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ABSTRACT 

Although sufficient work on parent-child relationship has been conducted worldwide, the 

number of studies that focus on parental behavior and perceived meaning are very limited. 

Additionally, as culture is known to shape human behavior in numerous ways, is necessary 

to understand this behavior in the context of Bangladesh. The aim of the present study was 

to understand parent child relationship and their perceived meaning among the children. A 

qualitative research design using grounded theory approach was adopted in this study to 

explore the behavior pattern from narrative collected from both parents and children. 

Purposive sampling technique was employed to select ten participants among them four 

were child and six were parent, using predefined inclusion and exclusion criteria. In-depth 

interview was used to collect data which were audio recorded for ensuring accuracy. Data 

analysis involved verbatim transcription of the interviews followed by open and axial 

coding. This study found nineteen specific types of parental behavior and eleven types of 

perceived meaning of those behaviors in relation to parent-child relationship.  The findings 

provided detailed insight and understanding of parent-child relationship along with process 

of creating healthy environment in parent-child relationship. The findings clearly reflect 

that healthy environment of parent child relationship is developed by how children 

perceive their parents behavior. Moreover it was also found that in parent-child 

relationship reciprocity of taking care is developed through the establishment of 

cooperativeness and internalization of parental rules. Present study can contribute into this 

through enhanced knowledge from detailed understanding on parent- child relationship. 

The results suggest practical implications for clinical intervention as creating healthy 

environment in parent child relationship for Bangladeshi population. 
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The relationship between a parent and a child is among the most significant in a 

person’s life. The relationship lays the foundation for the child’s personality, choices, and 

overall behavior. Quality of parent child relationship has both positive and negative effects 

on children. Studies suggest that a healthy parent-child relationship leads to positive 

outcomes for the children and the family (Moore, Kinghorn, & Bandy, 2011). Children 

school grades are uniquely linked with warmth in relationship with parent (Barber, Stolz, 

Olsen, Collins, & Burchinal, 2005; Gray & Steinberg, 1999). In different time different 

studies found positive environment of parent child relationship which helps to develop 

moral reasoning level (Walker & Taylor, 1991), self-esteem, better social skills, and lower 

levels of depression in children (Marsiglia, Walczyk, Buboltz, & Griffith-Ross, 2007; 

Strage & Brandt, 1999). In addition, parent-child interaction facilitates role-taking skill, 

ego development and identity exploration (Grotevant & Cooper, 1986). Different studies 

indicated association of secure and healthy parenting environment with lesser internalizing 

problems among children (Barber et al., 2005; Gray & Steinberg, 1999) and increased 

chance of developing happy relationships with others in their life (E. M. Kim et al., 2012).  

They also mentioned healthy parental involvement and intervention in the child’s day-to-

day life lay the foundation for better social and academic skills of children. They reported 

that the child having secure relationship with parents are likely to learn regulating 

emotions under stress in difficult situations. It promotes the child’s mental, linguistic and 

emotional development, helps the child exhibit optimistic and confident social behaviors. 

On the other hand, poor relationships between parent and children were associated with 

depression, delinquency and lower self-esteem among adolescents (Branje, van Doorn, van 

der Valk, & Meeus, 2009; Caughlin & Malis, 2004; Tucker, McHale, & Crouter, 2003). 

Children who show the most antisocial and health risk behaviors are found to have 

unhealthy environment with parents (Steinberg, 2001). Moreover, poorer relationship of 
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parent and child has long term effect on children. One study found poor parent child 

relationship cause mental health problems of children and it was increasing at their age of 

42 years (Morgan, Brugha, Fryers, & Stewart-Brown, 2012). Emotional maladjustment and 

poor-quality of relationships with romantic and marital partners in later life has been linked 

with parent-child conflict during adolescence (Overbeek, Stattin, Vermulst, Ha, & Engels, 

2007). So, above evidence suggest that relational representations have an effect on 

children’s emotional development, school performance, and social growth (Driscoll & 

Pianta, 2011).  

The term parent in parent-child relationship is defined by Rohner, Khaleque, and 

Cournoyer (2007) as any person who has a more or less long term care giving 

responsibility for a child. Such person may be biological or adoptive parent, sibling, grand 

parent, other relatives or even non-kinsperson. Pianta, Nimetz, and Bennett (1997) define 

relationship as “patterns of interactions, expectations, beliefs and affects organized at a 

level more abstract than observable behaviors”. Encyclopedia of children health state that 

“the parent-child relationship consists of a combination of behaviors, feelings, and 

expectations that are unique to a particular parent and a particular child. A parent-child 

relationship develops over time as they interact with each other. Children’s behavior 

contributes to this interaction just as parents’ attitudes and behavior do. This principle 

states that the parent child relationship goes both ways: parents influence children, and 

children influence on parental behaviors (Rohner et al., 2007). Bowlby (1982) suggested 

that parents’ behavior in parent-child relationships differ between mothers and fathers but 

it is guided by the care giving system.  

Researchers made clear attempts to understand parenting behaviors and their links to 

various aspects of children development. While there is no single definitive and 
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comprehensive theory of parenting, clear associations have been found between specific 

parenting strategies/styles, and various outcomes in child (O'connor, 2002). Two aspects of 

parenting have emerged from the research as being especially significant. These have been 

described as ‘parental responsiveness’ and ‘parental control’(Baumrind, 1996). Parental 

responsiveness (also referred to as parental warmth or supportiveness) refers to "the extent 

to which parents intentionally foster individuality, self-regulation, and self-assertion by 

being attuned, supportive, and acquiescent to children’s special needs and demands" 

(Baumrind 1991; cited in (Darling, 1999). Parental control (also referred to as 

demandingness) refers to "the claims parents make on children to become integrated into 

the family whole, by their maturity demands, supervision, disciplinary efforts and 

willingness to confront the child who disobeys" (Baumrind 1991, cited in (Darling, 1999). 

Responsive parent has been associated with positive developmental outcomes, such as 

secure emotional attachments, good peer relations, high self-esteem and a strong sense of 

morality (Hastings, Zahn-Waxler, Robinson, Usher, & Bridges, 2000; Ladd & Pettit, 

2002). Responsive parents praise and encourage their children, while less accepting and 

unresponsive parents are quick to criticize, punish or ignore their children and are less 

emotionally available to them. Belsky (1981) has argued that warm and sensitive parental 

behavior is the most influential behavior of parent which laying the groundwork for 

healthy development of children. On the contrary, parental controlling and demanding 

behavior limits on their children’s freedom. Kerr and Stattin (2003) found low levels of 

parental monitoring behavior and high levels of parental permissiveness are associated 

with high levels of problematic behavior.  

Healthy or unhealthy parent–child relationships is directly connected with how children 

make sense of their parents’ actions and roles. It may help to explain the behavioral 
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outcome of children. It is important to consider children’s perception of parenting as 

predictors of children outcome or adjustment, as children’s perception may influence how 

they respond to parent (Dunn, 1993). Children’s perception of parent behavior to be related 

to children’s psychosocial adjustment or may influence on their adjustment and peer 

relationship- for example, children’s perception of parental support tend to be associated 

with more positive outcomes and children’s perception of parental rejection tend to be 

associated with more negative child outcomes (Gaylord, Kitzmann, & Coleman, 2003). 

Research has shown that children perceptions of parent behavior is related with children 

internalizing and externalizing problems in the classroom (Anna & Barnett, 1999; 

Fincham, Beach, Arias, & Brody, 1998), aggression with peer (MacKinnon-Lewis, 

Starnes, Volling, & Johnson, 1997), and overall adjustment (Gaylord et al., 2003). A well-

adjusted child will perceive his parent-child relationship as relatively happy and close to 

the ideal, whereas the maladjusted child's perception of his/her relationship will be far from 

ideal (Serot & Teevan, 1961). Studies have indicated differences between parents' self-

reports and children's reports about parent behavior. Parents are found to perceive 

themselves as more supportive than their children perceived them to be (Gaylord et al., 

2003). Through above discussion it seems that perceived meaning of parental behavior can 

play a significant role on children behavioral outcome in parent-child relationship.  

1. 1 Theoretical perspectives on Understanding parent–child relationships 

Over time many theorist and researcher worked on parent child relationship and developed 

different theoretical model on parent child relationship. To understand the parent child 

relationship it is important to have look on those existing theories and knowledge. Few 

important and well known theories of parent child relationship have been presented below 

to gain an overall understanding on this particular area.  
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1.1.1 Parental acceptance and rejection (PAR) theory. Parental acceptance and 

rejection theory is view parent child relationship in a continuum of parental acceptance and 

rejection. On basis of warmth dimension PAR theory explain parental acceptance and 

parental rejection. The warmth dimension is the affectional bond between parents and their 

children. Here parent express their affection or feelings by physically, verbally, and some 

kind of symbolic behaviors.  

In PAR theory, parental acceptance is define the parental behavioral expressions of caring, 

nurturing, supportive, and loving behaviors which children can experience from their 

parents and other caregivers. Parents were shown their physical affection by e.g. hugging, 

kissing, caressing, and comforting; verbal affection by e.g. praising, complimenting, and 

saying nice things to or about the child, or symbolically- as with the use of culturally 

specific gestures (Rohner et al., 2007). On the other hand, they pointed parental rejection, 

is the absence or withdrawal of parental loving behaviors and feelings, and existence of 

physically and psychologically hurtful behaviors and affects. PAR theory also explained 

children can experienced parental rejection by following four expressions (i) cold and 

unaffectionate, (ii) hostile and aggressive, (iii) indifferent and neglecting, and (iv) 

undifferentiated rejecting. It describe parental cold and unaffectionate behavior is the 

opposite of being warm and affectionate of parent. Theory explained parental aggression is 

such kind of behavior where there is the intention of hurting children by physically or 

emotionally. Parents were shown their physical aggression by e.g., hitting, pushing, 

throwing things, and pinching; and verbally aggression by e.g. sarcastic, cursing, mocking, 

shouting, saying thoughtless, humiliating, or disparaging things to or about the child. 

Neglect is not only a parents' failure to provide children physical needs but also a matter of 

failing to attend children's social and emotional needs appropriately. All these behaviors, 

real or perceived induced children to feel unloved or rejected. 
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1.1.2 Attachment theory. The psychological theory of attachment help to understand the 

parent-infant relationship was developed by John Bowlby (and expanded upon by Mary 

Ainsworth). Attachment theory stated that, attachment is a deep and emotional bond 

between parent and children (Ainsworth, 1979; Bowlby, 1969). Attachment is considered 

as proximity seeking behavior of children with their parents or caregiver when they 

(children) feel upset or threatened (Bowlby, 1969). These attachment behaviors are 

instinctive responses to the perceived threat of losing the survival. Bowlby (1969) 

described that the infants were engaged in extreme behaviors like crying, screaming, and 

clinging to avoid separation or reconnecting with a physically separated parent. He termed 

this behavior as an “attachment behavioral system, ” the system that guides us in our 

patterns and habits of forming and maintaining relationships (Fraley, 2010). Bowlby and 

Ainsworth (1969) described four categories of mother-infant interaction in their grounded 

breaking text “Patterns of Attachment (Ainsworth, Blehar, Waters, & Wall, 2015)”. These 

are a) secure relationship, b) avoidant relationship, c) ambivalent relationship and d) 

disorganized relationship.  

 Secure relationships. Secure attachment relationships is one of the strongest type 

of attachment. In this relationship child feels that he/she can rely on his/her parent 

or caregiver. Child knows when he/she needs support, the parent will be there. 

Additionally, these parents are generally more responsive to their children. They 

response more quickly to their children's needs and demands. Following this, 

secure attachment is develop during the first year of a child's life. Children of 

securely attached parent generally become upset when their parents or caregiver 

leave. They feel happy upon return of their parents. Parents tend to play more with 

their children.  
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 Avoidant relationships. This is one category of attachment that is not secure. In 

this relationship children were avoid parents and caregivers.  They have learned to 

take care of themselves because they also learn that depending on parents or 

caregiver will not give them security. They don’t seek comfort or contact from their 

parents. That’s why these children may seem too independent and usually do not 

build strong relationships.  

 Ambivalent relationships Ambivalence attachment is another way of insecurely 

attached relationship with parents. Children with ambivalent relationships display 

distress when separated from a parent or caregiver, but do not seem reassured or 

comforted by the return of the parent. In some cases, the child might passively 

reject the parent by refusing comfort, or may openly display direct aggression 

toward the parent.  

 Disorganized relationships Children with a disorganized attachment don’t know 

what to expect from their parents. Their actions or responses of caregiver are often 

a mix behaviors, including avoidance or resistance. These children display 

confused behavior. Because the child feels both comforted and frightened by the 

parent. Inconsistent behavior pattern of parents is a reason behind development of 

this type of attachment.  

1.2 Literature review of parent–child relationships  

Globally both qualitative and quantitative research relating to the parent child 

relationship has been conducted on children perspective on the nature of parenting roles, 
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impacts of the relationship, precisely the effects of different parenting styles and 

disciplinary strategies.  

Nixon and Halpenny (2010) conduct studies on children’s descriptions about the 

nature of parenting roles. They identified eight key themes of parents’ roles: providing 

sustenance and care, protection, emotional and financial support, monitoring and 

regulating children’s behavior, sharing activities, guiding and teaching, and facilitating 

children’s independence and autonomy. They also explore children’s perceptions of the 

effects of different parenting styles and disciplinary strategies, including physical 

punishment, on their lives. Child participants explained parental monitoring and discipline 

strategies behavior a parental rules and regulations relating to social conventions, such as 

being polite, morality and ‘being a good person’, school and academic work, peer 

relations, avoidance of risk and safety issues. From their study the key message emanating 

from the discussions was that ‘rules were necessary and good’ in order to protect children 

from harm and to promote their well-being.  

In a similar study Crockett, Brown, Russell, and Shen (2007) discussed five general 

themes from the qualitative analysis of good parent–adolescent relationship utilizing data 

from focus group discussion (FGD). The findings revealed several important qualities of 

relationship including trust, open communication, support, indirect displays of caring, and 

parental control. In this study adolescent identified open communication as an important 

marker of good parent–child relationships but did not seem to view it as being necessary 

for good relationships or knowing parents care. It was also seen adolescents spontaneously 

introduced the theme of parental control and made a connection between parental control 

and concern. Finally, they concluded that existing measures of parental warmth, open 

communication, and restrictive control may have smaller predictive relations to adolescent 
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adjustment among Mexican Americans than European Americans, whereas effects of 

indirect signs of caring and instrumental support may be stronger.  

Another study conducted by Arditti (1999), interviewed 58 young adult children 

who experienced parental divorce to examine qualitative aspects of mother-child 

relationships and strengths in these relationships. They explained mother-child relationship 

marked by closeness, appreciation for her deeds, and concern her well-being from child 

description. It was seen within the context of parental divorce, young adults felt close to 

their mothers, and acknowledged and appreciated aspects of their mothers' involvement 

and support i.e. time spent, money spent, listening, and providing support) (Serot & 

Teevan, 1961). This data also suggests that mothers' learning on children for emotional 

support and advice contributed to a sense of equality, and closeness. Parent–child 

relationship quality has been associated with a wide variety of the impact on children 

behavior. As, Serot and Teevan (1961) found well-adjusted child perceive their 

relationship with parent as relatively happier compared to the maladjusted child's. Harter 

and Pike (1984) found that children who experience warm, supportive, non-conflicted, 

authoritative relationships have more positive self-concept in the areas of academics, social 

relationships, romantic relationships, and athletics (Steinberg, Lamborn, Dornbusch, & 

Darling, 1992).  

In summary, we see the above qualitative studies focused on what child think about 

the parent-child relationship which is more idealistic exploration rather than experienced 

by children. Besides the data were collected from only child perspective though the 

relationship is bidirectional process. Moreover these studies failed to explore the feelings 

associated with meaning of parental behavior. Additionally, most of the quantitative 

studies were based on the impact of parent child relationship on child behavior.  
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1.3 Parent–Child Relationships in Bangladesh context 

After reviewing last ten year published research paper, scholarly works in this area in 

Bangladesh context can be classified in three group as i) children mental health (anxiety, 

depression) and parent-child relationship ii) parental demographic variables (i. e, maternal 

age, educational background, occupation) and parent-child relationship and iii) impact of 

parent-child relationship on children behavior. A cross sectional study in 2009 conducted 

on 120 community sample tried to explore the relation of parental acceptance-rejection 

with anxiety and depression. This study showed paternal rejection and maternal rejection 

had significant positive correlation with anxiety and depression (Naher & Sultana, 2009). 

Different studies were conducted to see the interrelations between parents’ demographic 

variable (i. e, maternal age, educational background, occupation, socioeconomic status) 

and children psychological adjustment. Studies found maternal education (Akramuz & 

Mahfuza, 2008) and socioeconomic status (Rehaman  & Ali, 2002) have significant effect 

on preadolescent adjustment but maternal age did not have significant effect on children’s 

adjustment and parent-child relationship. Lack of significant relation between parent-child 

interaction and children’s school performance has been reported (Samsuddin, 2006). Some 

other research found the paternal and maternal acceptance contributed significantly and 

uniquely on their partner acceptance in their adulthood (Sultana, Uddin, & Rahman, 2008). 

