will effective. (Non Government Secondary School 

Managing Committee Provisions [with different amendments] Recognized Non- 

Government Secondary School Managing Committee Provisions 1977. [S, 16 (2)]. 

ii. The head of the institute will be able to sanction casual leave of the teachers and 

staffs. (Secondary and Higher Secondary Board of Education, Dhaka Provisions 2009 

(Governing Body and Managing Committee of Non-Government Academic Institutes 

of Secondary and Higher Secondary levels. Board of Secondary and Higher 

Secondary Education, Dhaka. [S, 45 (4)]. 

iii. Before starting of survey (For Catchment Area) Head teacher activities inspiring 

meeting to be arranged centering the school with guardians, public representatives, 

School Management Committee, Local Elites. “Premise Meeting" and “Home-visit" 

may be more emphasized for inspiring. (Specifying of Catchments Area of School for 

Quality Improvement of Education Government of the Peoples Republic of 

Bangladesh, 2008(S, 3)]. 

 

8. Catchment Area: 

i. To specify Catchments Area, the Headmaster has to perform basic responsibility. 

(Specifying of Catchments Area of School for Quality Improvement of Education 

Government of the Peoples Republic of Bangladesh, 2008 (S, 3). 

ii. By survey with assistance of School Management Committee, Teachers, Guardians & 

Educationalists of the locality in each December will prepare School Catchments 

Area Sketch Map & Display it to the School premises. [S, (3)]. 

iii. Before starting of survey (For Catchment Area) Head teacher activities inspiring 

meeting to be arranged centering the school with guardians, public representatives, 

School Management Committee, Local Elites. “Premise Meeting" and “Home-visit" 

may be more emphasized for inspiring. (Specifying of Catchments Area of School for 
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Quality Improvement of Education Government of the Peoples Republic of 

Bangladesh, 2008(S, 3)]. 

 

9. SMC:  

i. Head teacher will be the member secretary of SMC According to Government rule. 

(Non Government Secondary School Managing Committee Provisions [with different 

amendments] Recognized Non-Government Secondary School Managing Committee 

Provisions 1977. [S, 4 (b)]. 

ii. SMC will approve annual Budget and development Budget.[S,(9)(18,1(d)] 

iii. SMC works as a custodian of the School. [S, (9) (18, 1(k)]. 

iv. SMC maintains the School property. [S, (9) (18, 1 (l)]. 

v. SMC will employ teachers and Head teacher for School. [S, (9) (18, 1 (M)]. 

vi. Head teacher and SMC President will jointly maintain School bank account. 

[Secondary and Higher Secondary Board of Education, Dhaka Provisions 2009 

(Governing Body and Managing Committee of Non-Government Academic Institutes 

of Secondary and Higher Secondary levels.[S,45(2)]). 

vii. The Head of the institute will prepare rough budget, vacation list, preparation of the 

list of free studentship and will submit to the governing body or sector wise for 

approval of the governing body meeting. [S, 46, (2)]. 

viii. SMC will call for proposal from suppliers for procurement[S,45(E)] 

 

10. Finance and Budget: 

i. Subject to approval of concerned Governing Body/Managing Committee, the Head of 

the Institution will manage the expenses with maintaining of maximum transparency. 

(Student Admission Policy-2014 in Secondary, Junior Secondary & Enclosed Primary 

Level in Private School/School & College-2014[S (20)]. 

ii. Head teacher will act as the „Head of Accounts‟ of School.( Accounts Book keeping 

and Auditing Circular and Rules & Regulations “Directives” System Arrangement 

Must Have for the Academic Institutions in Private Schools-1984. To preserve the 

Cash Book and Other Registers (Bengal education code-chapter 5 and 8,B.I.S.E 

Regulation,1977):[S,12(a)]. 



151 

 

iii. Every School must maintain yearly accounts as guided by Government. Some 

Necessary Explanation about the Common Accounting Closes Guide-1986. [(J) Audit: 

(Guide Clause No. 17), S, (2)]. 

iv. SMC will approve annual Budget and development Budget. (Non Government 

Secondary School Managing Committee Provisions [with different amendments] 

Recognized Non-Government Secondary School Managing Committee Provisions 

1977. [S,(9)(18,1(d)]. 

 

11. Health& Safety:                                                                                           

i. That the buildings and premises will provide adequate facilities with due regard to 

hygiene; (The Registration of Private Schools Ordinance, 1962, [S, 4, (2, a)] 

ii. There must have separate Toilet facilities (Teacher/Boys/Girls). (Provisions of 

Recognition and Renewals of the Non-Government Academic Institutes 1989. [S, 

(12)]. 

iii. There must be pure drinking water in the Campus. [S, 4(12)]. 

iv. Health and Safety should be assured by School Head. [S, 4(12)]. 

v. The Head of the respective academic institutions will take necessary steps for 

stopping physical punishment to the students studying in academic institutions. 

(About Stopping Physical Punishment to the Students Studying in Academic 

Institutions, The Government of the Peoples Republic of Bangladesh-2010. [S, 4]. 

vi. The Head Master/ Mistress will take the responsibility to clean the toilet for the whole 

year dividing the Student in to some groups by turns. (Up Gradation Toilet and 

Sanitation System in Secondary and Higher Secondary Schools, Madrasha and 

Technical Education Institutes-2015. [S, (2)]. 

 

12.Co-ordination:    

i. “Headmaster” when used with reference to a Secondary School, means the head of the 

teaching staff, by whatever style he may be designated. (The intermediate and 

secondary education ordinance, 1961) [S, 2 (1)].  

ii. The Head of the academic institutions will brief on the demerits of the physical 

punishment. (Policies to stop physical and mental punishment to the students in 

academic institutions, The Government of the Peoples Republic of Bangladesh2011. 

[S, 6(b)]. 
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iii. A student registered under the Education Board if selected by Admission Test, the 

Head of the Institution concerned will inform the Education Board to take required 

action.[ Student Admission Policy-2014 in Secondary, Junior Secondary & Enclosed 

Primary Level in Private School/School & College-2014(S,19)]. 

iv. In order to stop the physical and mental punishment to the students studying in 

academic institutions integrated campaign should be done consisting of the Head  of 

the Academic Institutions/Guardians/Public Representatives/School Managing 

Committee and related persons/local Administration/Ministry of Education and its 

subsidiaries and Education Boards.(Policies to Stop Physical and Mental Punishment 

to the Students in Academic Institutions, The Government of the Peoples Republic of 

Bangladesh-2011)[S,5]. 

v. In daily administration the teacher will be the academic chief of the school and there 

no intervention of the committee will effective.( Non-Government secondary school 

managing committee provisions [with different amendments] Recognized non 

government secondary school managing committee provisions 1977. [S, 16 (2)]. 

vi. The head of the institute will prepare rough budget, vacation list, preparation of the 

list of free studentship and will submit to the governing body or sector wise for 

approval of the governing body meeting. [S 46, (2)]. 

 

13. Monitoring and Evaluation:  

i. Head teacher will monitor academic works. (Non Government secondary school 

managing committee provisions [with different amendments] Recognized non 

government secondary school managing committee provisions 1977. [S, 16(2)]. 

ii. The Head of the institution must sign daily account register everyday.( Accounts book 

keeping and Auditing circular and rules & regulations “Directives” system 

arrangement must have for the academic institutions in private Schools-1984[ 

Income(Debit) (Financial Rule 2):[S,10(g)]. 

iii. Daily and Weekly leaves of teacher and stuffs will be registered and signed by Head 

teacher.[S. 5]. 

iv. Every School will have Inspection Register. [S,(13)]. 

v. Head teacher will run awareness campaign against tobacco and Drugs.[ Directions on 

keeping the academic institutes free from smoking and tobacco-2015].  
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Appendix-F 

 

mnKvix wkÿK, mnKvix cÖavb wkÿK I cÖavb wkÿK‡`i Rb¨ 

Kg©g~j¨vqb cÖwZ‡e`b dig-G g~j¨vqb msµvšÍ cwicÎ 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

AwakvLv-11 

bs-wk kv: 11/7-1/2007/819                                                         ZvwiL: 27/05/2008 

4| Kg©g~j¨vqb msµvšÍ hveZxq wbqgvewj mswkøó di‡g Dc ’̄vcb Kiv n‡q‡Q| Dciš‘ mswkøó‡`i AeMwZi Rb¨ 

¸iæZ¡c~Y© weavb mg~n wb‡¤œ D‡jøL Kiv nj: 

(P) cÖavb wkÿ‡Ki †ejvq g~j¨vqbKvix n‡eb Dc‡Rjv gva¨wgK wkÿv Kg©KZ©v Ges cÖwZ¯̂vÿiKvix n‡eb ¯‹zj 

g¨v‡bwRs KwgwUi mfvcwZ| mnKvix wkÿ‡Ki Rb¨ g~j¨vqbKvix n‡eb cÖavb wkÿK Ges cÖwZ¯̂vÿiKvix n‡eb 

¯‹zj g¨v‡bwRs KwgwUi mfvcwZ| mnKvix wkÿ‡Ki Rb¨ g~j¨vqbKvix n‡eb mnKvix cÖavb wkÿK Ges 

cÖwZ¯̂vÿiKvix n‡eb cÖavb wkÿK| 

 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

evsjv‡`k mwPevjq, XvKv| 

www.moedu.gov.bd  

bs-37.00.0000.072.44.090.12-435                                            ZvwiL: 19/11/2014 

welq: †emiKvwi ¯‹zj/¯‹zj GÛ K‡j‡R gva¨wgK, wb¤œ gva¨wgK I mshy³ cÖv_wgK Í̄‡i wkÿv_©x fwZ© bxwZgvjv-

2014| 

19. wkÿv †ev‡W©i AvIZvaxb †iwR‡÷ªkbavix wkÿv_©x fwZ© cixÿvq wbe©vwPZ n‡j mswkøó cÖwZôvb cÖavb 

cÖ‡qvRbxq e¨e ’̄v MÖn‡Yi Rb¨ wkÿv †evW©‡K AewnZ Ki‡eb| G †ÿ‡Î wkÿv †evW© bZzb fwZ©K…Z wkÿv_©x‡`i 

†iwR‡÷ªkb msµvšÍ Z_vw` nvjbvMv` Ki‡eb| 

20. fwZ©i cixÿvi Rb¨ e¨q wbe©vn: cÖwZôvb cÖavb mswkøó Mfwbs ewW/g¨v‡bwRs KwgwUi Aby‡gv`b mv‡c‡ÿ 

m‡e©v”P ¯̂”QZv eRvq †i‡L hveZxq e¨q wbe©vn Ki‡eb| G †ÿ‡Î mswkøó Avw_©K wewa-weavb cÖ‡qvR¨ n‡e; †Kvb 

e¨Z¨q n‡j cÖwZôvb cÖavb e¨w³MZfv‡e `vqx _vK‡eb| 

 

