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Abstract 

The study explores the prevalent classroom English language teaching methodology at 

the secondary leve l in Bangladesh. By way of doing so, it looks at the teaching 

methodology through the experiences and observation of both the teachers and the 

students. Alongside methodology, thi s study tries to examine in brief the e fficacy of the 

ongoing Engli sh language textbook and examination system at the secondary level. 

The first chapter attempts to explain the title of the study. At the same time, it provides 

the purpose and the significance of the study from Bangladeshi perspectives, The second 

chapter outlines the remarkable trends of English language teaching and learning in 

Bangladesh, starting from the British colonial period to the present time. The th ird 

chapter presents an overview analysis of the major approaches and methods in second 

and foreign language teaching. Chapter Four reviews the notable studies and renections 

hitherto done in the field of classroom language teaching methodology. Chapter Five 

provides an explanation of the procedures and techniques that were adopted in the 

administ ration ofthi !i study. Chapter Six concentrates on the presentation and analysis of 

the data of this study. The study concludes with Chapter Seven where the major findmgs, 

conclusions and recommendations are presented. The recommendations have included, 

among other, the identification of the training needs of the teachers exclus ively in Enghsh 

language teaching and the measures the teachers and the policy makers should adopt in 

order to ensure better classroom language teaching-learning procedures in Bangladesh 

[ 



Dhaka University Institutional Repository

Acknowledgments 

1 would li\:e to extend my heartfelt thanks to my teacher and supervisor Professor Sarder 

Md. Fazlul I laquc. Without hi s help and occasional reprimand, it would be impossible for 

me to embark upon and deal with such a study, My sincere thanks to Dr. Purusotam 

Singh, an Associate Professor in the Department of Population Envi ronment at 

Independent Uni versity, Bangladesh, for hi s spontaneous help in the statistical analysis of 

the study. [ acknowledge my gratitude to Gonobishwabidyalay and Independent 

Uni versity, Bangladesh, the two universities where I worked during the time of this 

study. The flexible teaching atmosphere at those universities allowed me to find time to 

work for this study. I am greatl y thankful to Masum Shahriar, my friend and former 

colleague for his assistance in the computer work of thi s study. Finally but not the least, , 

feel deeply indebted to my nephew Khairum Islam whose assistance. though not di rectly 

but great ly, helped to ease the burden of this study. 

II 



Dhaka University Institutional Repository

CONTENTS 

Page No, 

Abstract I 
Acknowledgments II 
Table of Contents II I 
List of Figures V 
List ofTables V 

CHAPTER ONE INTRODUCTION 
1.1 Background: Engli sh Language 

I 
Education in Bangladesh 

1.2 Statement of the Problem 2 
1.3 Purpose of Ihe Siudy 4 
1.4 Significance of Ihe Study 5 
1.5 ' Melhodology' defined 5 
1.6 Limitations of the Study 8 

References II 

CHAPTER TWO ENGLISH LANGUAGE TEACHING 
AND LEARNING IN BA GLADESH: 

• A OVERVIEW 12 
2.1 Bangladesh: Her Legacy to English Language 

Teaching and Learning 12 
2.2 The State and Status of Engli sh in Bangladesh 18 

References 25 

CRAPTER THREE DIFFERENT APPROACHES AND 
METHODS IN LANGUAGE TEACHING 26 
References 53 

CHAPTER FOUR REVIEW OF RELATED LITERATURE 55 
References 63 

CHAPTER FIVE DESIGN OF THE S1' DY 65 
5.1 Sampling Procedures 65 
5.2 Data-gathering Instruments 66 
5.3 Data Collection Procedures 68 
5.4 Stati stica l Treatment 69 

References 71 

III 



Dhaka University Institutional Repository

CHAPTERSlX PRESENTATION AND ANALYSIS 
OF DATA 72 

• 
C HAPTER SEVEN SUMMARY, CONCLUSIONS AND 

RECOMM E 'DATIONS 135 
7.1 Major Findings 135 
7.2 Conclusions 139 
7.3 Recommendations 142 

BIBLIOGRAPHY 145 

APPENDICES 148 

Appendix A The questionnaires for teachers and students (English Version) 148 

Appendix. B The questionnaires for teachers and students (Bangia Version) 163 

Appendix C LiS! of Schools 177 

Appendix 0 Letter from the Supervisor to the School Authorities 178 

IV 



Dhaka University Institutional Repository

• 

., 

List of Figure 

Figure 1. Schemat ic representation of the government 
education system upto secondary level in Bangladesh 

List of Tables 

I. Table· 1 : Teachers' Qualifications 

2. Table-2: Frequency d istribution, Total and Average 
Point-value of each item on Textbook and Examination 
System based on the questionnai re for teachers. 

3. Table-3: Frequency distribution, Total and Average 
Point-value of each item for the Teachers on Classroom 
Language Teaching Methodology. 

4. Table-4: Frequency di stribution, Total and Average 
Point-value of each item of the Questionnaire for Students 
on Attitude and Motivation fo r Learning English, and 
Textbook and Examination System. 

S. Table-5: Frequency distribution, Total and Average 
Point-value of each item of the Questionnaire fo r Male and 
Female Students on Attitude and Motivation for Learning 
English, and Textbook and Examination System. 

6. Table-6: Frequency di stribution, Tota l and Average 
Point-value of each item of the questionnaire for Students 
on Classroom Language Teaching Methodology. 

7. Tablc-7: Frequency di stribution, Total and Avcragc 
Point-value of each item of the questionnaire for Male 
and Female Students on Classroom Language Teaching 
Melhodology. 

S. Table-8: Frequency distribution in Percentage, Total and 
Average Point-value of the items of the questionnaire for 
Teachers and Students on Classroom Language Teaching 
Methodology. 

v 

Page No. 

2 

Page No. 

74 

77 

79 

91 

98 

100 

114 

128 



Dhaka University Institutional Repository

.. CHAPTER ONE 

INTRODUCTION 

1.1 Background : English Language Education in 8anglade.~ h 

The present structure of formal education in Bangladesh, If specifically considered, may 

be divided into six stages: the primary. the j unior secondary, the secondary. the higher 

secondary, the undergraduate and the post !,'Taduate leve ls. This IS the gove rnment 

sponsored education system which at the secondary level may be divided into three sub· 

systems such as vocation education sub-system. general education sub-system and 

madrasah education sub-system. In this study, the ·S.S,c. lever in the title, fall s Wlthm 

the general education sub-system, which is located between the junior secondary and the 

higher secondary levels consisting of grades 9 and 10. The age of the students, at th is 

level, usually ranges from 14 to 15. On completion of two years of study here the 

students si t for the S.S.c. examination, which IS the first public examination they face in 

their li fe . This is the mai nstream level of education in Bangladesh where most of the 

students pursue their formal studies. In th is stream, other than Engli sh as a subject. the 

medium of instruction fo r all other subjects is Bangia.. English. here. is introduced as a 

compulsory subject from class I and continues with [he same status upto class 14. When. 

'secondary ' level is considered. English is taught here as a compulsory subject consistmg 

of two papers each carrying one hundred marks. 

In th is study. the secondary level, in panicu lar. is chosen because at this level the students 

are supposed to receive foundation-knowledge and skill s necessary fo r the ir later lives. 
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First, their opportunities for higher education most ly depend on the qualitative standard 

of education received at this level. Second, those who would nOI want to continue theIr 

study or would not be qualified for further education, will be able to cam the ir livel ihood 

on the basis of knowledge and skill s acquired at this level. Above all , the importance or 

secondary level lies in the fact that students shift themselves to the suitable branches 

according to their merit and interest they receive at thi s level . 

Primary Education 
Grades 1-5 

J urnor Secondary 
Grades 6-8 

Secondary Education 
Grades 9-10 

Vocational Education General Education Madrasah Education 
Sub-system Sub-system Sub-system 

Figure I: Schematic representation of the go,"'ernment education sys tem U\1I0 

secondary level in Bangladesh 
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1.2 Statement of the Problem: 

Bangladesh has a long period of a.cademic attachment to English language teaching and 

learning. Against such a background, it is generally agreed that the standard of 

competency of our learners in English is not satisfactory in comparison 10 the time they 

expend in learning the language. 

Huq (1986:02) I in this regard, observes, 

Despite the considerable amount of time devoted to English instruction. 
the general proficiency and achievement of the majority of the students 
b>Taduating from high schools is unsati sfactory and disproponionately low. 

One of lhe major findings of the English Language Teaching Task Force of 1976 (quoted 

in Rahman (1999: 15) 1 which was set up by the Ministry of Education of Oangladesh was 

stated as follows, 

The Engl ish proficiency of students in class 9 was two years and in class 
four years behind the level assumed in their textbooks. 

Referring to the present level of proficiency of our learners in English, Kay ( 1998:22) ), 

similarly. notes the inadequate proficiency of our learners in English: 

There has been massive loss of Engli sh competence in recent years 
amongst school leavers and graduates, leaving the government in no doubt 
that it must invest to reinstate English as the second language. 

While this the general case and condition of English language leaching and learning in 

Bangladesh, it is very imponant to identify the factors that are mainly responsible for 

such a state. Among a several significant factors such as lack of trained teachers, 

3 
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appropriate examination system etc. the issues concerning appropriate classroom 

language teaching methodology are often ci ted. Hoque ( 1999:95) 4 points out that, 

. .. both teachers and students of Engli sh are mainly concerned about 
tcaching and learn ing tex.tbook contents, grammar rules. etc. through thi s 
traditional grammar-translation method·they are hardly involved in 
practical and participatory activities for teaching and learning language 
skills 

Shahidullah ( 1999:46) 5, likewise expresses hiS dissatisfaction over the efficacy of an old 

language teaching method. He notes, 

.. the practical problems of EL T in Bangladesh where the age old 
traditional methods do not seem to produce the desired results, . . 

On this issue, the reflections of educationists and specialists in the field, as a whole, also 

appear to be much the same as Das (1998:02) 6 states, 

The slate of learning and teaching English in Bangladesh is quite 
miserable. Educationists and experts identi fy the wrong methods of 
teaching as the root of it 

Based on all these observations, reflections and findings, it may be concluded that to 

Improve English language teaching.leaming situations in Bangladesh In general and at 

secondary level in particular, much work is needed to be done. among other, at 

methodological issues, which thi s study is particularly concerned with . 

1.3 Purpose of the Study: 

The purpose of the study is to determine the kind of teaching methodology presently in 

pract ice at secondary level in Bangladeshi classrooms. The study, alongside, tries to 

Justify if the factors closely linked to language teaching, such as the student 'S mot ivation, 

4 
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textbook and test and measurement system. art conducive to success In overall 

teachingfleaming situations, 

In the second phase, the study, based on the findings, tries to suggest the kind of 

pedagogical measures needed to be taken a1 methodological leve l, in panicular. and the 

kind of steps to be taken for an improvement of the overall teaching /learning si tuations 

in general. 

1.4 Significance or the Study: 

It is now taken for granted that the primary language of international communication IS 

English. This fact may be evidenced in terms of the factors such as (he number of users of 

the language, the extent to which the language has geographically di spersed, the range of 

purposes for which it is used and the innuence the language has over economical and 

political aspects of the world , In the li ght of such phenomena, Bangladesh as an active 

global panner. needs to pay attention in the promotion of English language teaching and 

learning. Here lies the general significance of this study that it williI)' to point out some 

areas where steps may be taken to promote the Engli sh language tcaching-Iearning 

conditions in Bangladesh. The present study. in this respect. will try 10 describe 

spec ifically the si tuations concerning the teachers' qualifi cations, the efficacy or textbook 

and examination system and most importantly, the ongoing classroom language teaching­

learning activities that take place in our classrooms, Thus. the study is desc riptive in 

nature, which will try to provide us an insight into the classroom language teaching­

learning activities at secondary level. Such an insight will , in turn , suggest us the kind or 

5 
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measures we need to take in order to improve the cla.",sroom English language leaching 

and teaming conditions in Bangladesh. 

1.5 Methodology Defined: 

' Methodology' in language teaching is defined in the Longman Dictionary of Applied 

Linguistics (1985; 177) 1 in the fo llowing terms; 

the study of the practices and procedures used In teaching, and the 
principles and beliefs that underl ie them. 

In this defin ition, it is obvious that the issues addressed in methodology go beyond 

merely thc consideration of visible classroom teaching/learning acti vities. II also 

incorporates the notions and mtionale that lie behind and recommends such activltlcs. 

To have a better understandlOg of ' methodology'. we must see Its pos ition m a whole 

curriculum development programme, its relation to other related concepts such as 

' sy llabus' and 'method ' . 

When we are concerned with curriculum development programme, we find that the 

selection of teachingllearning activities is but one phase in it A curriculum development 

programme starts with questions as Richards ct al ( 1986: 156) II notes, 

who the learners are, what their current level of language proficiency is, 
what sorts of communicative needs they have, the circumstances in which 
they wil l be using the English in the future, and so on 

Answers to such questions prov ide prOgT"clmme activities, the kind of syllabus and 

evaluation system to be adopted. In keeping ..... ri th these issues. comes the consideration as 

to what son of teaching/learning activi ties would be compatible and etTective to reach the 

6 
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goal. However, the position of ' methodology ' in a c urriculum development programme is 

not as c1ear·cut and decisive as it appears to be. It is not that a reflection is givcn to 

' methodology' only after the activities such as curriculum objectives, syllabus design, 

have been neatly performed. Rather reve rsibly, it may happen that one 's belict:<; about 

language, theory of language learning and many such aspects that belong to the domain 

of'methodology' may influence the setting of curriculum objectives and syllabus design. 

The relationShip between 'methodology' and ' syllabus' , however, also anses 

complications. In defining the rel ationship between them, Richards (1985:08) 'J , notes, 

whereas the syllabus describes the content of a course of instruction (i n 
terms of language items such as vocabulary. functions, notions, and 
grammar, or listening, speaking, reading or composing sk ill s), 
methodology in language teaching refers to the procedures and activities 
that wi ll be used to teach the content of the sy llabus. 

According to this view, the task of syllabus is to select what is to be taught. And later, it 

is in the domain of methodology we think how that will be taught, i.e. here we account 

fo r the pedagogical activities. This being the traditional demarcation between syllabus 

and methodology, many ti mes however, it is found that the concept of 'syllabus' 

encroaches into the area of ' methodology'. The syllabus designed by the National 

Curriculum and Textbook Board ( 1995) 10 for secondary and higher secondary level , fo r 

example. shows clear concern about 'methodology' : 

The syllabus has been produced in order to bring about a change, and in 
particular, a change of teaching methodology. 

Nunan (1989:0 I) 11 argues, 

however, ir we see curri culum planning as an integrated set of process 
involving. among other things, the specifications of both what and how, 

7 
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then the argument over whether the design and development of tasks 
belongs to syllabus design or to methodology becomes unimportant. 

In Nunan ' s view, then, the tasks belong to 'syllabus' and 'methodology ' seem to merge 

together. In thi s regard, question may arise as to what extent such detennination of 

<methodology ' is fit to a unique classroom atmosphere. And morc importanlly. thiS would 

stand in the way of the learners' preferred learning activities, the teachers ' autonomy, 

innovations and creations. 

In recent limes, the overwhelming concern about diITcrent teaching activities has bred a 

good number of teaching methods. Such a concern over methods has frequently led 

people to use the terms ' method' and ' methodology' almost interchangeably as if they arc 

synonymous. In fact , ' methodology' refers to the reflections and activities that take place 

in a curriculum development programme \vith reference to other issues that arc closely 

connected such as, sy llabus desib'1l, goal setting etc. Such reflections and activities that 

take place in a language teaching programme mayor may not lead us to adopt panicular 

teaChing methods. some of which are globally recognized such as the direct method. 

Thus. as Richards (1985: 11 ) 12 states, 

whereas methodology refers to language teaching within the context of 
language program design. a method gener,d ly refers to language teaching 
outside the context of a broader framework of curriculum development . .. 

The techniques, classroom activities and tasks that fonn the ' methodology ' of teaching 

different lan!,>Uage skill s are not an end in themselves. They are rather means towards an 

end. 

8 
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J.6 LimitatioD5 of the Study: 

(l) The title of the study indicates to focus on English language teaching and learning 

conditions at S.S.c. level as a whole. But the present study mainly concentrates on 

the methodological issues at thi s level. 

(2) The study was meant to provide the phenomena of English language teaching-

learning si tuations, which arc applicable to Bangladesh in general. But data have 

been collected from Dhaka city only. Data could be collected from rural places as 

well to increase the external validity of the study. 