Rehaman  and Ali (2002) reported children who were internally focused perceived their 

parent as aggressive, more neglecting and more indifferent. Another study found parent-

child relationship plays a significant role in the development of children's self-concept 

(Haque & Rana, 2010). A handful of studies conducted on community samples have 

reported mental health of children related with parent-child relationship across Bangladesh. 
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So, it can be concluded that above studies signifies that little research were available to 

explain parent-child relationship from children’s perspective in the context of Bangladesh.  

1.4 Limitations of the Previous Studies 

Different research has been conducted on parent-child relationship which has been 

mentioned in above section. Some major gaps have been found after analyzing previous 

studies related to parent-child relationship. The following sections discussed the limitations 

of the previous studies.  

1.4.1 Gap in understanding parental behavior involved in parent-child relationship. 

Many studies have been conducted on parent-child relationship all over the world. Most of 

the studies were conducted in western countries, and most of them were actually about the 

impact of parent-child relationship. Above studies shown, the behavioral outcome of 

children is guided by the perceived meaning of parent behavior. But, very little empirical 

research has found on parental behavior and children perception to understand parent-child 

relationship.  

1.4.2 Limited research on parental behavior of parent–child relationships in 

Bangladesh. In Bangladesh research has been conducted over time on parent-child 

relationship. Similar to global research interest these studies are limited in terms of 

parental acceptance and rejection; and psychological adjustment of children. Till to date 

little research has been conducted on the concepts of parent–child relationships. Thus, at 

present we do not know what the existing parent-child relationships are and also how 

parent and child perceives this. Lack of local research is one of the major problems in our 

mental health sector 

Hosne ara
Typewritten text
Dhaka University Institutional Repository 



UNDERSTANDING PARENT-CHILD RELATIONSHIP      

13 
 

1.4.3 Limited into confirmatory research design. Researcher and clinicians are more 

guided to design research in quantitative method including survey methods. It is well 

established that any area that lack of knowledge in a particular issues demands detailed 

exploratory investigation to generate new knowledge to fill the gap. As already mentioned 

here that there is a worldwide lack of research on parent behavior and children perception 

on it. So this phenomenon needs to be explored in a more exploratory manner. Qualitative 

research are well known in this regard and the researcher may expand their vision beyond 

some traditional models. In this regard, qualitative interviews may yield rich narratives 

which may provide greater insights into participant’s understandings regarding parent–

child relationships.  

1.5 Theoretical Framework of the Present Study 

Two theoretical perspectives has guided the design and conduction of the study. These are 

five-part model of cognitive behavioral perspective of human behavior, and grounded 

theory approach. The first perspective helps in guiding the information to be collected and 

analyzed and the grounded approach guided the methodological approach to conduct the 

study.  

1.5.1 Five-part model of Cognitive Behavioral Perspective. Five-part model of cognitive 

behavioral approach describe the interaction of cognition, emotion, physiology, behavior 

and environment in determining human actions and reactions as described in the five-part 

model (Greenberger & Padesky, 1995). It has been pointed out that parent–child 

relationship is described the combination of behavior, feeling and thoughts of parent and 

children. So, it can be assumed that cognitive behavioral perspective can offer an in-depth 
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understanding of parent child relationship because of its ability to combine multiple factors 

including the context where the both of them were interacts.  

Person’s behavior can be broadly categorized into two types: Internal and external. In the 

five-part model, all external factors are represented by the environment, which includes 

physical feature of the situation, other‘s behavior, etc. and internal factors are thinking, 

emotion and behavior (Mozumder & Haque, 2015). In parent-child relationship it can be 

stated that the children’s interpretative thinking (the sum of the internal factors i.e. 

behavior, affect, and physiology) is acting within the environmental context which denoted 

as parental behavior. In exemplify, child interpretation about parent behavior is determined 

their emotion, behavior. This perspective helps to understand the development and 

maintenance of specific pattern of relationship.  

1.5.2 Grounded approach as methodology. Data collection and analysis of the present 

study is guided by grounded approach. This theory is appropriate to understand the 

phenomenon and provide insight into the factors associated with phenomenon. Data 

analysis and theory construction in grounded approach is an ‘evolving process’ (Charmaz, 

2011). In this respect, the researcher focuses on the ‘ground’-the data and inductively 

generates more abstract concept. The grounded theory allowed researcher for establishing 

of themes across participants data.  The present study on parent child relationship which is 

mostly developed through hypothetic- deductive process. In this context, the method, 

grounded theory would be the suitable approach for understanding the relationship of 

parent and child in the context of Bangladesh. 
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1.6 Rationale for the Present Study 

Regardless of the importance of these relationships, little studies have conducted on what 

constitutes of parent–child relationships from the both child or parent perspective. But 

understanding of parent– child relationships is essential for several reasons. First, it was 

seen that children’s interpretation of parental behavior has significant consequences for 

their psychological adjustment (Rohner, 1986). Second, the meaning of parental behaviors 

guided by the cultural and philosophical traditions in which they are surrounded (Chao, 

1994; Trommsdorff & Kornadt, 2003). They pointed out that there has been a great 

influence of context in changing parent-child relationship. That means when the context is 

changing the parent-child relationship is also changing. Because a behavior may be 

interpreted differently by members of distinct cultural groups. In a research (Chao, 1994) 

found that Chinese were significantly higher than European-Americans on the standard 

measures for parental control and authoritarian parenting style. For example, European and 

American culture have a more positive meaning of authoritarian parenting that are viewed 

as critical or controlling in Chinese culture. Therefore, present study aimed to fill some 

major gap in this area- 

 Firstly, worldwide very little empirical research has done on parent-child 

relationship. This research will add to the empirical knowledge base on this area 

from both parents’ and children’s perspective.  

 Secondly, research suggests that adolescents’ understandings of parent–child 

relationships are shaped by cultural norms, which affect the meaning of particular 

parenting behaviors (Chao, 1994; Lansford et al., 2005). So, the possibility of 

cultural differences and the interpretation of child perspective about parent- child 



           INTRODUCTION 

   16 
 

relationship bring change the meaning of parenting behavior. But in our country we 

conceptualize parent- child relationship based on western measures. Thus we need 

to know what types of behavior of parents were as relevant to or to understand the 

conceptions of parent–child relationships held by child and parents in our context.  

 Thirdly, findings indicated, at present we do not know what the existing parent-

child relationships are and also how parent and child perceived it in our context. 

Qualitative studies are uniquely positioned to explore these phenomena. 

Questionnaire or some of scale measures typically focus on particular aspects of 

parent-child relationship (e.g., parental acceptance and rejection). Additionally, in 

observational studies (Lefkowitz, Romo, Corona, Au, & Sigman, 2000) researcher 

simply can observe the interaction between parent and child. But this method tend 

to observe interactions on specific topics within a narrow range of settings (e.g., the 

laboratory or natural settings) and also it is limited in duration. In contrast, 

qualitative interviews, provides rich narratives that helps in gaining insights into 

participant’s understandings on parent–child relationships. In this respect the 

overall purpose of the present study was to obtain an in-depth understanding of the 

parent-child relationship in Bangladesh context.  

 Fourthly, this study will create further indigenous knowledge on parental behavior 

and children perception which will helps to understand context specific parent-child 

relationship and their meaning.  

So, the present researcher approached this issue by study how parent and child perceived 

their relationship.  
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1.7 The research approachs  

Two features underpin the approach to this research on the perspectives of children and 

parent with regard to their experiences of their relationship.  

1.7.1 Focus on children’s and parent perspectives. To study on parent child relationship 

much research emphasis on either children’s or parental perspectives, this limiting the 

potential contribution to understand the issues in both perspective. Besides research 

conducted on parent perspective rather than children perspective, also limiting the potential 

contribution of further an understanding of children perception. To this end, this study 

consulted directly with children and parent themselves and invited them to reflect on and 

express their views about their relationship in contemporary Bangladesh society.  

1.7.2 Use of qualitative approach as data collection methods and analyses. The study 

adopts a qualitative approach since the focus is on eliciting children’s and parent’s 

subjective viewpoint on their experiences of relationship. In particular, using in-depth 

interviews with them facilitated greater access to their experiences, behavior pattern, 

perceptions, feelings and expectations. This qualitative approach avoided the presumption 

that existing quantitative measures which developed largely with western sample. So, 

using above approaches researcher try to explore the behavior pattern of parents and the 

perceived meaning of those behavior on child perspective of parent-child relationship in 

our context.  

1. 7 Research Questions.  

The review of literature raised several questions that remained unanswered regarding the 

behavior pattern in parent child relationship. The following questions need to be addressed, 
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a) What are the pattern of parental behavior involved in parent-child relationship? 

b) What are the perceived meaning of parental behavior from children’s perspectives? 

c) How a healthy pattern of parent-child relationship is developed and maintained? 

1.8 Objectives of the Present Study 

To understand the parent child relationship the objective is broken down into three specific 

objective. 

1. To explore the parental behavior pattern involved in parent-child relationship 

2. To understand the perceived meaning of parents behavior involved in parent-child 

relationship 

3. To explore the interaction between behavioral patterns and their meaning in the 

development and maintenance of healthy parent-child relationship. 
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METHOD 

2.1 Study Design: Grounded Theory  

Grounded theory methods is a systematic process of data collection and analysis to explore 

the links between different constructs and developing theory from them (Charmaz, 2006). 

In this context, grounded theory based exploration was used to explore the behavior pattern 

of parent and the relationship between parent and child through linking the dynamics 

involved in the development and maintenance of specific pattern of relationship. This 

approach is useful to understand the relationship between behavior and perceived meaning 

of specific parental behavior. Procedures described by  Corbin and Strauss (2008) were 

utilized in analyzing data in this research. Data analysis and theory construction was 

tackled as an ‘evolving process’ (Charmaz, 2011). 

2.2 Participants 

In this study researcher used interview method to explore parental behavior and perceived 

meaning of those behavior in parent-child relationship. Two groups of participants were 

selected to conduct this study- one was parent and other one was child. This two groups 

were selected, because parent-child relationship are interactive in nature and understanding 

of this relation cannot be complete without understanding perspectives of both part.  In 

addition (Driscoll & Pianta, 2011) pointed that in parent child relationship both parents 

have influence on children’s behaviors, and children have an influence on parental 

behaviors. The age range of child participants was eight to sixteen years. This range of age 

was considered because aspects of parent–child relationships changes over age of the child 

(Steinberg, 2001; Youniss & Smollar, 1987). Additionally, younger child (bellow eight 
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year) may not be able to articulate their relationships with parent due to their lack of 

cognitive ability as indicated by Piaget's theory (Sarafino & Armstrong, 1986). 

2.2.1 Inclusion and exclusion criteria for selecting participants. Any parent with 

at least one child above eight years of age was considered eligible for participation in this 

study. For children, age above 8 years was considered eligible. To ensure rich quality of 

data the following inclusion and exclusion criteria were used. 

Inclusion criterion: Participant who are communicable and without known deficits in 

cognitive functioning.  

Exclusion criterion: Age above 16 for child participants and presence of psychotic 

problem or substance dependency in the parent or child participants.  

2.3 Selection of Participants 

Purposive sampling technique, that is, selection on the basis of some characteristics of 

participant’s, was used to select the participants. The purpose of the research was to 

explores the issues rather than generalize the findings. So, it was necessary to select those 

participants who would be able to give in-depth views about parent child relationship. 

Besides parent-child relationship might vary in terms of participants’ demographic 

variable. Maximum variation sampling (Patton, 1990) was used to ensure that all the 

aspects of parent child relationship is included for analysis.  

2.3.1 Maximum variation of sampling. Some characteristics of participant such as 

educational qualification, occupational status, family type e.g., nuclear or extended family, 

number of child, marital status were thought to be relevant in understanding parent-child 
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relationship. Therefore, in ensuring maximum variation all these different characteristics of 

participants were taken into consideration while doing mind map.  

2.3.2 Participants’ characteristics. Ten participants from different places of Dhaka city 

were recruited. Among them four were child (one male child and three female child) and 

six were parents (four mother and two father). The age range of child participants was 

eight to fourteen and parent was thirty to forty six. The participants of both group rated 

their relationship by 50% to 90% in a scale of 0-100 where 100 indicates excellent 

relationship. The following table 01 and table 02 shows the demographic characteristics of 

child and parent participant in respectively.  

Table-2.1 Demographic information of child participant (C= child; 04) 

Child Participant 

demographic information/ ID 

C_M_ 

0612_01 

C_F_ 

2412_02 

C_F_ 

0301_03 

C_F_ 

0612_04 

Age 12 08 13 14 

Sex Male female female female 

Occupation Student Student Student Student 

Educational qualification 6th class  3rd class   9th class 

Siblings   One  two Two  three 

Birth order 1st  1st  2nd   4th  

Socio Economic Status Middle class Middle class Middle class Middle class 
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Marital status of parent  Married Married Married widow 

Educational qualification of 

mother 

10th class M.Sc. S.S.C H.S.C 

Educational qualification of 

father 

H.S.C M.Sc. M.Sc. B.Sc. 

Occupation of mother housewife housewife housewife housewife 

occupation of father job job job - 

Types of family Nuclear  extended Nuclear Nuclear 

Subjective rating of 

relationship 

90% 80% 50% 90% 

Table-2.2: Demographic information of parent participant. (06; M= mother and F=father) 

Parent Participant 

demographic 

information/ ID 

P_M_ 

0808_05 

P_M_ 

1408_06 

P_M_ 

1608_07 

P_F_ 

1108_08 

P_F_ 

0509_09 

P_M_ 

1011_10 

Age 38 35 38 46 38 40 

Sex Female Female Female male male Female 

occupation Doctor Housewife job job job Housewife 

Educational M.B.B.S S.S.C 10th  8th  S.S.C 10th  
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qualification 

Marital status married married widow married married Divorced 

Total number of child Two  Two Two Four  Two One child  

Socio Economic 

Status 

Higher 

class 

Middle 

class 

Lower 

class 

Middle 

class 

Middle 

class 

Middle 

class 

Types of family Nuclear Nuclear Nuclear Extended Nuclear Nuclear 

Subjective rating of 

relationship 

60% 80% 80% 95% 100% 10% 

 

2.4 Sample Size  

The sample size for this research was determined by theoretical sampling and saturation of 

data. Use of these two concepts in the present research has been described below.   

2.4.1 Theoretical sampling. Chentiz and Swanson (1986) elaborate Glaser’s 

description of theoretical sampling is, the need to collect more data to examine categories 

and their relationships and to assure that representativeness in the category. The 

relationship is diverse in several variables in terms of occupational status, education level, 

family types etc. In grounded research data collection and data analysis is done 

simultaneously. So, further interview was taken based upon the representativeness of 

categories. For this, theoretical sampling was used to incorporate these variations.  
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2.4.2 Saturation. Saturation was used in this study to decide the number of 

interviews taken to extents that no new or relevant information seem to emerge regarding 

the parent-child relationship issues. This decision was made based on the partial analysis of 

data. 

2.5 Ethical Consideration 

The major ethical aspects considered in maintaining the ethical standard of the 

present study is discussed in the following. 

2.5.1 Ethical approval. Before collecting data researcher applied for ethics 

approval. The research was approved by the department of Clinical Psychology ethics 

committee (Appendix A, project ID MP151003). 

2.5.2 Informed and understood consent. All the participants of the research were 

provided detailed information about purpose of the research, amount of time likely to be 

required and confidentiality. A written consent form was taken from participants. Parental 

consent or ascent were taken for child participant. In ascent procedure, written consent was 

taken from parent along with consent from child. 

2.5.3 Wellbeing of the participant. As this research involved discussion on parent 

child relation which had the possibility of containing sensitive information, It was assumed 

that the participants might experience some distress during interview session when they 

sharing their negative feeling related with their relationship. The possibility of 

experiencing distress was clearly written in the explanatory statement and described to the 

respondents. To deal with the anticipated risks involved in this research participants were 
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provided referral directory which provided the name and address of the place where they 

can seek for help. 

2.5.4 Right to Withdraw. The participants were assured that they have the right to 

withdraw participation from research if they wish to in case of distress or any other reason 

during the process of interview. 

2.5.5 Confidentiality and privacy. In this research confidentiality of participants 

were given high priority. The identity of the participants was kept confidential. To ensure 

this researcher used code number to identify individual participants (see Appendix E3). In 

addition, researcher informed participants about the purpose of audiotape, who and for how 

long the recorded data were used. 

2.5.6 Participants’ right to know the findings. In line of the tradition of 

qualitative research, participants’ right to know the findings of the research were given 

special attention. Participants were informed about this and were given the contact details 

of the researcher so that they can contact her to know the findings. 

2.6 Methods of Data Collection 

Different methods such as - in-depth interview, observation, focus group discussion 

can be used in qualitative research for data collection. Among all this method researcher 

used in-depth interview (IDI) for data collection method in this study. Additional to IDI, 

some information was collected through incidental observation during the data collection. 