 

http://www.moedu.gov.bd/
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MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

evsjv‡`k mwPevjq, XvKv| 

www.moedu.gov.bd  

bs-37.00.0000.072.44.090.12-559                                            ZvwiL: 29/10/2015 

welq: †emiKvwi ¯‹zj/¯‹zj GÛ K‡j‡R gva¨wgK, wb¤œ gva¨wgK I mshy³ cÖv_wgK Í̄‡i wkÿv_©x fwZ© bxwZgvjv-

2015| 

7| fwZ© cixÿvi c×wZ: 

N) cÖwZôvb cÖavbMY wbR wbR cÖwZôv‡bi k~b¨ Avm‡b msL¨v D‡jøLc~e©K fwZ© weÁwß cÖPvi Ki‡eb| G Qvov 

fwZ© KwgwU RvZxq/ ’̄vbxq cwÎKvq/I‡qemvB‡U weÁwß cÖKv‡ki gva¨‡g cÖPv‡ii e¨e ’̄v wb‡eb| 

19| wkÿv †ev‡W©i AvIZvaxb †iwR‡÷ªkbavix wkÿv_©x fwZ© cixÿvq wbe©vwPZ n‡j mswkøó cÖwZôvb cÖavb 

cÖ‡qvRbxq e¨e ’̄v MÖn‡Yi Rb¨ wkÿv †evW©‡K AewnZ Ki‡e| G‡ÿ‡Î wkÿv †evW© bZzb fwZ©K…Z wkÿv_©x‡`i 

†iwR‡÷ªkb msµvšÍ Z_¨vw` nvjbvMv` Ki‡eb| 

20| fwZ© cixÿvi Rb¨ e¨q wbe©vn: cÖwZôvb cÖavb mswkøó Mfwbs ewW/g¨v‡bwRs KwgwUi Aby‡gv`b mv‡c‡ÿ 

m‡e©v”P ¯̂”QZv eRvq †i‡L hveZxq e¨q wbe©vn Ki‡eb| G †ÿ‡Î mswkøó Avw_©K wewa-weavb cÖ‡qvR¨ n‡e; †Kvb 

e¨Z¨q n‡j cÖwZôvb cÖavb e¨w³MZfv‡e `vqx _vK‡eb| 

 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

evsjv‡`k mwPevjq, XvKv| 

bs-37.00.0000.071.09.005.07-87                                                ZvwiL: 27/01/2014 

cwicÎ 

jÿ¨ Kiv hv‡”Q †h, RbcÖwZwbwa, ¸iæZ¡c~Y© e¨w³ I c` ’̄Kg©KZ©vMY wewfbœ †Rjv, Dc‡Rjv ev Ab¨vb¨ ’̄vb ev 

wkÿv cÖwZôvb cwi`k©bKv‡j QvÎ-QvÎx‡`i iv¯Ívq `uvo Kwi‡q Ges †kÖYx cvV`vb Kvh©µg ’̄wMZ K‡i ewY©Z 

e¨w³‡`i msea©bv cÖavb Kiv nq| Gme msea©bv Abyôv‡b †Kvgj gwZ wkÿv_©x‡`i `xN© mgq †Lvjv AvKv‡ki 

wb‡P iv¯Ívq gv‡V ev Abyôvb ’̄‡j `uvo Kwi‡q ivLvi Kvi‡Y GKw`‡K †hgb wkÿv_©x‡`i g~j¨evb mgq bó Kiv nq 

Ges wkÿv Kvh©µg gvivZ¥Kfv‡e e¨vnZ nq †Zgwb wkÿv_©x‡`i Dci kvixwiK gvbwmK Pvc c‡o| welqwU myôz 

wkÿvi AšÍivq, hv AbvKvw•LZ I Abwf‡cÖZ| 

http://www.moedu.gov.bd/
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3| wkÿvi myôz, my›`i cwi‡ek eRvq ivLv, wkÿv Kvh©µ‡g †Kvbiƒc e¨vNvZ m„wó bv Kiv Ges †Kvgj gwZ 

wkÿv_©x‡`i kvixwiK I gvbwmK w`Kmn mvwe©K we‡ePbvq Giƒc msea©bv Abyôvb Dcj‡ÿ QvÎ-QvÎx‡`i `uvo 

Kwi‡q msea©bv cÖ`vb bv Kivi Rb¨ mswkøó mKj‡K wb‡`©k cÖ`vb Kiv nj| 

Ab¨_vq cÖwZôvb cÖavb I e¨e ’̄vcbv KwgwUi weiæ‡× K‡Vvi AvBbvbyM e¨e¯’v MÖnY Kiv n‡e| 

 

wewfbœ wkÿv cÖwZôv‡bi wkÿv_©x‡`i wkÿv mdi ev wcKwb‡K hvevi wel‡q wb‡`©kbv 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

kvLv-1 (cÖkvmb I ms ’̄vcb) 

www.moedu.gov.bd  

¯§viK bs- 37.00.0000.061.018.50.13-335                                    ZvwiL: 17/04/2014 

welq: wewfbœ wkÿv cÖwZôv‡bi wkÿv_©x‡`i wkÿv mdi ev wcKwb‡K hvevi wel‡q gš¿Yvj‡qi wb‡`©kbv cvjb| 

 wkÿv mdi ev wcKwb‡K hvevi c~‡e©B cÖwZôvb cÖav‡bi AbygwZ MÖnY Ki‡Z n‡e| 

 

miKvix I †emiKvix ¯‹z‡j D”P g~‡j¨ fwZ© dig wewµ Ges AwZwi³ †eZb MÖnY bv Kivi Rb¨ wb‡`©kbv cÖ`vb 

msµvšÍ 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

bs-wkg/kv:11/9(8)/2001/54                                                         ZvwiL: 20/01/2003 

ÒcwicÎÓ 

m¤úªwZ miKv‡ii †MvPixf~Z n‡q‡Q †h, †`‡ki miKvix I †emiKvix ¯‹z‡j fwZ© cixÿv‡K †K›`ª K‡i 

¯‹zj¸‡jv‡Z D×©g~‡j¨ fwZ© dig wewµ Ges AwZwi³ †eZb MÖnY Kiv n‡”Q| d‡j AwffveK bvbvfv‡e nqivwbi 

wkKvi n‡”Qb, hv Kvg¨ bq| cÖPwjZ weavb Abyhvqx miKvix ¯‹z‡j 60/- UvKv nv‡i fwZ© dig wewµ Kiv nq| 

†emiKvix ¯‹z‡j 60/- UvKv nv‡i fwZ© dig wewµ Kivi wb‡`©k †`qv n‡jv| hw³msMZ Kvi‡Y †Kvb cÖwZôvb hw` 

Gi evB‡i A‡bK g~‡j¨ fwZ© dig wewµ Ki‡Z Pvq Zvn‡j gnvcwiPvjK, gva¨wgK I D”P gva¨wgK wkÿv 

Awa`ßi Gi c~e©vbygwZ wb‡q Zv Ki‡Z n‡e| Ab¨_vq wewa ewnf~©Z A_© Av`vq Aciva e‡j we‡ewPZ n‡e| 

GgZve¯’vq, †`‡ki mKj miKvix/†emiKvix wkÿv cÖwZôvb cÖavb‡`i DwjøwLZ wel‡q `„wó AvKl©Yc~e©K 

wbqgbxwZi evwn‡i †Kvb cÖKvi A_© Av`vq bv Kivi Rb¨ wb‡`k© †`qv hv‡”Q| wb‡`©kbv jswNZ n‡j mswkøó 

cÖwZôvb cÖavb‡`i weiæ‡× ¯‹z‡ji †iwR‡÷ªkb evwZj I wkÿK‡`i GgwcI eÜ Kivmn cÖ‡qvRbxq AvBbvbyM 

http://www.moedu.gov.bd/
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e¨e ’̄v MÖnY Kiv n‡e| welqwU mviv‡`‡ki mKj miKvix/†emiKvix wkÿv cÖwZôv‡bi cÖavb‡K AewnZ Kiv Rb¨ 

wb‡`©kµ‡g Aby‡iva Kiv n‡jv| 

 

wkÿvi ¸YMZ gv‡bvbœq‡bi j‡ÿ¨ we`¨vjq‡Kw›`ªK ÔK¨vP‡g›U GjvKvÕ wba©viY 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

AwakvLv kvLv-11 

bs- wkg/kv:11/12-23(fwZ©)07/1367                                                ZvwiL: 10/09/2008 

NSPR (National Strategy for Poverty Reduction) Gi Av‡jv‡K 2015 mv‡ji g‡a¨ gva¨wgK 

ch©v‡q Gb‡ivj‡g›U (wkÿv_©x fwZ©) b~¨bZg 66% G DbœwZKiY, Wªc AvD‡Ui nvi Kgv‡bvmn wkÿvi ¸YMZ 

gv‡bvbœq‡bi j‡ÿ¨ we`¨vjq †Kw›`ªK ÒK¨vP‡g›U GjvKvÓ wba©vi‡Yi wel‡q miKvi wm×všÍ MÖnY K‡i‡Q| †Kvb 

wbw`©ó GjvKvi gva¨wgK we`¨vj‡q Mg‡bvc‡hvMx 11 †_‡K 15 eQi eqmx †Q‡j- †g‡qiv hv‡Z nvUv `~iZ¡ 

(Walking Distance) AwZµg K‡i mwVK mg‡q we`¨vj‡q Dcw ’̄Z n‡Z cv‡i Gegb wbw`©ó GjvKvwUB n‡e 

†Kvb cÖwZôv‡bi wba©vwiZ ÔK¨vP‡g›U GjvKvÓ| 

3| K¨v‡g›U GjvKv wba©vi‡Yi †ÿ‡Î cÖavb wkÿK‡K g~j `vwqZ¡ cvjb Ki‡Z n‡e| wZwb cÖwZ eQi wW‡m¤^i 

gv‡m we`¨vjq e¨e ’̄vcbv KwgwU Kg©iZ wkÿK gÛjx, AwfeveK I GjvKvi wkÿvbyivMx e¨w³e‡M©i mn‡hvwMZv 

wb‡q Rwic KvR m¤úv`‡bi gva¨‡g we`¨vjq K¨vP‡g›U GjvKvi †¯‹P g¨vc •Zix K‡i we`¨vj‡qi msiÿY 