(3) In data-gathering instruments. only the means of questionnaire has been used. This 

could be supplemented by other means of data collection such as classroom 

observation and interview. 

(4) The number of teacher sample covered in thi s study is 48. This number could be 

increased to make the findings of the study more generalizable about the teachers 

teaching Engli sh at secondal)' level in Bangladesh. 

The present study was designed to look inlo the prevalent classroom English language 

leaching-learning procedures at the secondal)' level in Bangladesh. Besides, the study 

ex.amines in brief the efficacy of the present Engli sh language textbook and the 

9 
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examination system at the secondary level. In this regard. the background, the problem 

and the purpose of the study, its significance and limitations have been presented in this 

fi rst chapter. 

The remaining chapters have been organil-ed in the rollowing manner. Chapter two 

describes the notable trends of English language teach ing and learning in Bangladesh 

starling from the British colonial period to the present time. Chapter three gives an 

outline of the different approaches and methods that were adopted in foreign language 

teaching and learning in different times. Chapter four presents a review of the related 

re~earch previously conducted in the field of classroom language tcaching methodology 

Chapter five elaborates the techn iques and methods that were adopted in the 

administration of this study. Chapter six concentrates on the presentation and analysis of 

the data of this study. Chapter seven contains a summary of the findings and a di scussion 

of the conclusions that may be drawn together with recommendations for an 

improvement of the English Janbruage teaching in Bangladesh on the one hand and for 

subsequent researches on the other . 

10 
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CHAPTER TWO 

ENGLISH LANGUAGE TEACIIING AND LEARNING IN 
BANGLADESH: AN OVERVIEW 

As mentioned In the preceding chapLer, the mujor c;onct;:rn of this chapler is to descnbe 

the remarkable trends of English language teaching and learning in Bangladesh. In thi s 

regard. first , a brief history of English language tcaching and learning that was 

sub5cqucnlly inherited by Bangladesh is presented. Second , a picture is given or lhe stale 

and status that the English language teaching and learning has received since the 

independence of Bangladesh in 197 1. 

2.1 BanglAdesh: n cr l .egacy to English Language Teaching and Learning 

Bangladesh has a long historical attachment to English language teaching and learning. 

The time or arrival of the language in this region dates hack to the early 17th century 

(when Bangladesh was politically attached to India), During that lime, English was not 

the only fo reign language to reach these areas, there were other fo reign languages 

(Portuguese. Persi etc.) as well . Some of these languages reached here even much earlier 

and were maintaining a predominant position. It was Calcutta where Engli sh got foothold 

first as the Englishmen estab li shed the English East India Company on the 31 ~1 of 

December in 1600. With the start of Engli sh trade, the natives worki ng as messengers and 

interpreters were the first to use and learn English in India. The defeat of the Spanish 

Armada (1588) and the Portuguese loss of monopoly in trade gave English an advantage 

12 
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in business, which brought more English people here. This resulted in a demand for 

English education. Consequently, a number of missionary schools were establ ished in 

order to impart religious education. which made English language as the medium of 

instruction. The target learners were the English chi ldren and the Indian convcrts. In thc 

middle of the 18th century, came the remarkable victory at the Battl e of Plassey ( 1757), 

the English as a result lost their feeling of being temporary visitors here. AI the le"cl of 

education. the consequence was the opening of a good number of private schools. These 

schools had a more pragmatic approach in comparison to that or the mi SSionary schools. 

We fi nd that onc of them was teaching even 'Correspondence in English ' at that time. 

The teaching or English, thus, took gradually the place or Portuguese to a large extent. 

Interestingly enough, many Indian Nawabs and Rajahs, at that lime, contributed 

generously to these schools and sent their children to take English education. In 1792, 

Charles Grant made hi s remarkable proposal intending to make English as the medjum of 

Instruction. This made the road to the spread or English education smoother. Engli sh 

assumed an ai r or secular propeny and entered influential and progressive Indian homcs. 

Most or thesc progressive Indians re lt an inner urge to learn Enghsh not merely for 

securing jobs but for attaining a literary fla ir and sc ienlific approach towards lire. We 

immediately find the establi shment or a number of institutions. which arc to be ever 

treasured in the hi story or English education in India. The most ramous or them are the 

Sanskrit Co llege established in 1791 , Fort William College established In 1800 and the 

Hindu College establi shed in 18 17. Among these colleges, a spec ial mention may be 

made of the Hindu College as it came out orthc natives' interest in Engli sh language (the 

most remarkable was Raja Rammohan Roy) and as it played a great role in impaning 

IJ 
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Engli sh education in Deoga!. Moreover, the popularity of thi s college led to the 

establishment of nine Engli sh schools in Calcutta. one school in Palna and one in Dhaka. 

In these: and other government institutions, English was treated as the medium of 

instruction . Later the establishment of Calcutta School Book Society (1817) helped in 

preparing books in Engli sh and in Indian languages. Thus, the scarcity of good books was 

greatly removed. At that timc (in the early part of the early 19th century), wc find that the 

call of English has reached the territories which arc now pans of Bangladesh. Sinha 

(1978:69) I notes, 

------- an Engli sh school at Bauleah had students from Ilabna, 
Commercoly, Natore and Moorshidabad 

And vel)' interestingly, we also get a picture about how English was taught at thi s time as 

Sinha ( 1978:69) , observes, 

The Engli sh scholars were first taughlto read out and spell , and aftcr"\vards 
to translate from English to Bengali. They were nexl carried onto the 
simplest rules of grammar-----

After the 18305, the Engli sh language in the process of diffusion arises a controversy 

between the Anglicists favouring the spread of English education in India and the 

Orientali sts favouring some means of preservation of the oriental knowledge and 

wisdom. This controversy led to the formulation of Macaulay's great despatch of 2 

February. 1835, which did not only conclude the controversy but also helped Engli sh 

language to get an ultimate ground in India, It is notable that as Rahman ( 1999:11 ») 

observes, 

Macau lay's Minute was the first major language policy which had a 
profound impact 011 the teaching of Engli sh and other languages in the 
subcontinent for a long time to come. 

14 
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In 1857, India witnessed the establishment of 3 universities at Calcutta, Bombay and 

Madras. Most of them made English language the only medium of instruction and the 

only means of ' answering examination papers'. Some of the English authors whose 

works mainly comprised the syllabus \\cre Bacon, Shakespeare, Milton. Dryden. Pope, 

Cowper, Scott, Wordsworth , Byron and Campbell . Sooner, the Indians showed great 

interest and profound scholarship in English education. The universi ty education became 

very popular and more universi ties were in demand, It is notable that till thi s time the 

Muslims who were noticeably lagging behind in the march for English education found 

the establishment of the Mohamedan Anglo-Oriental College in Aligarh In 1875. 

Thcn came a test case. The incessant wars caused by the British Indian Government 

required spending of plenty of wealth. Consequently, the Government wanted to 

mmimi7.e the educational expenses This was vehemently protested by the Indian people. 

There followed two meetings. one at The Calcuu..3 Town Hall on the 2'''; July. 1870. and 

another in Bihar on the 10th of July. 1870. These meetings bear the testimony of the 

Indian's interest in English education. From the beginning of the journey of the English 

language on the Indian soi l, however, therc was always more or ie.1)s support ex tended on 

part of the Anglo-Indian governments. The first government dispatch wholly in favour of 

English education came as early as in 1830. Auckland in his regime (during the late 

18405) hclped to quieten the controversy between the Orientalists and the Anglists while 

kept on allocating the lion's share of funds to English education Lord Hardinge (dunng 

the earlyl840s) and Dalhousie (during the late I 840s) maSSively extended government 

jobs to people trained in English education. And Lord Curlon (during the late 18905) 
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promptly assisted in improving higher education and research A closer look at the 

regimes strctching from Lord Minto (the early 19th century) to Lord Cunon (the carty 

20th cen tury) says that there were mai nly 3 ways the British Indian Governments tricd 10 

assist in the spread of English education in India, 

(.) 13y gr. nting rund, 

(b) By declaring English the medium of instruction in government institutions and 

(c) By delimiting government jobs for the people who had knowledge and proficiency in 

English language. 

Until then, with active government patronization and wide acceptance on the part of the 

natives, Engli sh education spread satisfactorily in India. But it had sull a long way to go 

as Sinh. (1978: 11 2) • observes, 

The teem ing millions of the poor peasantry was definitely left out, which 
called fo r larger dissemination of education or a synthesis of Engli sh and 
Indian education from which wou ld accrue benefit to the m. 

By the turn of the 19th century, we find the language to fall into a whirl of a completely 

changed political atmosphere. The nationali st movement has sta rted with a call for the 

revival of indigenous languages and culture. The study of English contributed largely to 

this awaken ing. The demand came that children be taught in their mother tongue. The 

move, however, did not seem to discard English al together rather,t spoke about a change 

of SlalUs 10 be given to Ihe languagc. Mahatma Gundhi , who was then the ccnter of the 

Ind ian political scenario declared, as Sinha (1 978: 11 9) 5 states. 

Rcal educatio n is impossible through a roreign medium. 

Mahatma Gundhi , however, was not against English knowledge and wisdom. Sinha 

(1978: 120) ' rurthcr states, 
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----I would have our yo ung men and young women with literaf)' tastes to 
learn as much of EngJish and other world languages as they like,-------

At the same time, many others maintained that English schools were the breeding places 

of slaves and servile. 

The vehemence of the movement, by and large , fe ll negatively on English language as the 

language was taken to be associated with the English people, Thus, during the time of the 

nat ional movement lasting upto the independence of India, English education clearl y 

suffered a 5<;.1 baek in the subcontinent. Sinha ( 1978: 123) ' observes, 

In al l possibility. the standard of English has also deteriorated, 

Such were the attitudes to and conditions of English language while the newly 

independent countries (India and Pakistan) started thei r journeys, full of potentials and 

dream!' but many difficulties and complexities to face. 

The arrival of English education in thi s subcontinent , in fine, may be seen both as a 

historical accident and inevitability. The people of this region, at least a considerable 

portion of them, accepted English firstly to maintain a li velihood and later to pursue 

knowledge and wisdom via the language. The use of the language in education gradually 

shifted from a more religious purpose to a more practical purpose. At the level of 

population. on the other hand, it spread from a small fraction of elite to a middle class 

though the language could never tx.-comc a possession of the mass, It is notable that there 

are evidence to testimony that many times the interest and endeavour of the native in the 

development of English education surpassed that of the British Indian Government The 

national sentiment later though affected the status of the language. th is awakening had a 
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lot do ,'lith Engli sh education. This legacy to Engli sh language, however, plays a very 

signi fi cant role in the later socia l and educational life of Bangladesh. Such an attachment 

may be considered beneficial as English has already been a wo rld language and hannful 

as it more or less afTected our own language and culture and in the way it was used or 

perhaps still used as an indicator of power of the more privileged groups of OUI society, 

In the Pakistan regime, which lasted till 1971 , Engli sh continued to pia dn imponam role 

in the national life. It was used as a lingua franca between the then West Pakistan and 

East Pakistan. This was the language used in government admi nistration, law couns and 

financial activities. In higher education, it was the medium of instruction. At higher 

secondary level , it was treated as the optional medium of instruction until 1962. As a 

subject, however, English was taught compulsoril y at secondary and higher secondary 

levels. 

2.2 The Stale and Sial us of English in Banglad~h : 

In the constitution of Bangladesh. Bangia is declared as a sta te language and there is no 

mention as to the status of Engli sh to be given. Alongside Bangia, the const itution is, 

however, written in English as the clause ' two' of the anicle 153 states ... There shall be 

an authentic text of thi s constitution in Bengali, and an authentic text of an authorized 

version in Engli sh both of which shall be ccrt ified as such by the Speakcr of the 

Constituent Assembly" (The Constitution of the People' s Republic of Bangladesh, as 

modified in 1998, P.O)) 8. In 1983. came The Bengali Introduction Law, which made it 

compulsory ror employees in Government, semi-government and autonomous institutions 
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to use Bengali in inter-office memos, legal documents and correspondences except in 

case of communication .. vith foreign governments. countries and organizations. Thus, in 

Bangladesh. English shifts from its previous status of a second language to that o r a 

foreign language. 

The status or English in Bangladesh both as a medium of instruction and as a subject of 

study appears rather to be very unstable. The Repon or the Education Commission of 

Bangladesh 1974 recommended that Bengali should be the medium of instruction at all 

levels of education in Bangladesh. This resulted in English being the optional medium of 

instruction at tertiary level in 1975. English, in the Report, was recommended to be 

introduced as a compulsory subject from class 6 and be taught wnh the same status un til 

class 12. 

Even after the introduction of Bengali as the medium of instruction at all 
leve ls of education, the necessity will remain for English to be learnt as a 
second language. It is not necessary to learn any language other than 
Bengali up to class V. From class VI to Xli, however, a modern and 
developed fo reign language must be learnt compulsorily. For historical 
reasons and for the sake of reality, English will continue as a second 
compulsory languagc. 

(Bangladesh Education Commission Rcport 1974:15) ' 

In 1976, the National Curriculum Committce formed by tne then government made 

provisions for tcaching English from class 3 This decision came mto efTect in 1980. In 

1990, the government again reversed the decision and suggested that English be 

introduced rrom class 1. T he decision was implemented in 1992. T his has remained Ine 

ease until now. In th is regard. however, a further change may be forthcoming, as the 

Report of the Committee for the Fonnulation of Educauon Policy 1997 has recommended 
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that English should be introduced as a compulsory subject from class 3. As a mediwn of 

instruction, English has been recognized as an alternative to Bengali at secondary level 

by the Ministry of Education since 1995.This decision allo\vs the examination papers to 

be written in English, The same provision has been extended to higher secondary level 

from 1997. In thiS regard, as Rahman (1999: 17) 10 observes. 

A few elitist educational institutions in urban centres are known to 
have taken up the opportunity and started teaching through the 
medium of English. 

I>rescntly, the national and madrasah curriculums are centrally designed and developed. 

The courses based on these curriculums are taught in the institutions funded by the 

country, such as primary and secondary schools, colleges and madrasahs. The 

examinations arc separately conducted by seven national boards. Beside the government 

funded institutions. there are innumerable language centers, English medium schools and 

a number of private un iversities across the country which teach English according to their 

own curriculums and syllabuses. Textbooks are developed locally by Natjonal 

Curriculum and Textbook Board (NCTD) and Bangladesh Madrasah Education Board for 

their institutions. The non-government institutions like English medium schools, 

language centers and private universities import and I or adapt books from abroad. There 

are no training Institutes exclusively for Engl ish teachers. In the country nOw the general 

training institutes where English gets a partial rocus include Primary Training Institute 

(PTJ) (Total number 54). Teacher Training Colleges (TIC) (22 Including governmental 

and non-governmental ), Higher Secondary Teacher Training Institute (IIS'TTI) and a 

newly founded l'o1ining institute for the train ing of madrasah teachers {si tuated at 
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Gazipur). From class-l to higher secondary level. English consists of two pans usually 

called English Fi rst Paper and English Second Paper, each part carrying 100 marks. The 

teacher-student ratio at primary and secondary schools stands at I : 80 though the standard 

ratio prescribed by the government is 1 :50. The number of average students per 

classroom is 58. As to the general training of the teachers, 700/0 of the primary and the 

secondary school teachers virtually receive no training in their total teaching life. A look 

at thl! traditional REd. course says that oul of the tolal 500-hour course, EngliSh shares 

only 50 hours. 

In upper levels, English was taught as a compulsory subject for all BA 1I0nors and Pass 

Course students until 1980. Afienvards, the compulsory status of the subject was 

withdrawn. In 1992. the government of Bangladesh passed an act to reintroduce English 

as a compulsory subject at the tertiary level. Under thi s provision. it has been declared 

that there will be a 2 year- English language course carryi ng a tota l of 100 marks. The 

number of institutions complying the act is. however, still uncertam 

The opportunities to create ELl' professionals in Bangladesh appear to be rather limited. 

At present, Dhaka University offers only a one· ye,ar course titled Applied Linguistics 

and ELT at MA level Besides, Bangladesh Open Univc"ity (BOU) has recenlly 

introduced (since 1997) a two-yea r course on English language tcaching \"'; th the title <. 

Bachelor in Engli sh Language Teaching (BEl.T)". 
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Since the emergence of Bangladesh, there have been a number of efforts to evaluate and 

promote the si tuation of English language teaching and learning The Ministry of 

Education set up an Engli sh Language Teaching Task Force in 1975, which observed: 

a. 

b 

The English proficiency of studenlo; in class 9 was two years and in class 
12 four years behind the level assumed in their textbooks. 