2.6.1 In-depth interview (IDI). In this study all in-depth interview were conducted 

by face-to-face and involved one interviewer and one participant format interview sessions. 
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IDI techniques help researcher to elicit detailed, depth and vivid information about 

relationship from the participants’ perspective. In this method researcher asked questions 

in a neutral manner on based of participant’s responses. A topic guide was developed and a 

voice recorder was used as aid in interview. This topic guide was helped researcher to get 

focused on the issue and keep track of present topic. 

2.6.2 Instruments. Some paper-based instruments were used to collection of 

interview data. These are personal information questionnaire, screening questionnaire, 

topic guide, explanatory statement sheet, consent form and voice recorder. 

2.6.2.1 Personal Information Questionnaire. A brief personal information 

questionnaire was used to collect necessary information about the participants. The 

following demographic information were collected from parents and children - age, sex, 

occupation, marital information about parent, family type, socio-economic status and total 

number of children parent have (see Appendix E2 and E3). 

2.6.2.2 Screening questionnaire. This questionnaire was used to include and 

exclude the participants from the study who fulfill the inclusion and exclusion criteria. It 

was comprised of six questions (see Appendix D). 

2.6.2.3 Topic guide. A topic guide was developed as an aid for the interview 

session (Appendix E1). This was a general guideline to direct researcher to conduct IDI. 

Some sort of open-ended questions were set in topic guide on the basis of problem analysis 

and mind map of the research topic. It contained the major aspects of exploration on 

different areas including behavior, thoughts and feelings regarding relationship. The probe 

questions were also used to explore the participants perspective of the issues related to 
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relationship. A field testing was conducted to revise the topic guide. After the testing 

researcher bring a change in question which can explore more in research area. Same topic 

guide was used for interviewing both parent and children with slight variations on some 

issues. 

2.6.2.4 Explanatory statement. Participants of this study were provided with a 

detailed document to explain the activities and purpose of this study (see Appendix B1 for 

child version and Appendix B2 for parent version). In this explanatory statements the 

information on the nature and procedure of the research and different aspects related to 

participations in this research were described in details. The documents contained the 

following information: 

 the purpose of the research 

 Reasons for chosen s/he as participants 

 Consenting to participate and withdrawing from the research 

 Duration or length of time the participant is expected to participate 

 All foreseeable risks, and discomforts in participating in research 

 Benefits of the research to society and possibly to the individual people 

 Confidentiality 

 Storage of data 

 Using the data for further research 

 Dissemination of result 

2.6.2.5 Consent form. Consent and explanatory statement are the particularly 

significant among all ethical considerations aspects.  Informed consent is about the 

protection and respect for research participants (Shahnazarian, Hagemann, Aburto, & 
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Rose, 2013). The goal of the consent form is to provide sufficient information to the 

participants so that they can make informed decision regarding participation. To ensure 

this participants were provided detailed explanatory statements before asking for signing in 

the consent form. This study for child participants’ parents’ ascent was taken along with 

child consent (see Appendix C1) and for parent consent form (see Appendix C2). 

2.6.2.4 Voice recorder. A digital voice recorder was used to record the interview 

data. After transferring of audio files to the computer the recorded data were transcribed 

into a Microsoft word. After that the audio files were saved to the computer. 

2.7 Data collection procedure 

 Data were collected from parent and child residing at Dhaka city of Bangladesh. 

Researcher has to go to participants’ residents to interview them. The researcher was the 

sole interviewer in this study. 

 Researcher adopted several process to reach suitable participants for the study. At 

first by the help of research assistant researcher convey participants (both parent and 

children) from the general population and NIMH for interview.  Researcher contact with 

them face to face and through phone and invite them to come to the hospital for individual 

interview. The interview location was selected based on participants' convenience so that 

they feel secured and comfortable during the interview i.e., home, hospital or office. 

Before proceeding to the interview the participants were given the explanatory statements 

where the details of the present study was described e.g., tittle of the research, objectives, 

time requirement, benefits and possible risks and implication of the research (Appendix- 

E1 and E2). Besides, the researcher also verbally described the content of explanatory 
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statement for low literacy participants. After getting the verbal consent of the participants 

researcher filled the screening questions to include and exclude the participants from the 

interview. Then participants who were ready to participate in research were requested to 

give signature in the consent paper. In case of child participant both parent and child 

consent were taken. Researcher also filled out the demographic information sheet with 

each of the participants.  After finishing the procedural works researcher finally moved to 

the IDI session with the participant. Each interviews were conducted face-to-face and the 

length of the interview session ranged from 60 to 80 minutes. Interview ended when 

researcher felt saturated on data provided by the participants. While collecting data 

researcher faced a great difficulty getting participants. That is, people were not interested 

to talk about their relationship issues. The overall data collection procedure is presented in 

the following flowchart (figure 2.1). 
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Ethical clearence application to the ethical committe

Submission of ethical 

clearance certificate and 

permission letter to NIMH

Contact with the participant via face-to-face 

and phone

Researcher reach out 

participants at their residence

Recruitment of research 

assistant

Referral of prospective cases assessing contacts 

Invitation to come NIMH

Provide explanatory statement and verbal description

Verbal consent of participants

Screening questionnaire

Demographic information

Decision to include

Written consent

Final IDI with Participants

Decision to exclude

Figure 2.1 Flow chart of data collection procedure. 

 

 

Hosne ara
Typewritten text
Dhaka University Institutional Repository 



          METHOD 

   32 
 

2.9 Data analysis procedure  

Data analysis was conducted using the procedure described by (Corbin & Strauss, 

2008). Qualitative data analysis software NVivo 10 was used to aid this process. The data 

analysis procedure involves several steps these are presented in the below. All interviews 

were conducted and transcribed in Bengali language and the analysis was conducted in 

Bengali, however codes were done in English. The steps of data analysis is describe 

bellow- 

2.9.1 Data preparation. Before data transcription data were prepared by naming 

the data by date when the data was collected with types of participants. For example, first 

data was collect from male child and the date is 6th December so that the data was named 

by C_M_0612_01 to store. After that the recorded interview data is store in computer. 

2.9.2 Data Transcription. The recorded interview was transcribe in a Microsoft-

word document with the help of research assistant. To ensure the confidentiality all 

identification information (name, address) were removed from the transcript. Such as if 

respondents were used her friend names it was replaced by (one of my female friend). To 

reduce researcher workload paid transcribers were used for prepare transcription of 

verbatim.  To remove the error researcher checked the whole transcript. After that the 

transcript were imported into NVivo project file. 

2.9.3 Data coding. Coding is the process of defining what the data are about, is the 

first analytic step. This research used three levels of coding: open coding, axial coding and 

selective coding.  
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Open coding. After transcription of an interview and relying upon grounded 

approach to guide the analysis, the researcher went over the transcripts from beginning to 

end, using open coding to discover the varieties of categories for subsequent analysis 

(Strauss & Corbin, 1990). In this study researcher repeatedly read the transcript and code 

the line. Coding is involved in two level. The first level involved line by line coding means 

naming each line of data. It helps to identify implicit concern as well as explicit statements. 

The second level coding involved understands the coded section according the underlying 

meaning. It was carried out through reading the transcript and the coded section. Thus 

second level of open coding follows conceptual categories of the data. 

Axial coding. In the open coding categories were identified. However, such 

individual categories did not contribute much in understanding the interconnection of these 

in conceptualizing the overall parent child relationship. In axial coding, the researcher 

organized data into temporary themes based on inherent meaning regarding relationship. 

The overall data analysis procedure is presented in the following flowchart (see figure 2.2) 

 

Hosne ara
Typewritten text
Dhaka University Institutional Repository 



          METHOD 

   34 
 

Data Analysis

Data transcription

Data preparation

Data coding

Open coding

axial coding

Data Collection

 

Figure 2.2 Flowchart of data analysis method 

 

The findings are presented in chapter 3. The parents’ behavior and perspective of 

the children are illustrated throughout by the use of quotations taken direct from the 

transcript.
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 FINDINGS 

Verbatim transcripts from the interviews were broken down into smaller meaningful 

chunks of data through a process of open coding and axial coding. This coding was also 

used to explore and identify the themes relating to behavior, feelings, etc. involved in 

parent-child relationship. During the process, themes were refined by the method of 

constant comparison and this let to new concepts to emerge. Both parents and children 

emphasized different features of their relationship. Using grounded qualitative analysis, 

nineteen specific types of parental behavior and eleven types of perceived meaning of 

those behaviors emerged regarding parent-child relationship.  

 

3.1 Parental Behavior relating in Parent Child Relationship 

In this study parental behaviors have been organized under three separate behavioral 

categories which were, nurturance behavior, participating behavior, and monitoring 

behavior. Nurturance behavior captures a set of activities that measure the degree to which 

parents are supportive of their children's growth relating to social interaction, needs, and 

demands. Participating behavior involves engagement with child in different activities. 

Monitoring behavior refers the parent’s awareness of what their child is doing. A 

discussion on the features of the broad categories and themes are presented in the 

subsequent sections using quotations taken directly from the transcripts. A flowchart of 

overall categorization has been presented in Figure 3.1.  
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Involvement

Spending time together

Theme Category
Parental Behavior 

Pattern

Parental direction 

Supervision

moral education

Aggressive role

Monitoring

 behavior

Nurturance 

Behavior

Expression of  

affection 
 Encouragement

Approving

 Empathize with child 

Ensurig child growth 

Care giving

Providing financial support

Promoting child’s independence

Encourage sociability

Remaining aware of child’s need

Restriction rules

Special permission rules

Protection from peer influence

Regulating educational 
attainment 

Physical punishment 

Criticize child behavior

Setting rules

Negative evaluation

Participating 

Behavior

 

Figure 3.1: Overall presentation of behavior pattern involved in parent-child relationship 
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3.1.1 Nurturance behavior.  

Nurturance behavior of parent refers to care taking or nurturing of the children in both a 

physical and emotional manner. It is parent's efforts to encourage individuality and self-

regulation by responding to the child's needs, providing emotional support. Nurturance 

behavior in parents indicates that they are able to care their children by emotional and 

physical nourishment. This study revealed two themes that show the nurturance behavior 

pattern on the part of the parents. These include ‘ensuring child growth’ and ‘expression of 

affection’ (see Figure 3.2).  

Nurturance 

Behavior

Expression of  

affection 
 Encouragement

Approving

 Empathize with child 

Ensurig child growth 

Care giving

Providing financial support

Promoting child’s independence

Encourage sociability

Remaining aware of child’s need

 

Figure 3.2 Overall presentation of nurturance behavior pattern 
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3.1.1.1 Ensuring children growth. Parents play a vital role in child’s growth. Five 

separate but closely related behavior patterns were coined together under this theme. The 

specific behavior patterns (care giving, providing financial support, promoting children’s 

independence, encouraging sociability and remaining aware of children’s needs are 

discussed in the following sections. 

3.1.1.1.1 Care giving. Care giving is one of the influential parental behaviors and it 

provides opportunities for the promotion of child’s growth. In general descriptions care 

giving refers to ‘looking after the children’. Care giving includes provision of nutrition and 

shelter by parents that create conditions for the maintenance of good health. Children 

referred to the parent’s behavior of cooking for and feeding their children scare taking. 

Participant reported,  

“…. Mother gives me food on time. During exams, she wakes me up in the morning 

so that I can make a revision of the exam papers. So she wakes me up and then 

prepares the lunch quickly and serves it.” (Male Child, 12)  

Care giving is also related to children’s health and the parent’s role in looking after 

children if they are sick or have an accident. Children described how parents would bring 

them to the hospital or doctor, or give them medicine when they were sick. Also, in the 

event of an accident, it was a parent’s job to make the child feel better and attend to any 

injuries, the following quotation from one participant demonstrates this.  

“When I fall sick they provide me medicine. And if I fall sick in the winter, she does 

not allow me to go without clothes.” (Female Child, 08)  

Child participants also reported that expressions of paternal interest also signify care. For 
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example in explaining enhanced care form the father, a participant reported: 

“Now, my father comes to me and asks me to show him my exam questions, what I 

have answered to them, and how did my exam go. If is am gloomy, my father can 

understand that. He asks why I am upset. I then told him I am facing this sort of a 

problem.” (Female Child, 13)  

3.1.1.1.2 Providing financial support. The theme of financial support refers to 

parents’ earning money to buy whatever necessary to feed and look after the children. 

Children described parents were showed their caring by offering to buy things that children 

needed, taking them where they wanted to go.  

“If I need exercise books, if the book is finished, he [dad] brings more for me...... 

He buys me what I need for playing, e.g., racket etc. And again, if a sting of my 

racket gets snapped, he gets it repaired.” (Male Child, 12)  

Or  

“Whatever he says is necessary for his study, I try to provide them as soon as 

possible. If I can’t do that at the moment, I tell him, I am unable to do it now. I will 

arrange them later.” (Father)  

3.1.1.1.3 Promoting child’s independence. It was seen that parents encourage 

children being able to take care of their own needs. Parents teach children to do for 

themselves what they are capable of. Some relevant quotations are presented below,  
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“I want to do their personal works. I let my youngest girl to go out alone. She 

comes to my office alone. I make them wash their own clothes. Besides, they make 

up their own beds before going to sleep, hang their own mosquito nets. They do 

their own works on their own.” (Mother)  

3.1.1.1.4 Encourage sociability. It was found that parents allow children to meet 

and spend time with their peer group. Parents also interact well with their children’s 

friends, which is reflected in the following quotation from a participant,  

“That day I brought my friends, as my mother asked me to bring them all home 

after the playing is complete.” (Female Child, 08)  

3.1.1.1.5 Remaining aware of child’s needs. It was found that parents were 

concerned and understood children’s needs. Parents were involved in behavior that made 

the children happy. One parent said,  

“Sometimes I sleep with them. Because they want to stay attached to me physically. 

The youngest one wants it the most.” (Mother)  

Or “They (children) are very fond of attending marriage ceremony. His father too 

tries to make time to go. So does I.” (Mother)  

Or “I don’t want my children to be the best in study. (I don’t want them) always to 

be the first…it’s enough to be a generally good student… I never insist on being the 

top of the class.” (Mother)  
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3.1.1.2 Expression of affection. Parents express their affection towards children by 

approving, encouraging and empathizing with child.  

3.1.1.2.1 Approving. Parents were showing their affection by accepting the demand 

or request of child. They also express their affection by being acquiescent towards child’s 

behavior. One of the child participants mentioned,  

“I didn’t feel like sitting the exam today. I told my mother that I wasn’t feeling well. 

Mom said, as you are ill then you don’t have to take the test. I said, but it would 

trigger complications at the coaching center. She said, in that case I will tell the 

coaching center that you were sick”. (Female child, 14)  

 Or 

My sister always insists me to rise early in the morning. But my mother knows that 

I can’t rise early. So she says he will wake when he sleeps for full two quarters of 

the night. (Female Child, 14).  

3.1.1.2.2 Encouraging. It was found that parents were inspiring the children for 

their good behavior. Children reported that they receive parental affection when they do 

desired behavior. Which is reflected in the following quotation from a child participant, 

“They adore me all the time, especially when I do not behave unruly and listen to 

them or do well in exam”. (Male Child, 12)  
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3.1.1.2.3 Empathizing with child. It was found that when the children get hurt, 

parent were involved to provide mental support to children. It helps to relate to the children 

with them. Child participants reported, 

“One day I had a serious squabble with a friend. Coming back home, I started to 

cry. My mother asked, why are you crying? I said, mom, my friend totally 

misunderstands me; and said a lot of things. Then my mother sooth me by saying - 

lot of things happens between friends. You can say many things and your friend 

also may say many things.” (Female child, 13)  

3.1.2 Participating behavior 

Participating behavior pattern refers to engagement of parents with children’s activities. 

Parent and children both were sharing activities and spending time together. It can be 

outing, watching TV or gossiping together. Two types of participating behavior are found 

in this study. These are: involvement, active listening and mutual time spent (see Figure 

3.3).  

 

Involvement

Spending time together

Participating 

Behavior

 

Figure 3.3: Overall presentation of participating behavior pattern 
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3.1.2.1 Involvement. Parental involvement refers to parental participating activities 

related to academic learning at home and in school environment (Fantuzzo, Davis, & 

Ginsburg, 1995). Through involvement, parents assist children’s learning. Parental active 

involvement encouraged children in education at school. One participant said:  

“I used to wake up very early in the morning so that I could complete my 

homework quickly. But I would feel afraid staying alone. So my mother too would 

wake up at dawn and sit beside me.” (Female Child, 14)  

3.1.2.2 Spending time together. Both parent and children participants reported that 

they spent their leisure time together. They also mentioned their enjoyment is in spending 

quality time together. This behavior pattern involved playing and gossiping with child.  

“He [child] enjoys playing. He like cricket and football. I too play with him once a 

while.” (Mother)  

Or “We sit together and tell stories. Come, let’s listen to a story; let’s draw a 

picture and color it. Look at this one; how do you find it? Then they all cheer up 

and we sit in a group. They like stories a lot. Kids do like to listen to stories. Most 

of the time I tell them stories. When I see them acting chaotically, I make them sit in 

a circle and tell them a story. I say come, let’s have some stories. I will tell a story. 