Ki‡eb| GQvov gva¨wgK we`¨vj‡q Mg‡bvc‡hvMx (11 †_‡K 15 eQi eqmx) †Q‡j‡g‡q‡`i Z_¨vw`i (bvg, 

wcZvi bvg, MÖvg, eqm, BZ¨vw` D‡jøLmn) msiÿY Ki‡Z n‡e| Rwic KvR ïiæi c~‡e© Rwic PjvKvjxb mg‡q 

wkÿv cÖwZôvb‡K †K›`ª K‡i AwffveK, RbcÖwZwbwa, we`¨vjq e¨e ’̄vcbv KwgwU, ’̄vbxq MY¨gvb¨ e¨w³‡K wb‡q 

DØ„×KiY mfv Ki‡Z n‡e| DØy×Ki‡Yi Rb¨ ÒDVvb •eVKÓ Ges Ò†nvg-wfwRUÓ †K AwaKZi ¸iæZ¡ †`qv 

†h‡Z cv‡i| 

 

wkÿv cÖwZôv‡b Aa¨qbiZ QvÎ/QvÎx‡`i‡K kvixwiK kvw¯Í cÖ`vb eÜKiY cÖm‡½ 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

AvBb‡mj 

www.moedu.gov.bd  

¯§viK bs- 37.031.004.02.00.134.2010-451                                   ZvwiL:09/08/2010 

cwicÎ 

http://www.moedu.gov.bd/
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welq: wkÿv cÖwZôv‡b Aa¨qbiZ QvÎ/QvÎx‡`i‡K kvixwiK kvw Í̄ cÖ`vb eÜKiY cÖm‡½| 

4| wkÿv cÖwZôvb cÖavbMY wbR wbR cÖwZôv‡b kvixwiK kvw Í̄ cÖ`vb e‡Üi wel‡q cÖ‡qvRbxq c`‡ÿc MÖnY 

Ki‡eb: 

 

wkÿv cÖwZôv‡b QvÎ/QvÎx‡`i kvixwiK I gvbwmK kvw¯Í iwnZ Kiv msµvšÍ bxwZgvjv 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

AvBb‡mj 

¯§viK bs- 37.031.004.02.00.134.2010-151                                   ZvwiL:21/04/2011 

cwicÎ 

welq: wkÿv cÖwZôv‡b QvÎ/QvÎx‡`i kvixwiK I gvbwmK kvw Í̄ iwnZ Kiv msµvšÍ bxwZgvjv-2011 

5| kvixwiK I gvbwmK kvw Í̄ iwnZ Kivi jÿ¨ wkÿv cÖwZôvb cÖavb/e¨e ’̄vcbv KwgwU/wkÿv cÖwZôvb mswkøó 

e¨w³eM©/ ’̄vbxq cÖkvmb/wkÿv gš¿Yvjq I Gi Aaxb `ßi, Awa`ßi I wkÿv †evW mg~n‡K GK †hv‡M 

cÖPviYvg~jK KvR Ki‡Z n‡e| 

6| wkÿv cÖwZôv‡bi e¨e ’̄vcbv KwgwU, wkÿv cÖwZôvb cÖavb, wkÿK-Kg©PvixM‡Yi KiYxq: 

L) wkÿv cÖwZôvb cÖavb mswkøó mKj‡K kvixwiK kvw Í̄i Kzdj m¤ú‡K© AewnZ Ki‡eb| 

 

wkÿv cÖwZôv‡b wkÿK‡`i †KvwPs evwYR¨ eÜ bxwZgvjv-2012 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

evsjv‡`k mwPevjq, XvKv 

www.moedu.gov.bd  

¯§viK bs- wkg/kv:11/3-9/2011/401                                                ZvwiL: 20/06/2012 

welq: wkÿv cÖwZôv‡b wkÿK‡`i †KvwPs evwYR¨ eÜ bxwZgvjv-2012 

3| †Kvb wkÿK Zvi wbR wkÿv cÖwZôv‡bi wkÿv_©x‡K †KvwPs Kiv‡Z cvi‡eb bv| Z‡e wkÿv cÖwZôvb cÖav‡bi 

c~e©bygwZ mv‡c‡ÿ •`wbK ev cÖwZw`b Ab¨ †h †Kvb wkÿv cÖwZôv‡bi mxwgZ msL¨K {10 (`k) R‡bi †ekx bq} 

wkÿv_©x‡K cÖvB‡fU cov‡Z cvi‡eb| G‡ÿ‡Î cÖwZôvb‡K cÖavb‡K wjwLZfv‡e QvÎ-QvÎxi ZvwjKv (†ivj, †kÖYx 

D‡jøLmn) Rvbv‡Z n‡e| 

8| wkÿv cÖwZôvbmg~‡n †KvwPs evwYR¨ e‡Ü wkÿv cÖwZôvb cÖavb cÖ‡qvRbxq cÖPviYv Ges AwffveK‡`i mv‡_ 

gZwewbgq Ki‡eb| 

http://www.moedu.gov.bd/
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gva¨wgK I D”P gva¨wgK we`¨vjq, gv`ivmv, KvwiMwi wkÿv cÖwZôv‡b Uq‡jU I m¨vwb‡Ukb e¨e ’̄v DbœZKiY 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

AwakvLv-10 (gva¨wgK-1) 

www.moedu.gov.bd  

bs-37.00.0000.071.05.001.04-529                                            ZvwiL: 23/06/2015 

cwicÎ 

welq: gva¨wgK I D”P gva¨wgK we`¨vjq, gv`ivmv, KvwiMwi wkÿv cÖwZôv‡b Uq‡jU I m¨vwb‡Ukb e¨e ’̄v 

DbœZKiY 

2| Uq‡jU cwi”Qbœ ivLvi Rb¨ wkÿK‡`i †bZ…Z¡ w`‡Z n‡e| wkÿv cÖwZôvbmg~‡n ¯‹vDU, Mvj©m MvBW wb‡q 

Uq‡jU I m¨vwb‡Ukb KwgwU MVb Kiv †h‡Z cv‡i| cÖavb wkÿK wkÿv_©x‡`i `‡j wef³ K‡i cvjvµ‡g mviv 

eQ‡ii Rb¨ Uq‡jU cwi¯‹vi ivLvi `vwqZ¡ wb‡eb| 

 

¯‹vDU wd eve` Av`vqK…Z A_© h_vµ‡g mswkøó cÖ‡Z¨K Ôwe`¨vjq ¯‹vDU Znwe‡jÕ I Dc‡Rjv/‡Rjv ¯‹vDU‡mi 

m¤úv`K eive‡i h_vixwZ Rgv †`qv Ges †KejgvÎ ¯‹vDU Kvh©µ‡gB e¨q wbwðZ KiY| 

MYcÖRvZš¿x evsjv‡`k miKvi 

gva¨wgK I D”P wkÿv Awa`ßi 

evsjv‡`k, XvKv 

cwicÎ 

3| ewY©Z †cÖÿvc‡U, cwiKwíZfv‡e ¯‹vDwUs Gi Dbœqb I m¤úªmvi‡Yi gva¨‡g mviv †`ke¨vcx ¯‹vDU Av‡›`vjb 

Av‡iv †Rvi`vi K‡i M‡o †Zvjvi j‡ÿ¨, mvwe©Kfv‡e we‡ePbv K‡i, wb¤œwjwLZ wm×všÍ M„nxZ n‡q‡Q| 

L) ¯‹vDU `j MVb I `‡ji myô cwiPvjbv †`‡ki gva¨wgK I wb¤œgva¨wgK we`¨vjq/gv`ivmv/KvwiMwi wkÿv 

cÖwZôvbmg~‡ni cÖavbMY (c`vwaKvi e‡j, MÖæc KwgwUi mfvcwZ) GK we‡kl f~wgKv cvjb K‡i _v‡Kb| ¯‹vDU 

`j cwiPvjbvq I ¯‹vDwUs Kvh©µ‡gi myôz ev Í̄evq‡b Zv‡`i‡K wb‡¤œv³fv‡e h_vh_ †bZ…Z¡ cÖ`vb I f~wgKv 

cvj‡bi Aby‡iva Rvbv‡bv hv‡”Q| 

wkÿv cÖwZôvb cÖ`v‡bi f~wgKv: 

1| evsjv‡`k ¯‹vDU‡mi wewa-weavb Abyhvqx, cÖ‡Z¨K we`¨vjq/gv`viv/KvwiMvwi wkÿv cÖwZôvb cÖ‡qvRbxq 

¸Yvejx I †hvM¨Zvm¤úbœ GKRb Dchy³ wkÿK‡K BDwbU jxWvi wn‡m‡e g‡bvbqb `vb, Ô¯‹vDU †WbÕ MVb 

¯‹vDU `j cwiPvjbvq Zuv‡K cÖ‡qvRbxq Aby‡cÖiYv I Drmvn `vb Ges ch©vqµ‡g mnKvix BDwbU 

jxWvi/Bb÷ªv±i/Dc‡`óv wb‡qv‡Mi e¨e ’̄v MÖnY| 

http://www.moedu.gov.bd/
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2| MÖæc KwgwUi wbqwgZ mfv AvnŸvb, mfvq BDwb‡Ui Kvh©µg I Kvh©KvwiZvi wbqwgZ ch©v‡jvPbv Kiv Ges 

BDwb‡Ui ¯‹vDwUs Kvh©µg cwiPvjbvq cÖ‡qvRbxq Dc‡`k-civgk© I mvnvh¨-mn‡hvwMZv cÖ`vb| 

3| BDwbU wjWvi I mnKvix BDwbU jxWvi‡`i mb`cÎ cÖvwß wbwðZKiY, BDwb‡Ui evwl©K Kg©m~Px Aby‡gv`b I 

evsjv‡`k ¯‹vDUm KZ…©K mg‡q mg‡q RvixK…Z wb‡`©kbv Abyhvqx evwl©K ev‡RU cÖYqb, Aby‡gv`b, ev¯Íevqb 

I gwbUwis wbwðZKiY| 

4| BDwbU jxWvi‡`i `vwqZ¡ cvjb m¤úwK©Z g~j¨vqb cÖwZ‡e`b cÖYqb KiZt Zv wbqwgZ Dc‡Rjv m¤úv`K 

mgx‡c †cÖiY Ges BDwb‡Ui wewfbœ Kvh©µ‡g mg‡q mg‡q BDwbU jxWvi/mnKvix BDwbU 

jxWvi/Bb÷ªv±i/Dc‡`óv‡`i e¨w³MZ AskMÖn‡Yi gva¨‡g ¯‹vDU `j‡K Drmvn cÖ`vb| 

M) mswkøó we`¨vjq/gv`ivmv/KvwiMwi wkÿv cÖwZôvb cÖavbMY KZ…©K g‡bvbxZ Ges cÖ‡qvRbxq ¸Yvejx I 