At all levels there is a grave shonage of trained teachers of English. In 
private (non-government) high schools about 50% of teachers are not 
trained and in colleges (classes II and 12). almost no teachers are trained. 

(Report or the English Teachin\l Task Force 1976:1-4) 
Quoted in Rahman, 1999: 15) I 

Some ofthc recommendations of the Task Force were: 

a. The si ngle biggest obstacle to English teaching in Bangladesh is 
the lack of competent teachers at all levels. Largt: scale shon and 
long term training programmes should be undertaken for secondary 
school teachers. 

h. The SSC (Secondary School Certificate) and HSC (Iligher 
Secondary Certificate) should test comprehension and writing 
ski ll s in meaningful contexts and discourage rote learning. 

(Report or.he English Teaching Task Force 1976:34-36) 
Quo.ed in Rahman , 1999:15)" 

In 1978, The British Council at the request of the Bangladesh government stancd an ESP 

course titled as KELT (Key English Language Teaching). The program failed as 13 out 

of the 14 trainees included in it left the country 

A study undenaken by The British Council on behalf of UGC in lQ95 echoes almost the 

same problems as identified by the English Language TeaChing Task Force in 1975 

(Raynor 1995:1, Quo.ed in Rahman . 1999:19) Il 
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The single biggest problem is the lack or suitably trained and experienced 
teachers·----There should be clear plan ror the creation of a cadre of EL T 
professionals, and the plan should include recruitment and training of the 
best possible people to meet the EL T needs for the education system. The 
plan should be at ;1 national level , and include primary and tertiary 
education. 

As ror the current initiatives, a mention must be made of the English Language Teaching 

Improvement Project (ELTIP), It ;s reported to be an initially 3.year project , start.ing its 

operation in 1998. 11 is funded by DFID (British aid) and GoB (Bang1ade,h Government) 

and it is administered by The British Council and the National Curriculum and Textbook 

Board of Bangladesh. Its overall aim is to promote a more communicative approach to 

teaching English at secondary level in Bangladesh_ There are three ways EL TIP is doing 

this: 

I) to train teachers in communicative language teaching 

2) to assist in the reform of the public examination system and 

3) to assist in curriculum and materials development. 

The project operates through four Regional Resource Centres (RRCs), which act as the 

Headquarters ror the training activities in each region , They are located in Dhaka, 

Khulna, Chittagong and R3jshahi . The rest of the team is based at the NCTB and the 

Oritish Council. The full ELTIP team is comprised of Bangladeshi speCialists with the 

help of 8 Bntlsh adVisers. 

In conclusion. we may say that English is a case of historical becoming in Bangladesh. 

During the period before 1947. people had more reasons 10 usc it as a means of 

communication. For practical reasons, it was also largely used as a medium of instruction 
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in education. Arter 1947, the underlying factors to use and learn the language remained 

almost the same. In Bangladesh period, on the other hand, Engli sh is set in a monolingual 

situation where its state and status become more dependent on the constitution and 

language policies. In this regard. the language gains no constitutional reCOb'1lition, 

whereas in the language policies so far, its place was always unstable. As for the different 

initiatives taken to promote the situation of teaching and learning English language in 

Bangladesh, we do not find them 10 have earned any remarkable success. 

We now tum 10 a description ofthc various approaches and methods thaI wcre adopted in 

foreign language teaching and learning in different times. 
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CHAPTER TIIREE 

DI FFERENT APPROACHES AN D METHODS IN LANGUAGE 
TEAClIING 

This chapler is primarily concerned with a description of the various approaches and 

methods that were adopted in foreign language Icaching and learning in dirrerent limes. 

This description is given, as we shall find in most of the cases, in a chronolog.ical order 

sianing with Ihe sixteenth century when foreign language teaching methodology stan ed 

to get focus to the prescnt time when classroom language teaching mcthodolob'Y receives 

the prime attention in language teaching and learning. 

Throughout the hI story of education, foreign language teaching and Icurning has always 

been a practical concern . From time to lime, difTerent languages have been the focus of 

attractions as target languages of learning. It was not until the end of the fifh:enth century 

when English emerged as a language to be learned all a foreign language At that time, we 

did not find any uniform methods, which were widely recognized and practised. The 

ways the languages were thcn taught came directly from the tradition of tcaching other 

languages like Latin and French. Students, at that time, were taught statements of 

grammar rules, li sts or vocabulary, and translation into and out or the target language . 

Speaking the foreign language received no particular attention. Oral practice was limited 

to students reading out the sentences they had translated. "These sentences:' ilS Ri chard~ 

ct 31 (t 986:02) I states, " were constructed to illustrate grammar-rules, which bore no 

relation to the language of meaningful communication". By the nineteenth century. this 
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tradition of foreign language teaching and learning came to be known as Grammar-

Translation Method. 

The Grammar-Translation Method 

Like other methods (which we shall see below). the Grammar-Translation Method came 

as a better way of language teaching in its own time. Earl icr, this method was called 

C lassical Method as it was first used in the Icaching of the classica.l languages like Latin 

and Greek. T he method first originated in Germany and later spread to othe r parts of the 

world. If levels of education are considered, as I-Iowatt ( 1984: 131 ) 2 says. " it was devised 

and developed for use in secondary schools" . Some of the widely known proponents of 

the Grammar-Translation Method are 1-1 .5. Ollendorf, Fran? Ann and Karl Plotz. 

The following are the main characteristics of the method: 

I . The learner has to approach a language first through a detailed ana lysis 
of its grammar rules. which he/she has to apply to the task of 
translating ou l and into the target language. The target language, in 
this method, is to be learned via the first language of the learner. 
Reading and writing skill s are considered the main focus. 2. , 

o. 
4. 

S. 
6. 

The basic unit for learning and teaching is sentence. 
The selection of vocabulary is based only on the reading texts used and 
words arc taught through bil ingual word list, dictionary study and 
memorization . 
Accuracy rather than appropriacy is the focus of concentration. 
Grammar is taught in a deductive way, i.e. the learner is presented the 
grammar-rules fi rst, which are then practiced through translation 
exercise. 

7. The medium of instruction is the leamer's native language. 

( Richards et al 19H6.03) , 

27 



Dhaka University Institutional Repository

, 

Grammar-Translation Method dominated foreign language teaching from the 18405 to the 

19405, and in a more or less ex.treme fonn , i l is still believed to be widdy used in many 

countries of the world. It attracted criticism mainly from its emphasis on rigid grammar­

rules through disconnected sentences, which carry no meaningful communication needs 

for the learner. Secondly, for this method, we do not find any literalUre that offers a 

rationale or justifi cation and we cannot relate it to issues In linguIstics , psychology, Of 

educational theory. This resulted in an innovat ion in foreign language tcaching toward 

the mid-nineteenth century. At thi s time, the language-teaChing specia lists like T. 

Prendergast , F. Gouin and C. Marcel came into the sccnc. Though they did not manage to 

achieve any lasting impact but we shall find that their ideas responsible to a large extent 

for the later changes in language.! teaching, which popularly tenned as "The Refonn 

Movement" . Among them, C. Marcel ( 1793-1896) advocated child language learning as a 

model for language teaching. He puts emphasis on the importance of meaning in learning 

and says that language leaching should be located within a broader educational 

framework . T. Prendergast (1806-1886) found that children use memorized phrases and 

"'routines" in speaking. He suggested the first structural syllabus saying that the learners 

should be taught the basic structural patterns occurring in the language. F. Gou in (1831-

1896) was perhaps the most notable reformer of this time. He was of the opinion that 

language learning is best facilitated through using language to accomplish events 

consisting of a sequence of relah!d actions. The ideas and methods of these innovators, 

however, lacked proper means for wider dissemination and implementation, as at that 

time there was not sufficient organizationa l structure in the language teaching profession. 
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T his trend of language teaching starts to change when we find a more concerted effort o f 

rc fonn minded lingu ists and language teachers, \· .. hich led to "The Reform Movement" . 

T he Reform Movement 

The Reform Movement started in the 18805 under the intellectual leadership of Henry 

Sweet, Wilhelm Vietor and Paul Passy. This movement contributed remarkably to both 

li ngui stics (espec iall y phonetics) and language teaching and marks the beginning of 

appli ed linguistics as a distinguished discipline. Some of the main proposals of the 

refo rmers were as follows: 

1. Spoken language should be the primary goal and this should he 
addressed in an oral based methodology. 

2. The fi ndings of phonetics should be util ized in language teaching. 
3. Words should be taught through presenti ng them in sentences, which 

are based on meaningful contexts. 
4. Grammar should be ta ught inductively. 
5. Translation should be avoided as much as poss ible. 

(Richards <tal. 1986:08)' 

The ideas of the rcfonners, however, could not assume the status of method but pa rallel 

to thei r ideas developed the naturalistic princ iples of language teaching, which in the 

process of modificat ion came to be known as The Direct Method. 

T he Direct Method 

The Direct Method came into the scenario Qf language teaching during the latc nineteenth 

century when The Grammar-Translat ion Method was found incapable of responding to 

learners' communicative needs. The main ideas behind this method have been known by 
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a variety of labels such ns Natural Method. Conversation Method and Communicative 

Approach. The core principle of this method lies in the claim that second language 

learning can best be effective if modded like first language learning. The mcthod 

receives its nnme from the fact that meaning is to be associated directly with the larget 

language. without going through the process of trans lating into the students' first 

language. The name of Michel de Montaigne is often cited as the most celebrated early 

example (in the 16th century) ur natural foreign language teaching. The last time this 

method was revived was in the late 19th ccnlUry by immigrant native speaking teachers in 

America. The name of I.. Sauvcur (1826·1907) may be mentioned as o ne of the most 

we ll known practitioners of thi s method The theoretical justification \Vas provided hy F. 

Frank, who wrote on the psychological principles of direct association bet ween form "; and 

meanings in the larget language. The method stood for the fo llowing principles and 

procedures: 

I. Only the turgellangll~lgt: should be used in the classroom. 
2. Granlmar should be taught indm:tively. 
3. Objects (e .g .• reali .. or pictures) should be present in the immediate 

classroom cm'ironmenl to help slUdents understand the meaning. 
4 . Concrele vocabu lary should be taught through demonstration . objects. 

and pictun.·s: abstract vocilbular), shnu ld be taught I"ly association of 
ideas. 

5. Pronunci~llion shOllld he taugh t right from the beginn ing of language 
instruction. 

6. The sy llubus should 
linguistic structures. 

be based on situations or topics. not u~ually on 

(Richards", .1. 1986; 10) , 

The Direct Method worked well in priv~lIc language schools where the le\ .:1 of 

motivation was hig.h and the usc of native-speaking. teachers was the norm. But in other 

s ituations (e .g. public school~) it fnilcd . It overestimated th!! ~itll1larities betwcett 
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naturalistic first language learning and classroom foreign language learning and did not 

properly consider the classroom realities. Secondly, it necessitated teachers who wefe 

nalive speakers or who have native like fluency in the target language. Thirdly, it 

overemphasized the use of target language in the classroom, which conSiderably hindered 

the nonnal1caching learning process. 

The later development in foreign language teaching led to Audiolingualism in the Uni ted 

States and The Oral Approach or Situational Language Teaching in Britain. 

The Audiolinguill Method 

The development of the Audiolingual method resulted from the effort given to foreign 

language teaching in the United States toward the end of the 19505. This method was 

partly based on the experience of teaching foreign language to the anny personnel. The 

process of development was also innuenced by the Structural approach developed by 

Charles Fries (then working at the University of Michigan) and hi s colleagues. At the 

level of learning theory. this method drew on the behaviorist psychology. The term 

"audiolingualism'" was coined by Professor Nelson Brooks in 1964 

Some of the central principles underlying this method are as follows: 

1. Foreign language learning is basically a process of mechanical habit 
formation . Good habits arc fonned by giving correct responses rather 
than by making mistakes . By memoriz.ing dialogues and performing 
pattern drill s the chances of producing mistakes arc mi nimized. 
Language is verbal bchavior- that is, the automatic production and 
comprehension of utterances - and can be learned by inducing the 
sludenlS 10 do likewise. 

2. Language skill s arc learned more effectively if the items to be leamed 
in the target language are presented in spoken fonn before they are 
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seen in written fann. Aural·ornl trami ng is needed to provide the 
foundation for the development of other language skill s. 

3. Analogy providcs a better foundation for language learning than 
analysis. Analogy invo lves the process of generalizal ion and 
discrimination. Explanatio n of rul es is the re fore not given until 
students have practiced a pattern in a variety of contexts and are 
thought to have acquired a perception of the analogies. Hence the 
approach to the teac hing of !,'Tammar is essentially mductlve rather 
than deductivc . 

4 . The meanings that the words of a language have the native speaker can 
be learned only in a linguistic and cultural context and not in isolation. 
Teaching a language thus involves teaching aspects of the cultural 
system or the people who speak the language 

(Rivers 1964:19-22) (' 

According to this method, shon·range objectives include trammg In li stening 

comprehension, accurate pronunciation, recognition of speech symbols and ability to 

reproduce these symbols in \\'Tiling. The long·tenn objective, on the other hand is, in 

short , the language that the nat ive speaker uses. The syll abus in this method is linguisti c 

or structure·based, which contai ns the key items of phonology, morphology and syntax of 

tht: target language arranged according to their order of presentation. This may panly 

draw on a 'contrast ive anal ysis' based on the differences between the first and the target 

languages or the learner. 

In a typical aud iolinguallcsson, students fi rst hear a model dialogue whieh contains the 

target structures. They then rcpcal each line of the dialogue individually as well as in 

chorus. Whenever they make a mistake, the teacher immediately corrects it Gradually, 

the studen ts memorize the dialogue line by lint:. Afierv.'ard s, cenain key SlruclUres from 

the dialogue are selected and used as the baSIS ror pallcm·drills or different kinds. The 

drill may be substituted by grammallcal explanation, which is to be kept to an absolute 
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minimum. Now the students may be referred to thei r textbook for follo\\'·up reading, 

writing or vocabulary activities based on the dialogue. At the beginning, however, 

writing is completely im itative and consists of littl e more than copying out sentences that 

have been practiced. When the proficiency of the students increase they may try to write 

variations of structural items they have already practiced. Thus, as far as learning and 

teaching activities nre concerned, dialogues and drills form the distinctive features of 

audiolingual classroom practices. Dialogues serve to contcxtualize key structures and are 

taught through repetition and memorizat ion. When a dialogue is memorized, different 

grammatical items in it are selected and become the focus of various kinds of drill and 

panem·practice exercises. "The types of drill used usually include repetition, inflexion. 

replacement, restatement . complction, transposit ion, expanSion, contraction, 

transfonnation, integration, rejoinder and restoration" (Brooks 1964: 156·6 1. quoted in 

Richards et a i, 1986:54) ' . In this method, learners are viewed as organisms that can be 

di rected by skilled learning techniqucs 10 produce correct responses. As it draws from 

behaviorist learning theory, learners in it playa reactive role by responding to stimuli . It 

means that in this method learners have little cont rol over the conten t, pace or style of 

learn ing. This, in tum, makes the tcacher's role central and active. In short , it is a tcacher­

dominated method. "The teacher models the target language. controls the direction and 

pace of learning and monitors and corrects the learner' s perfonnancc" (Richards et al 

1986:56) '. 

Audiol inugalism was at it s peak of use in the 1960s. It was then attacked particularly on 

two grounds. On the one hand, the theoretical foundation s of audiolingualism were 

questioned in terms of language and language learning theory. On the other, it could not 
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satisfy the expectations of the practitioners, The theoretical attack on audiolingual beliefs 

came from mainly the MIT linguist Noam Chomsky. Chomsky rejected the structuralist 

approach to language description. " Language is not a habit structure. Ordinary linguistic 

behavior characteristica ll y involves innovation, fonnation of new sentences and patterns 

in accordance with rules of great abstractness and intricacy" (Chomsky 1966: 153 quoted 

in Richards <I al 1986.59) " 

As for the learning tht.."Ot)', Chomsky argued that natural human language U!'iC is not 

imitated behaviour but is created anew from underlying knowledge of abstract rules. 

Sentences arc 'gencratt!d' from the leamer' s underlyi ng ' competence '. This resulted m a 

gradual decline of audiolinguali sm. As a result , new methods started to develop. some of 

which independently of linguistic and language learning theories (e.g. Total Physical 

Response, Silent Way) whereas, other from contemporary theories of language and 

language acquisition theories (The Natural Approach, Communicati ve Language 

Teaching). 