You will listen to it and then tell the same story to me. Now, you tell me a story, and 

I will listen. I do such things with them quite often.” (Mother)  
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3.1.3 Monitoring behavior 

Parental monitoring behavior includes parental awareness, watchfulness and supervision of 

activities of children in multiple domains (i.e., friends, school and behavior at home) along 

with communication to the child that the parent is concerned about, and aware of, those 

activities. Monitoring also involve limiting child’s autonomy in some cases. Three 

monitoring behaviors were included in this broad category which was parental direction, 

supervision and aggressive role (see Figure 3.4).  

Parental direction 

Supervision

moral education

Aggressive role

Monitoring

behavior

Restriction rules

Special permission rules

Protection from peer influence

Regulating educational 
attainment 

Physical punishment 

Criticize child behavior

Setting rules

Negative evaluation

Figure 3.4 Overall presentation of monitoring behavior pattern 

3.1.3.1 Parental control. It was found that the parents control children’s behavior 

by regulating and structuring their behavior. Controlling children’s behavior is 

manipulative and intrusive. Parental controlling behavior influence children’s thoughts and 
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feelings by often inducing guilt and shame. It was found that parents were controlling 

child’s behavior by restriction rules, special permission rules and setting rules.  

3.1.3.1.1 Restriction rules. Children mentioned that the parents enforced 

restrictions to control their (children) behaviors such as outing, keeping rooms tidy and 

style. According to the participants: 

“… I wanted to go shopping with my sister. My mother didn’t give permission.” 

(Female child, 14)  

Or “My mother said why you need to style up so much? When you come of at the 

proper age you can dress up. That made me feel irritated. Now I don’t dress up any 

more. But why I should not?” (Female child, 14)  

3.1.3.1.2 Special permission rules. In some cases children reported that parents 

permitted them to enjoy beyond the normal disciplinary rule. These are often special 

consideration that allows children to do things that he/she is not allowed at usual time.  

“On that night (before the Eid Day) my mother gave me permission to stay out. 

There were a lot of cattle and goats…it was my childhood and I stayed there up to1 

a. m. to 2 a. m.” (Female child, 08)  

3.1.3.1.3 Setting rules. Besides, parents set some rules to cope with child’s 

behavior. As example: some parent participants reported.  
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“I don’t take them to eat out every time. They have their monthly schedules set. 

May be twice a month I surprise them. It’s not like, they want to go and I comply.” 

(Mother)  

3.1.3.2 Supervision. It was observed that, parents were involved in looking after, 

or monitoring child's activities. Parental supervision contains the elements of providing 

knowledge, help organize tasks, enhance motivation, and monitoring activity. This study 

found that parents supervise their children in moral education and protecting from negative 

peer influence and regulating the educational attainment.  

3.1.3.2.1 Moral education. Children and parents both made references to parental 

supervision designed to guide and control children’s behavior with reference to moral well-

being. The participants mentioned emphasizing the importance of not hurting others, not 

fighting with or bullying siblings or peer, and engagement in religious activities as the 

content for moral education. In addition, parents specified the importance of not getting 

into trouble and not annoying or disturbing elderly or young people. These are reflected in 

the following statements,  

“I instruct them perform salat. Performing salat and reading the scriptures make 

both this life and the life hereafter benevolent….. Don’t misbehave with anyone i.e., 

any such behavior that people may call bad. This is the way I instruct the kids.” 

(Mother)  

3.1.3.2.2 Protection from negative peer influence. Parental supervision linked to 

psychological well-being and protection from negative peer influences were highlighted in 

the narratives of both parents and children. Parents described parental prohibitions that 
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centered on possible negative influences, such as peer pressure. One of the parent 

participants stated,  

“I (mother) tell them don’t mix with such friends that would turn you into you a bad 

boy”. (Mother)  

3.1.3.2.3 Regulating educational attainment. Children emphasized on parental 

supervision on rules and regulations relating to school as was shown in this study. 

Children made reference to parental supervision related to school behavior, such as the 

need to work hard in school and complete homework on time. Some parent participants 

also highlighted parental rules that emphasized the need to be in school on time. Which is 

reflected by the following statement: 

““Then I say why have you switched on the TV? It’s study time. He says I am 

studying. I say show me what you are studying?” (Father)  

3.1.3.3 Aggressive role. It was observed that parents often get involved in 

aggressive role to control child’s behavior. In this role parents were concerned with rules 

and punishment is associated with those rules to deal children’s behavior. Aggressive role 

of parents can take place in verbal and physical forms. Most of the parents were involved 

in negative communication with child. As they shows their aggressiveness by yelling and 

screaming at children, judging negatively, instilling fear to get control implementing 

overly harsh disciplinary actions, using punishments that humiliate children. This behavior 

is classified in three categories: negative evaluation, criticize child’s behavior and physical 

punishment.  
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3.1.3.3.1 Negative evaluation. In this category it was seen that, parents were 

displaying negation or a negative outlook on children. They were making judgment about 

children’s behavior in negative form. Both children and parent participants reported that 

parents were labeling child negatively and compare their (children) behavior with their 

sibling, friends or themselves.  

Negative branding. It was found in this study that some parents characterize child’s 

behavior in negatively. The example is:  

“Mother was saying that I had become crazy to visit Cox’s Bazar.” (Female child, 

14)  

Or “Can’t you keep studying, you bad lumpy girl?” (Female child, 08)  

Comparing child’s behavior. It was seen that parents express their feelings by 

judging children’s behavior that something is missing with children. It was found that 

parent were comparing children’s behavior with people of surrounding where children 

belong. It creates negative feelings in children.  

Sometimes parent compared children’s behavior with their siblings. The relevant 

quotations are given below: 

“How would you become established if you don’t study? Every one of your sisters 

has reached a prominent stage.” (Female child, 14)  

Sometimes parent compared their children’s behavior with parent themselves.  
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“Look how I dress. What type of 3-piece do I wear. No one says anything looking at 

my dress. Do I have any lack of glamour? Do I have any lack of beauty? Thus I 

instruct them by making myself an example. But she has no feelings at all”. 

(Mother)  

Occasionally parent compared their children’s behavior with their friends. For example: 

“My mother said, why you have bought that gift without any purpose. What is the 

benefit of it? Does she give you anything?” (Mother)  

3.1.3.3.2 Criticize child’s behavior. It was found that parent were indicating the 

faulty behavior of children in a disapproving way. The example is: 

 “You don’t take orna. Wearing T-shirt is not expression of one’s beauty.” 

(Mother)  

3.1.3.3.3 Physical punishment. It was observed that to manage some undesired 

behavior by the children parent were punishing their child. Such parental act were causing 

deliberate physical pain and discomfort to children. As example:  

“…In village I went another side without informing my mother and sister. After 

came my mother slap me in front of my cousins friend. It was insulting for me. She 

wouldn’t slap in front of them.” (Female child, 14)  

In summary, three themes emerged from the descriptions of parental behavior made by 

children and parents: nurturance behavior, participating behavior, and monitoring behavior. 

These themes highlight the diversity of behavior that parents are perform for their children.  
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3.2 Perceived meaning of parent behavior pattern 

It seems reasonable that parents are among the most important significant and first objects 

of the child's affection. The children are dependent on them (parent) for the satisfaction of 

his most basic needs. For this, the interaction between parents and child comes early. In 

this study it was seen that parent were interact with their children by nurturing, 

participating and monitoring behavior. In this section we describe how children make 

sense or feel of their parent’s actions or behavior, may be more related to his adjustment 

than is the actual behavior of his parents. It may help to explain the relationship of parent 

and child. In this study researcher found eleven types of perceived meaning of parental 

behavior shows in following diagram. This meaning classified in two groups namely i) 

interpreting parents from the behavior: supportive, loveable, friendly, caring, ii) 

interpreting the behavior: responsibilities, parental right, well-wisher, not understandable, 

do not listen carefully and lack of trust/doubtful.  
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Figure 3. 5 Overall presentation of perceived meaning of parental behavior  

3.2.1 Caring. It was found that child interpreted parental nurturance, involvement and 

monitoring behavior as caring behavior.  

“When I face any accident or is hurt in my leg, my parents dressing it up.” (Female 

Child, 8)  
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“... If I want to eat something he would bring it for me”. (Male child, 12)  

Parental monitoring, in which parents checked on the activity of the child, was also 

mentioned as caring attitude of parents by children. It was seen that, children made a 

connection between parental strictness and caring. As one participant said,  

“She does not permit me to go outside alone. It might be a sign of her deep care for 

me.” (Female child, 14)  

3.2.2 Friendly parent. Child participants said when both the parent and children were 

spending time together or parents take them for outing, they (children) felt parent were like 

their friends. Which is reflected in the following statement: 

“When my mother buy dresses for me or take me somewhere for outing, I feel 

great. I feel like we were having fun together. It seems my mother then becomes my 

friend.” (Female child, 8)  

3.2.3 Well-wisher parent. Monitoring in which parent punish children and involvement 

with child is interpreted as for the betterment of their future life. Children seen their 

parents as well-wisher. One Child participant cited parents- 

“Parents scold for the good of their children, for their healthy future... They never 

want anything bad to happen to their kids.” (Male child, 12)  

Or “They were helping me to educate. It is a sign of I will do good in 

future.”(Female child, 14) 
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3.2.4 Belongingness or togetherness. It is a pleasant feeling of being united or belongs 

with family member. It was found that, when parent and child doing some common affairs 

child felt as a member or part in a family. In this category participants reported this: 

“I feel happy when we all the family members sit together to have our meal on 

time… We make fun about something… at night we dine together or talk about 

some TV program… we laugh … and we love it.” (Female child, 13)  

3.2.5 Supportive. Children’s narratives on parental supportiveness are reflected by parental 

nurturance behavior. Child participants demonstrated, that parental helping behavior was 

as a form of supportiveness of parent for achieving success or providing emotional support. 

They explain when parent showing concern about them it was also signifies as 

supportiveness of parent.  

“My parents are giving adequate support for my study…. Every month a lot of 

money is spent — in school, for private and other coaching — they pay a lot for 

these for me. If they have not done that, I would not be able to continue my study.” 

(Male Child, 12)  

3.2.6 Loveable. It was found that children interpret parental nurturing behavior as parental 

love. Which is reflected in the following statement.  

“She loves me a lot. She is also the most caring towards me. I know she loves me a 

lot and maybe that’s why she feels so tensed about me.” (Female child, 14).  

3.2.7 Parental responsibilities. Children interpreted parental nurturance, care-giving, 

emotional supportiveness behavior is one kind of parental responsibilities. They mention 
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parental responsibility is being continually available to their children, providing shelter and 

love, and protecting their children from danger. One child participants reflected,  

 “And when it comes to cuddling…she definitely caresses me. A mother’s 

responsibility is always to stay beside her children.” (Male Child, 12)  

3.2.8 Parental right. Children perceived their parents had the rights to monitor, the right to 

discipline them and check the behaviors their children were engaging in. Children were 

describing about parent’s rights in terms of ‘what parents should be allowed to do’. Child 

participants reflected that,  

“A mother can definitely scold her daughter. She may say, I will smack you, or may 

say you don’t listen to me…that’s all.” (Female child, 14)  

3.2.7 Lack of understandable In this category the children reported that when parents were 

involve in imposing rules it is a sign of lack of awareness of children’s feelings. The 

example as- 

 “I try a lot to make them understandable but they don’t. Then it seems they don’t 

understand anything about us. They don’t understand that we too have our matters 

of joy, that we too have our life.” (Female child, 13)  

3.2.10 Do not listen carefully. In this category child reported that when parent do not pay 

attention or interest to listen what they really want is a sign of lack of careful about them. 

The example as-  
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“When I go to consult my parents, they give their opinion without hearing me out. I 

don’t like it. Sometimes I say, I want to visit my friend’s house. Instantly they say, 

no. They don’t even check out how my friend is or talk to her.” (Female child, 13)  

3.2.11 Doubtfulness. Children reported that when parents were involving with third party 

(other sibling) to converse about the issues related with them it is a sign that the parents did 

not trust them (children).  

“…I think she doubt on me, that’s why she talked the issues with my sister…. she 

thought that this age is dangerous and I will make friend with bad guy. But I didn’t 

do that and she said that. I felt annoyed…..” (Female child, 14)  

In conclusion, highlighted eleven perceived meaning of parental behavior can be classified 

in two group namely i) interpreting parents from the behavior: supportive, loveable, 

friendly, caring, ii) interpreting the behavior: responsibilities, parental right, well-wisher, 

not understandable, do not listen carefully and lack of trust and doubtful. In first category 

child describe their parent characteristics on the basis of what behavior they express. While 

the second category described the meanings of parental behavior. This meaning moderates 

the relationship between parent and children.  

 

3.3 Connecting parental behavior and perceived meaning 

This study found nineteen types of parental behavior with eleven types of meaning of those 

behaviors. An integrated model of healthy environment in parent-child relationship was 

developed based on the findings of this study (see Figure 3. 6). After analyzing the data it 
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explains that the process of creating a healthy environment in parent-child relationship 

with the interaction between parental behavior and the three levels of processing (i.e., 

perceived meaning of parental behavior, internalizing parental rules and regulations, and 

establishing the sense of cooperation; see figure). Children were shown reciprocity of 

taking care behavior towards their parents when above three processes occurred within the 

children as individual or as part of interactions. Parental behavior and perceived meaning 

of those behaviors is mentioned in earlier section (see 3.1 and 3.2). Now we explain the 

other issues relating to develop healthy parent child relationship.  
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Parental behavior

Participating 

Behavior
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Healthy environment of 

parent child relationship
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Internalizing of 

parental role

Reciprocity of taking 
care

 Figure 3. 6: Integrated model of regulating healthy parent-child relationship 

3.3.1Establishing the sense of cooperativeness behavior It was seen that parental behavior 

(providing nurturance and participating behavior) helps to develop the sense of 

cooperativeness in children. Children shows cooperative behavior by reciprocity of taking 

care as child provide support, caring towards their parents. So, children were motivated to 

reimburse earlier parental transfers to them. Both mothers and fathers who shared more 

activities with their children, spending time with them and provide higher levels of support 

to children, suggesting an establishment the sense of cooperativeness behavior (Silverstein, 
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Conroy, Wang, Giarrusso, & Bengtson, 2002). In this sense children were feel that (a) they 

should reimburse parents for transfers made to them earlier in life and (b) their 

reimbursement to parents should be related to what they received.  

3.3.2 Internalization of parental rules Children’s perception on parental behavior helps to 

develop internalizing of parental rules. When children perceived parental monitoring 

behavior as parental responsibilities and parental right it describes children were accepted 

and internalized. This study shows internalization of parental rules is manifested by 

parental supportive and participating behavior. Empirical studies on internalizing of 

parental rules topic have highlighted the role of maternal warmth, sensitivity, and 

disciplinary strategies as predictors of self-regulation where children internalizing the 

parental rules (Eisenberg et al., 2003; Olson, Bates, & Bayles, 1990). Several studies have 

noted that mothers who are high in warmth and positive emotions and low in negativity 

have children who display lower levels of hostility, internalizing and externalizing 

problems, and higher in self-regulation (Eisenberg, Cumberland, & Spinrad, 1998; Emde, 

Biringen, Clyman, & Oppenheim, 1991). 

3.3.3 Reciprocity of taking care Children provided support to parents who made few 

intergenerational transfers to their children when they were younger. It describe children's 

return of support to parent’s for their initial contribution to them, but not contingent on the 

parent’s current needs. Three behavior patterns comprised this broad category, which were 

responsibility towards parent, child loving behavior and caring behavior towards parents 

(see Figure 3. 7).  
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 Caring towards mother towards 
parent 

Reciprocity of taking care

Responsibility towards 
parent 

 

Figure 3. 7 Overall presentation of Reciprocity of taking care behavior 

3.3.3.1 Responsibility towards parent. It was observed that children felt they were 

having a duty towards their parents. These are reflected in the following statements,  

“Many children, when they become adult, send their parents to old people’s home. 

But I will never do it. Because, my parents have been adoring and caring me a lot 

in my childhood. Why should I do that when I become an adult? That’s it...” (Male 

child, 12)  

3.3.3.2 Caring towards mother. It was observed that children were concerned 

about their parent’s physical health. They want to provide support to reduce their pain. 

They want to give them company to do so. They are trying to reduce parent’s discomfort or 

sadness by spending fun time with them. These show the signs of caring attitude of 

children towards their parents. Both child and parent participants stated this: 

 “Come with me, I will now do some homework and you please sit with me.... After 

I have finished doing my lessons, when I was feeling tired, she took a photo of me 

or I said Ammu, may I take a photo of you?” (Mother)  
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3.3.3.3 Child’s loving behavior towards parents. It was found that children 

sometimes make something different to make their parents happy. By doing this they want 

to surprise them.  