†hvM¨Zvm¤úbœ GKRb ¯‹vDU wkÿK‡K (BDwbU wjWvi): ¯‹vDU `j †Lvjv I myôfv‡e cwiPvjbvi j‡ÿ¨ 

h_vh_fv‡e wb‡¤œv³ `vwqZ¡ cvj‡bi Aby‡iva Rvbv‡bv hv‡”Q: 

4| mswkøó we`¨vjq/gv`ªvmv/KvwiMwi wkÿv cÖwZôvb cÖavbMY KZ…©K ewY©Z Kvh©µg h_vixwZ MÖnY KiZt G 

m¤úK©xq ev¯Íevqb cÖwZ‡e`b Awej‡¤ ̂Dc‡Rjv ¯‹vDUm Gi m¤úv`K mgx‡c †cÖiY Kiv n‡e| 

 

wkÿv cÖwZôvbmg~n I a~gcvbgy³ ivLv msµvšÍ wel‡q wb‡`©kbv 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

kvLv-4 (mgš^q I msm`) 

¯§viK bs- 37.00.0000.065.41.003.2015-496                                ZvwiL: 19/08/2015 

welq: wkÿv cÖwZôvbmg~n ZvgvK I aygcvbgy³ ivLv| 

 †`‡k we`¨gvb aygcvb I ZvgvKRvZ `ªe¨ e¨envi (wbqš¿Y) AvBb 2005 (ms‡kvwaZ 2013) Ges wewagvjv 

2015 Abyhvqx ÒcvewjK †cÖmÓ G a~gcvb AvBbZ `Ðbxq Aciva| DwjøwLZ AvBbvbyhvqx wkÿv cÖwZôvbmg~n 

cvewjK †cø‡mi AšÍfz©³| 

GgZve¯’vq, mKj wkÿv cÖwZôvbi cÖavb‡K Zv‡`i wbR wbR cÖwZôvb a~gcvbgy³ ivLvi cvkvcvwk wkÿK 

wkÿv_©x‡`i gv‡S a~gcvb I ZvgvKRvZ `ªe¨ e¨env‡ii ÿwZKi cÖfve m¤ú‡K© m‡PZbZv e„w×i D‡`¨vM MÖnY 

Ges wkÿv cÖwZôv‡bi `„k¨gvb ’̄v‡b a~~gcvbgy³ mvB‡bR ev wb‡`©kbv jvMv‡bvi Rb¨ wb‡`©kµ‡g Aby‡iva Kiv 

n‡jv| 
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†emiKvix gva¨wgK we`¨vjq g¨v‡bwRs KwgwU wewagvjv (wewfbœ ms‡kvabxmn) 

¯̂xK…wZcÖvß †emiKvix gva¨wgK ¯‹z‡ji g¨v‡bwRs KwgwU wewagvjv-1977 

¯§viK bs- 102wm/BGmwU/73                                                          ZvwiL: 05/03/1977 

The board of intermediate and Secondary Education, (Managing Committee of the 

Recognized Non-Government Secondary Schools) Regulation, 1977. 

4| (1) †i¸‡jkb-5-Gi weavb †gvZv‡eK, wb‡¤œi m`m¨MY wb‡q KwgwU MwVZ n‡e; 

(we) m`m¨ mwPe 

¯‹z‡ji cÖavb wkÿK ev wkÿvwqÎx (c`vwaKvi e‡j) 

8| (1) KwgwU †f‡O w`‡j ev †gqv` †kl nevi c~‡e© eZ©gvb KwgwU cieZ©x cybM©V‡b e¨_© n‡j †evW© QÕgv‡mi 

Rb¨ GKwU GWnK KwgwU MVb Ki‡e| 

(2) wb‡Pi m`m¨M‡Yi wb‡q GWnK KwgwU MwVZ n‡e; 

(we) m`m¨ mwPe 

¯‹z‡ji cÖavb wkÿK ev wkÿvwqÎx (c`vwaKvi e‡j) 

9| (1) †Rjv m`‡ii †ÿ‡Î †Rjv cÖkvmK KZ…©K wb‡qvMK…Z GKRb wcÖRvBwWs Awdmvi I †Rjv m`‡ii evB‡ii 

†ÿ‡Î mvewWwfkbvj Awdmvi KZ…©K wb‡qvMK…Z wcÖRvBwWs Awdmvi wbe©vPb Abyôvb cwiPvjbv Ki‡eb| †Rjv 

m`‡ii I gnKzgv m`‡ii evB‡ii †ÿ‡Î mv‡K©j Awdmvi wb‡R ev ZrKZ…©K wb‡qvMK…Z wcÖRvBwWs Awdmvi 

wbe©vPb Abyôvb cwiPvjbv Ki‡eb| 

Z‡e kZ© _v‡K †h, mswkøó cÖavb wkÿK ev wkÿwqÎx wkÿK-cÖwZwbwa wbe©vPb Abyôvb cwiPvjbv Ki‡eb| 

3| wbe©vPb Abyôv‡bi Kgc‡ÿ weqvwjøk w`b c~‡e© ¯‹z‡ji cÖavb wkÿK mvgwqK †fvUvi ZvwjKv cÖ Í̄Z Ki‡Z 

Aby‡gv`‡bi Rb¨ KwgwUi wbKU †ck Ki‡eb| 

14| wbe©vP‡bi wba©vwiZ ZvwiL I mgq welqK †bvwUk cÖavb wkÿK KZ…©K ¯‹z‡ji †bvwUk-†ev‡W© I K¬v‡mi 

gva¨‡g Kgc‡ÿ wbe©vP‡bi mvZ w`b c~‡e© cÖPvwiZ n‡Z n‡e| 

20| wbe©vPb msµvšÍ †Kvb Awf‡hvM _vK‡j Zv wbe©vPb mgvß nevi wZb w`‡bi g‡a¨ mswkøó gnKzgv cÖkvmK 

eivei (†evW© I cÖavb wkÿK‡K Kwc w`‡q) Kiv hv‡e| mswkøó gnKzgv cÖkvmK wÎk w`‡bi g‡a¨ nq wbe©vPb 

wbwðZ Ki‡eb, bv nq evwZj Ki‡eb, G iƒ‡c Bnv wb¯úwË Ki‡eb Ges †evW© I cÖavb wkÿK‡K Gi wm×všÍ 

Rvwb‡q w`‡eb| 

21| wbe©vPb †k‡l wZb w`‡bi g‡a¨ †K †Kvb K¨vUvMwii wecix‡Z wbe©vwPZ n‡jb Zv cÖavb wkÿK cÖwmwWsm Gi 

Kwcmn †evW©‡K Rvwb‡q w`‡eb| 
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12| (5) m`m¨-mwPe mfvcwZi mv‡_ civgk©µ‡g PweŸk N›Uvi †bvwUk Riæix mfv AvnŸvb Ki‡Z cv‡ib| 

Riæix mfvi Kvh©weeiYx mvaviY mfvq Aby‡gvw`Z n‡Z n‡e| ¯‹zj QzwUi mg‡qI Riæix Ae¯’vi †cÖwÿ‡Z mfv 

AvnŸvb Kiv †h‡Z cv‡i| mfvcwZI Riæix mfv AvnŸvb Ki‡Z cv‡ib| 

(9) m`m¨-mwPe mfvi Kvh©weeiYx euvav‡bv LvZvq msiÿY Ki‡eb| m`m¨-mwPe I mfvcwZi D‡`¨v‡M mfvi 

Kvh©weeiYx cieZ©x mfvq Aby‡gvw`Z n‡e| 

16| (1) cÖavb wkÿK ¯‹zj Znwej, ¯‹z‡ji `wjj Ges Ab¨vb¨ AvBbvbyM WKz‡g›U I ¯‹z‡ji Ab¨vb¨ †iKW©c‡Îi 

`vwqZ¡cÖvß e¨w³ n‡eb| 

(2) •`bw›`b cÖkvm‡b wkÿK ¯‹z‡ji GKv‡WwgK cÖavb n‡eb Ges †hLv‡b KwgwUi †Kvb n Í̄‡ÿc _vK‡e bv 

we‡kl K‡i QvÎ-QvÎx‡`i fwZ©, K¬vm cÖ‡gvkb, †evW© cixÿvi Rb¨ QvÎ-QvÎx wbe©vPb, UvBg-‡Uej •Zix I ¯‹z‡ji 

Ab¨vb¨ GKv‡WwgK welq| QvÎ/QvÎx‡`i c‡`vbœwZ I †evW© cixÿvq AskMÖn‡Yi wel‡q cÖavb wkÿK mfvq 

Ab¨vb¨ wkÿ‡Ki m‡½ civgk©µ‡g wm×všÍ †b‡eb| 

 

†emiKvwi wkÿv cÖwZôvb (¯‹zj, K‡jR, gv`ªvmv I KvwiMwi wkÿv cÖwZôvbmg~n) Gi wkÿK-Kg©Pvix‡`i †eZb-

fvZvw`Õi miKvix Ask cÖ`vb Ges RbejKvVv‡gv m¤úwK©Z wb‡`©wkKv 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

¯§viK bs- kv: 13/GgwcI-12/2009/75                                             ZvwiL: 04 †deªæqvix 2010Bs 

cwicÎ 

6.1.2| (M) cÖwZwU gva¨wgK we`¨vj‡q GKK †kÖYxi/kvLvi wkÿv_©xi msL¨v n‡e 50 (cÂvk)| Z‡e wkÿv_©xi 

msL¨v 50 Gi AwaK n‡j cieZ©x 40 (Pwjøk) R‡bi Rb¨ 2q kvLv †Lvjv hv‡e| Z…Zxq/cieZ©x cÖwZ kvLvi Rb¨ 

c~e©eZ©x kvLvq 50 (cÂvk) Rb c~Y© n‡Z n‡e| cÖwZ kvLvi Rb¨ 1 (GK) Rb wnmv‡e MYbvc~e©K wkÿK msL¨v 

e„w× cv‡e| Z‡e †Kbv wel‡q GKvwaK wkÿK wb‡qvM Kiv hv‡e bv| 

8| cÖwZôvb wkdU †Lvjvi kZ©vejx: †Kvb wkÿv cÖwZôv‡bi we`¨gvb †kÖYxmgg~‡ni g‡a¨ †kÖYxwfwËK QvÎ-QvÎx 

msL¨v 150 R‡bi AwaK Z_v wZbwUi AwZwi³ kvLv n‡j H †kÖYxi Rb¨ 2q wkdU †Lvjv hv‡e| Z‡e 2q wkÿK 