Communicative Language Teaching 

Commumcalive Language Teaching, came into the scene of language teaching partly 

following the failure of Situational Language Teaching in Britain and partly because of 

the changing educational realities in Europe. Besides, the changes were also largel y 

influenced by the strong criticism the prominent linguist Noam Chomsky leveled at 

structurallmguistic theory and the theory ofbehavouristic language learning. 

T he teaching of languages through predicting situations where the leamers might find 

themselves in no longer made sense. As a result , a change in the way of teaching was felt 
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necessary. In the practical life, especially, in the European social context, need for 

communication ability in foreign languages became mOre important. The impetus, 

however, arising out of these two rorces finally gave birth to Communicative Language 

Teaching. The idea of teaching languages from a viewpoint of communication, however, 

was nOI new. In a more or Ic::ss t:xplicit rorm, many earl ier methods. some are widely 

known (Natural Method, Direct Method, Conversation Method etc.), echoed the concept 

or "T he communicative language teaching methods and appealed to the imagination of 

teachers for a long time," (Howatt 1984: 192) w. This approach to language teaching first 

developed in Great Britain and later expanded to other parts of the world since the mid 

1970s. The contemporary proponents of Communicative Language Teaching include. 

among other, Christopher Candlin, Henry Widdowson, and William Littlewood. This 

way of language teaching dre\V on the work of Briti sh functional linguist (e.g.. John Firth, 

M.A.K. Hall iday, quoted in Richards et al 1986), American work in Sociolinguistics (e.g. 

Dell Hymes, John Gumperz, and William Labov quoted in Richards et al 1986) as we ll as 

work in Phislosophy (e.g. John Austin and John Searle quoted in Richards et al 1986:64) 

" 

The tc::chniques and procedures underlying communicative language teaching; unlike 

other methods, are not speJt out in tenns of any rigorous system. Ttl some people, it is 

commendable because it allows more flexibility and freedom to the: practicing teachers. 

To others, thi s means that there remains a danger of malpractice under the banner of CLT 

unless the practicing teachers are properly inform c.:d and trained on it. However, this 

absence of any universal authority has led to multitude of not ions about CLT. For some, 

it equally concentrates on both functional and structural aspects of language. For others, 
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CLT is more about functional aspect of language where learners remain engaged 10 

problem-solving tasks by employing available l""guage resources. 

In this approach, language is seen as a vehicle for communicat ion. As 'communication ' 

entails conveying of meaning, meaning is closely associated with the view of language. 

Nunan (1989: 12) 12 states, "Language IS now generally seen as a dynamic resource for 

the creation of meaning" , This. in the case of language learners, means thaI one 's target is 

to be able to communicate while resorting to the language as a meuns. Hymes (1972, 

quoted in Richards ci al 1986:70) I ) has tcnned this capacity a~ "communicative 

competence" , Such a nOli on about language stands in contrast to that ofTered by 

Chomsky. When Chomsky ( 1965:3) I~ mentions why grammatical irrelevant conditions 

' as detrimental to communication between an ideal speaker-l istener, he holds language 10 

be a merd~ re fl ection of abstract grammati cal rules and patterns. llYlnes ( 1972 quoted in 

Richards et a1.l986: 70) 15, on the other hand. holds that linguistic aspect cannOt alone 

ensure proper communication, cultural aspects as well imponantly count for real 

communication 10 take place. Thus , according 10 Hymes, a communicatively competent 

person knows, among others, when and where one should use fonnal and informal 

language, Language. seen as a means of use, is well reflected by !lalliday who advocates 

that language should be studied laking from the use of real life . Above all , the theory of 

language underlYing communicativl.! language Icaching is that language is a system for 

the expression of ml.!aning :md that the structure of language reflects rather its functional 

and communicati ve uses. 
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In terms of the theory of learning 'Communicative Language Teaching' has not yet been 

bac;cd on any panicular and consol idated language learning theory. Taking into aCCOunt 

the kind of activit ies that arc involved and the type of development of language 

pe rformance assumed to result from them, a numbcr of theories can be hypothetically 

drawn. The lea rning theory, according to communicative principlc states that the 

"activities that involve real communication promote learn ing" (Richards et al. 1986:72) 

1(,. Secondly. the learn ing theory based on task principle says "activiti es in which 

language is used for carrying out meaningful tasks promote learn ing" (Johnson 1982, 

quoted In Richards 1986: 72) " . The third clement is based on mean ingfu lness principle: 

language that is meaningful to the learne r suppons the learning process. Krashen's 

theories of language acquisition and learning arc not though directly related to Ct.T. they 

are still compat ib le to it. In hi s theory of language acquisition, it is usua ll y s tressed that 

' language learning takes place through using language communicati vely'.' Johnson 

( 1984) and Littlewood (1984) (quoted in Rchards et . 1 1986:72) " suggest a skill­

learn ing model of learning theory wh ich involves both a cognitive and a behavioral 

aspect. According to them, both these aSJX:cts occur mainly through practicing language 

In communication. 

As fa r as the syllabus design is concerned, 'Communicative Language Teaching ' is 

usuall y assoc iated with notionallfunct ional view of syllabus design (Wil ki ns 1976_quoted 

in Rchards et al 1986:73). 19 The syllabus is built around semant ic-grammatical 

categories (e g. frequency. motion, and location) and the categories of comm unicative 

function that learners need to express . The attachment of syllabus to a particular 
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instruc tional theory has usually been a convent ion ' these pairings are ' however, as 

Richards ( 1985:36) 20 suggests, 'by no means inevitable' , 

Below is the modified and sum mary-version of Vaiden' s ( 1983, quoted in Richards et al 

1986:74) 21 classification ofcommunicative syllabus types with their reference sources: 

Type 

1. structura l plus function 
2. functional spiral around a structural core 
3. Structural , functional, instrumental 

4.functional 
5. notional 
6. interactional 
7. task-based 
8. leamer- generated 

Reference 

Wilkins (1976) 
Brumfit (1980) 
Allen (1980) 
lupp and Hodlin (1975) 
Wilkins ( 1976) 
Widdowson ( 1979) 
Prabhu ( 1983) 
Candlin (1976) 
Henner-Stanchina 
and Ri ley (1978) 

In terms of learning and teaching activities, the types of exerc ises and act ivities that 

reneet communicative approach arc numerous. They arc all , however, aimed at making 

learners able to "attain the communicative objecti ves of the curriculum, engage learners 

in communication and require the uses of such communicative processes as infonnation 

sharing, negotiation of meaning, and interaction", 

Johnson (1982: l SI,) 2!. describes a good range of activ it ies adopted by different people, 

Some of them are showing out-of ~focus slides which the studen ts attempt to iden ti fy , 

involving students in "jigsaw" li stening in which students li sten to different taped 

materials and then communicate their content to others in the class, placing a screen 
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between students and getting one to place objects in a certain pattern, this pattern is then 

communicated to students behind thc screen. 

When we look at learners' roles, 'Communicative Language Teaching' emphasizes on 

the process of a cooperative approach to teaching rather than an indiv iduali stic approach. 

In this approach, the leamer, unlike many other methods, has an opportunity to play an 

active and dynamic role taking or responding to initiative to play the rule of negotiator­

' between the self, the process of learning and the materials for learning With in a group. 

In 'Communicative Language Teaching', teachers arc assumed to phlY several roles, the 

importance of particular roles being determined by the view of Cl.T one adopts. The 

main roles of the teachers include facilitating communication procc~s in the classroom 

between the participants and the various activities and texts. Secondly, the teacher is to 

act as an independent participant within the group of learners. Thirdly, the teacher is to 

work as a researcher and learner with an aim to revise and improvc his skill s in teaching 

from observed experience. Thc other important roles of the tcacher includt: that of needs 

analysts, counselor, and a group process manager. As a needs- analyst, the teacher may 

infonnally and personally investigate the student 's perception of his ur he r learning sty le, 

lea rning assets and learning goals. On the other hand, he may do 1\ formally through 

administering a m::eds assessment instrument. As a counselor, the teuchcr is supposed to 

show the role of an eOective communicator with a view to maximizing the speaker 

intention and hearer interpretation by using paraphrase, confirmation and feedback. Ln his 

role of group process manager, the teacher takes the responsibility to organize the 
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classroom as a setting for communication and communicative activities. While such 

activities go on, the teacher is to monitor, encourage communicative language practice. In 

these practices, the teacher gives more focus on fluency and comprehensibi lity rather 

than accu racy. 

The primary role of instructional materials in communicative language teaching is to 

promote communicative language usc. In thi s regard, the kind of materials currently used 

in e 1.T arc text-based, task-based, and realia . 

In conclusion, 'Communicative Language Teaching' considered an approach rather than 

a method, lead to different interpretations and variations at the levels of design and 

procedure. In future, there may be one variation to gain mOTe approval among the va rious 

proposals fo r syllabus models, exercise goals and classroom acti vities. On the contrary, 

several interpretations may lead to homogenous sub-groups. 

Since its emergence, Communicative Language Teaching has undergone a rapid adoption 

and implementation. This has resulted from the fact that it received wider support and 

sanctions from Bri tish language teaching circles as well as institutions, such as The 

British Council. 

Swan ( 1985 quoted in Richards 1986:83) lJ observes, "now al1cr having a considerable 

experience with el.T some of its claims arc looked at more cri tica ll y". The questions that 
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arc usually leveled at CL T are whether this approach can be applied at all levels in a 

language prob'Tamme, whether it is equally suited to ESL and EFL situations, whether it 

requires eXisting grammar-based syllabuses to be abandoned or merely rcvi st:d. how such 

an approach can be evaluated, how suitable it is for non-native teachers and how it can be 

udopted in situat ions where students must continue to take grammar-based tests. 

Tota l Phys ica l Response 

T he method Tolal Physical Response was developed by James Asher. Th is method is 

based on the coordination of speech and action. This method borrows from several 

disciplines such as developmental psychology, learning theory, humanistic pedagogy and 

so on. As this method puts emphasis on the leamer's development of comprehension 

ski ll s before he is taught to speak, it is sometimes called the "Comprehension Approach" . 

Built around the process of child' s first language learning thi s method docs not ofTer a 

direct view aboul language. Still considering; the type of classroom drill s it advocates, we 

can say that it takes structuralist or grammar-based view of language. Asher di vides 

language into abstractions and non-abstractions and says that learners can internalize 'a 

detailed cognitive map' of the target language only being exposed to non-abstractions. In 

te nns of language learning theories. Asher takes the view of behavioural psychologists. 

Accord ing to these theories, the fi rst stage of language development is described as Sv-R 

where Sv indicates a verbal stimulus and R indicates response by physical movements. 

Total Physical Response SCI!> oral proficiency :\s goal where comprehenSion serves as a 

means to an end. The sy ll abus is built around grammatical and lexical criteria. The 
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classroom learning and teaching activities centre around imperative drill s to be followed 

by conversational dialogues. Learners in thi s method mainly follow the roles of li steners 

and performers. They are expected to speak when they feel ready 10. The leacher, in th is 

method, in contrast, plays a very active and direct ro le. " It is the teacher who decides 

what to teach. who models and presents the new materials, and who selects supponing 

materials for classroom usc" (Richards ct al 1986:93) 2 ~ . 

This method generally docs not recommend a basic text. The teacher may use his voice, 

gC!Stures and actions for begi nners which can later be followed by objects such IlS books, 

pens, cupS, furniture and so on. Total Physical Method typica ll y deals with beginners. 

Asher himself suggests that it should be applied in combination with other methods. 

T he Silent '''ay 

The Silent Way of language teaching method was developed by Caleb Ganegno. As the 

name of the method suggests, the teacher, according to this method, should maintain 

silence as much as IXlssible in the classroom. The leamer, on the other hand, should be 

encouraged to use as much language as IXlssible. The central element of language 

teaching consists of the use or colour-chans and the coloured cuisanairc rods. At the level 

of language theory , this method views language as groups of sounds with arbitrary 

relationship to meanings. Language is stripped oti its social context and taught anificially 

by rods. As far as the learning theory is concerned. Ganegno points to the contrast 

between the process or learn ing a first language and a second language. The second 

language learner differs from the first language learner and ··cannot learn another 
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language in the same way because of what he knows" (Gattegno 1972: I I) " . The 

approaches such as "direct" or "natural" as Gattcgno suggests, should be replaced by one 

that is "artific ial" or "controlled", "Si lence" ruther than " repetition" is more helpful in 

learning because students can then concentrate more on the task to be prepared. In the 

system of retention . similarly, mental effort , awareness, and thoughtfulness are morc 

helpful than mechanical repetition. Here also, silence works to facilitate awareness in 

paving the path to retention. The general object ive of the Si lent Way is 10 give the 

elementary level students ora l and aural proficiency in the basic components of the target 

language. The goal for learner is ncar native nuency. Students should be able to talk 

about the basic aspects of their lives such as about themselves. their education~ their 

family, travel , and daily events. They should be able to describe the relationship 

concern ing space, time and numbers in written form and ski ll ed in the areas of spellin g., 

grammar and reading comprehension. Very imponantly. students should be able to 

manoeuvre their ov"n learning process to be able to deal with ' unknowns' of every type. 

This method basically operates on structural syllabus. The lessons are planned around 

grammar items while words are selected based on the ir suitability to a given structure. 

The language items are usually introduct::d in consideration of the ir grammatical 

complexity, what has been taught before and how easily they can be presen ted visuall y. 

Learning tasks and 3ctivities In the Silent Way primarily centre upon the teacher's 

initiation, ''The teacher models a word, phrase or sentence and elicits learner responses" 

(Richards et a\ 1986:105 ) 2f" Learners then try to create new languages based on the old 

they have learned. The teacher may take help of chans, rods and other aids to elicit 
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learner responses. The learners, according to thi s method, should have a strong 

motivation resulting rram their awareness and self-chall enge. They should try to be 

autonomous. independent and responsible. The learners should strongly influence other's 

learning. They are supposed to work cooperatively rather than competitively. The teacher 

presents an item once and tri es Lo get acroSS meanings by using non-verbal clues. He 

should then try to elicit and shape student production in as silent a way as possible. 

Finally. the teacher may silently mon itor learners' interactions. The type of instructional 

method used in this method may include a set of coloured rods, colour-coded 

pronunciation and vocabulary wall charts, a pointer and reading-written exerc ises. 

In the fi rst part of teaching, the Silent Way focuses on the teaching of pronunciat ion. The 

teacher wi ll first point to a symbol on the chart and elicit and monitor students' 

utterances. In thi s way. he will teach combinations of symbols. In the leaching of stress, 

intonation and phrases, the teacher wi ll use the pointer. This is to be followed by the 

practice with the sounds, sentence-pattern, structure and vocabulary of the language. 

'"The teacher models an utterance while creating a visual real ization of it with the colored 

rods" (Richards et a1.1986: 110) 27. The student then anempts to produce the unerance. 

In case the response is incorrect, another student is asked for the correct model. The 

teacher continues to relate new situations in which students get chances to practice the 

structure through the use of rods. 
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The Silent Method brings forth many new ideas and practices in the arca of language 

tcaching and lcarning. At the same time, it heavily draws on the traditional modes of 

language teaching such as Situational Language Teaching and Audiolingualism. 

Community Language Learning 

Community Language Learning was developed by Charles A. Curran and hi s associates. 

This method is directly based on Counseling-Learning theory of teaching languages. 