“That’s day I had glitters and tried to make a card for them (parent). I drew a 

picture of my parents….. and certainly it was heart-shaped….. mother felt very 

happy. She made a cake for me.” (Female Child, 8)  

In conclusion, how these three levels of processing helps to create healthy environment of 

parent-child relationship we describe in bellow.  

After analyzing the result we found that children view their parent’s nurturance and 

participating behavior as favorable light. As, parental nurturance and participating behavior 

create an emotional context or climate where children feel love, affection and availability 

of parents. Children grown up in such an environment tend to be secure, well-adjusted, and 

generally healthier and safer (Lezin, Rolleri, Bean, & Taylor, 2004). They are friendlier to 

their parent. So, children’s feelings to parent’s behavior helps to establish the sense of 

cooperativeness behavior in children. In line with this to view the parental monitoring 

behavior as positively helps to internalize the reasons for monitor children’s behavior. So, 

the combination of these three i.e., nurturance, participation and structure helps children to 

develop self-regulatory skills and competence (Steinberg, 2001). As a result, children’s 

communications involve a sense of cooperative partnership through reciprocity of taking 

care. In reciprocity of taking care, children continue to stay with their parents. They want 

to accompany their parents in their critical moments. In the sense of partnership phase, the 

child is able to internalize parental rules. When cooperativeness and internalizing of 

parental rules are high in a family, the “emotional climate” is one of affection, warmth, 
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satisfaction, trust, and minimal of conflict. In this way the healthy relationship pattern of 

relationship is developed between parent-child.  
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DISCUSSION 

The present study tried to explore the behavior pattern of parent and perceived meaning of 

those behavior related to parent-child relationship in Bangladesh. This qualitative study 

identified three broad categories which incorporated nineteen categories of parental 

behavior. The broad categories include nurturance behavior, participating behavior and 

monitoring behavior. Themes emerged from content analysis were named and organized as 

sub-categories under these categories. A detailed discussion of these behaviors is presented 

in the following sections.  

4.1 Nurturance behavior. The nurturance behavior of parent consists of the positive 

affective characteristics of the parent-child relationship. The present study explored the 

expression of affection and ensuring children growth as a form of nurturance behavior 

which has been discussed in findings section (Chapter 3). Providing nourishment and care, 

providing financial support, promoting independence, encouraging sociability and being 

aware of children’s needs found as ensuring children growth behavior of parent. These 

behaviors explain that parents provide care and nourishment for their children’s 

development. Parents also help them to encourage and develop their abilities, to cherish 

them and to bring them up to the best of their ability. These represents the behavioral 

expressions of parental acceptance (Rohner et al., 2007). By acceptance parents were 

acknowledging and understanding of children’s needs.  

On the other hand, by approving, encouraging, and providing emotional support as part of 

nurturance behavior, parents show affection towards children. We see that, parent shown 

their affection physically (e.g., hugging, kissing, caressing, and comforting) and verbally 

(e.g., praising, and saying nice things to or about the child) (Rohner, 2016). Affectional 
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parents establish emotional contact with their children. Approving children’s demands and 

providing emotional support to them is actually a demonstration of parents’ concern about 

them (Rohner, 2016). It demonstrates that parents’ are emotionally available and 

responsive to them (Baumrind, 1996). Parent were also playing supportive role by showing 

affection to their children. So, all of these acts creates an environment that promotes 

openness, protection and encouragement (Lezin et al., 2004) which helps to develop 

cohesive relationship with parents (Baer, 2002; Irving, 2013).  

So, these particular behavior ‘expression of affection’ and ‘ensuring child growth’ means 

parents were accepting and concerned about children’s needs and demands (Baumrind, 

1996 cited in Gurland & Grolnick, 2003). It demonstrates that parents are paying attention 

towards children. Parents are able to understand and making senses of signals of children 

needs, i.e., what makes them excited, engaged, angry or calm, though it describe a 

complicated process of parenting (Sigman, 2016). Following this, children felt that parents 

were valuing their needs and emotion. It gives them a sense that their parents are available 

and responsive. Responsive parents create an environment where children feel safe. It 

makes them (children) more relaxed. The confidence of children in the parents’ availability 

helps them view parents’ behavior in a favorable light. Following this, children seen their 

parents as sources of support. Though children described by showing affection or 

nurturing, parent were doing their job, they also observed these behavior as parental love 

and care. This perception helps to establish cooperativeness behavior. These co-operative 

behaviors explain by the reciprocal behavior of child.  

4.2 Participating behavior. This study found involvement, active listening and spending 

time together are participating behavior pattern of parents. Parental active involvement is 

related with children’s schooling, learning at home, and participation at school (Epstein & 
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Sanders, 2000). Illustrative examples of parental involvement were observed, for example 

participation in educational activities at home and school. Participation at home included 

helping with homework, discussing school activities with the child, monitoring child’s 

school progress, reading to/with the child. While participation in school activities involved 

contacting the school in case of problems. When parents are involved in children’s 

education such as spending time in homework or reading with their children, it signals that 

parents are concerned about children’s education, care-giving, accompanying them, 

guiding them in intellectual development, and teaching or mentoring them. Children felt 

good about such interaction with their parents. The findings from Beckert, Strom, and 

Strom (2007)  revealed that a higher level of satisfaction of the parent-child relationship 

was perceived when parent engaged in a more academic involvement with their children. 

Fantuzzo et al. (1995) described that parental involvement directly or indirectly influence 

children’s cognitive development and school achievement.  

It has been seen in this research that spending time together is another important feature for 

developing healthy environment of parent child relationship. Spending time together is 

meaningful interaction and incorporating elements of fun (Lezin et al., 2004). When 

parents were spending time with children by, shared activities or interests or playing or 

gossiping, children have a sense of parents accompanying them. Spending time with each 

other strengthens ties between them. Additionally, enjoying joint activities will develop 

strong relationships and allow handling stressful situations with ease (Michelle, 2017). It 

helps to create an environment where feelings and ideas were exchanged and 

acknowledged (Lezin et al., 2004). It reflects that, children feel good and are satisfied 

about their relationship with their parents.  
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So, parental active participation can strengthen the communication and relationships with 

children by demonstrating interest, care and understanding Some benefits of active 

participation for communication and relationships helps children to feel valued, connected, 

supported and understood; build trust and credibility with a child; helps to clarify a child’s 

thoughts and feelings; helps to avoid conflict and misunderstandings; making it more likely 

a child will talk to parent, express themselves and seek views in the future. .  

4.3 Monitoring behavior. Respondents expressed parental control, supervision and 

aggressive role are as monitoring behavior pattern of parent. This broad category of 

monitoring behavior comprised of nine types of specific behavior in three broad categories 

namely parental control, supervision and aggressive role. Parental control included 

restriction rules, special permission rules, and setting rules. Supervision included moral 

education, protection from negative peer influence and regulating educational attainment. 

Aggressive role included comparing child and physical punishment. Parental monitoring 

behavior is the “common feature" across diverse intervention and developmental theories 

that focus on parenting practices. This study found the link between parental monitoring 

relating with children’s behavior in three areas, these are children’s safety, problematic 

behavior, and sub-stance use. Nixon and Halpenny (2010) and Peterson, Ewigman, and 

Kivlahan (1993) described parental monitoring has been found to be correlate with child 

safety or injury.  

It was seen that parent were trying to manage or control children’s behavior by practicing 

or imposing some rules. Controlling children’s behavior is one of the most important yet 

difficult responsibilities of parent. Children demonstrated that rules alerting them to the 

dangers of wandering too far from home, talking to strangers or opposite gender. Parental 

rules are related to children’s risk behaviors, such as staying away from negative things 
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(drugs), and not staying out after dark. Most children acknowledged the need for parents to 

establish rules in order to ensure that they would be safe (see Chapter 3). It described that 

children internalize parental rules and regulation and get adjusted with it. The children 

expressed that they try to understand the reasoning and the advantages for abiding by the 

rules. Dishion and Patterson (1996) cited rules are needed for children’s health and safety. 

But, in general monitoring is disliked on both sides of the relationship and it requires 

parental attention and a lot of parental effort. On the receiving side, the children can find it 

hostile and cruel; and on the providing side, the parent can find it annoying and exhausting 

(Pickhardt, 2018) too much rules hamper the development of independence and autonomy 

of children. Children were found to view their parents as not understandable about their 

happiness. In addition to this, inconsistent parental rules communicate to children that 

parents are not serious about them. Following this, children disregards parental rules and 

express negative feelings towards parents when they are asked to follow rules.  

Some researchers have pointing the term supervision to describe parental monitoring 

(Craig & Glick, 1968; McCord, McCord, & Howard, 1963; West & Farrington, 1973). 

They found parental supervision is related with moral issues, protection from negative peer 

group and regulating educational attainment which are in line with previous research 

findings (Catron & Masters, 1993; Smetana & Braeges, 1990; Smith, Gollop, Taylor, & 

Marshall, 2004). Moral education is to help and make the children honest, kindhearted and 

responsible and pass on positive value in the children. Guimaraens and Daniel (2016) 

describe parental supervision is essential to deal with peer effects related to crime. They 

suggest this type of peer effects and maternal supervision is operating in opposite direction. 

They found that peer effects on juvenile crime are 48% lower for adolescents with engaged 

mothers, relative to those whose mothers prefer not to involve in their life. The findings 

Hosne ara
Typewritten text
Dhaka University Institutional Repository 



UNDERSTANDING PARENT-CHILD RELATIONSHIP      

69 
 

from another study shown parental supervision as significant predictor in the risks of 

adolescent substance use (Clark, Kirisci, Mezzich, & Chung, 2008) with peer influence (E. 

Kim, Kwak, & Yun, 2010).  

Aggressive role The parents who yelling at children, calling them hurtful names, and 

turning them in total comparing child and punishment against themselves is related to the 

aggression role of parents. Narratives conveyed children were negatively affected in 

response to the use of comparing and physical punishment, with descriptions of feeling 

uncomfortable, sad, mad and unloved included in children’s responses, in line with 

previous studies (Dobbs, 2002). It damages the ability to trust and form relationships 

(Vardigan, 2018). Negative consequences of physical punishment were expressed by 

children both in terms of the physical and psychological distress that it inflicts. Findings 

suggests that parental aggressor role not only cause physical pain and discomfort to the 

children, but also, it increase vulnerabilities to be affected by long-term emotional distress. 

Moreover, children also expressed their concern that slapping the children had serious 

implications for the quality of child–parent relationships. Such finding is consistent with a 

large body of research that emphasizes the potentially damaging effects of physical 

punishment (Cutting, 2001; Dobbs, 2002). Despite these negative affective responses, the 

children accepted the use of physical punishment as a parental right. As highlighted in a 

similar study of children’s perspectives in the USA (Graziano, Hamblen, & Plante, 1996) 

most children in the present study expressed feelings of hurt, upset and anger in their 

responses, but acknowledged that it was effective and appropriate in addressing 

misbehavior.  

In conclusion, monitoring involve parents knowing their child's whereabouts and activities. 

It as a key part of parental care, love, guidance and protection. The purpose of monitoring 
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and supervision was seen as keeping the children safe, out of trouble, and preparing them 

for independent lives as adults. The evidence suggests that monitoring may be a protective 

factor related to lower rates of delinquency in high-risk environments (Wilson, 1980). 

Some children were very aware of how their parents monitored and supervised them and 

agreed that they understood that their parents were mainly trying to keep them safe. 

Children admitted that supervision on these issues were necessary for their future 

development and that the parents were doing these as the well-wisher of them. Perceiving 

parental behavior as this way is indicative of the children’s internalization of parental rules. 

This contributes to the development of reciprocity of taking care behavior among the 

children. Where, the children also felt that they have some responsibility towards their 

parent.  

4. 4 Strength of the study 

The major strength of this qualitative study can be mentioned here. Firstly, this study 

carries the first indigenized data on children perspective with parental behavior to 

understand parent child relationship in Bangladeshi culture. It is believed that this result 

will facilitate future research and intervention delivery on the area of parent child 

relationship. Secondly, this study incorporated the perspective of both parent and child. 

Thus, the experiences of both parents and the children gave this study unique dimension 

and distinguished it from other studies conducted in this area.  

4.5 Limitations of the study  

Available literature on parent child relationship has been discussed with limitations which 

are thoroughly discussed in Chapter 1 (see section 1.4). The present research attempted to 
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overcome some of these limitations by adopting a grounded theory approach incorporating 

the perspective of both parent and child through qualitative exploration. However there are 

some limitations which the present study left to address as scope for improvisation in 

future studies. These drawbacks include small number of sample size, limited variation in 

sampling, limited inclusions of parent child participants and gender equality in the number 

of participants in the in-depth interview. Accessing child participant was difficult as 

several parents show reluctance and declined giving ascent to collect data from their child.  

4.6 Implications of the study  

Despite these limitations, the present study among the first attempts towards an exploratory 

understands the parent–child relationships for Bangladeshi children. Boys and girls 

provided details descriptions of their distinct relationships with mothers and fathers. 

Importantly, most of them viewed their parents positively while also recognizing that their 

relationships were not ideal. The possible implications of this research are described 

below.  

 Measuring Parent–child relationship. As described in this review, researchers 

have used a variety of adapted instruments to measure quality of parent–child 

relationship. Identification of parental behavior and recognizing the perception of 

children will help them to understand which components are necessary for 

measuring the relationship between parent–child.  

 Parent–child relationship models. The parent–child relationship models 

developed in this study describes how the children’s perception based on parental 

behavior helps to create health or unhealthy environment of relationship.  
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 Intervention. These findings can largely be utilized by the practitioners, as aids for 

understanding parent-child relation needed in clinical practice. It may influence the 

provision of psychological intervention in creating healthy environment between 

parent and child.  

 Awareness. These findings may be utilized to create awareness among parents 

about the role and perceived meaning of parental behavior which may help them 

change how they (parent) communicate with children.  
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CONCLUSIONS AND RECOMMENDATIONS 

The aim of the present study was to understand the parent child relationship through 

exploration of parental behaviors and perceived meaning of those behaviors from narrative 

account of children and parents. A qualitative research design under grounded approach 

was adopted to accomplish the objectives. Both parent and child participants were 

interviewed. The purpose of the present study was to explore the behavior pattern of 

parents involved in parent child relationship and it attempted to identify the interrelation 

between behavior patterns and their meaning to describe healthy parent child relationship. 

This qualitative investigation found nineteen categories of specific behavior pattern of 

parent under three broad categories and eleven types of perceived meaning of these 

behaviors of parents in parent-child relationship. The findings provided detailed 

understanding of behavior patterns of parent, perceived meaning of parental behavior and 

overall parent-child relationship. Finding of the present study can be utilized to interpret 

the interrelation between parental behavior and their perceived meaning, which will be 

useful in developing cooperative behavior crucial for maintaining a harmonious 

relationship between parents and children. 

The present research has made important practical contributions. Published research on 

understanding parent-child relationship in Bangladesh is limited. Using grounded approach 

the present study contributed to the creation of new knowledge in this area. The findings of 

present research can also be considered as a contribution to knowledge on parenting 

behavior in worldwide contexts with especial relevance for Asian countries. Though few 

research have been conducted world-wide on parent child relationship they were 

methodologically limited. For this particular reasons present research is unique from others 
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and can play a significant role in providing in depth understanding regarding parent child 

relationship. 

5.1 Recommendations 

Although the body of research on understanding parent–child relationships and its various 

components (parent behavior, perspective of parents) is explored but several areas remain 

unexplored which needs deeper investigation. As a starting point for discussion, some are 

listed below, 

 Though the parent–child relationship models helps to describethe health or 

unhealthy environment of parent child relationship, but some other factors 

(personality, peers, schools, and communities) can be directly and indirectly 

influence on parent-child relationships, which is not explored. So, it can be 

explored on how do these factors manifest and influence on parent-child 

relationships? Which factors mediate others? How does (and how should) parent-

child relationships change through developmental transitions? 

 The quality of parent–child relationship are likely to be altered by gender (of both 

parents and children), culture and other contextual setting. However, the present 

study did not fully explored these interactions. Very little came across about fathers 

behavior and their connections to their children. Future research can address these 

in extensive details. 

 Future studies may be able to disentangle the cultural and ecological factors that 

lead to positive evaluations of parental control among 
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5.2 Key Findings of this study 

1. This qualitative investigation describe parents’ and children’s descriptions on how 

parents behave with their children. Nineteen specific parental behaviors under three 

broad categories were identified, highlighting the wide-ranging scope of parents’ 

behavior. 

2. The present study revealed eleven themes of child's perception of their parents' 

behavior involved in parent-child relationship. 

3. This study also found some aspects related to parent child relationship as 

establishment of cooperativeness and internalization of parental rules or in children. 

It helps to develop reciprocity of parental care. 