I Kg©Pvix‡`i †eZb-fvZvw`i miKvwi Ask cÖ`vb Kiv hv‡e| 
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1977 m‡bi gva¨wgK I D”P gva¨wgK wkÿv †ev‡W©i †emiKvix gva¨wgK we`¨vjq cwiPvjbv KwgwU msµvšÍ 

†i¸‡jkbm&-Gi ms‡kvabx cÖm‡½ 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

wkÿv wefvM, XvKv| 

bs kvt 4/5wm-8/86-wkÿv                                                               ZvwiL: 07/09/1995 

ÒcÖÁvcbÓ 

(L) m`m¨-mwPe wnmv‡e mswkøó †emiKvix gva¨wgK we`¨vj‡qi cÖavb wkÿK/cÖavb wkwÿKv wbw`©ó mgqmxgvi 

g‡a¨ we`¨vjq cwiPvjbv KwgwUi cÖ_g •eVK AvnŸvb Kwi‡eb| 

 

gva¨wgK D”P gva¨wgK wkÿv †evW©, XvKv (gva¨wgK I D”P gva¨wgK Í̄‡ii †emiKvwi wkÿv cÖwZôv‡bi MfvwYs 

ewW I g¨v‡bwRs KwgwU) cÖweavgvjv, 2009Õ 

gva¨wgK I D”P gva¨wgK wkÿv †evW©, XvKv 

 

cÖÁvcb 

Gm.AviI bs-99/AvBb/2009                                                          ZvwiL: 08/06/2009 

Gm.Avi.I bs- 99/AvBb/2009| Intermediate and Secondary Education Ordinance, 

1961(E.P.Ord.No.XXXIII of 1961) Gi section 39 G cÖ`Ë ÿgZve‡j, miKv‡ii c~e©vby‡gv`bµ‡g, 

gva¨wgK I D”P wkÿv †evW©, XvKv wb¤œiƒc cÖweavbgvjv cÖYqb Kwij, h_v: 

8| g¨v‡bwRs KwgwUi mfvcwZ wbe©vPb: (1) gva¨wgK Í̄‡ii cÖ‡Z¨K †emiKvwi wkÿv cÖwZôv‡bi Ab¨vb¨ m`m¨ 

wbe©vPb m¤úbœ nBevi AbwaK mvZ w`‡bi g‡a¨ cÖwZôvb cÖavb D³ cÖwZôv‡bi g¨v‡bwRs KwgwUi mfvcwZ 

wbe©vP‡bi D‡Ï‡k¨ g¨v‡bwRs KwgwUi D³iƒc wbe©vwPZ m`m¨M‡Yi GKwU mfv AvnŸvb Kwi‡eb| 

27| wbe©vPbx KvMRcÎ c¨v‡KUKiY, msiÿY, BZ¨vw`: (1) wbe©vP‡bi djvdj cÖKv‡ki ci wbe©vPb mswkøó 

mKj KvMRcÎ, e¨vjU †ccv‡ii c¨v‡KUmg~n, Ae¨eüZ e¨vjU †ccvimg~n GKwU eo c¨v‡K‡U mxjMvjv 

Kwiqv wcÖRvBwWs Awdmvi cÖwZôvb cÖav‡bi wbKU n Í̄všÍi Kwi‡eb| 

42| GKv‡WwgK wel‡q GLwZqvi: gva¨wgK I D”P gva¨wgK Í̄‡ii †eimKvwi wkÿv cÖwZôv‡b GKv‡WwgK 

welq‡q wkÿv cÖwZôvb cÖavb I wkÿKM‡Yi GLwZqvi _vwK‡e| 

45| e¨vsK wnmve I Dnv cwiPvjbv: (2) MfvwYs ewW ev †ÿÎgZ, g¨v‡bwRs KwgwUi mfvcwZ Ges m`m¨-

mwP‡ei †hŠ_ ¯^vÿ‡i D³ wnmve cwiPvwjZ nB‡e| 
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46| m`m¨-mwPe ev wkÿv cÖwZôvb cÖav‡bi `vwqZ¡ I ÿgZv: (1) GB cÖweavbgvjvq DwjøwLZ ÿgZv QvovI 

gva¨wgK I D”P gva¨wgK Í̄‡ii †emiKvwi wkÿv cÖwZôv‡bi cÖavb MfvwYs ewW ev †ÿÎgZ, g¨v‡bwRs 

KwgwUi m`m¨-mwPe wnmv‡e cÖwZôv‡bi Znwej I m¤úwËi `wjjcÎ Ges Ab¨vb¨ †iKW©cÎ msiÿY 

Kwi‡eb| 

(2) wkÿv cÖwZôvb cÖavb Lmov ev‡RU, QzwUi ZvwjKv, webv †eZ‡b cwoevi Dc‡hvMx wkÿv_©xM‡Yi ZvwjKv cÖ ‘̄Z 

Kwi‡eb Ges GB mKj welq MfvwYs ewW ev †ÿÎgZ, g¨v‡bwRs KwgwUi mfvq Aby‡gv`‡bi Rb¨ †ck 

Kwi‡eb| 

(3) wkÿv cÖwZôvb cÖavb wkÿK-Kg©Pvix wb‡qvM I c‡`vbœwZ msµvšÍ cÖ Í̄ve Ges Dbœqb cwiKíbv MfvwYs ewW 

ev †ÿÎgZ, g¨v‡bwRs KwgwUi mfvq †ck Kwi‡eb| 

(4) wkÿv cÖwZôvb cÖavb mKj wkÿK I Kg©Pvixi •bwgwËK QzwU gÄyi Kwi‡Z cvwi‡eb| 

(5) wkÿv cÖwZôvb cÖavb wkÿv_©x‡`i ZË¡veavqK, D”PZi †kÖYx‡Z cÖ‡gvkb, cixÿvi Rb¨ wkÿv_©x wbe©vPb, mgq 

ZvwjKv •Zix I cÖwZôv‡bi Ab¨vb¨ wel‡q cÖwZôv‡bi wkÿv cÖavb nB‡eb Ges Ab¨vb¨ wkÿKM‡Yi mwnZ 

civgk©µ‡g wZwb ewY©Z welqmg~‡n cÖ‡qvRbxq e¨e ’̄v MnY Kwi‡eb| 

(6) GB cÖweavgvjvi Aaxb `vwqZ¡ cvj‡b Ae‡njv wKsev e¨_©Zv wkÿv cÖwZôvb cÖav‡bi Am`vPiY ewjqv MY¨ 

nB‡e Ges Zvnvi Rb¨ cÖ‡hvR¨ k„•Ljv msµvšÍ cÖweav‡bi AvIZvq kvw Í̄‡hvM¨ nB‡e Ges Z¾b¨ Zuvnvi 

†eZb-fvZv eve` miKvwi Aby`vb cÖ`vb ’̄wMZ wKsev evwZj Kiv hvB‡e| 

 

†emiKvwi wkÿv cÖwZôvb ¯̂xK…wZ cÖ`vb I bevq‡bi bxwZgvjv 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

kvLv-4 

bs- kvt 4/1-32/88/524-wkÿv                                                                    ZvwiL: 12-04-89 

* †emiKvwi wkÿv cÖwZôvb ¯̂xK…wZ cÖ`vb I bevq‡bi bxwZgvjv 

4| miKvvx wb‡lavÁv Av‡iv‡ci c‡i Av‡e`bKvix wkÿv cÖwZôv‡bi †ÿ‡Î AbygwZ/¯̂xK…wZ cÖ`v‡bi Rb¨ 

wb¤œwjwLZ bxwZgvjv cÖYqb Kiv nBj: 

(1) ~̀iZ¡: 

(L) gva¨wgK I wb¤œ gva¨wgK we`¨vjq: AbygwZ/¯̂xK…wZ cÖvß Rb¨ gva¨wgK/wb¤œ gva¨wgK we`¨vjq nB‡Z 

Kgc‡ÿ 3 (wZb) gvBj `~iZ¡ _vwK‡Z nB‡e| 

2| Rwgi cwigvY: wewfbœ ch©v‡qi ch©v‡qi wkÿv cÖwZôv‡bi Rb¨ wb¤œewY©Z b~¨bZg ALÛ Rwg _vwK‡Z nB‡e 

Ges mswkøó wkÿv cÖwZôv‡bi bv‡g Rwgi Rb¨ LvwiR I f~wg Ki cÖ`v‡bi mv¤úªwZKZg cÖgvYcÎ _vwK‡Z nB‡e| 
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 wkÿv cÖwZôv‡bi aiY ‡g‡UªvcwjUb ‡cŠiwkí GjvKv gd¯̂j GjvKv gšÍe¨ 

(K) K‡jR wkw_j †hvM¨  1.50 GKi 3.00 GKi  K…wl wefv‡Mi 

Rb¨ AwZwi³ 

3.00 GKi 

(L) gva¨wgK we`¨vjq 0.25 GKi 1.00 GKi  1.50 GKi 

(M) wb¤œ gva¨wgK we`¨vjq 0.25 0.70 GKi  1.00 GKi  

 

3| (L) gva¨wgK we`¨vjq:  we`¨vjq Aek¨B cvKv †g‡Smn ch©vß cvKv/AvavcvKv M„nvw` _vwK‡Z nB‡e| cÖwZ 

QvÎ-QvÎxi Rb¨ 10 (`k) eM©dzU wn‡m‡e †kÖYxKÿ Ges cÖavb wkÿK-wkwÿKvi Kÿ, wkÿK‡`i Kÿ, Awdm 

Kÿ, jvB‡eªix, j¨ve‡iUix Ges QvÎ-QvÎx‡`i Kgbiægmn we`¨vjq fe‡bi AvqZb me©wb¤œ 4000 eM©dzU 

(gd¯̂j GjvKvq 3300 eM©dzU) nB‡Z nB‡e| 

(M) wb¤œ gva¨wgK we`¨vjq (6ô nB‡Z 8g †kÖYx ch©šÍ): cÖwZ QvÎ-QvÎxi Rb¨ 10 (`k) eM©dzU ’̄vb wnmv‡e 

we`¨vjq M„‡ni †gvU AvqZb me©wb¤œ 2000 eM©dzU nB‡Z nB‡e| †cŠi GjvKvq cvKv †g‡Smn ch©vß cvKv/Avav 

cvKv M„nvw` _vwK‡Z nB‡e| gd¯̂‡j KuvPv †g‡S, euv‡ki †eov I K‡iv‡M‡UW wU‡bi Pvjv nB‡jI Pwj‡e| †kÖYx 