Putting simply. one person assumes the role of counselor to scveral others who are in 

need of advice, assistance or support . In Community Language Learn ing, the teacher 

plays the role of a counselor and the learner that of client in the language classroom. " A 

group of learners sit in a circle with the teacher standing outside the circle; a student 

whispers a message in the native language (L I); the teacher translates it into the foreign 

language (L2 )~ the student repeats the message in the foreign language into a cassette ; 

students compose funher messages in the foreign language with the teachers; students 

re nect about their feelings" (Richards el a1.1 986: 11 3) 2". In terms of the theory of 

language, Currem did not mueh elaborate his view of it. According to La Forge ( 1983, 

quoted in Richards ct al 1986: 11 5) 29, however, the sound·system, and the basic 

grammar of a language is of fundamental importance. Thus, the view of language, 

according to Community Language Learning, stands in parallel with stucturalists' 

position on the nature of language. In thi s method, language teaching takes a holistic 

approach involving the "whole person". The learning of a language better takes place 

when learners arc set in a communicative situation and arc engaged in an interaction. The 
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goal of language learners are not t!xplicit though from the tcachingfleaming practice, it 

may be assumed that attaining near native-like mastery in the target language is set as 

goaL Community Languagt! Learni ng does not propose any syllabus in advance. The 

learners in the process of their interaction nominate things and the teacher's responsibility 

is to provide lingui stic he lp appropriate to the level of the learners, As the different group 

of learners will have different set of needs in a language a syllabus developed from 

teachi ng a group cannot necessarily be applicable to another group though thIs can be of 

certain help. Learners, in this method, '·are expected to listen attentively to the knower. to 

free ly provide meaning they wish to express, to repeat target utterances without 

hesitation, 10 support fe llow members of the community, to report deep inner feelings and 

frustrations as well as joy and pleasure and to become counse lors to other learners" 

(Richards et al 1986: 120) ~O. The specific roles of teachers in thi s method vary depending 

on the Icammg stages. tn the beginning stages, the teacher provides a supportive role 

supplying target language l'Tanslations and a model on request of the students. Later, 

when students can accept more criticism the teacher may mediate in the learning process 

through correcting deviant utterances, supplying idioms and adVising on usage and fine 

points of grammar. 

ommunity Language Lea rning appears to support most to the suitability of the learners. 

In doing so , it placcs some unusual demands on language tC3chers. I.earners, in thi s 

method. may not sufficiently learn the communicative ski ll s they will face in the real life 

situations. Secondly, the method may not work with the learners who are not strongly 

motivated to learn the language. Lastly, we can question whether language learning really 

parallels the processes that characterize psychological- counseling. 
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Tbe Natural Approach 

The Natural Approach first came out as a 'new' philosophy of language teaching 

proposed by Tracy Terrell in 1977. Later, Tnlcy Terrell joined Stephen Krashen in 

describing the uncrlying principles of the approach. The Natural Approach is often 

thought 10 be synonymous \"';th The Natural Method (which later came to be known as 

the Direct Method) finds its differences with the latter among other in placing "less 

emphasis on teacher monologues, di rect repetition, and forma l questions and answers, 

and less focus on accurate production of target language sentences" (Richards et a1. 1986: 

129) ) 1, Moreover. the Natural method sees language learning in line with child' s first 

language acquisition whereas the Natural Approach sees language learning in parallel 

with "successful second language acquisition"". According to this approach, meaning is 

the primary component of language. Besides, the importance of lexicon is stressed. 

Thirdly comes the grammatical structures according to which lexical items are arranged. 

The theory of learning, according to this model, is based on Krahsen's language 

acquisition theory, which are elaborated in terms of live hypotheses. They are. the 

Acq uisitionILearning Hypotheses, the Monitor Hypothesis, the Natural Order 

Hypothesis, the Input Hypothesis and the Affeclive Filter Hypothesis. 111 the design of 

syllabus, the Natural Approach primari ly sets four areas, e,g. Basic Personal 

Communicat ion Skills·oral and written and Academic Learning Skills· ora l and written. 

Secondly, it also holds that the syllabus should be based on learners' needs, which will 

lead to the selection of topics according to certain communication goals and situations. In 

a class taught according to the Natural Approach attention should be given to presenting 

comprehensible input in the target language. In the beginning stages, learners are not 
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expecled 10 say anything, which is believed to minimize leamer-stress. The activities 

" that focus on meaningful communication rather than language form-emphasized:' The 

learner's role. in thi s approach, starts as a processor of comprehensible input The input is 

slighlly beyond the leamer 's current level of competence. When learners make 

advancement, a change should be seen in their roles. In the " Pre-production" stage, they 

remain engaged in the acti vity of the target language without necessarily having to 

respond in the target language. In the early production stage. they respond to "yes" «no" 

questions, use shon phrases and fixed conversational patterns. In the "Specch-emergent 

stage", " learners are involved in role play and gamcs, share information with fellow 

learners and lake part in problem solving activi ties. The teacher, on the other hand, has 

three main roles. First, he has to supply the necessary comprehensible input. Second. he 

has to create a classroom atmosphere that is friendly and interesting. Thirdly. he has to 

engage learners in difTerent meaningful language learning activities. Learning materials, 

in this method, primarily come from the world of realia rather than from textbooks. Other 

necessary materials may include pictures and visual aido;;, schedules, brochures, 

advenisements. maps and books corresponding to the levels of students. The Natura l 

Approach incorporates divergent teChniques and learning activities from other methods. 

In thllt, it docs not appear to be an approach with innovative methods or teaching and 

learning. Perhaps, its exclusiveness lies in its emphasis on the comprehensible input that 

is slightly beyond the leamer's current level of competence. Secondly, its extra-merit 

may lie in stress on friendly and interesting classroom atmosphere in which there is low 

afTecllve- fi lter. 
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Suggestopedia 

Suggestopcdia is a method of language teaching developed by Georgi Lozanov, 

Bulgarian psychiatrist educator. This method direct ly draws on "Sulll,Jt!slology", which as 

Lozanov describes is a "science ---concerned wi th the systematic study of the non­

rational an lor non-consc ious innuences" which human beings are always responding to. 

As L07..anov acknowledges, this me thod also has link with the tradit ion of yoga and 

Soviet psychology. The most characteristic phenomenon of Suggestopedia is the 

emphasis it gives to music . The idea of using music for learn ing a language has come 

from Gaston 's ( 1968. quoted in Richards ct al 1986:143) 32 definition of the third 

function of music: '"-to use the unique potential of rhythm to energize and bring order". 

In SuggestOpedia, no explicit view of language is given. From its emphasis on 

memorization of vocabulary- pairs, target language item and its native language 

translation, it can be assumed that words. in this approach, bear the most imponance and 

language translation rather than contextuali zat ion is preferred. Occasionall y, however, 

Lozanov recommends learning a language through "meaningful texts" and through 

suggestion for learning to take place. In this regard, L07..anov otTers ' desuggestive­

suggestive' framework . " Desuggestion" indicates a process "of unloading memory banks, 

or reserves, of unwanted or blocking memorie~". "Suggestion" on the other hand, 

" involves loading the memory banks with desired and faci lttat ing memories" (Richards et 

a1.1986: 145) 1) The concept of "suggestion" and "desuggestion" operates through six 

principal theoretical components, which are 'authority' , ' infantil ization ', "double­

planec.lness' , ' innovation" "rhythm', and ' concert pseudo passiveness' . The students 
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taught in this method are supposed to attain "conversational proficiency" quickly. They 

should be able 10 maste r a considerable amount of vocabulary-pairs and deal wi th 

problem-solving activities. 

A Suggestopcdia course takes thirty days and consists of ten units. Every un it primarily 

focuses on a dialogue built around 1,200 words, which is supplemented with vocabulary 

li st and grammatical commentary. The dialogues are graded based on the complexi ty of 

words and grammar. Each unit is planned around three days. On the first day. the general 

content of the dialogue is discussed. On the second and third days. the teacher works for 

the primary and secondary elaboration of the text. 

Primary elaboration consists of imitation, question and answer, reading 

and so on-------the secondary elaboration involves encouraging students to 

make new combinations and productions based on the dialogues. 

(Richards cl al 1986: 148» )' 

In this method, the studt:nts arc expected to be "committed" to the class. They will 

accept the teacher as the sole authority who designs activities and techniques to help 

them. The activi ties of the students include role- playing, games, songs and gymnastic 

exerci ses. The teacher. in his role, will create a classroom atmosphere, which is optimally 

"suggestive" , He wi ll encourage "positive reception and retention by the It!amer", The 

material s to be selected are two types; one type "consists of dircct support materials. 

primary text and tape" , and the other type consists of " indi rect support materials, 

mcluding classroom fixtures and music" (Richards et al 1986: 150) H . 
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Conclusion 

We have described the main characteristics of different methods and approaches that 

have so far been recognized in the evolving hi story of language teaching. We have seen 

the methods and approaches based on a common model , which has enabled us 10 find out 

the areas of similarities and dissimilarities between them. In the case of Total Physical 

Response and Community Language Learning, for example. while the fo rmer has a 

written sy llabus the latter has no sy llabus at all . The similarities between the two, on the 

other hand, lie in the fact that both see stress, derensiveness and embarrassme nt as the 

major blocks to successrul language learning. Secondly, it is notable that methods differ 

in tenns of their comparative emphasis given on content and instructional procedures. For 

example, the Audolingual Method sees content as crucial factor whereas such methods as 

the Si lent Way and Counsel ing-Learn ing emphasize the way of learning. 

The chOice of a particular method should not take place out of mere whim or intuition. 

The selection of leam;ng activit ies rather should be made within the broader context of 

language programme design and deve lopment In this regard. consideration might be 

given to such questions as 

who the learners are, what their current level of language proficiency is, 
what sort or communicative needs they have, the circ.umstance \0 which 
they \\~ II be using English in future, and so on 

(Richard el a1 19860156) "0 

The popularity of different methods and approaches, as Richards (1985 ·38) 11 suggests, 

" may largely depend on a number of factors , which are not directly related to a method 

itself." One such factor is the form in which a method is available to people. The 
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principles of a method that can be translated into a textbook in the ronn of selection. 

organization and presentat ion of cOlllent get a decided advantage over the ones that can 

hardl y be. Audiolingual and Communicati ve methods, for c)(amp1c, with the advantage of 

published texts and material s " have a much higher adoption and survival rate than those 

of Lozanov and Ganegno" (Richards 1985:38) l~ . Another vital fac tor for the li fe of 

methods is the support networks they receive. The wide accepta nce and d iffusion of 

audiolinguali sm in the late 19505 and 19605 may be attributed to the support it gained 

from the US government. Much it is the case of communicat ive language teaching now, 

which is provided an immediate international outlet by the Brit ish Government through 

the auspices of the British Council. 

Until now, the study of methods has been limited mai nly to the descriptive and the 

implementation aspects. To make the study of methods more j ustified we have to work 

out on criteria that can be used to evaluate their competing claims. Above all , we have to 

make the study of methods more accountable. 

In the fo llowing chapter, we shall present a review of the related research conducted in 

the fie ld of classroom language teaching methodology. 
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CHAPTER FOUR 

REVIEW OF RELA TED LITERATURE 

This chapter presents a review of the major researches conducted so far in the fie ld of 

classroom language teaching methodology. In the first place. we shall100k into the large-

scale world studies with regard to relative efficacy of diffe rent classroom language 

teachmg methods and approaches. Then we shall tum to Bangladeshi perspectives 

looking into the observations and expectations in respect of classroom language teaching 

methodology. 

Since the inception of language teaching, methodology has always drawn a considerable 

snention. In fact , the preoccupation with language and lanbtUage learning has been 10 

such an extent that to some people. it is almost synonymous with the history of language 

teaching. 

The history of language teaching is the history of ideas 
about what language is and how languages are learned 
(Richards 1985:32) ' . 

It is undoubted that these ideas always had direct mfluence on language teaching 

methodology. which led to a succession of different instructional methods and 

approaches. The last century has particularly seen a wide development of ideas 

and thoughts concentrating on methods. Referring to this time, Nunan( 1989:02) 2 

notes, 
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For much of this century, language teaching has been preoccupied 
with methods. 

In controlSt to the emergence of plethora of methods, however, there has been, as Richards 

( 1985:03) , suggestS, little serious study on methodology as a whole. lie observes, 

"Serious research into language teaching methodology is still in its infancy". Richards 

( 1985:11 )' 

If \'ie turn to the serious studies conducted to measure the relative merits of different 

approaches and methods, The Pennsylvania Project comes as one of mosl remarkable 

onc. This was a very large scale projcct which was aimed al comparing the efficacy of 

three different foreign language teaching methods at the high school level ' 1) 

'traditional' , 2) 'functional skills' (actually the ' audiolingual' approach as broadly 

defined within the program), and 3) functional skills plus grammar. The Report was 

published in 1970, which said~ 

after two years of ' trdditional ', . functional skms'; and ' functional ski ll s plus 
grammar' instruction there were no significant differences in student 
achievement in listening comprehension. speaking and writing- and slight 
superiority of the ' tradit ional' group in reading--. 

(Clark 1969, quoted in Allright , 1988:03) ' 

This Repon brought about great frustration to many researchers and language teachers 

who believed that the ' audiolingual' method was sUJXrior to the ' traditional' methods of 

language teaching, 
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AS for small-scale project, the Swedish GUME (Goteberg Undervisngs-Method I 

Engelska) Project drew attention of many. This Project "compared the learning of 

grammar by implicit (direct method) methods and by explicit (traditional) ones" Howatt 

( 1994 :283) 6. The results in thi s case were more dramatic than the Pennsylvania Project 

tending to favour the traditional one. 

In the literature of methodology, thus, we do not find any studies, which give 3 

conclusive result saying that one method is intrinsically better than another. Against such 

research background, however, we find that 'Communicative Approach to Language 

Teaching' appears to have been accepted by a wide range of audience. Such a wide and 

unambiguous support for CLT, the conceived superiority of which lads any reliable 

research support , has provoked many prominent applied linguists to give a practical look 

at the language teaching and lea rn ing practices that underpin this approach_ Widdowson 

( 1978» 1 argues in the preface of hi s book "Teaching Language as Communication ': 

The 'communicative' approach is, of course, very much in vogue al 
present As with all matters of faShion, the problem is that popular 
approbation tends to avoid the need for critical examination. 

Jack C. Richards (1985:43) iI in a similar tone observes, 

Both the Nature,1 Approach (Terrel 1977) and CommunicatI ve l.anguage 
Teaching, for example, are based on the assumption that 
"Communicative" classrooms provide a better environment for second 
language acquisition than classrooms dominated by fonnal instruction. 
Yet no studies have been undenaken by those promoting thi s view to 
demonstrate that classrooms in which learners are encouraged to usc the 
target language for problem solving, communicative tasks, infonnation 
eKchange, and meaningful interaction are indeed more conducive to 
successful language learning than classrooms in which the teacher 
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dominates much of the teaching time or where the primary focus of 
activities is on more ,ontrolled and less creative uses of languagc. 

Higgs and Cliford ( 1982 Quoted in Richards 1985:43) (I argues that 'Communicative 

Language Teaching', on the contrary, may lead to insufficient proficiency 10 the target 

language: 

Despi te the ini tiative appea l of claims for the value of the natural 
communication in the classroom and the anecdotes used to suppon them, 
there is equally convincing anecdotal evidence to the contrary that 
suggests that such activities promote fossiliza tion by placing learners in 
situations where the demands of their perfonnance soon outplace their 
grammatical competence. 

John Soars and Liz Soars ( 1993: 0) 10 in the introduction to thei r popular course book 

Headway Elementary made the following remarks on 'Communicative Language 

Teaching' : 

However, we fee l Ihal there is a danger in our profession of always 
rejecting the old in favour of the new. This has led to a certain neglect of 
many tried-and-tested approaches, activities. and exercise type..'i, which 
benefited generations of teachers and learners. There is almost an 
assumption that nobody learned a language successfully before the amval 
of the communIcative approach. 

A.P.R. Howatt ( 1984:284) II panicularly raises the question whether the ongoing lest and 

measure system currently used unde r the banner of 'Communicative Language 

Teaching' can tt;st what they are meant to test. 

Communicative principles produced new designs ror tests, bUI , as yet, 
little is knowT! about thei r validity, though they seem rather more 
interesting to do. 
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We find that the criticism of the applied linguisL'\, as cited above. points out at least two 

important issues concerning 'Communicative Language Teaching' , Firstl y, behind the 

over.vhclming support for 'Communicative Language Teaching', we do not have any 

conclusive and valid research which suggests that 'Communicative Language Teaching' 

IS intrinsically better than other methods. Secondly that, we need to justify if the current 

language leachinc·leaming practices and tests that are used under the name of 

'Communicative Language Teaching' have really any validity or not or not. 

It is interesting to note that based on such insufficient research data in favour, 

'Communicative approach to Language Teaching' has been widely renected in the 

language curricula and classroom language learning activiti es in the classrooms of 

different countries. 

A national primary English syllabus ," Hongkong, for example, describes the focus of 

the syllabus as the ··communicative functions which the forms of the language serve" 

(Quoted in Richards el a l 1986:66) 12, In the preface of the textbook for class 8 in 

Bangladesh, some of the aims have been spelt out in the following terms· 

.• _. to introduce effective communicative techniques, inh:grated w1th 
existing well tned traditional methods . 

. _._- to include adequate elements ofa communicative grammar. 