4. Finally, this study draw a model how healthy and unhealthy environment can be 

create between parent and child. The model describe perceived meaning of parental 

behavior helps to build internalization of parental rules and establishment of 

cooperativeness in children. These helps to create a healthy or unhealthy 

environment of parent-child relationship. 
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Appendix B1: Explanatory statements for interviewing child 

M‡elYvi AskMÖnYKvix‡`i Rb¨ e¨vL¨vg~jK wee„wZ 

ZvwiL:  

M‡elYvi wk‡ivbvg: Understanding of Parent-Child Relationship (wcZv-gvZvi mv‡_ wkïi m¤ú©K) 

GB e¨vL¨vg~jK Z_¨mg~n Avcbvi Kv‡Q ivLvi Rb¨ 

Avwg kvgxgv Av³vi, Avgvi Gg. wdj Gi Ask wn‡m‡e XvKv wek¦we`¨vj‡qi wPwKrmv g‡bvweÁvb wefv‡Mi mn‡hvMx 

Aa¨vcK, W: Kvgiy¾vgvb gRyg`vi Gi ZË¡veav‡b GKwU M‡elYv KiwQ| M‡elYvi Dci wfwË K‡i Avgv‡K w_wmm 

wjL‡Z n‡e| 

M‡elYvi j¶¨ 

wcZv-gvZvi mv‡_ wkï‡`i m¤ú©K wKiKg Ges wkïiv Zv‡`i  wcZv-gvZvi AvPiY†K wKfv‡e e¨vL¨v Ki‡Q- Zv GB  

M‡elYvi gva¨‡g Lyu‡R †ei Kivi †Póv Kiv n‡e | 

‡Kb Avcbvi mšÍvb‡K GB M‡elYvq AskMªnY Ki‡Z Aby‡iva Kiv n‡”Q 

GB M‡elYvi Z_¨ msMÖ‡ni Rb¨ Avwg wcZv, gvZv  Ges wkï-‡K mvÿvZKv‡ii Rb¨ †e‡Q wb‡qwQ| Avwg Avcbvi Kv‡Q 

G‡mwQ KviY- Avcbvi mšÍv‡bi ¯v̂ÿvZKviwU Ávb  we¯Ív‡ii cvkvcvwk wcZv-gvZvi mv‡_ wkï‡`i m¤ú©K fvj fv‡e 

eyS‡Z  Ges Zv‡`i Rb¨ †mevi gvb e„w×‡ZI mnvqK n‡e e‡j Avkv KiwQ | 

M‡elYvq hv Kiv n‡e 

GKK mvÿvZKv‡ii gva¨‡g Avcbvi mšÍvb‡K wKQz cÖkœ K†i, Zvi KvQ †_‡K Z_¨ †bqv n‡e| Zv AwWI K¨v‡mU I 

wjwLZfv‡e msiÿY Kiv n‡e| 

M‡elYvq AskMªnY Ki‡j †h cwigvY mgq w`‡Z n‡e 
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GKK mvÿvZKv‡ii Rb¨ 50-60 wgwbU mgq w`‡Z n‡Z cv‡i| Avcbvi mšÍv‡bi †`qv Z‡_¨i Dci wfwI K‡i GK ev 

GKvwaKevi Avcbvi mvÿvZKvi ‡bqv cÖ‡qvRb n‡Z cv‡i| cÖ‡qvRb Abymv‡i mgq I ZvwiL Avcbvi mv‡_ Av‡jvPbv 

K‡i wVK Kiv n‡e| 

m¤¢ve¨ Amyweav 

GB M‡elYvq AskMªnY e¨wKÍMZfv‡e †Kvb cÖZ¨ÿ myweav bv w`‡jI, wcZv-gvZvi mv‡_ wkï‡`i m¤ú©K fvj fv‡e 

eyS‡Z mnvqK n‡e e‡j Avkv KiwQ | 

M‡elYvq AskMªn‡Yi m¤¢ve¨ Amyweav 

Avwg †h welq¸‡jv wb‡q K_v eje Zvi A‡bKMy‡jvB  Avcbvi c~e©¯§„wZ I Av‡eM welqK n‡Z cv‡i Ges Gme 

Av‡jvPbvq  Avcbvi mšÍv‡bi gb Lvivc n‡q †h‡Z cv‡i| GwU  mvgwqKfv‡e Avcbvi g‡a¨ Aw¯ŵ¯Í ev K‡ói D‡`ªK 

Ki‡Z cv‡i, wKbÍy GwU Zvi g‡a¨ †Kvb `xN©̄ ’vqx ÿwZKi KviY n‡e e‡j g‡b nq bv|  

M‡elYvq AskMªnY cÖZ¨vnvi 

GB M‡elbvq AskMÖnb m¤ú~Y© Zvi †¯^”Qvaxb| AskMÖnb Ki‡Z n‡e Ggb †Kvb `vqe×Zv †bB| 

†MvcbxqZv 

Avcbv‡`i †MvcbxqZv iÿv Kivi welqwU m‡ev©”P we‡ePbvq ivLv n‡e| Avcbvi mšÍv‡bi wbKU †_‡K †h Z_¨ †bqv n‡e 

Zv ïay M‡elYvi Kv‡R e¨en„Z n‡e Ges  cwiwPwZ m¤ú~Y© †Mvcb _vK‡e| Avcbv‡`i bvg, wVKvbv BZ¨vw` A_©vZ hv 

†_‡K Avcbv‡K †Pbv hv‡e Ggb Z_¨ GKwU Avjv`v KvM‡R †jLv _K‡e Ges †mwU mvÿvZKv‡ii Z_¨ †_‡K Avjv`v 

_vK‡e| †KbjgvG GKwU mvs‡KwZK wPý w`‡qB GB ỳ‡Uv‡K GKÎ Kiv m¤¢e n‡e Ges †mB mvs‡KwZK wPýwU Avwg 

Qvov Avi †KD  Rvb‡e bv| GKs Ggb †Kvb Z_¨ ev †Kvb wi‡cvU© Kv‡iv Kv‡Q cÖKvk Kiv n‡e bv hv †_‡K Avcbv‡`i 

wPýZ Kiv m¤¢e|   

M‡elbvi djvdj  

hw` Avcwb GB M‡elYvi †Kvb welq m¤ú‡K© AviI ‡ekx wKQz Pvb‡Z Pvb Z‡e AbyMÖn K‡i g~j M‡el‡Ki mv‡_(kvgxgv 

Av³vi) B‡gBj (shamimakhter09@gmail.com ) Gi gva¨‡g †hvMv‡hvM Ki‡eb|

mailto:shamimakhter09@gmail.com
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Appendix B2: Explanatory statements for interviewing parent 

M‡elYvi AskMÖnYKvix‡`i Rb¨ e¨vL¨vg~jK wee„wZ 

ZvwiL:  

M‡elYvi wk‡ivbvg: Understanding of Parent-Child Relationship (wcZv-gvZvi mv‡_ wkïi m¤ú©K) 

GB e¨vL¨vg~jK Z_¨mg~n Avcbvi Kv‡Q ivLvi Rb¨ 

Avwg kvgxgv Av³vi, Avgvi Gg. wdj Gi Ask wn‡m‡e XvKv wek¦we`¨vj‡qi wPwKrmv g‡bvweÁvb wefv‡Mi mn‡hvMx 

Aa¨vcK, W: Kvgiy¾vgvb gRyg`vi Gi ZË¡veav‡b GKwU M‡elYv KiwQ| M‡elYvi Dci wfwË K‡i Avgv‡K w_wmm 

wjL‡Z n‡e| 

M‡elYvi j¶¨ 

wcZv-gvZvi mv‡_ wkï‡`i m¤ú©K wKiKg Ges wkïiv Zv‡`i  wcZv-gvZvi AvPiY†K wKfv‡e e¨vL¨v Ki‡Q- Zv GB  

M‡elYvi gva¨‡g Lyu‡R †ei Kivi †Póv Kiv n‡e | 

‡Kb Avcbv‡K GB M‡elYvq AskMªnY Ki‡Z Aby‡iva Kiv n‡”Q 

GB M‡elYvi Z_¨ msMÖ‡ni Rb¨ Avwg wcZv, gvZv Ges wkï-‡K mvÿvZKv‡ii Rb¨ †e‡Q wb‡qwQ| Avwg Avcbvi Kv‡Q 

G‡mwQ KviY- Avcbvi ¯v̂ÿvZKviwU Ávb  we¯Ív‡ii cvkvcvwk wcZv-gvZvi mv‡_ wkï‡`i m¤ú©K fvj fv‡e eyS‡Z  

Ges Zv‡`i Rb¨ †mevi gvb e„w×‡ZI mnvqK n‡e e‡j Avkv KiwQ | 

M‡elYvq hv Kiv n‡e 
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GKK mvÿvZKv‡ii gva¨‡g Avcbv‡K wKQz cÖkœ K†i,  Avcbvi KvQ †_‡K Z_¨ †bqv n‡e| Zv AwWI K¨v‡mU I 

wjwLZfv‡e msiÿY Kiv n‡e| 

M‡elYvq AskMªnY Ki‡j †h cwigvY mgq w`‡Z n‡e 

GKK mvÿvZKv‡ii Rb¨ Avcbv‡K 50-60 wgwbU mgq w`‡Z n‡Z cv‡i| Avcbvi †`qv Z‡_¨i Dci wfwI K‡i GK ev 

GKvwaKevi Avcbvi mvÿvZKvi ‡bqv cÖ‡qvRb n‡Z cv‡i| cÖ‡qvRb Abymv‡i mgq I ZvwiL Avcbvi mv‡_ Av‡jvPbv 

K‡i wVK Kiv n‡e| 

m¤¢ve¨ myweav 

GB M‡elYvq AskMªnY Avcbv‡K e¨wKÍMZfv‡e †Kvb cÖZ¨ÿ myweav bv w`‡jI, wcZv-gvZvi mv‡_ wkï‡`i m¤ú©K fvj 

fv‡e eyS‡Z mnvqK n‡e e‡j Avkv KiwQ | 

M‡elYvq AskMªn‡Yi m¤¢ve¨ Amyweav 

Avwg †h welq¸‡jv wb‡q K_v eje Zvi A‡bKMy‡jvB  Avcbvi c~e©¯§„wZ I Av‡eM welqK n‡Z cv‡i Ges Gme 

Av‡jvPbvq  Avcbvi gb Lvivc n‡q †h‡Z cv‡i| GwU  mvgwqKfv‡e Avcbvi g‡a¨ Aw¯̂w Í̄ ev K‡ói D‡ ª̀K Ki‡Z 

cv‡i, wKbÍy GwU Avcbvi g‡a¨ †Kvb `xN©̄ ’vqx ÿwZKi KviY n‡e e‡j g‡b nq bv|  

M‡elYvq AskMªnY cÖZ¨vnvi 

GB M‡elbvq AskMÖnb m¤ú~Y© Avcbvi †¯^”Qvaxb| AskMÖnb Ki‡Z n‡e Ggb †Kvb `vqe×Zv Avcbvi †bB| 

†MvcbxqZv 

Avcbvi †MvcbxqZv iÿv Kivi welqwU m‡ev©”P we‡ePbvq ivLv n‡e| Avcbvi wbKU †_‡K †h Z_¨ †bqv n‡e Zv ïay 

M‡elYvi Kv‡R e¨en„Z n‡e Ges Avcbvi  cwiwPwZ m¤ú~Y© †Mvcb _vK‡e| Avcbvi bvg, wVKvbv BZ¨vw` A_©vZ hv 
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†_‡K Avcbv‡K †Pbv hv‡e Ggb Z_¨ GKwU Avjv`v KvM‡R †jLv _K‡e Ges †mwU Avcbvi †`qv mvÿvZKv‡ii Z_¨ 

†_‡K Avjv`v _vK‡e| †KbjgvG GKwU mvs‡KwZK wPý w`‡qB GB ỳ‡Uv‡K GKÎ Kiv m¤¢e n‡e Ges †mB mvs‡KwZK 

wPýwU Avwg Qvov Avi †KD  Rvb‡e bv| GKs Ggb †Kvb Z_¨ ev †Kvb wi‡cvU© Kv‡iv Kv‡Q cÖKvk Kiv n‡e bv hv †_‡K 

Avcbv‡K wPýZ Kiv m¤¢e|   

M‡elbvi djvdj  

hw` Avcwb GB M‡elYvi †Kvb welq m¤ú‡K© AviI ‡ekx wKQz Pvb‡Z Pvb Z‡e AbyMÖn K‡i g~j M‡el‡Ki mv‡_(kvgxgv 

Av³vi) B‡gBj (shamimakhter09@gmail.com ) Gi gva¨‡g †hvMv‡hvM Ki‡eb|

mailto:shamimakhter09@gmail.com
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Appendix C1: Ascent form for parent for child participants 

m¤§wZ cG 

M‡elYvi wk‡ivbvg: Understanding of Parent-Child Relationship (wcZv-gvZvi mv‡_ wkïi m¤ú©K) 

Avwg XvKv wek¦we`¨vj‡qi Dc‡ivwjøwLZ M‡elYvq AskMªnY Kivi Rb¨ m¤§wZ w`w”Q|Avgv‡K M‡elYvwU m¤ú‡K© 

we¯ÍvwiZfv‡e eywS‡q ejv n‡q‡Q hv Avgvi Kv‡Q †iKW© wn‡m‡e ivLv Av‡Q| 

Ges  

Avwg eyS‡Z cviwQ ‡h, Avgvi mšÍv‡bi AskMÖnY †¯^”Qvg~jK, †m B‡”Q Ki‡j AvswkK ev m¤ú~b© cÖK‡í AskMÖnY Kiv 

†_‡K weiZ _vK‡Z cv‡i Ges M‡elYvq AvnwiZ Z‡_¨I Abywjwc  Aby‡gv`‡bi c~‡e© †h †Kvb chv©‡q AskMÖnY cÖZ¨nvi 

Kiv n‡j  Avgv‡K †Kvb fv‡eB ÿwZMÖ ’̄ Kiv n‡e bv|  

Ges 

Avwg eyS‡Z cviwQ †h, M‡elvYvq GKK mvÿvZKv‡ii gva¨‡g †h Z_¨ AvniY Kiv n‡q‡Q Zvi cÖKvkbv ev Dc¯’vcbvq 

†Kvb Ae¯’v‡ZB AskMÖnbKvixi bvg cwiPq wjwce× _vK‡e bv ev cÖKvk Kiv n‡e bv| 

Ges 

 Avwg eyS‡Z cviwQ †h, Avgvi mšÍv‡bi †_‡K AvnwiZ Z‡_¨i GKwU wjwLZ Abyywjwc Avgv‡K †`qv n‡e hv †`‡L Avwg 

†mwU M‡elYvq AšÍ©fy³ Kivi wel‡q wm×všÍ w`‡Z cvwi | 

Ges  
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Avwg eyS‡Z cviwQ †h, hv Z_¨ †`qv n‡e Zvi †MvcbxqZv iÿv Kiv n‡e, Ges Ggb †Kvb Z_¨ Kv‡iv Kv‡Q ev †Kvb  

wi‡cv‡©U cÖKvk Kiv n‡e bv hv †_‡K †Pbv m¤¢e|   

Ges        

Avwg eyS‡Z cviwQ †h,mvÿvrKv‡ii AwWI †iKW©I Zv †_‡K AvnwiZ Z‡_¨i wjwLZ Abywjwcmg~n GKwU wbivc` ¯’v‡b 

msiwÿZ _vK‡e Ges †KejgvÎ M‡elK Qvov Ab¨Kv‡iv Kv‡Q Zv mnRjf¨ n‡e bv| ZvQvovI Gme Z_¨ 5 eQi 

msiÿ‡bi ci aŸsm K‡i †djv n‡e hw` GB Z_¨  Ab¨ †Kvb M‡elYvq e¨env‡ii Rb¨ Avgvi  c~e©vbygwZ bv †bqv nq| 

 

AskMÖnYKvixi bvg........................................... AskMÖnYKvixi Awfeve‡Ki bvg............................... 