Kÿmn †gvU me©wb¤œ 7 (mvZ)wU Kÿ _vwK‡Z nB‡e| 

4| (L) gva¨wgK we`¨vjq: GKwU gva¨wgK we`¨vjq wb¤œewY©Z b~¨bZg msL¨K QvÎ/QvÎx _vwK‡Z nB‡e| 

kni GjvKv: 6ô-8g †kÖYx 200/180 

 9g †kÖYx-10 †kÖYx 100/80 

 ‡gvU =  300/260 

 

gd¯̂j GjvKv: 6ô-8g †kÖYx 150/130 (evwjKv we`¨vj‡qi Rb¨ 

 9g †kÖYx-10 †kÖYx 80/50 

 †gvU =  230/180 

 

(N) wb¤œ gva¨wgK we`¨vjq: we`¨vjq kni GjvKvq 6ô nB‡Z 8g †kÖYx‡Z Kgc‡ÿ 200 Rb I gd¯̂j GjvKv 

6ô nB‡Z 8g †kÖYx‡Z Kgc‡ÿ 150 Rb QvÎ/QvÎx _vwK‡Z nB‡e| 

9| AvmevecÎ: QvÎ/QvÎx I wkÿK msL¨v Abymv‡i †Pqvi, †Uwej, †eÂ, nvB‡eÂ, Avjgvix BZ¨vw`mn 

cÖ‡qvRbxq AvmevecÎ ch©vß cwigv‡Y _vwK‡Z nB‡e| 

10| weÁvbvMvi I •eÁvwbK miÄvg: wkÿv cÖwZôv‡b wefvM Lywj‡Z nB‡j cÖwZwU wel‡qi Rb¨ ¯̂Zš¿ j¨ve‡iUix 

_vwK‡Z nB‡e| e¨envwiK K¬v‡mi Rb¨ ch©vß •eÁvwbK hš¿cvwZ I AvmevecÎ _vwK‡Z nB‡e| K‡j‡Ri †ÿ‡Î 

cÖwZ wel‡qi Rb¨ †hvM¨Zv m¤úbœ cÖ`k©K wkÿK/wkwÿKv _vwK‡Z nB‡e| 
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11| MÖš’vMvi I MÖš’MvwiK: 

(L) gva¨wgK we`¨vjq: we`¨vjq MÖš’vMv‡i MwVZ wel‡qi cvV¨cy Í̄K I †idv‡iÝ cy Í̄Kmn Kgc‡ÿ 10,000 (`k 

nvRvi) UvKv g~‡j¨i eB _vwK‡Z nB‡e| QvÎ/QvÎx‡`i cvVvMv‡ii e¨e ’̄v _vwK‡Z nB‡e| QvÎ/QvÎx‡`i cvVvMv‡ii 

e¨e ’̄vI _vwK‡Z nB‡e| 

12| m¨vwbUvix myweav: QvÎ-QvÎx I wkÿK‡`i Rb¨ Avjv`v Uq‡jU _vwK‡Z nB‡e| K¨v¤úv‡m weï× cvwbi 

e¨e ’̄v _vwK‡Z nB‡e| 

13|  kixiPP©v I ¯‹vDwUs: QvÎ-QvÎx‡`i †Ljva~jvi Rb¨ kixiPP©v I ¯‹vBwUs Gi we‡kl myweav _vwK‡Z nB‡e| 

†Ljvayjvi ch©vß miÄvg I GKwU †Ljvi gvV (†g‡UªvcwjUb GjvKvq wkw_j‡hvM¨) Ges e¨vqvgvMvi _vwK‡Z 

nB‡e| †Ljva~jvi Rb¨ GKRb cÖwkÿYcÖvß wkÿK (K‡j‡Ri we.wc.GW wWMÖxcÖvß) wb‡qvM Kwi‡Z nB‡e| 

14| AvevwmK myweav: `~ivÂ‡ji QvÎ/QvÎx I wkÿK‡`i Rb¨ AvevwmK e¨e ’̄v evÃbxq| Aa¨ÿ/cÖavb wkÿ‡Ki 

Rb¨ ¯̂Zš¿ AvevwmK e¨e ’̄v _vwK‡Z nB‡e| 

 

†emiKvwi wkÿv cÖwZôv‡bi wnmveiÿY I wbixÿv msµvšÍ cwicÎ I wewaweavb 

†emiKvwi wkÿv cÖwZôv‡bi wnmveiÿY c×wZ Òwb‡`©wkKvÓ 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

bs kvt 4/10Gg-50/83/560 (15000)-wkÿv                                            ZvwiL: 10B Ryb, 1984 

4| Awfbœ wnmve iÿY c×wZ cÖeZ©‡bi cÖ‡qvRbxqZvt 

L| †h‡nZz cÖwZwU wkÿv cÖwZôvb RbM‡Yi m¤úwË, Bnvi Avq-e¨‡qi mwVK wnmve msiÿY cÖavb wkÿK Ges 

mswkøó wkÿv cÖwZôvb KZ…©c‡ÿi `vwqZ¡ I KZ©e¨| GKwU wkÿv cÖwZôv‡bi cÖK…Z Avw_©K Ae¯’v wbiƒc‡Yi Rb¨ 

mwVK c×wZ‡Z wnmve iÿY Acwinvh©| 

6| msÁv: 

(M) Avqb-e¨qb (WªBs GÛ wWmeviwms) Awdmvi: wkÿv cÖwZôvb cÖavb ev cwiPvjbv KwgwU KZ…©K wb‡qvwRZ 

e¨w³ hvnvi gva¨‡g Ges `vwq‡Z¡ cÖwZôv‡bi UvKv †jb‡`b nBqv _v‡K| 

9| Avq-e¨‡qi wnmve iÿ‡Yi g~jbxwZ: (dvBbvbwmqvj iæj 37, 48 Gm.Avi. 7 (1) †UªRvix iæj-1g LÛ: 

we.AvB.Gm.B. †i¸‡jkb 1977)| 

P) •`wbK Avq (Rgv) I e¨q (LiP) Gi wnmev K¨vk ewn Ges mswkøó Ab¨vb¨ †iwRóv‡i h_v¯’v‡b Aby¯̂vÿimn 

wjwce× Kwi‡Z nB‡e Ges gvmv‡šÍ K¨vk ewn‡Z gvwmK Avq-e¨‡qi wnmve m¤úbœ (†K¬vR) Kwi‡Z nB‡e| GB 

wnmv‡e gvwmK LvZIqvix DØ„Ë/NvUwZ wba©viY Kiv nB‡e| Avqb-e¨qb Awdmvi Ges cÖwZôvb cÖwZ gvmv‡šÍ K¨vk 

ewn‡Z ZvwiLmn ¯̂vÿi cÖ`vb Kwi‡eb| 
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10| Avq (Rgv) (dvBbvbwmqvj iæjm 2): 

N) (1) iwm` ewni wnmve GKwU †iwR÷v‡i msiÿY Kwi‡Z nB‡e Ges Zvnv‡Z KZ Zvwi‡L KZK¸wj iwm` ewn 

Qvcvb nBj, †Kvb Zvwi‡L KZ b¤î iwm` ewn e¨env‡ii Rb¨ evwni Kiv nBj Zvnv cÖwZôvb cÖav‡bi ¯̂vÿimn 

wjwce× Kwi‡Z nB‡e| Ae¨eüZ iwm` ewn¸wj †KejgvÎ cÖwZôvb cÖav‡bi †ndvR‡ZB ivwL‡Z nB‡e| 

(Q) cÖ‡Z¨K †iwRóv‡i cÖwZw`‡bi Gw›Uª †k‡l cÖwZôvb cÖavb‡K ¯̂vÿi Kwi‡Z nB‡e| 

12| K¨vk ewn Ges Ab¨vb¨ †iwRóvi msiÿY (†e½j GWz‡Kkb †KvW-Aa¨vq 5 Ges Aa¨vq 8, we.AvB.Gm.B 

†i¸‡jkb, 1977)t 

K) Avqb I e¨q Awdmvi (cÖwZôvb cÖavb) K¨vk ewn Ges Ab¨vb¨ cÖ‡qvRbxq †iwRóvimg~n c~iY I msiÿ‡Yi 

Rb¨ e¨w³MZfv‡e `vqx _vwK‡eb| wZwbI cÖwZôv‡bi wnmve iÿK (wnmve iÿK bv _vwK‡j wnmve/mnKvix/cÖavb 

mnKvix) Aek¨B cÖwZ Zvwi‡Li wnmve wbKvk mgš^q c~e©K mwn Kwi‡eb| cÖwZwU fvDPvi I K¨vk ewni cÖwZwU 

wnmv‡ei As‡K Aby¯̂vÿi w`‡eb| 

L) cÖwZwU †iwRóvi Ges K¨vk ewn fvjfv‡e euvavB Kwi‡Z nB‡e Ges e¨env‡ii c~‡e©B cÖwZôvb cÖav‡bi 

Aby¯̂vÿwiZ c„ôv bs w`‡Z nB‡e| e¨enviK…Z †Kvb †iwRóv‡ii cvZv †Quov hvB‡e bv| cÖ‡qvRb‡ev‡a (f~jåvwšÍ 

nB‡j) evwZj Kiv Pwj‡e Ges evwZjK…Z cvZvwU‡Z jvj Kvwj‡Z evwZjK…Z kãwU wjwL‡Z nB‡e Ges cÖwZôvb 

ZvwiLmn mwn _vwK‡Z nB‡e| 

M) cÖwZwU †iwRóv‡ii (e¨env‡ii cÖvi‡¤¢) gjv‡Ui wfZ‡ii As‡k cÖwZôvb cÖavb/Avqb-e¨qb Awdmvi cÖZ¨vqb 

cÎ cÖ`vb Kwi‡eb|  

5| wkÿK Ges Kg©Pvix‡`i nvwRiv LvZv: cÖwZwU Kvh©w`e‡m cÖ‡Z¨K wkÿK Ges Kg©Pvix ZvwiLIqvix nvwRiv 

LvZvq mwn Kwi‡eb| †Kn QzwU‡Z †M‡j †h QzwU Kiv nBqv‡Q Zvnv nvwRiv LvZvq ivwL‡Z nB‡e| Abyiƒcfv‡e 

mvßvwnK QzwU Ges wewfbœ AeKv‡ki bvg nvwRiv LvZvq D‡jøL _vwK‡Z nB‡e| cÖwZôv‡bi cÖavb cÖZ¨n D³ LvZv 