(English for Today. For Class 8, November 1997) 11 

In the prefacc of Ihe textbook for classes 9 and 10 in Bangladesh, it is similarly stated, 

Through an interactive and communicativc language teaching methodology 
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--learners will be given ample opportunities for practicing the four 
language skill s of listening, speaking. reading and writing. 

(English for Today, For Classes 9 and 10, Revised edition November 2000) 14 

In the case of China, we find that there has been large effon to introduce 'Communicative 

Language Teaching' at secondary level. Xiao Qing Liao (2000-200 1) says that 

'Communicative Language Teaching' was introduced in China in the earl y 1990s in 

secondary schools by the State Education Development Commission (SF.DC) but failed 

to gain any immediate popularity. The single most detrimental factor, as reponed by 

Liao, was 'feasibi lity'. Liao (2000-200 1:0 1) IS states, 

Opponents ofCLT held that CLT was neither possible in china because of 
specific cond itions here. 

As measures to resolve the problem. the authority (SEDC) adopted an ' cclectic method ' 

"that includes various clements of many methods according to the teachers' actual 

si tuation", With regard to thi s, there was a wide mission to motivate and train the 

teachers. As a result, Communicative Language Teaching was adopted in China in its 

unique form, "there (was) widespread awareness of more communicative approaches" 

(Conani and Jin. 1996. quoted in Xiao Qing Liao (2000-2001) 16 

As to the appropnate language teaching methodolob'Y in Bangladesh, we find that there 

have becn very few studies and little reflections so far. In thi s regard, Shahidullah 

conducted a compamtivc study between the ' traditional" and ' progressive' modes of 

language teaching and learning in Bangladesh. The following was a pan of the 

conclusions that Shahidullah ( 1999:62) 11 drew: 
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It may be cOI\c1ud~d that CL T will prove a superimposition, an act of 
cultural insensitivity for Bangladesh, and that ELT pedagogy in 
Bangladesh needs to work wlthin the framework of an ' interculture' 
combining compatible elements from both CLT and the local experience 
and the present modes of teaching and learning and learners' preferred 
learning modes in Bangladesh. 

While talking about the nature of classroom learning teaching activities with reference to 

the teniary level, Quader (1995-1 996:26) I' observes, 

Our students' desire for using Engli sh efTectively may be achieved 
through producing it in negotiation and output in morc areas than they are 
used to, to serve more functions. 

It may be concluded that we have hardly any valid and authentic researches in our hands 

that can conclusively answer to the question as to what is the appropriate methodology in 

a given lllnguage teaching context. Nor perhaps it is possible to measure the relative 

strength of particular method. The decision at methodologicallcvel , it seems, should take 

place with due consideration of, among other, needs analysis of the learners in question , 

the aims and objectives of learning a language, the probable areas where the language 

will be used etc. 

We have found that the major studies concerning the relative efficacy of different 

methods and approaches conducted so far fa ds to give us any conclusive results. But it is 

notable that always the recent innovation in the area of language teaching methodology 

has been advocated by people. In Oangladesh. for example, we hav!.! noticed that 

'Communicative Language Teaching' is recommended in the teaching of English 

language at the secondary level. In thi s regard , this study will try to determine the kind of 

tiassr<>om language tcaching methodology that is actually in practice now in Bangladesh, 
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which will, in tum, mfonn us of the position of our classroom language teaching 

procedures with respect to 'Communicative Language Teaching' . This may eventually 

give us directions we should take regarding the adoption of appropriate classroom 

English language teaching mcthodolob'Y in Bangladesh. 

We now tum to a description of the methodology that has been used to collect data for 

this investigation, 
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CHAPTER FIVE 

DESIGN OF THE STU DY 

This chapter presents the techniques and methods that were adopted in the administration 

of this study. Firstly. the system of sampling is detailed. This is followed hy a description 

of the instruments and the procedures that were used in the collection o f data Then a 

description is given as to the kind of statistical analysis that was required in the 

interpretation of the data of this study. 

5. 1 Sampling Procedures 

The data for the investigation were collected from 300 students. The students were 

studyi ng in classes nine and len. Out of the 300 students, the number of boys and girls 

was equal, each comprising 150 samples. The numbers of students studying in Science. 

Commerce and Arts groups we re 179, 86 and 35 respectively . Among them the tenth 

grade students consisted of232 samples and the ninth grade students consisted of68. 

Data were also collected from teachers who were teaching English at secondary level. 

The total number of teachers covl!red in this investigation was 48 out of which 33 were 

male teachers and 15 were female teachers. 
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The number of institutions included in the investigation was 10 oul of which 2 were 

totally governmental while the rest 8 were semi-governmental. 

The institutions included in the ~mpling proec.."'dures were selected randomly from Dhaka 

City, which were located under the police stations namely , Mohammadpur. Kotwali 

(Dhaka), Gulshan and Radda. 

S.2 Data-gathering Instruments 

Queslionnllin:s were used as a means of data elicitation. The items in each scale of the 

instrument were randoml y distributed throughout the questionnaire. The questionnaires 

for both students and teachers were divided into two categories, which were labeled as 

Part-! and part-2 . The item format for Pan-l type questionnai re drew on the Liken scale 

which asks ind ividuals to respond to a series of statements by indicating whether they 

'Strongly Agree' , ' Agree', ' cannot decide', ' Disagree' , and ' Strongl y Disagree ' . The 

item fonnat for Pan-2 type questionnaire was developed on a fi ve- point scale which asks 

individuals to respond to se ries of statements by indicating whether the incidents in 

question take place 'Always' , 'Very often ', 'Sometimes'. ' Rarely' and 'Never', 

The Pan-I type questionnaire for students consisted of II statements, which aimed to 

dete rmine the attitude and motivation of the students for learning Engli sh and the efficacy 

of the ongoing textbook and examination system. The Pan- I type questionnaire for the 

teachers, on the other hand, consisted of II statements, which likewise aimed to 

detennine the effic.acy of the ongoing examination system and the textbook. In both of 
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these parts, there were statements regarding the teachers' attitude and the students' 

attitude and motivation towards learning English which, were subsequently excluded 

during the course of data analysis and interpretation. 

The Part-2 type of questionnaire for the students and the teachers consisted of 23 and 22 

statements respectively. These questionnaires were aimed at detennining thc kind of 

mcthodological practices that are adopted in classroom language teaching and learning at 

secondary level. 

In the determination of the nature of methodological practices in classroom language 

teaching. the questionnaire was constructed based on the classroom language teaching­

learning activities that are commonly recommended in the literature of 'Communicative 

Approach to Language Teaching' . In thi s study. the classroom language teaching­

learning practices and processes that are compatible with 'Communicative approach to 

Language Teaching' variable have been described in questionnaire-statements by 

drawing on the principles described under 'distinctive-features' of 'Communicative 

Approach to Language Teachmg' as offered by Finnochiaro and Brumfit (1983. Quoted in 

Richards et al 1986: 67) I The textbook variable has been described In questionnaire­

statements by adopting "Some PrinCiples for Materials Evaluation" prOVided by Alan 

Cunningswonh ( 1984:05) 2. The examination-variable has been described in 

questionnaire-statements based on partly "A taxonomy of language skills" otTered by 

Munby ( 1978: 123) l and partly on the ongoing features of examination at the secondary 

level in Bangladesh. 
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S.3 Data Collection Procedures 

Data for this study were collected during Fcbruary·March. 2001. The researcher made 

contact with the Pnncipalsl l-leadmaslersf Headmistresses of the schools and/or colleges 

participating in the study and a leiter of recommendation given by his supervisor was 

handed over to them. The si&JIlificance and the method of administering the 

questionnaires were explained in detail to the school authorities and the dates for the 

administration of the questionnaires were set In accordance with the convenience of both 

the school authorities and the researcher. The questionnaires for students were 

administered in the regular classroom during the normal class time by the researcher 

himsel f. The researcher read the general instructions of the questionnai re to the students 

before they were asked to answer them. Besides, during the questionnaire answer session, 

the researcher moved around the classroom to make sure that the students were 

answering the questionnaire properly. 

The teachers ' questionnaires in most cases were given to the headmasterl headmistress 

or an English teacher who showed interest in the study and took responsibility to 

di stribute and collect the questionnai res. Later on, the researcher collected the 

questionnaires from that part icular teacher on a date arranged according to thei r mutual 

convenience. In other cases. the researcher was able to administer the questionnaires 

himself when the teachers were sitting in the teachers' room. 
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5.4 Statistical Treatment 

In order to collect information about leachers, Nominal Scales were used. The variables 

that were considered to categorize the samples of teachers in thi s regard included sex, 

age, academic qualifications and training on teaching. 

In the evaluation of the textbook, examination system and classroom language teaching 

methodology, the stati stical method like 'weighted average' was used. Each statement 

representing a particular feature or characteristic of the variables was put against a live­

point scale . In the case of the variables such as, textbook and examination system this 

five-point scale comprised the descriptive teons such as 'Totally agree' , 'Agree', 'Cannot 

decide' , ' Not agree', and 'Not at all agree'. On the other hand, in the case of the variable 

of classroom language teaching methodoloh'Y, the five-point scale that comprised the 

descriptive terms were 'Always', ' Very Often', 'Sometimes', ' Rarely' . and 'Never'. Each 

descripti ve term was given a point-value, which ranged from +2 10 -2. Basing on the 

characteristic ft:atures of a particular statement this range of the pOint-value was 

sometimes used descendingly in the scale such as +2, + I, 0, -I , and-2 while sometimes 

ascendingly such as - 2, -I , 0, + I and +2. The point-value of the descriptive term was 

multiplied by the number of responses against each statement The addition of the 

numbers provided the total point-value in respect of a particular statement. Then the 

average point-value was worked out by dividing the total point-value by the number of 

respondents. 
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Since the weights allocated to the five different descriptive tcnns range from +2 to - 2. a 

particular statement receiving an average polOt-value ofrnore than zero (0 ), i.e. the mean, 

was considered to be positive and less than the zero negative. Specifically, the average 

point- value between 0 and .50 was j ust positive~ more than .50 but less than 1.0 was 

moderately positive; and more than 1.0 was highly positive. In the tables, the point-value 

between 0.50 and 01 was regarded as significant finding and the poin t-value of more thull 

01 was regarded as highly significant finding. In the case of negative finding, the point 

value between - 0. 1 and -0.50 was considered to be s ignificant finding and the point 

value of more than - 0.50 was considered to be highly s ignificant finding. The significant 

findings were marked with onc asterisk whereas the highly significant findings were 

marked with two asterisks. 

In the following chapter. we will concentrate on the presentation and interpretation of the 

results of this investigation. 
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C HAPTER SIX 

I' RESE 'TATION AN D ANA LYSIS OF DATA 

As stated in chapter one, the primary purpose of this study was to investigate into the 

prevalent classroom English language teaching methodology at the secondary level in 

l3angladesh. Besides, this study proposed to examine in brief the efficacy of the ongoing 

English language textbook and examination system at the secondary level. In thi s regard, 

this chapter will concentrate on the presentation and analysis of the data of this study. 

First of all , we shall look into the qualifi cations of the leachers who \'\.'cre teaching 

English at lhe secondary level in 13angladcsh. Then we shall find out about the kind of 

altitude and the extent of motivation, which our students came with in order to learn 

English. Thirdly, we shall explore the language teaching-learning practices that the 

teachers and the students thought they expenenccd in the classroom. Founhl y, we shall 

make a comparative analysis between the male and the female sludents with regard to 

their anitude and motivation for learning English and their experiences conceming the 

classroom language teaching methodology. And fmally. a comparison will be made 

between the teachers and the students based on their responses in respect of classroom 

language teaching methodology. 

Teachers' Qualifica tions: 

Data about Teachers' qualifications and e:ICperience were collected through an initial sel 

of 8 questions that comprised the initial pan of Teachers' Questionnaire. 13esides. the 
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teachers had to write their age and indicate their sex on the top of the questionnaire. The 

purpose of these questions was to learn the sex and age of the teachers, their teaching 

experience and their academic and training qualifications. The results are presented in 

Table I 

a) The Sex and Age ofTeache,,: 

The sex distribution of the teachers teaching English at secondary level , as shown in 

Table-I , says that the percentage of the male teachers far exceeded that of the female 

teachers. Out of 100 leachers. for example, the number of male teachers was 67 while the 

number of female teachers was only 33. The age range that predominated was from 25 to 

35 years indicating that the greater portion of the teachers teaching English at secondary 

level were comparatively young. However. the average age range of the teachers fell 

within the range of 36 to 45 years. 

b) Teachers' Academic Qualifications: 

The level of academic qualifications of the leachers appeared to be relat ively high. 

Convened into percentage, out of 100 teachers 54 had M.A.I M.Com.l M.Sc. degrees. 

'rhe rest 46 teachers had bachelor degrees. Such a high degree of academic qualificat ions, 

however, may be an exclusive feature of Dhaka city only. This tendency or 

comparatively higher academic qualifications of the teachers teaching English in Dhaka 

city may hi.! attributed 10 the fact that employment in Dhaka city is more competitive than 

that of other areas in Bangladesh. 
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, 

Sex 

Age 

Academic 
Qualification 

Experience in 
Teaching 

Training on 
Teachmg 

--

Kind of training 
taken 

Training on 
English language 

leaching 

Now engaged in 
receIving train ing 

Kind of training 
now engaged in 

i 

TABLE I 
TEACHERS' QUALIFICATIONS 

umber of Total Sampies-48 

Male Female 
---

32 16" 
( 

25-35 36-45 
18 II 

- -

46-55 
16 

I1.S.C. 
I 

B.A. /RCom.1B B.A.IB.Com.1B 
Sc. (Pass) Sc.(Hon) 

00 18 04 
--

Less than 2 (2.5) year.; (6-10) years 
_~vears 

05 03 II 

Received Received no 
trainin,:: ~ining 

39 09 
- -

, REd. M.Ed. ,--
25" 13 

Received Received no 
~_raini.n~ training 

10 38·· 
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c) Teachers' experience in teaching: 

It was found that out of 48 English tcachers, 29 had morc than 10 years of experience in 

teaching, II had the experience in teaching, which ranged from 6 to 10 years and 3 

teachers had experience. which ranged from 2 to 5 yea rs. The rest 5 teachers had less than 

2 years of leaching experience. Thus, most of the teachers had a considerable time of 

experience in teaching. On the contrary, we found that mOSt of the teachers teachmg 

English tended to be younger in agc. This may mean that, in general , the majority of the 

teachers made up their mind to choose teaching as a career and actually entered the 

profess ion fairly early in li fe . 

d) Teachers' Training: 

Out of 48 teachers, 39 teachers received B.Ed. or M.Ed. training while only 9 teachers 

did not have any training on teaching. Thus, out of 100 leachers tcaching English at 

secondary level , 81 teachers wcre trained in leaching. However, it is very important to 

note that while the training on Icaching English was panicularly concerned, the picture 

was not equally sati sfying. It was found that 79% of the teachers teaching English al 

secondary Icvel did not receive or were nOl then recei vi ng any training specifically on 

English language teaching. 
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6.1 Evaluation of the Prevalent l'el'tbook and ExamiDation System Based on 
Teachen' Respons:cs: 

To determine the efficacy of the prevalent textbook and examination system at the 

secondary level , 6 statements were developed which comprised Part-I of the teacher's 

questionnaire. These statements are presented in Table-2. 

Interpretation: 

The first statement on the textbook, "You think that the prevalent tex.tbook at the 

secondary level is interesting and enjoyable to teach" received an average point value 

0.60. Six respondents totally agreed with the statement, twenty-cight just agreed, five 

could not decide , seven did not agree and two did not agree at all. As the average point-

value is more than 0.50 but less than 1.0 this item carries moderately positive value. 

The second statement on the textbook, "You think that the themes of the prevalent 

textbook are in harmony with the culture of Bangladesh" received an average point-value 

0.47. Four respondents totally agreed with the statement, twenty-nine just agreed, four 

could not decide, eight did not agree and the rest three did not agree at all . As the average 

point-value is more than the mean (i .e.O) but less than 0.50, this item carnes just positive 

value. The third statement on the textbook, "You think that the prevalent textbook at the 

secondary level is able to help our students to use English in their rea l life" received an 

average point-value 0.56. Five respondents totally agreed with the statement, twenty-

three just agreed, fourteen could not decide, six did not ab'Tee and there were no 

respondents who did not ab'Tee at all . The average point-value being more than the mean 

this item carries moderately positive value suggesting that the larger portion of the 

teachers thought that prevalent textbook at the secondary level was ahle to help our 

students to uSt: English in thei r real life. 
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The fourth statement on the examination system, "You th ink that in the prevalent 

examination system students can do well basing on only memori7.ation" received an 

average point·value 0 I. Two respondents totally agreed with the statement, three just 

agreed, two could not decide, twenty·seven did not agree and fourtcen did not agree at 

all. The average point·value being 0 1, this item carries fai rly positive value suggesting 

that a highly large portion of the teachers thought that in the prevalent examination 

system students could do well basing on only memorization. 