¯v̂ÿi--------------------------------------------  ¯v̂ÿi----------------------------------------- 

ev wUcmB-------------------------------------------  ev wUcmB------------------------------------- 

ZvwiL-----------------------------------------------
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Appendix C2: Consent form for parent participants 

m¤§wZ cG 

M‡elYvi wk‡ivbvg: Understanding of Parent-Child Relationship (wcZv-gvZvi mv‡_ wkïi m¤ú©K) 

Avwg XvKv wek¦we`¨vj‡qi Dc‡ivwjøwLZ M‡elYvq AskMªnY Kivi Rb¨ m¤§wZ w`w”Q|Avgv‡K M‡elYvwU m¤ú‡K© 

we¯ÍvwiZfv‡e eywS‡q ejv n‡q‡Q hv Avgvi Kv‡Q †iKW© wn‡m‡e ivLv Av‡Q| 

Ges  

Avwg eyS‡Z cviwQ ‡h, Avgvi AskMÖnY †¯”̂Qvg~jK, Avwg B‡”Q Ki‡j AvswkK ev m¤ú~b© cÖK‡í AskMÖnY Kiv †_‡K 

weiZ _vK‡Z cvwi Ges M‡elYvq AvnwiZ Z‡_¨I Abywjwc  Aby‡gv`‡bi c~‡e© †h †Kvb chv©‡q Avgvi AskMÖnY 

cÖZ¨nvi Ki‡Z cvwi hvi Rb¨ Avgv‡K †Kvb fv‡eB ÿwZMÖ ’̄ Kiv n‡e bv|  

Ges 

Avwg eyS‡Z cviwQ †h, M‡elvYvq GKK mvÿvZKv‡ii gva¨‡g †h Z_¨ AvniY Kiv n‡q‡Q Zvi cÖKvkbv ev Dc¯’vcbvq 

†Kvb Ae¯’v‡ZB AskMÖnbKvixi bvg cwiPq wjwce× _vK‡e bv ev cÖKvk Kiv n‡e bv| 

Ges 

 Avwg eyS‡Z cviwQ †h, Avgvi †_‡K AvnwiZ Z‡_¨i GKwU wjwLZ Abyywjwc Avgv‡K †`qv n‡e hv †`‡L Avwg †mwU 

M‡elYvq AšÍ©fy³ Kivi wel‡q wm×všÍ w`‡Z cvwi | 

Ges  

Avwg eyS‡Z cviwQ †h, Avwg hv Z_¨ †`e Zvi †MvcbxqZv iÿv Kiv n‡e, Ges Ggb †Kvb Z_¨ Kv‡iv Kv‡Q ev †Kvb  

wi‡cv‡©U cÖKvk Kiv n‡e bv hv †_‡K Avgv‡K †Pbv m¤¢e|   
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Ges        

Avwg eyS‡Z cviwQ †h,mvÿvrKv‡ii AwWI †iKW©I Zv †_‡K AvnwiZ Z‡_¨i wjwLZ Abywjwcmg~n GKwU wbivc` ¯’v‡b 

msiwÿZ _vK‡e Ges †KejgvÎ M‡elK Qvov Ab¨Kv‡iv Kv‡Q Zv mnRjf¨ n‡e bv| ZvQvovI Gme Z_¨ 5 eQi 

msiÿ‡bi ci aŸsm K‡i †djv n‡e hw` GB Z_¨  Ab¨ †Kvb M‡elYvq e¨env‡ii Rb¨ Avgvi  c~e©vbygwZ bv †bqv nq| 

 

AskMÖnYKvixi bvg.................................................................................................................. 

 

¯v̂ÿi-----------------------------------------------   ev  wUcmB------------------------------- 

ZvwiL------------------------------------------------
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Appendix D: Screening questionnaire 

M‡elYvq AskMÖn‡Yi A‡hvM¨Zv 

1. Avcbvi wK ¯§„wZkw³i †Kvb mgm¨v Av‡Q? ( ) nu¨v ( ) bv 

2. Avcwb wK GB gyn~©‡Z gv`KMÖmÍ Ae ’̄vq Av‡Qb? ( ) nu¨v ( ) bv 

3.  eZ©gv‡b Avcbvi Ggb ‡Kvb gvbwmK Amy¯’Zv Av‡Q wK, hv Avcbvi 

Kg©ÿgZv evavMÖ ’̄ Ki‡Q? 

( ) nu¨v ( ) bv 

4. Avcwb wK Ggb wKQz ‡`‡Lb ev ‡kv‡bb  hvi AwmÍZ¡ Ab¨iv A¯̂xKvi K‡i ( ) nu¨v ( ) bv 

5. Avcwb wK wek¦vm K‡ib †h ‡jRvi iwk¥, G·‡i ev Ab¨ †Kvb Dcv‡q 

we‡kl GK A™¢’Z kw³ Avcbvi gv_vi g‡a¨ wPšÍv XzwK‡q †`q A_ev 

Avcbvi wPšÍv¸‡jv Pzwi Ki‡Q, A_ev Avcbvi mv‡_ †hvMv‡hvM Kivi †Póv 

Ki‡Q 

( ) nu¨v ( ) bv 

6. Avcwb wK wek¦vm K‡ib †h, Avcbvi ÿwZ Kivi Rb¨ †KD lohYÍª Ki‡Q 

Ges GUv cwievi ev wbKURb †KD wek¦vm Ki‡Q bv 

( ) nu¨v ( ) bv 
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Appendix E1: Topic guide for in-depth interview 

UwcK MvBW  

evev-gvi/ mšÍv‡bi mv‡_ Avcbvi m¤úK©Uv †Kgb Zv wb‡Pi Q‡Ki gva¨‡g wb‡©`k Kiyb:  
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1. evev-gvi/ mšZv‡bi  mv‡_ Avcbvi m¤úK©Uv e¨vL¨v Kiæb 

2. Avcbvi evev- gv/ mšZvb Avcbvi mv‡_ †Kgb AvPiY K‡i?  

 Avcbvi †Kgb jv‡M? 

 ZLb Avcwb wK K‡ib? 

 ZLb wK g‡b nq? 

 KLb KLb Zviv G AvPiY K‡i? 

3. G AvPib¸‡jvi gv‡b wK? 

4. Zviv wK g‡b K‡i G AvPiY K‡i? 

5. m¤ú‡K©i fvj jvMvi w`K¸‡jv wK wK? 

6. ‡Kvb †Kvb mgq fvj jv‡M  

7. we‡kl fvj jvMvi NUbvwU ejyb? 

8. m¤ú‡K©i Lvivc jvMvi w`K¸‡jv wK wK? 

9. ‡Kvb †Kvb mgq Lvivc jv‡M  

10. we‡kl Lvivc jvMvi NUbvwU ejyb? 

11. GB fvj ev Lvivc m¤úK© Avcbvi Rxe‡b wKiKg cÖfve †d‡j‡Q? 

12. ‡Kvb †Kvb welq cÖfve †d‡j‡Q? 

13. evev  gv / mšÍv‡bi Gi wbKU †_‡K Avcbvi cÖZ¨vkv wK?
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Appendix E2: Demographic information form for child 

M‡elYvq AskMÖnYKvixi e¨w³MZ Z_¨vejx 

 wkï m¤úwK©Z Z_¨:       AvB. wW : 

1. eqm : 

2. wj½ :  †Q‡j  /  ‡g‡q 

3. fvB‡ev‡bi msL¨v :  

4. Rb¥µg : 

5. Aa¨qbiZ ‡kÖbx : 

6. evev-gv Gi ˆeevwnK Ae ’̄v:  

7. evev: eqm :   †ckv :  

8. gv: eqm :   †ckv : 

9. GKK cwievi  /   †hŠ_ cwievi 

10. gvwmK cvwievwiK Avq:  

11. Av_©-mvgvwRK Ae ’̄vb:       

L. m¤ú©‡Ki ¸YMZ cwigvcK: 

evev-gvi/ mšÍv‡bi mv‡_ Avcbvi m¤úK©Uv †Kgb Zv wb‡Pi Q‡Ki gva¨‡g wb‡©`k Kiyb:  
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Appendix E3: Demographic information form for parent 

M‡elYvq AskMÖnYKvixi e¨w³MZ Z_¨vejx 

K. wcZv / gvZv m¤úwK©Z Z_¨ -     AvB. wW :     

1. eqm : 

2. wj½ :   †Q‡j / ‡g‡q 

3. wkÿvMZ †hvM¨Zv: 

4. ‡ckv- 

5. ‰eevwnK Ae ’̄v: 

6. ‡Q‡j-‡g‡qi msL¨v :  

7. cwievi Gi aib:       GKK cwievi / †hŠ_ cwievi 

8. gvwmK cvwievwiK Avq:  

9. Av_©-mvgvwRK Ae ’̄vb :      

 

L. m¤ú©‡Ki ¸YMZ cwigvcK: 

evev-gvi/ mšÍv‡bi mv‡_ Avcbvi m¤úK©Uv †Kgb Zv wb‡Pi Q‡Ki gva¨‡g wb‡©`k Kiyb:  
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Appendix E4: Contact form 

CONFIDENTIAL 

Contact Details 

Code 

 

Name 

 

Address 

 

Phone no 

 

Note 
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Appendix F: Original Quotations and translated Quotations  

 Bangla Quotations English Quotations 

1 “…Av¤§y....mgq gZ Lvevi †`q| G ...Nyg 

†_‡K DVvq| cix¶vi mgq ,mKvj mKvj DV‡Z 

wiwfkb †`qvi Rb¨| †Zv Av¤§y Nyg †_‡K DVvq| 

Zvi c‡i Av¤§y ỳcyi †ejvq ZvovZvwo ivbœevbœv 

K‡i  Lvevi †`q|” 

“….Mother gives me food on time. During 

exams, she wakes me up in the morning so 

that I can make a revision of the exam 

papers. So she wakes me up and then 

prepares the lunch quickly and serves it.”  

2 “hLb Avgvi R¡i Av‡m ZLb Jlya LvIqvq Avi 

†ewki fvM hw` kx‡Zi mgq Av‡m Zvn‡j †Zv 

Avgv‡K.. gv‡b Lvwj Mv‡q Uv‡q _vK‡ZB †`q 

bv|Ó 

“When I fall sick they provide me medicine. 

And if I fall sick in the winter, she does not 

allow me to go without clothes.”  

3 “GLb Avgvi evev G‡m wRÁvmv K‡i, cÖkœ 

Avgv‡K †`LvI Zzwg cÖkœ wK w`m, wK iKg w`m, 

wK gv‡b... cix¶v †Zvgvi †Kgb †Mj|hw` 

Avgvi gb Lvivc _v‡K Zvn‡j Avgvi evev 

eyS‡Z cv‡i| e‡j †Zvgvi gb Lvivc †Kb, wK 

nB‡Q †Zvgvi ZLb Avwg ewj GiKg GiKg 

Avgvi GKUv mgm¨v nB‡Q ......Ó 

“Now, my father comes to me and asks me 

to show him my exam questions, what I 

have answered to them, and how did my 

exam go. If is am gloomy, my father can 

understand that. He asks why am I upset. I 

then told him I am facing this sort of a 

problem.” 
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4 “…hw` LvZv-UvZv `iKvi, LvZv †kl AvBbv 

†`q|AveŸy ...‡Ljvi Rb¨ hv cÖ‡qvRb, gv‡b 

†i‡KU G¸‡jv wKbv †`q| Avevi hw` †i‡‡K‡Ui 

Zvi wQ‡o hvq G¸‡jv jvMvBqv Av‡b|” 

“If I need exercise books, if the book is 

finished, he [dad] brings more for me . . . . 

..He buys me what I need for playing, e.g., 

racket etc. And again, if a sting of my 

racket gets snapped, he gets it repaired.” 

5 “Zvi covkybvi †ÿ‡Î †hUv `iKvi †mUv e‡j 

Avwg mv‡_ mv‡_ †`evi †Póv Kwi| bv cvi‡j 

ewj †h GLb †Zv cvi‡ZwQ bv| c‡i w`‡ev|Ó  

“Whatever he says is necessary for his 

study, I try to provide them as soon as 

possible. If I can’t do that at the moment, I 

tell him, I am unable to do it now. I will 

arrange them later.” 

6 “Avi I‡`i KvR I‡`i Ki‡Z †`Iqvi Avwg 

c¶cvwZ| ‡QvU ‡g‡q‡K Avwg GKv †Q‡o †`B 

GKv GKv I Avgvi Awd‡m hvq|I‡`i Kvco 

†Pvco I‡`i ayB‡Z †`B| Zvic‡i I‡`i weQvbv 

Iiv wb‡Riv †MvQvq, wb‡Riv gkvwi Uvbvq 

Nygv‡bvi Av‡M| wb‡Ri KvR Iiv wb‡Riv K‡i|Ó 

“I want to do their personal works. I let my 

youngest girl to go out alone. She comes to 

my office alone. I make them wash their 

own clothes. Besides, they make up their 

own beds and before going to sleep, hang 

their own mosquito nets. They do their own 

works on their own.” 

7 “GLv‡b Avwg †d«Û†`i evmvq wb‡q AvmwQ| 

Avgvi gv Avgv‡K ejwQj ‡Ljv †kl n‡j 

mevB†K evmvq wb‡q Avmev|Ó 

“That day I brought my friends how, as my 

mother asked me to bring them all home 

after the playing is complete.” 
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 8 “gv‡S gv‡S I‡`i‡K mv‡_ wb‡q NygvB| Iiv 

ewWi GUv‡P _vK‡Z Pvq, †QvUUv †ewk|Ó 

“Sometimes I sleep with them. Because 

they want to stay attached to me physically. 

The youngest one wants it the most.” 

9 “Avi Iiv we‡qi `vIqv‡Z †h‡Z Lye cQ›` 

K‡i| Ii AveŸvI †P÷v K‡i †bIqvi AvwgI 

†Póv Kwi|Ó  

“They (children) are very fond of attending 

marriage ceremony. His father too tries to 

make time to go. So do I.” 

10 “cov‡jLvB †h Lye fvj n‡Z n‡e GUv KLbB 

PvB bv| memgq dv÷© n‡Z n‡e..Rvv÷ 

†gvUv‡gvwU fvj n‡j n‡e..GiKg dv÷© n‡Z n‡e 

KL‡bv PvB bv|Ó 

“I don’t want my children to be the best in 

study. (I don’t want them) always to be the 

first…it’s enough to be a generally good 

student… I never insist on being the top of 

the class.”  

11 “… AvR‡K cix¶v Avwg w`‡Z PvBwb,  c‡i 

Av¤§y‡K ejwQ Avgvi kixi fvj bv| Av¤§y ZLb 

ejj Zvn‡j †`qv jvM‡e bv Zzwg hLb Amy¯’| 

Avwg ejjvg, †KvwPs ‡_‡K mgm¨v n‡e| ZLb 

ejj, Zvn‡j †KvwPs-G eje Zzwg Amy ’̄|” 

“I didn’t feel like sitting the exam today. I 

told my mother that I wasn’t feeling well. 

Mom said, as you are ill then you don’t 

have to take the test. I said, but it would 

trigger complications at the coaching 

center. She said, in that case I will tell the 

coaching center that you were sick”.  

12 “Avcy me mgq e‡j †h, ZvovZvwo Nyg †_‡K 

DV‡Z| wKš‘ Av¤§y Rv‡b †h, Avwg ZvovZvwo Nyg 

“My sister always insists me to rise early in 

the morning. But my mother knows that I 
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†_‡K DV‡Z cvwi bv ZLb Av¤§y e‡j 2dIi 

hLb cy‡ivcywi Nyg n‡e I ZLb DV‡e|” 

can’t rise early. So she says he will wake 

when he sleeps for full two quarters of the 

night.” (Children). 

13 “Av`i me mgqB K‡i | ej‡Z †M‡j cix¶vi 

†iRvë hLb fvj nq| Zvi c‡i ...Avevi K_vI 

ïwb, hLb Aeva¨ nBbv| hLb e‡j, hv wKQz e‡j 

ZvB Kwi ZLb Av`i K‡i A‡bK †ewk K‡i|”  

 

“They adore me all the time, especially 

when I achieve good marks in the exams. 

On the other hand, when I act unruly, they 

do scold me for that. When I do whatever 

they ask me to, they do admire me much 

more.” (Children) 

14 “Avgvi †d«Û Gi mv‡_ Lye SMov Avwg evmvq 

G‡m KvbœvKvwU Ki‡Z _vwK ZLb Avgvi gv e‡j 

Zzwg KvbœvKvwU Ki‡Z‡Qv †Kb? ZLb Avwg ewj 

gv Avgvi †d«Û Avgv‡K Lye fzj ey‡S, Avgvi 

mv‡_ ivM Ki‡Q Avevi Avg‡K A‡bK wKQz 

ej‡Q| ZLb Avgvi Av¤§y ej‡Q bv GUv †Zv 

Lviv‡ci †Kvb welq bv ZzwgI †Zv A‡bK wKQz 

ej‡Z cvi| hviv †d«Û, †d«Û, †d«Û‡`i g‡a¨ 

A‡bK K_v n‡Z cv‡i ZzwgI I‡K A‡bK wKQz 

ej‡Z cvi I †Zvgv‡K A‡bK wKQz ej‡Z 

cv‡i|” 

“One day I had a serious squabble with a 

friend. Coming back home, I started to cry. 

My mother asked, why are you crying? I 

said, mom, my friend totally 

misunderstands me; he is cross with me; 

besides, he also abused me a lot verbally. 

Then my mother said, but it really is not a 

bad matter, you too might have told him 

many things. Friends may tell each other 

many things – you can tell him many 

things, so does he tell you many.” 

(Children) 
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15 “Avwg †fvi‡ejv DVZvg hv‡Z me cov 

ZvovZvwo †kl Ki‡Z cvwi, †Zv Avwg GKvGKv 

_vKv‡Z Lye fq †cZvg| Av¤§y Avgvi mv‡_ 

†fvi‡ejvq D‡V Avgvi mv‡_ e‡m _vK‡Zv|Ó 

“I used to wake up very early in the 

morning so that I could complete my 

homework quickly. But I would feel afraid 

staying alone. So my mother too would  

woke up at dawn and sit beside me.” 