†k‡l mwn Kwi‡eb| 

6| QzwU †iwRóvi: cÖ‡Z¨K wkÿ‡Ki/Kg©Pvixi Rb¨ c„_K c„_K c„ôv ivwLqv GKwU QzwU †iwRóv‡i ivwL‡Z nB‡e 

hvnv‡Z mKj cÖKvi gÄywiK…Z QzwUi weeiY wjwce× _vwK‡e| cÖwZôvb cÖavb cÖ‡Z¨K QzwUi weeiY mZ¨vwqZ 

Kwi‡eb| 

13| cwi`k©b ewn (wfwRUi eyK)t cwi`k©b Kg©KZ©vi cwi`k©‡bi ZvwiLmn gšÍe¨ cwi`k©b ewn‡Z wjwce× 

ivwL‡Z nB‡e| 

15| cwiPvjbv KwgwUi mfvi Kvh©vejx (wiRwjDkb ewn)t (K) cwiPvjbv KwgwUi mfvq M„nxZ cÖ‡Z¨KwU wm×všÍ 

avivevwnK fv‡e wjwce× Kwi‡Z nB‡e Ges cÖwZwU Kvh©weeiYx‡Z mfvcwZ Ges m`m¨ mwPe‡K ZvwiLmn ¯̂vÿi 

Kwi‡Z nB‡e| Dcw ’̄Z m`m¨MY Zuvnv‡`i bv‡gi cv‡k¦© ` Í̄LZ Kwi‡eb| GB †iwRóv‡i fvj KvMR Ges 

†iw·b/Pvgovi euvavB e¨envi Kiv nB‡e| cÖwZwU Kvh©weeiYx‡Z KwgwUi mfvcwZi ¯̂vÿi _vwK‡Z nB‡e| †Kvb 
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KviY ekZt mfvcwZ Dcw ’̄Z nB‡Z bv cvwi‡j cieZ©x mfvi c~‡e©B AbywôZ mfvi Kvh©weeiYx‡Z Zuvnvi 

Aby‡gv`b jB‡Z nB‡e| ev‡RU mfv, fvBm-‡Pqvig¨vb wbe©vPbx mfv Ges Ab¨vb¨ ¸iæZ¡c~Y© mfv‡Z KwgwUi 

mfvcwZi Aek¨B Dcw ’̄Z _vwK‡Z nB‡e| 

13| e¨vsK wnmve (we.AvB.Gm.B. †i¸‡jkb-1977)t cÖ‡Z¨K cÖwZôvb‡K wb¤œwjwLZ e¨vsK wnmve wbKU ’̄ 

e¨vsK/‡cv÷ Awd‡m Lywj‡Z nB‡e| wkÿv cÖwZôvb cÖavb I KwgwUi mfvcwZ/`vwqZ¡cÖvß m`‡m¨i hyM¥¯̂vÿ‡i 

wnmve¸wj cwiPvjbv Kwi‡Z nB‡e| 

K) msiwÿZ Znwej (wiRvf© dvÛ) wnmve 

3| wiRvf© dv‡Ûi UvKv wewb‡qvM/Rgv Kivi mgq e¨vs‡K wb¤œwjwLZ wb‡`©k w`‡Z nB‡e Ges e¨vsK GB 

wb‡`©k¸wj mswkøó †iwRóv‡i †bvU Kiv nBqv‡Q ewjqv cÖZ¨qb Kwi‡eb| GB cÖZ¨qbcÎ cÖwZôvb cÖavb MvW© 

dvBj msiÿY Kwi‡eb Ges h_vmg‡q cwi`k©b KivB‡eb| 

 

Awfbœ wnmve iÿY c×wZ wb‡`©wkKvi wKQz cÖ‡qvRbxq e¨vL¨v 

MYcÖRvZš¿x evsjv‡`k miKvi 

cwi`k©b I wnmve wbixÿv cwi`ßi, wkÿv gš¿Yvjq 

MYfeb Kg‡cø·, †k‡i evsjv bMi, XvKv-7 

¯§viK bs-wW.AvB.G/83/cÖkvt/1wR/11-1863                                                 ZvwiLt 11-10-1986 

welqt Awfbœ wnmve iÿY c×wZ wb‡`©wkKvi wKQz cÖ‡qvRbxq e¨vL¨v| 

(R) AwWU: (wb‡`©wkKv Aby‡”Q` bs 17)t 

wb‡`©wkKvq ewY©Z Af¨šÍixY AwWU Kvh©µg mKj cÖwZôv‡bi Rb¨ eva¨Zvg~jK| Z`ycwi AÎ cwi`ßi KZ…©K 

wbhy³ evwYwR¨K AwWUi Øviv h_vmg‡q AwWU KivBqv wb‡qvM c‡Îi wb‡`©k †gvZv‡eK wba©vwiZ wdm cÖ`vb 

Kwi‡Z nB‡e| A‡bK mgq cÖavb wkÿ‡Ki/wnmve mnKvixi Abycw ’̄wZ, wnmve cÖ Í̄yZ bv _vKv, cÖwZôv‡b 

cixÿv/‡Ljvayjv BZ¨vw`i ARynv‡Z AwWUi‡K AwWU Kwi‡Z bv w`qv wdivBqv †`Iqvi †Póv Kiv nq| GB iKg 

cwiw ’̄wZ‡Z AwWU‡ii mgq Ges A‡_©i AcPq nq| GB mKj IRi AvcwË MÖnY‡hvM¨ b‡n KviY wb‡`©wkKvi 19 

bs Aby‡”Q` Abymv‡i •`bw›`b Avq I e¨v‡qi Gw›Uª cÖwZw`b K¨vk ey‡K wjwLqv ivwL‡j wnmve Am¤ú~Y© _vKvi 

cÖkœB D‡V bv| AwWU Kiv‡bvi Rb¨ cÖwZôv‡bi †iKW©cÎ Ges Zvnvi cÖ`k©‡bi Rb¨ cÖwZôv‡bi †Kvb GKRb 

cÖwZwbwa Dcw ’̄Z _vwK‡jB h‡_ó| GBRb¨ cÖwZôv‡bi ¯̂vfvweK Kvh©µg eÜ _vKvi cÖkœ Av‡m bv| †Kvb we‡kl 

e¨w³i Dcw ’̄Z _vwK‡jB h‡_ó| GBRb¨ cÖwZôv‡bi ¯̂vfvweK Kvh©µg eÜ _vKvi cÖkœ Av‡m bv| †Kvb we‡kl 

e¨w³i Dcw ’̄wZiI cÖ‡qvRb bvB| †h mKj wkÿK‡K wewfbœ mgq Af¨šÍixY AwW‡U wb‡qvwRZ Kiv nq, Zvnv‡`i 

†h †Kn †iKW©c‡Îi mnvqZvq GB AwWU KivB‡Z cv‡ib| AwfÁZvi Av‡jv‡K †`Lv wMqv‡Q †h, †h mKj 

cÖwZôv‡b cÖkvmb `ye©j ev wnmve iÿ‡Y `~bx©wZmn bvbvwea Awbqg _v‡K, mvaviYZt †mB mKj cÖwZôvbB AwWU 
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Kvh© AMÖnYxq ARynv‡Z Mwogwm K‡ib| AwW‡Ui e¨vcv‡i hvnv‡Z †Kvb Ae¯’v‡ZB AwWUi‡K †diZ Avwm‡Z bv 

nq Ges AwW‡Ui Rb¨ cÖ‡qvRbxq †iKW©cÎ me© Ae ’̄v‡Z †h †Kvb KZ…©c‡ÿi cwi`k©‡bi Rb¨ cÖ Í̄yZ _v‡K Zvnvi 

Rb¨ cÖwZôvb cÖavb cÖ‡qvRbxq e¨e ’̄v wb‡eb| Ab¨_vq Dnvi Rb¨ wZwb `vqx _vwK‡eb| cÖwZôv‡bi wnmve cÎ I 

Ab¨vb¨ †iKW© cÎ †h Avjgvix‡Z iwÿZ _v‡K Zvnvi Pvwe cÖavb wkÿ‡Ki wbKU Aek¨B Mw”QZ _vwK‡e wZwb 

cÖ‡qvRb Kwi‡j Wzwcø‡KU Pvwe wnmve iÿYKvixi Kv‡Q ivwL‡Z cv‡ib| 

2| mKj †emiKvix wkÿv cÖwZôvb cÖavbMY‡K we‡klfv‡e Abyaveb Kivi Rb¨ Aby‡iva Kiv hvB‡Z‡Q †h, 

wb‡`©wkZ wnmve msiÿY c×wZ eva¨Zvg~jK| †h †Kvb Kvi‡Y GLbI †h mKj cÖwZôvb GB c×wZ AbymiY 

Kwi‡Z‡Q bv, fwel¨‡Z Zvnv‡`i miKvix Aby`vb cÖvwß e‡Üi mycvwikZ Kiv nB‡e| 

4| (L) Bnv QvovI ¯§viK bs wW.AvB.G/AwWU/wb‡`©wkKv-206/20293 Zvs 15-9-1985 †gvZv‡eK 

Ò†emiKvix wkÿv cÖwZôv‡b AwWUÓ wk‡ivbv‡g AÎ cwi`ßi KZ…©K wb‡qvwRZ AwWUi‡`i MvBW jvBb wnmv‡e 

e¨env‡ii Rb¨ 1wU cyw Í̄Kv cÖKvk Kiv nBqv‡Q| GB cyw Í̄Kv wkÿv cÖwZôv‡bi weZiY Kiv nq bvB, Z‡e cÖwZôvb 

cÖavbMY Bnv msMÖn Kwiqv ivwL‡j wewfbœfv‡e DcK…Z nB‡eb| 

 

wkÿv gš¿Yvjq-Gi Av‡`k e¨ZxZ †Kvb `ßi/cÖwZôvb KZ…©K mivmwifv‡e †Kvb wkÿvcÖwZôvb ev e¨w³i weiæ‡× 

e¨e ’̄v MÖnY bv Kiv 

MYcÖRvZš¿x evsjv‡`k miKvi 

wkÿv gš¿Yvjq 

kvLv-5 

www.moedu.gov.bd  

¯§viK bs- wkg/kvt5/wWAvBG-3/2008/298                                                 ZvwiL: 05/07/2010 

cwicÎ 

wkÿv gš¿Yvj‡q AvIZvf~³ †emiKvwi wkÿv cÖwZôvbmg~n gv‡bvbœqb Ges Avw_©K e¨e ’̄vcbvq ¯̂”QZv Avbq‡bi 

wbwgË wkÿv cÖwZôvbmg~n cwi`k©bc~e©K cÖwZ‡e`b `vwL‡ji `vwqZ¡ cwi`k©b I wbixÿv Awa`ßi (wWAvBG) 

cvjb K‡i _v‡K| cwi`k©b I wbixÿv Awaßi-Gi cwi`k©b cÖwZ‡e`b gš¿Yvj‡q cÖvwßi ci mswkøó cÖwZôv‡b 

wbKU eªWkxU Reve PvIqv nq| cÖwZôvbmg~‡ni cÖavb Reve cÖ Í̄yZc~e©K mswkøó cÖwZôv‡bi e¨e ’̄vcbv KwgwUi 

mfvcwZi mycvwik mnKv‡i †Rjv wkÿv Awdmv‡ii gva¨‡g gnvcwiPvjK gva¨wgK I D”P wkÿv Awa`ß‡ii wbKU 