The fifth statement on the examination system, " You think that the prevalent examination 

system is not able to measure our students' ability to write and speak English on thei r 

own ., received an average point·value 0.37. Four respondents totall y agreed with the 

statement. eight just agreed, eight could not decide, twenty·two did not agree while the 

rest six did not agree at all . As the average point·value is 0.37, thi s item carries just 

positive value indicating that the greater portion of the teachers thought that the prevalent 

examination system was able to measure our students' ability to write and speak English 

on their own The sixth statement on the examination system, "You think that in the 

prevalent examination system students can predict most of the questions they face in the 

examination" received an ave rage point-value 0.70. Onl y one respondent totally agreed 

with the statement, eight just agreed, nine could not decide, sixteen did not agree while 

the rcst fourteen respondents did not agree at all. As the average point·va luc is 0.70, thi s 

item carries moderately positive value suggesting that the larger portion of the teachers 

thought that in thl! prevalent examination system students could not predict most of the 

questions they faced in the examination 
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The first statement on classroom English language teaching methodology. "You leach 

your sludents by delivering lectures" received an averdgc poinl-valu l;!: - 025. Five 

respondents said thatlhcy taught English all the ttme by giving lectures, fiftccn said that 

they taught Enghsh by gtvmg lectures most of the time. twenty saId that they taught 

English by giv ing lectures occasionally, three said that they taugh l Engli sh rarely by 
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giving lectures whereas the rest five respondents said that they never taught English by 

giving lectures. The average point-value being - 0.25 this item carries negative value. 

The second statement on classroom English language teaching methodology, " In your 

class your students can give thei r opinion as to the lesson you should teach" received an 

a.verage point-value 0.29. Nine respondents said that their students could always give 

their opinion in the selection of the lessons they want to learn, nine said that their 

students could very often give their opinion, nincteen said that only sometimes they could 

give their opinion in the select ion of lessons, nine said that they rarely gOt chance to give 

thei r opinion in the selection of lessons while the rest fourteen said that their students 

never got chance to give their opi nion in the selection of lessons. This Item carries just 

positive value. 

The th ird statement , " In yo ur class your students can give their opinion as to how they 

want to learn a lesson" received an average point-value 0.04. Eight respondents said that 

thei r students could always give their opinion in the ways through which they want Lo 

learn thei r lessons, seven said that their students could vel)' often give their opinion, 

e ighteen said that only sometimes they could give their opinion nine said that they rarely 

got the chance to give their opinion, while the rest fourteen said that their students never 

got chance to give thei r opinion in thi s regard. This item carries just positive va lue. 

The fourth statement , " Your studen1 s can freely ask you questions in your class" received 

an average point-value 1.42 Twenty-seven r(."Spondents said that their students could 

always freel y ask them questions, twe lve sa id that their students could very often ask 
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them questions. six said that their students could sometimes ask them questions two sa id 

that their students could rarely ask them questions and the rest two said that their students 

could never ask them questions in the classroom. This item carries a very high positive 

value. 

The fifth statement, .. You are friendly to yo ur slUdents" received an average point-value 

1.69. In this respect, thirty respondents said thai they were always fri~ndly to their 

students, eleven teachers said that they were very often friendl y to their students, seven 

said that they were sometimes friendl y to thei r students. On the contrary, the re were no 

teachers who said that they were rarely or never friend ly to thei r students. The ave rage 

point-value of 1.69 is highly positive indicatmg that rno!)t of the teachers thought that 

they were friendly to their students. 

The sixth statement, " You speak in Bangia in your English class" received an average 

point-value 0.02. Only one teacher said that he/she always spoke Bangia in hislher 

English class, eight said that they spoke Bangia very often in their English class, twenty 

sa id that they sometimes spoke Bangia in their English class, nine sa id that they rarely 

spoke Bangia in their Engli sh class and only one said that sheJ he never spoke Bangia in 

herfhis Engli sh class. Such a point-value of just above the mean indicates that the greater 

portion of the teachers spoke Bangia in thei r English class. 

The seventh statement, "You translate the lessons in Bangia" received an average point­

value - 0.27. Seven respondents said that they always translated the lessons in Bangia, 
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twelve said that they very often translated the lessons in Bangia. nineteen teachers said 

that they sometimes translated the lessons in BangIa. seven said that they rarely translated 

the lessons in Bnagla and the rest three said that they never translated the lessons in 

Bangia. In thi s regard. the average point-value is rather negative indicating that the 

g.reater portion of the teachers taught English by translating the lessons in Bangia most of 

the time. 

The eighth statement, " You explain lessons in dl!tail in Bangia" received an average 

point-value 0.10. Eight respondents said that they always explained the lessons in Bangia, 

seven said that they explained the lessons in Bangia very often. fourteen said that they 

expained the lessons in Bangia sometimes, nine said that they rarely explained the lessons 

in Bangia and the rest nine respondents said that they never explained the lessons in 

Bangia. The average point-value being more than the mean it carries just positive value. 

The ninth statement. " 'n your English class, students get opportunities to write English on 

their own in groups or pairs" recei ved an average point-value 0. 10. Two respondents said 

that their studen ts always got 10 \\ rite English on their own in groups or pairs, fourteen 

said that their students vel)' oneil got such opportuni ties, twenty-two said that their 

students got such opportunities sometimes, scvt!n said that lheir students rarely got such 

opportunities and the rest threc said that their students never got such opportunities. This 

item carries just positive value. 
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.. 

The tenth statement, " In your English class, students get opportunities to speak English 

on their own in groups Or pairs" received an average point-value 0.43. Five respondents 

said that their students always got opportunities to speak English on their own in b'l'ouPS 

or pairs, eighteen students said that thei r students very often got such opportunities, 

nineleen respondents said that thei r students sometimes got such opportunities, five 

respondents said that their students rarely got such opportunities and the rest one sa id that 

their students never got such opportunities. This item carries just positive value. 

The eleventh statement, " In your Engli sh class, students get opportunities to practice 

English necessary for difTerent social situations (e.g. at bus stop, airport . library etc.)" 

received an average point-value - 0.06. Four respondents said that their students aJways 

gal the opportunities to practice English necessary for different social situations, ninc 

saId that thei r students very often got such opportunities, twenty one said that their 

students mrely got such opportunities and six sa id that thei r students never got such 

opportunities. As the average point-value is less than the mean, this item carries negative 

value. 

The twelfth statement, " In your English class, students get opportunities 10 write English 

on their own" received an average point-value 0.52. Ten respondents said that their 

students always got opportunities to write Engli sh on their own, sixteen said that thei r 

students vet)' often got such opportumties, thirteen said that their students sometimes got 

such opportunities, nine said that their students rarely got such opportuniti es and no 
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respondents said that their students never got such opportunities. The average point-value 

being more than the mean it carries moderately positive value. 

The th irteenth statement, " In your English class, you give importance to students' feeling 

about a lesson" received an average point-value 1.43. Thirteen respondents said that they 

always gave importance to their students' fee ling about a lesson, nine respondents said 

they very oOen gave importance 10 this, ten sa id that they sometimes gave this 

importance, two said that they rarely gave importance to thi s and two said that they never 

gave imponancc to this. This item carries a very high posit ive value. 

The fourteenth statement, " In your English class, you give importanc!.! to your students' 

learning of grammar-rules" received an average point-value -0.97. Nineteen respondents 

said that they always gave importance to thei r students' learning of grammar-rules, 

fifteen said that they very ollen gave importance to their students' learn ing of grammar­

rules. ten sa id that they sometimes gave importance to thei r students' learning of 

grammar-rules, two said that they rarely gave importance to their students' learning of 

grammar-rules and the rest two said that they never gave importance to their students' 

leammg of grammar-rules. This item carries moderately negative va lue 

The fifteenth statement, " You give emphasis on the memorization or Bangia word 

meanings of their English counterparts" received an average point-value 0.02. Ten 

respondents said that they al ways gave emphasis on the memori7.ation of Bangia word 

meanings of their English counterpans, eleven said that they very onen gave emphasis on 
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the memorization of Sangla word meanings of their English counterparts, six said that 

they sometimes gave this an emphasis. ten said that they rarely gave this an emphasis 

and the rest eleven said that they ncvcr gave this an emphasis. This item carries just 

positive value. 

The sixteenth statement, ··You give importance to students ' memorization of question­

answers" received an average point-value 1.06. Only one respondent said that she/he 

always gave importance to her/his students' memorization of question-answers, five said 

that they very often gave importance to their students' memorization of question-answers, 

eight said that they sometimes gave importance to their students' memori1.ation of 

question-answers, ten said that they rarely gave importance to their students' 

memorization of question-answers and the rest twenty-four said that they never gave 

importance to their students' memorization of question-answers. This item carries a 

highly positive value. 

The seventeenth statement, " In your English class, students gel opportunities to read oul 

thei r textbooks" received an average point-value 1.33. Twenty-six respondents said that 

their students always got opportunities to read out their textbooks, sixteen said that their 

students very onen got opportunities to read out their textbooks, four said that their 

studen ts sometimes got opportunities to read out their textbooks. two said that their 

students rarely got such opportunities and two said that their students never got 

opportunities. This item carries a high positive value. 
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The eighteenth statement , "When your students read out their textbook you correct their 

mistakes" received an average point-value 1.45. Thirty-four respondents said that they 

always corrected thei r students' mIstakes when they read out their textbook, seven said 

that they very often correct thei r students' mistakes when they read out thei r textbook, 

fi ve said that they sometimes corrected their students' mistakes when they read out their 

textbook no respondents said that they rarely corrected their students' mistakes when they 

read out their textbook and two said that they never corrected their studen ts' mistakes 

when they read out their textbook. . This item carries highly positive. 

The nineteenth statement, " In your Fnglish class, students get opportunities to practice 

listening to English" received an average point-value 1.10. Twenty-one respondents said 

that their students always got opportunities to practice listening to English, seven said 

that their students very often got opportunities to practice listening to English. nine said 

that their students sometimes got opportunities to practice listening to Engli sh. two said 

that their students rarely got opportunities to practice listening to Engli sh and only one 

sa id that their students never got opportunities to practice listen ing to English_ The 

average point-value received by this item is hIghly positi ve. 

The twentieth statement. " You encourage your students when they do well in your 

English class" received an average point-value 1.85. Forty-five respondents said thai they 

always encouraged their studen ts when they do well in their English class, two said that 

they very often encouraged thei r students when they do well in their Engl ish class, no 

respondents said that they sometimes encouraged their students when they do well in 

their English class, only one said that helshe rarely encouraged hislher students when 

they do well in thei r Engl ish class and no respondents sa id that they never encouraged 
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their students when they did well in their English class. The average point-value received 

by this item is highly positIVe. 

The twenty-first statement, " You rebuke your students when they make mistakes in your 

English class" received an average point-value 1.60. Only one respondent said that they 

always rebuked their students when they made mistakes in their English class, no 

respondents said that they very often rebuked their students when they made mistakes in 

their English class, seven sa id that they sometimes rebuked thei r students when they 

made mistakes, fourteen said that they rarely rebuked their students when they made 

mistakes, twenty-six said that they never rebuked their students when they made 

mistakes. The average point-value in this case is highly positive. 

The twenty-second statement, "'In your EngliSh class, students get opportunities to 

practice grammar-rules on their own through making sentences" received an average 

point-value 0.81 . Eighteen respondents said that their students always got opportunities to 

practice grammar-rules on their own through making sentences, eighteen said that their 

students very often got opportunities to practice grammar-rules on their own through 

making sentences, nine said that their students sometimes got such opponuni ties, nine 

said that their students rarely gOi such opportunities and the rest three said that their 

students never got such opponunities. The average point-value in this regard is just 

positive . 
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No. 

I I. 

2 

4. 

7. 

8. 

6.4 Students' Attitude tnd Motivation for Learning English and an Eva luation of 
the Preval lent Examination System and Textbook Based on Stud ents' Responses: 

To identify the characteristic features or students' attitude and the extent or thei r 

motivation for learning English, six statements we re prepared. Besides. In urder to 

cvuhwtc the prevll ient eKa mination system and textbook fi ve statements wen: developed. 

These statements, altogether being eleven, compnsed Pan·\ of the students' 

qUC5tionnalre. The results, In this regard, are presented 10 Table-4 

TABLE-4 
\~requcney distribution. Total and Average point·value of each item orthc qUC5t1onnaire 
for students on attitude and motivation ror learmng English, and textbook and 
examination system. 
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TABLE-4 
(Continued) 

Frequency distribution, Total and Average point· ... aluc of each item orthe questionnaire 
for students on attitude and motivation for learning English, and textbook and 
examination system. 
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Interpretation: 

The first statement on students' attitude and motivation for learning English, " You think 

that you need to learn English" received an average point-value 1.86. Two hundred and 

sixty-fi ve respondents totally agreed with the statement, thirty-three just agreed, one did 

not agree and one did not agree at all . The finding here reveals that most of the students 

had very strong motivation for learning English. 

The second statement, "You would rcad English even If it wcre nOl taught as a 

compulsory subject" received an average point-value 0.57. One hundred and two 

respondents totally agreed with the statement , one hundred and tifteen respondents just 

agreed with the statement, fiOy respondents could not decide, nine did not agree and 

twenty-four did not agree at all . The average point-value is moderately positive which 

indicates that most of the s tudents were not reading English only because it was imposed 

on them rather most of them felt that they needed to learn Engli sh. 

The rourth statement. "The reason for your learning English is to be able to write English 

on your own" received an average pomt-value -0.11. Fony-nine respondents totally 

agreed with the statement, seventy-three just ab'Tced, forty-one could not decide. seventy 

did not agree and sixty-seven did not agree at all. This item carries rather negative value 

indicating that most of the students did not aim to be ablc to write English On their own 

while they came to learn English. 
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The seventh statemCnI , "You do not enjoy your English class" received an average point­

value 0.84. Twenty-one respondents totally agreed with the statement, forty-four just 

agreed, twenty-four could not decide, eighty- four did not agree and onc hundred and 

twenty-seven did not agree al all . The average point-value, in thi s regard, is moderately 

positive \'.'hich indicates that most of the students thought that they enjoyed their Engli sh 

class. 

The eighth statement. "You feel afraid of your English teachers" received an average 

point-value 0.55. Thil1y-six respondents totally agreed with the statement, forty-five just 

agreed, forty-four could not decide, sixty-seven did not agree and one hundred and eight 

did not agree at all . The average point-value, in thi s regard , is fa irly positive which 

indicates that most of the students did not feci afraid of their English teachers. 

The tenth statement, ' 'The reason for your learning English is to pass the examinations" 

received an average point-value 0.74. Thirty-seven respondents totally agreed with the 

statement, fony-two just agreed, twelve could not decide, seventy-nine did not agree and 

one hundred and th iny did not agree at all . This finding says that mOst of the students did 

nOI think that they were learn ing Engl ish only 10 pass the examinations. 

The thi rd statement based on textbook and evaluation system, " You fond your Engl ish 

textbook monotonous" received an average point-value 0.11. Fony-nine respondents 

totall y agreed with the statement , sevenly-three just agreed. fO l1y-one could not decide, 

seventy did not agree and sixty-seven did not agree at all . The average point-value, in th is 
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regard, is j ust above the mean, which indicates that at least the larger ponion of the 

students did not think that their textbook was monotonous, 

The sixth statement , "You have to depend only on your English textbook to learn 

English" received an average point-value 0.04. Seventy-two respondents totally agreed 

with the statement, sixt)'-two just agreed, twcnty-(me could not decide, seventy-two did 

nOI agree and seventy-three did not agree at all . The finding says that at least the greater 

ponion of the students did not think that they only depended on their English textbook to 

learn English. 

The ninth statement , ··You think that the English that is used in your textbook is relevant 

to your real lifc" rcceived an average point-value 0.42. Scventy-one respondents 101ally 

agreed wi th the statement, one hundred and five just agreed with the statement. fifty 

could not decide. twenty-nine did nat agree and forty-five did not agree at all The item, 

in thi s case, carries fairly positive value. 