16 “†Ljva~jv Ki‡j I GKUz Avb›` cvq | ...... I 

wµ‡KU †Ljv cQ›` K‡i, ej †Ljv cQ›` K‡i | 

AvwgI Ii mv‡_ GKUz †Lwj|Ó 

“He [child] enjoys playing. He likes cricket 

and football. I too play with him once a 

while.” 

17 “I‡K GKUv Mí ïbvBjvg, e‡m GKUv Mí 

Kijvg| Avm GKUv Mí Kwi| GKUv Qwe 

AvuwK| Qwe G‡K Kvjvi Kwi| GUv †`L, †Kgb 

jvM‡Q †Zvgvi| ZLb Iiv Lye Lywk nBqv e‡m| 

Mí ïb‡Z Lye cQ›` K‡i| ev”Pviv Mí ïb‡Z 

Lye cQ›` K‡i| cÖvqB Mí ïbvB| hLb †`wL 

`yózwg K‡i ZLb emvB Mí †kvbvB| †h Av‡mv 

Avgiv Mí Kwi| Avwg GKUv Mí ewj| Zzwg 

ïbev c‡i Avevi Avgv‡K ejev| Zzwg GKUv Mí 

ej Avwg ïwb | G¸jv Kwi I‡`i mv‡_|” 

“We sit together and tell tales. Come, let’s 

listen to a story; let’s draw a picture and 

color it. Look at this one; how do you find 

it? Then they all cheer up and we sit in a 

group. They like stories a lot. Kids do like 

to listen to stories. Most of the time I tell 

them stories. When I see them acting 

chaotically, I make them sit in a circle and 

tell them a story. I say come, let’s have 

some stories. I will tell a story. You will 

listen to it and then tell the same story to 

me. Now, you tell me a story, and I will 

listen. I do such things with them quite 
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often.” 

18 Avcyi mv‡_ kwcs-G (kwcs †m›Uvi Gi bvg) 

†h‡Z †P‡qwQjvg| hvB‡Z w`‡e bv| 

“… I wanted to go shopping with my sister. 

My mother didn’t give permission.” 

19 Av¤§y e‡j GZ †Kb †ewk GZ †Kb ÷vBj Kiv 

jvM‡e †Zvgvi GKUv eqm Avm‡e ZLb KB‡iv 

ZLb gv‡S gv‡S A‡bK †ewk †gRvR Mig nq| 

Avwg GLb ÷vBj Ki‡Z cvie bv GUv †Kb 

Ki‡Z cvie bv| 

“My mother said why do you need to style 

up so much? When you come of at the 

proper age you can dress up. That made 

me feel irritated. Now I don’t dress up any 

more. But why I should not?” 

20 “ZLb †mw`‡bi iv‡Z Aek¨ †mw`b iv‡Z  

Avgvi gv Avgv‡K cviwgkb w`‡qwQj †mw`b 

C‡`i  gZ  †mLv‡b ZLb Miæ QvMj wQj 

A‡bK| †QvU †ejv _vK‡Z ZLb ivZ 1Uv 2U 

ch©šÍ KvwU‡qwQ|” 

“On that night (before the Eid Day) my 

mother gave me permission to stay out. 

There were a lot of cattle and goats…it was 

my childhood and I stayed there up to 1 

a.m.to 2 a.m.” 

21 “I‡`i me mgq †bB bv| I‡`i gvš’wj B‡q 

Kiv Av‡Q| nq‡Zv gv‡m `yevi, mvicÖvBR †`B| 

PvB‡jB †h †bIqv †mUv bv|” 

“I don’t take them to eat out every time. 

They have their monthly schedules set. May 

be twice a month I surprise them. It’s not 

like, they want to go and I comply.” 

22 “ewj bvgvh Kvjvg c‡ov| bvgvh Kvjvg co‡j 

BnKvj ciKvj me fvj n‡e|. . . . .evB‡i 

†Kvb Lvivc gv‡b AvPiY Ki‡e bv Kv‡iv m‡½, 

“I instruct them perform salat. Performing 

salat and reading the scriptures make both 

this life and the life hereafter 
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Ggb †Kvb AvPiY Ki‡e bv hv‡Z gvby‡l hv‡Z 

Lvivc ej‡Z bv cv‡i AviwK| ev”Pv‡`i 

GBfv‡eB eySvB|” 

benevolent….. Don’t misbehave with 

anyone in the outside world, i.e., any such 

behavior that people may call bad. This is 

the way I instruct the kids.”  

23 “Avwg ejjvg †h Lvivc †Kvb eÜz evÜe‡`i 

mv‡_ wgkevbv hv‡Z Lvivc †Q‡j bv nI|” 

“I (mother) tell them don’t mix with such 

friends that would turn you into you a bad 

boy.”  

24 “ZLb Avwg ewj †h, GLb wUwf QvoQ †Kb? 

GLb †Zv covi mgq| e‡j †h, Avwg 

cowQ|Avwg ewj †h,Kx co‡Qv Zzwg|” 

“Then I say why have you switch on the 

TV? It’s study time. He says I am studying. 

I say show me what you are studying?”  

25 “Av¤§y ej‡ZwQj Avwg K·evRvi hvIqvi Rb¨ 

cvMj n‡q †MwQ|” 

“Mother was saying that I had become 

crazy to visit Cox’s Bazar.” 

26 “covïbv Ki‡Z cvi bv Af ª̀|” “Can’t you keep studying, you lumpy 

girl?” 

27 “covïbv bv Ki‡j †Kg‡b Zzwg eo nev| 

†Zvgvi Avcyiv mevB mevi GKUv †÷‡R P‡j 

†M‡Q|” 

“How would you become established if you 

don’t study? Everyone of your sisters has 

reached a prominent stage.” 

28 “Zzwg Avgv‡K †`L Avwg Kx iKg †cvlvK cwo| 

Avwg Kx iKg w_ª wcm cwo| Avgv‡K †`‡L ‡KD 

“Look how I dress. What type of 3-piece do 

I wear. No one says anything looking at my 
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wKQy e‡j bv| Avgvi g‡a¨ Kx Mø¨vgvi Kg Av‡Q| 

Avgvi g‡a¨ Kx †mŠ›`h© Kg Av‡Q| GB fv‡e 

Avwg Avgv‡K w`‡q eySvB| Ii †Kvb wdwjsmB 

bvB|”  

dress. Do I have any lack of glamour? Do I 

have any lack of beauty? Thus I instruct 

them by making myself an example. But she 

has no feelings at all.” 

29 “†d«‡Ûi Rb¨ GKUv wMdU wKbwQjvg, IB 

wMdUv wK Ki‡Q IB wMdUv wKbjv †Zv †Kvb 

jvf nj bv ïay ïay wKbjv| Avgvi Av¤§y 

ej‡Z‡Q, †Kb Zzwg ïay ïay wKbjv GB wMdUv 

wK‡b †Zvgvi wK n‡jv? †m †Zvgv‡K wKQz †`q 

bvwK?” 

“My mother said what benefit is there in 

that gift? You have bought the gift but you 

will gain nothing, just waste of money. My 

mother said, why you have bought that gift 

without any purpose. What is the benefit of 

it? Does she give you anything?” 

30 “Zzwg †h Iobv wb‡Z PvI bv| wRÝ wU kvU© 

G¸‡jv co‡Z PvI| G¸‡jv co‡jB wKšÍy 

GKR‡bi †mŠ›`h© dz‡U D‡V bv|” 

“You don’t want to wear dupatta, you want 

to wear Jeans, T-shirt and such thing. But 

wearing these alone does not highlight 

one’s beauty.” 

31 “Avcy, Av¤§y‡K bv eBjv MÖv‡gi Ab¨w`‡K 

†MwQjvg †Zv ZLb iv¯Zvi wfZ‡i Avm‡Z bv 

Avm‡Z Av¤§y Avgv‡K _vào w`wQ‡jv| †Zv †mB 

wRwbmUv Avgvi A‡bK †ewk Lvivc jvM‡Q 

Avgvi GL‡bv g‡b c‡i †mLv‡b A‡bK †Q‡j 

`vuov‡bv wQj hv‡`i Avwg wPwb bv Avgvi KvwRb 

“In village I went another side without 

informing my mother and sister. After came 

my mother slap me in front of my cousins 

friend. It was insulting for me. She 

wouldn’t slap in front of them.” 

 

Hosne ara
Typewritten text
Dhaka University Institutional Repository 



   APPENDIX F  

            Original Quotations and translated Quotations 

114 

 

Gi A‡bK¸jv †d«Û wQj Zvici Av‡iv A‡bK 

eo fvBqv wQj| †Zv †mUv Avwg A‡bK BÝvwës 

wdj KiwQ †h Avgv‡K iv Í̄q bv gvi‡jI 

cviZ|”   

32 “Avwg hLb †Kvb wec‡` cowQ ev cv‡q e¨v_v 

cvBwQ ZLb Av¤§y ZLb †Wªwms †Uªwms KBiv 

w`‡Q|” 

“When I face any accident or is hurt in my 

leg, my mother dressing it up.”  

33 “.. .. wKQz †L‡Z ej‡j I AvBbv w`‡e|” “ . . . If I want to eat something he would 

bring it for me”. 

34 “Zvici †m Avgv‡K GKv GKv †Kv_vI hvB‡Z 

†`q bv| †m Avgvi w`‡K A‡bK †ewk †Kqvi 

K‡i ZvB nqZ|”   

“She does not permit me to go outside 

alone. It might be a sign of her deep care 

for me.” 

35 “hLb gv... Avgvi Rb¨ Rvgv Kvco wK‡b A_ev 

Avgv‡K  wb‡q †Kv_vI †eov‡Z hvq| ZLb fvj 

jv‡M| g‡b nq †h, Avwg gvi mv‡_ gv‡b gRv 

KiwQ| g‡b nq gv Avgvi †d«Û n‡q hvq|” 

“When my mother buy dresses for me or 

take me somewhere for outing, I feel great. 

I feel like we were having fun together. It 

seems my mother then becomes my friend.” 

36 “eKv w`‡”Q fvji Rb¨B w`‡”Q| Avi †hb eo 

n‡q Avgvi fwelr fvj nq|KviY fvji Rb¨B 

K‡i Zviv| Zviv ‡Zv mšÍv‡bi Lvivc Pvqbv|” 

“Parents scold for the good of their 

children, for their healthy future...They 

never want anything bad to happen to their 
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kids.” 

37 cov †jLv wkLvB‡Q|. . .  Avi †hb eo n‡q 

Avgvi fwelr fvj nq| 

“They were helping me to educate. It is a 

sign of I will do good in future.” 

38 “fv‡jvjv‡M hLb Avgviv d¨vwgwji mevB 

GKmv‡_ e‡m UvBgwj LvIqv `vIqv 

Kwi......mevB GK mv‡_ GKUv wRwbm wb‡q gRv 

Kwi......iv‡Zi †ejv Avgviv mevB GKmv‡_ 

LvIqv `vIqv Kwi ev wUwf‡Z GKUv Abyôvb 

Av‡Q †mUv wb‡q mevB GKmv‡_ Av‡jvPbv Kwi... 

ZLb nvuwm ZLb IUv fv‡jvjv‡M|” 

“I feel happy when we all the family 

members sit together to have our meal on 

time… We make fun about something… at 

night we dine together or talk about some 

TV program… we laugh … and we love it.” 

39 “Avgvi cov‡jLv‡Z fvjfv‡e mv‡cvU© w`Zv‡Q|. 

. . . cÖwZgv‡m A‡bK UvKv LiP nq| ¯‹z‡j, ¯‹z‡j 

†Zv A‡bK UvKv hvq| Zvici cÖvB‡fU, Ab¨vb¨ 

†KvwPs – G¸‡jv †Zv A‡bK mv‡cvU© †`q 

Avgv‡K| hw` G¸‡jv Ki‡Z bv w`Z Zvn‡j 

Avwg cviZvgB bv co‡‡Z|” 

“My parents are giving adequate support 

for my study….Every month a lot of money 

is spent — in school, for private and other 

coaching — they pay a lot for these for me. 

If they have not done that, I would not be 

able to continue my study.” 

40 “A‡bK †ewk fv‡jvev‡m| Avgvi w`‡K me‡P‡q 

†ewk †Kqvi †bq| . . . Avwg Rvwb Lye †ewk 

fv‡jvev‡m ZvB nq‡Zv GZ †Ubkb K‡i me wKQz 

wb‡q|” 

“She loves me a lot. She is also the most 

caring towards me. I know she loves me a 

lot and may be that\s why she feels so 

tensed about me.” 
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41 “Avi...hLb Av`i ZLb‡Zv Av`i Ki‡eB| . . 

.  gv‡qi `vwqZ¡ mšÍv‡bi memgq cv‡k _vKv|” 

“And when it comes to cuddling…she 

definitely caresses me. A mother’s 

responsibility is always to stay beside her 

children.” 

42 “gv wb‡Ri †g‡q‡K kvmb Ki‡ZB cv‡i, ej‡e 

GKUv _vào w`e, nq‡Zvev ej‡e ZzB †Kvb K_v 

ïbm bv... GB|” 

“A mother can definitely scold her 

daughter. She may say, I will smack you, or 

may say you don’t listen to me…that’s all.”  

43 “Ibv‡`i A‡bK eySv‡bvi †Póv Kwi wKš‘ Ibviv 

†ev‡SB bv| ZLb g‡b nq Ibviv Avgv‡`i 

e¨vcv‡i wKQz †ev‡SB bv| Avgv‡`iI Lywk Av‡Q, 

Avgv‡`iI jvBd Av‡Q GUv Ibviv †ev‡SB 

bv|” 

“I try a lot to make them understand but 

they don’t. Then it seems they don’t 

understand anything about us. They don’t 

understand that we too have our matters of 

joy, that we too have our life.” 

44 Avwg hLb GKUv K_v AveŸy‡K ej‡Z hvB ev 

Av¤§y‡K ej‡Z hvB Zviv †Kvb K_v bv ï‡bB ivq 

w`qv †`q| GB wRwbm ¸jv Avgvi fv‡jv jv‡M 

bv gv‡S gv‡S, A‡bK mgq Av‡m Avwg ewj 

†Kv_vI Nyi‡Z hve ev †d«‡Ûi evmvq hve ZLb 

Zviv †mB gyn~‡Z© bv K‡i †`q| bv, †Kgb 

†Zvgvi †d«Û GKUz K_v e‡j †`wL ev wKQz GKUv 

Kwi Zviv †Zgb wKQz Ki‡e bv| 

“When I go to consult my parents, they 

give their opinion without hearing me out. I 

don’t like it. Sometimes I say, I want to visit 

my friend’s house. Instantly they say, no. 

They don’t even check out how my friend is 

or talk to her.”  
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45 Avi Av¤§y B`vbxs g‡b nq †ewk m‡›`n K‡i| . . 

. .†m nq‡Zvev fv‡e GB eqmUv A‡bK Lvivc 

†Q‡j‡`i mv‡_ nq‡Zvev wg‡kwQ| †hUv Avwg 

Ki‡ZwQbv †mUv Avg‡K gv‡S gv‡S e‡j| wei³ 

jv‡M| 

“I think I am a subject of doubt ….she 

thinks this age is dangerous and I will 

make friends with bad boys. But I don’t do 

that and still she say that. I feel really 

annoyed…..” 

46 “A‡bK mšÍvbivB eo n‡q gv-evev †K e„×v 

AvkÖ‡g cvVvqv †`q| wKš‘ Avwg Zv Kie bv| 

KviY gv-evev †QvU‡ejvq A‡bK Av`i w`‡Z‡Q| 

Avwg KxRb¨ eo n‡q GUv Kie? GUvB| 

“Many children, when they become adult, 

send their parents to old people’s home. 

But I will never do it. Because, my parents 

have been adoring and caring me a lot in 

my childhood. Why should I do that when I 

become an adult? That’s it. . . “ 

47 “Zzwg GKUz P‡jv Avwg GLb co‡ev Zzwg Avgvi 

Kv‡Q GKUz e‡m _v‡Kv| . . . H ¸jv K‡i hLb 

Avwg GKUz Lvivc AvwQ G‡m GKUv Qwe Zzj‡jv 

ev Av¤§y †Zvgvi GKUv Qwe Zywj|”  

“Come with me, I will now do some 

homework and mother-you please sit with 

me …..after I have finished doing my 

lessons, when I was feeling tired, she took a 

photo of me or I said Ammu, may I take a 

photo of you?” 

48 “Avgvi †Zv †mw`b wMøUvi wQj ZvB Avwg wMøUvi 

†m Avwg wMøUvim w`‡q GKUv KvW© evbv‡bvi †Póv 

K‡iwQ& Kv©W n‡q‡Q| Zvici ILv‡b Qwe AvuKwQ 

“That’s day I had glitters and tried to make 

a card for them (parent). I drew a picture 

of my parents….. and certainly it was 

heart-shaped…..mother felt very happy. 
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Avgvi evevi Ges gvi | IUv Aek¨ gv‡K 

ejwQ| Aek¨ nvU© ‡kc w`‡q †K‡U |Ó 

She made a cake for me.” 
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