†cÖiY K‡i| gnvcwiPvjK Gi `ßi n‡Z gšÍe¨mn cÖwZ‡e`bwU gš¿Yvj‡q †cÖiY Kiv nq| gš¿Yvjq cÖwZ‡e`b 

ch©v‡jvPbvc~e©K AvcwË wb®úwË A_ev cÖ‡qvRbxq e¨e ’̄v MÖn‡Yi wb‡`©kbv cÖ`vb K‡i _v‡K| 

 

 

http://www.moedu.gov.bd/
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Appendix-G 

Recent academic (2016) performance of non-goverment secondary schools of Feni 

District 

 

Chhagalnaiya Upazila 

Name of School Head Teacher 

Name 

Total 

Student 

SSC 

Applicant 

(2016) 

Promoted 

Applicant 

(2016) 

SSC Pass 

Rate (%) 

(2016) 

Bansh Para Ideal 

Academy  

Habibur Rahman 

Patoary 

348 42 39 92.86% 

Joynagor Sorogini 

High School 

Azizul Haque 

Bhuiyan 

457 78 74 94.87% 

Nizpanua High 

School 

Md. Abdul Momin 

Patoary 

327 47 43 91.49% 

Chhagal Naiya Pilot 

Girls High School 

Abul Boshor 904 85 84 99.73% 

 

Fulgazi Upazila 

Name of School Head Teacher 

Name 

Total 

Student 

SSC 

Applicant 

(2016) 

Promoted 

Applicant 

(2016) 

SSC Pass 

Rate (%) 

(2016) 

Fulgazi Pilot Girls 

High School 

Md. Mohiuddin 853 142 142 100% 

Fulgazi Pilot High 

School 

Mojjamel Haque 906 157 156 99.73% 

Ali Ajom High 

School 

Md. Saha Alam 1212 206 199 96.60% 

G.M. Hat High 

School 

Md. Mizanur 

Rahman 

575 96 95 99.73% 
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Porshuram Upazila 

Name of School Head Teacher Name Total 

Student 

SSC 

Applicant 

(2016) 

Promoted 

Applicant 

(2016) 

SSC Pass 

Rate (%) 

(2016) 

Dhoni Kunda Husne 

Ara High School 

Siraj Ahmed Alomgir 583 71 68 95.77% 

Porshuram Model Pilot 

High School 

Atikur Rahman 

Chowdhury 

830 113 99 87.61% 

Porshuram Pilot Girls 

High School 

Nur Mohammod 

Bhuiyan 

945 95 92 96.84% 

Chitolia Nasir Uddin 

High School 

Shofikul Islam 

Khondoker 

240 31 29 93.55% 

 

Feni Sadar Upazila 

Name of School Head Teacher Name Total 

Student 

SSC 

Applicant 

(2016) 

Promoted 

Applicant 

(2016) 

SSC Pass 

Rate (%) 

(2016) 

G. A. Academy Taj Uddin Chowdhury 2187 337 309 91.69% 

Shahin Academy 

Feni 

Md. Akramul Haque 3600 383 382 99.73% 

City Girls School Md. Mizanur Rahman 300 31 30 99.73% 

Central Public 

School 

Mizanur Rahman 450 26 26 100% 
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Dagonbhuyian Upazila 

 

Name of School Head Teacher 

Name 

Total 

Student 

SSC 

Applicant 

(2016) 

Promoted 

Applicant 

(2016) 

SSC Pass 

Rate (%) 

(2016) 

Joyloskor High School Belal Hossain 1250 108 88 87.48% 

Korim Ullah High School Bijon Bhirer 

Bhowmik 

620 95 90 94.73% 

South Newazpur Mokbul 

Ahmed High School 

Main Uddin 330 97 88 90.72% 

Silonia High School Kamal Uddin 1446 199 169 84.92% 

 

Sonagazi Upazila 

 

Name of School Head Teacher 

Name 

Total 

Student 

SSC 

Applicant 

(2016) 

Promoted 

Applicant 

(2016) 

SSC Pass 

Rate (%) 

(2016) 

Olama Bazer Hazi Sekander 

Mia High School 

Abul Kasem 900 129 125 96.90% 

Sonapur Hazi N. S. Haque 

High School 

Mahbubul Haque 1085 135 133 98.52% 

Sonagazi Girls High School Abdul Kader 1800 318 308 96.86% 

Sonagazi Pilot High School Joynal Abedin 1789 329 318 96.66% 
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Appendix-H 

 

NAME OF THE PARTICIPAN NON-GOVERNMENT SECONDARY SCHOOL 

 

Chhagalnaiya Upazila: 

1. Bansh Para Ideal Academy 

2. Joynagor sorogini High School 

3. Nizpanua High School 

4. Chhagal Naiya Pilot Girls High School 

 

Fulgazi Upazila: 

1. Fulgazi Pilot Girls High School 

2. Fulgazi Pilot High School 

3. Ali Ajom High School 

4. G.M. Hat High School 

 

Porshuram Upazila: 

1. Dhoni Kunda Husne Ara High School 

2. Porshuram Model Pilot High School 

3. Porshuram Pilot Girls High School 

4. Chitolia Nasir Uddin High School 

 

Feni Sadar Upazila: 

1. G.A. Academy 

2. Shahin Academy Feni 

3. City Girls School 

4. Central Public School 

 

Dagonbhuyian Upazila: 

1. Joyloskor High School 

2. Korim Ullah High School 

3. South Newazpur Mokbul Ahmed High School 

4. Silonia High School 
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Sonagazi Upazila: 

1. Olama Bazer Hazi Sekander Mia High School 

2. Sonapur Hazi N.S. Haque High School 

3. Sonagazi Girls High School 

4. Sonagazi Pilot High School 
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Appendix-I 

CONSENT LETTER 

Institute of Education & Research 

University of Dhaka 

Ref:                                                                                                          Date: ................... 

 

To 

 .............................................................................................................................................. 

Address: ................................................................................................................................ 

Subject: Request for providing necessary information. 

 

Dear Sir/Madam 

Please receive greeting from the department of Educational Administration of the Institute 

Education & Research (IER), University of Dhaka. 

 

It may be known by you that Institute Education & Research (IER), University of Dhaka 

conducts various types of Educational Research. In continuation of this tradition I would like 

to send one of my thesis student Nurul Emran Majumder bearing Roll 13-926, Reg. No.: 068, 

Session: 2012-2013 M.Phil Program to collect relevant information from your organization 

on his study “Role of Head Teacher in School Plant Management of Non Government 

Secondary Schools in Bangladesh”. 

 

I hope you and your colleagues will provide all sorts of support to him in this regards. 

 

 

Sincerely 

Co-Supervisor 

 

 

Professor Salma Akhter 

Department of Educational Administration 

Ex-Director, Institute of Education & Research 

University of Dhaka 

Supervisor 

 

 

Professor Husne Ara Begum 

Chairman, Department of Educational Administration 

Institute of Education & Research 

University of Dhaka 
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CONSENT LETTER 

wk¶v I M‡elYv Bbw÷wUDU 

XvKv wek¦we`¨vjq 

XvKv-1000 

m~Î:                                                                                                              ZvwiL:................. 

 

cÖwZ, 

cÖavb wk¶K/mnKvix wkÿK/mfvcwZ we`¨vjq e¨e ’̄vcbv KwgwU 

we`¨vj‡qi bvg t ........................................................................................................... 

wVKvbv t ..................................................................................................................... 

 

wcÖq g‡nv`q, 

XvKv wek¦we`¨vj‡hi wk¶v I M‡elYv Bbw÷wUDU Gi Gg.wdj †cÖvMÖv‡gi wk¶v cÖkvmb wefv‡Mi wk¶v_©x byiæj 

Bgivb gRyg`vi, †ivj bs-13-926, †iwR‡÷ªkb bs-068, wk¶vel© 2012-2013 wk¶v cÖkvmb welqK AZ¨šÍ 

¸iæZ¡c~Y© GKwU M‡elYv Kvh© cwiPvjbv Ki‡Qb| Zvi M‡elYvi wk‡ivbvg n‡”Q Òevsjv‡`‡ki †emiKvix 

gva¨wgK we`¨vjq¸‡jvi we`¨vjq cøv›U e¨e¯’vcbvq cÖavb wkÿ‡Ki f~wgKvÓ| 

 

G M‡elYv Kvh©wU myôz fv‡e cwiPvjbvq Avcbvi I Avcbvi mnKg©x‡`i me©v½xY mvnvh¨ I mn‡hvwMZv GKvšÍ 

Kvg¨| GwU evsjv‡`‡ki gva¨wgK we`¨vjq mg~‡ni wk¶v‡¶‡Î my`~i cÖmvix Ae`vb ivL‡Z m¶g n‡e e‡j wek¦vm 

Kwi| 

 

M‡elYv Kv‡Ri ¯̂v‡_© mKj cÖKvi †MvcbxqZv i¶vi cÖwZkÖæwZ †`qv n‡jv| 

 

ab¨ev`v‡šÍ 

mn-ZË¡veavqK 

 

 

(¯^v¶i) 

Aa¨vcK mvjgv AvLZvi 

wk¶v cÖkvmb wefvM 

mv‡eK cwiPvjK, wk¶v I M‡elYv Bbw÷wUDU 

XvKv wek¦we`¨vjq, XvKv-1000| 

ZË¡veavqK 

 

 

(¯^v¶i) 

Aa¨vcK †nvm‡b Aviv †eMg 

†Pqvig¨vb, wk¶v cÖkvmb wefvM 

wk¶v I M‡elYv Bbw÷wUDU 

XvKv wek¦we`¨vjq, XvKv-1000| 
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Appendix-J 

Photography: 
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