The fifth statement, "You have to mcmori7-c essays to prepare for your examinations" 

received an average point-value - 1.03. One hundred and twenty-nine respondents totally 

agreed with the statement, one hundred and three just ab'Tccd with the statement, thirty­

one could not decide, twenty-four did not agree and the rest thirteen did not agree at all . 

The average point-value, in thi s case being highly negative. indicates that most of the 

students memorized essays as a part of pre par at ian for their examination. 
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The eleventh statement. "You have to memori7..e question-answer based on your textbook 

to prepare for your examination" received an average point-value - 0.14. Sixty-two 

respondents totally agreed with the statement, ninety just ab'fCed wi th the statement, 

thirty-six could not decide, fifty-three did not agree and the rest fifty- mne d,d not agree at 

aiL The average point-value is just negative indicating that the larger portion of the 

students resorted to memorization of question-answer in order to take preparation for 

their examination. 

6.S A comparison between male and female students based on their attitude and 
moth'ation (or learning English and thei r opinion on textbook and examination 
system: 

We wanted to find whether there were any notable diffe rences between male and fema le 

students with regard to their attitude and motivation for learning English. Similarly, we 

also wanted to know if there were any differences between male and female students in 

their opinion about the ongoing examination system and the prevalen t textbook. The 

findings, in th is regard, are presented in Tab le-5. 

The results, 10 th is regard, revea led that the total score earned by the fema le students 

based on their attitude and motivation for learning English stood at 1.02 white the score 

of their male counterparts stood at 0.99. Specifically, it was found that the female 

students were more motivated to learn Engl ish and they fell less afraid of their English 

teachers. On the contrary, it was found that the male studt:nts thought that they enjoyed 

their Engli !ih classes more than their female counterparts The most significant 

differences between the male and the female students were found in the case of textbook. 
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Most or the male students thought that thei r English textbook was monotonous while 

their remale counterpans thought that the textbook was fairly satisrnctory, In harmony 

with thi s finding it was round that most or the rcmale students thought that they only 

depended on their textbook to learn English whereas the larger ponion or the male 

students thought they did not depend only on their textbook to learn English. However, 

given the little difference or score between the male and the rcmalc students based on 

their alt itude and motivation for learning English and their opinion on the prevalent 

textbook and examination system, wc may conclude that their posi tions are almost 

similar in these rcgards. 

97 



Dhaka University Institutional Repository
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TA8LE-5 
Freq uency distribution. Total and Average point-value of each Item of the questionnaire 
ror male and female students on atti tude and motivation for learning English. and 
textbook. and exammation system. 
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6.6 Enluation of Cha,s!l room Language Teaching Methodology Ba!led on Studen15' 
RtSponses: 

In order to assess the ongoing English lanbruage teaching· learning procedures at the 

secondary level twcnty·three statements were developed which compriscd Part·2 of the 

students' questionnaire. The results are presented in Table.-6. 

TABLE-6 
Frequency distribution , Total and Average point.value of each Item orthe questionnaire 

for the students on classroom language teaching methodology. 



Dhaka University Institutional Repository

Table-6 (Continued) 
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TA8LE-6 (Contioutd) 
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their teachers always talked and they had the opportunity to talk when their teachers 

asked them questions, forty-eight respondents said that their teachers talked very often. 

one hundred and thirty-<mc respondents sa id that such incidents happened sometimes, 

twenty-two said that thi s happened rarely and the rest twenty-nine said that thi s never 

happened. The negati ve point-value of the item indicates that the students seemed to have 

little chance of active participation in the classroom other than listening to their teachers. 

The second statement, "Your Engli sh teache rs are not friendly" received an ave rage 

point-value 0.28. Thi rty-one respondents said that their teachers are always unfriendly, 

fo rty-two said that thei r teachers are very often unfriendl y. one hundred and ten 

respondents said that their teachers are sometimes unfriendly, forty-six said that their 

teachers arc rarely unfriendly and twenty-nine said that their teachers are never 

unfriendly. The average point-value carries just positive-value, which mdicates that the 

greater portion of the teachers were most of the time friendly to their students. 

The third statement, "In your English class, you cannol freely ask questions to your 

teachers" received an average point-val ue 0.35 Forty-four respondt:nts sa id that th is 

always happened in their Engli sh class, th irty-eight said that thi s happened rather very 

often, seventy-four said that thi s happened sometimes, fifty-seven said that this happened 

rarely and eighty-seven said that thiS never happened. The result carries just JXlsitive­

value indicating that the major portion of the students thought that they could freely ask 

questions to their teachers. 
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The rourth statement, ·'Your teachers speak in Bangia in your English classes" received 

an average point-value -0.50. Eighty-one respondents said that their teachers always 

spoke in Bangia in the English class, sixty-two respondents said that their tcachers very 

oftcn spoke 10 Bangia in their English class, one hundred and 1\\'0 said that sometimes 

their teachers spoke in Bangia thirty-e ight said that thei r teachers rarely spoke Bangia in 

their English class and the rest seventeen said that thei r teachers never spoke in Bangia in 

thei r English class. T he:: result shows a negative value which indicates that most of the 

teachers spoke in Bangia in their English classes 

The fifth statement, "Your English teachers translate your lessons in llangla and explain 

them elaborately in Bangia" received an average point-value -0.96. One hundred and 

fifty-three respondents said that their teachers always translated the lesson in Bangia and 

explained the lesson elaborately in Bangia. forty-four said that their teachers did thi s very 

on!.!n , fifty-n ine sa id that thei r teachers sometimes did this twenty-eight said that their 

teachers rarely did th is and the rest sixteen said that thei r teachers never did th is. The 

finding, in thi s case, is highly negative which indicates that most of the teachers 

translated the lessons in Bangia and similarly, they explained the lessons in detail in 

Bangia. 

The six.th sta tement, ··You can understand the lectures given by your leachers" received 

an average point-value 1. 16. One hundred and twenty-eight respondents said that they 

could always understand the lectures given by their Engli sh teachers, one hundred and 

one respondents said that they eould very onen understand the lectures, sixty-three said 
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that they sometimes could understand the lectures of their English teachers, eight said 

that they rarely could understand the lectures of their English teachers and there was no 

respondent who said that they never could understand the lectures of their teachers. This 

item caries a highly positive value indicating that most of the time the students thought 

that they could understand the lectures given by their Engli sh teachers. 

The seventh statement , " In your English classes you get opponunities make sentences 

with grammar·rules on your own" received an average point·valuc 0. 15. Forty--one 

respondents said that they always got opponunities to make sentences with grammar­

rules, sixty. foUf said that they very often got such opportunities, one hundred and twenty­

eight said that they sometimes got such opportunities, thirty-three said that they rarely got 

such opponunities and the fest thirty-four said that they never got such opportunities. 

This item carries just positive-value which indIcates that at least the larger portion of the 

students thought that they got sufficient opportunities to make sentences with grammar­

rules on their own. 

The eighth statement, " In your English class, your teachers give you opponunities to 

choose the kind of lessons you like" received an average point-value - 0,74. Twenty-four 

respondents said that their teachers always involved them in the selection of the lessons 

they are supposed to learn, twenty-one said that their teachers very often involved them, 

ninety-one sa id that their teacht!rs sometimes involved them, th irty·six said that their 

teachers rarely involved them and the rest one hundred and twenty-e ight teache rs said 

that their teachers ncvt!r involved them. This item carries highly negative value indicating 
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that most of the students thought that they had little scope of involvement in the selection 

of lessons they learned in the classroom. 

The ninth statement. " In your Engli sh class. you cannot give your opinion when you do 

not like a lesson" rece ived an average point.value 0,42.Fifty.nine respondents said that it 

always happened thai they could not give their opinion when they did not like a lesson, 

twenty said that very often it happened to them. sixty.five said that 1\ happened to tht.:m 

rather sometimes, forty·seven said that it happened to them rarely and one hundred and 

nine said that it never happened to them. This item carries just positive value, which 

indicates that most of the students thought that they could give their opin ion when they 

did not like a lesson. 

The tenth statement, "You speak in Bangia in your English class" received an average 

point-value L08,One hundred and fifty.five respondents said that they always spoke in 

Bangia in thei r Engli sh class, fifty.four said that they very often spoke in Bangia in their 

English class, fifty·ni ne said that they sometimes spoke in Bangia in their English class, 

twenty. four said that they rarely spoke in Bangia and the rest eight said that they never 

spoke in BangIa in their English class. This item carries a highly negative value 

indicating that the greater portion of the students spoke 10 BangIa most of the time in 

their Engli sh class. 

The cleventh statement, " In your English class. you get opportunities to speak English in 

group with you r friends" received an average point·va lue - 0.79. Twenty -eight 
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respondents said that they always got opportunities to speak English in group with their 

fnends, twenty-six said thal they very often got such opportunities, sixty-two said that 

they sometimes got such opportunities, (orty-seven said that thcy rarely got such 

opportunit ies and the rest one hundred and thirty-seven said that they nevcr gOI such 

opportunit ies. This item carries fa irly negative value indicating that most o( the students 

thought that they did not gel sufficient opportunities to speak English in group wi th their 

friends, 

The twelfth statement , " In your Engli sh class you get opportunities to write English in 

group with your friends" received an average point-value - 0.66. Twenty three 

respondents said that they always got opportunit ies to write English in group with their 

friends, thirty-seven said that they very often got such opportunities, sevcnty six said that 

they somctimes got such opportunities. forty-seven said that they rarely got such 

opportunities and the rest one hundred and seventeen said that they never got such 

opJX>r1un ities. This item carries fairly negative value indicating that most of the students 

thought that they did not get sufficient opportunitics to write Engli sh with their friends. 

The thirteenth statement, " In your English class, you get opportunities to write Engl ish 

individually on your own" received an average point-value -0.25. Thirty seven 

respondents said that they always got opportunities to write English on their own, forty­

six said that they very often got such opportunities, ninety-two said that they sometimes 

got such opportunities, fifty-three said that they rarely got such opportunities and the rest 

seventy-two said that they never got such opportunities. This item carries just negative 
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value indicating that the greater portion of the students thought that they did not get 

sufficient opportunities to practi se writing English individually on their own. 

The fourteenth statement , "You have to memorize question-answer In order to learn 

English" received an average point-value: - 0.3 1. Ninety-six respondents said that they 

always had to memorize question-answer in order to learn Engli sh. forty-four said that 

they very often had to memorize question-answer. sixty nine said that they had to 

memorize question-answer sometimes. forty said that they had to memorize question­

answer rarely and the rest fifiY-<JIle said that they never had to memorize question­

answer. This item carries fairl y negative value indicating that most of the students 

practised memorizing question-answer in order to learn Engli sh. 

The fifteenth statement, --You have to memorize grammar-rules to learn English" 

received an average point-value -0.80. One hundred and twenty six respondents said that 

they always had to memorize grammar-rules as a part of their learning English, sixty six 

said that they very often had 10 memorize grammar-rules, fiftY-SIX sa id that they 

sometimes had to memorize grammar-rules. twenty Seven said thai Ihey rarely had to 

memorize grammar-rules and the rest twenty five said that they never had to memorize 

grammar.rulcs. This item carries moderately negative value. which indicates that most of 

the students had to memorize grammar-rules as a part of their learning English. 

The sixteenth statement, "You have to memonze Bangia word-meanings of English 

words" received an average point-value - 1.04. One hundred and fifty-five respondent'; 
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said that they always had to memorize Bangia word-meanings of English words. forty­

nine said that they very often had to memorize Bangia word-meanings, of English words. 

sixty-scvcn said that they sometimes had to memorize Bangia word-meanings, thirteen 

said that they rarely had to memorize the Bangia word-meanings and the rest sixteen said 

that they neve r had to memorize the Bangia word-meanings of English words. This item 

carnes highly negative val ue, which indicates that almost all the students thought that 

they had to resort to memorizing Bangia word-meanings of English words. 

The seventeenth statement, " In your English class you get opportunities to rcad out from 

your English textbook" rece ived an average point-value 0.97. One hundred and thirty five 

respondents sa id that they al ways got the opportunities read out from their English 

textbook, fi fty-three said that they very often got such opportunities, ninety said that they 

sometimes got such opportunit ies, thi rteen said that they rarely got such opportun ities and 

the rest nine said that they never got such opportunities. This item carries moderately 

positi ve value indica ring that a fairly great portion of the students thought that they got 

suffic ient opportunities to read out from their English tex tbook. 

The e ighteenth statement, " While you rcad out from your textbook your teachers correct 

your mistakes" received an ave rage point-value 1.48. Two hundred and seventeen 

students said that thc lr tcachers always corrccted their mistakcs while they read out from 

their tex tbook, th irty five sa id thaI thei r tcachers very often corrected thei r mistakes, 

thirty one said that thei r teachers sometimes corrected their mistakes, ni nc said that their 

teachers rarely com:cted thei r mistakes and the rest eight said that tht:i r teachers never 
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corrected thei r mistakes. This item carnes highly positive value indicating that almost all 

the students thought that their teachers sumciently corrected their mistakes while they 

read out from their textbook, 

The nineteenth statement, " In your English class, you get opportunit ies to play different 

games in order to learn English" received an average point-value - 1.63. Only one 

respondent sa id that she/hc always got opportuni ties to play difTerent games in order to 

learn English, eleven students said that they very often got such opportuniti es, tv .. -ent), 

three said that they sometimes got such opportunities, twenty six said that they rarely got 

such opportunities and the rest two hundred and thirty nine said that they never got such 

opportun it ies. This item carries highly negative value. This indicates that almost all the 

students thought that they got sufficient opportunities to play games as a pan of lheir 

learning English. 

The twent ieth statement, " In your English class, your teachers give preference to 

workable English than accuracy in English" received an average point-value 0.73. One 

hundred and forty respondents said that their teachers always gave preference to 

workable English than that of the accuracy in English, fifty-SIX said that their teachers 

very often gave such preference 10 workable English in their class, th irty seven said that 

their teacher sometimes gave preference 10 workable English, nineteen said that their 

tcachers rarely gave preference to workable English and the rest fo rty eight said that their 

teacher never gave preference to workable English. This item carries moderately positi\le 
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value. This indicates that the greater portion of the teachers gave more emphasis on 

workable English rather than the accuracy 1n English. 

The twenty-first statement, "You practise grammar-rules in your English class" received 

an average point-value -0.29. Fifty one respondents said that they always practiced 

grammar-rules 10 their English class, sixty six. said that they very orten practiced 

grammar-rules 10 thei r English class, one hundred and twenty ninc said that they 

sometimes practiced grammar-rules in their English class, twenty eight sa id that they 

rarely practiced grammar-rules in their English class and the rest twenty six said that they 

never practiced grammar-rules in their English class. This item carries just negative 

value. This indicates that most of the students thought that they practiced grammar-rules 

in their classroom. 

The twenty-second statement , " Your teachers encourage you when you do well in yOUT 

Eng)ish class" received an average point-value 1.01. One hundred and fony seven 

respondents said that their teachers always encouraged them when they did well in their 

English class. fifty three said that their teachers very often encouraged them when they 

did well in thei r English class, sixty nine said thai their teachers sometimes encouraged 

them when they did well in their English class, twenty said that their teachers rarely 

encouraged them when they did well in their English class and the rest eleven said that 

their teachers never encouraged them when they did well in their Engli sh c lass. This item 

carries highly positive value, which indicates that most of the students thought that their 

teachers encouraged their students when they did well in thei r English class. 
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y . 

The twenty-th ird statement, " In your English class, your teachers inspi re you to keep on 

trying when you make mistakes" received an average point-value 0 I. One hundred and 

fifty two respondents said that their teachers always inspired them to keep on trying when 

they made mistakes, fifty six said that their teachers very often inspi red them when they 

made mistakes, fifty four said that thei r teachers sometimes inspi red them when they 

made mistakes., sixteen said that their teachers rarely inspi red them when they made 

mistakes and the rest twenty two saId that their teachers never inspi red them when they 

made mistakes. This item received an average point-value 01. which indicates that most 

of the teachers seemed to encourab"C their students even when they make mistakes. 

6.7 A com pa rison between the male and the female students based on thei r 
r(.,"S pons~ on class room language teaching methodology: 

An effort was made to find if there were any significant differences between the male and 

the female studen ts in thei r experiences and observation of the classroom language 

teaching-learning procedures they have unde rgone so far . The results are presented in 

Table-? 
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Interpretation: 

The first question asked the students for an indication whether the teachers talk most of 

the time in their Engl ish class received the average point-values -0.26 and -0.45 from the 

male and the femalt students respectively. In this regard the findings indicate that most of 

both the male and the female students agreed that their English teachers talked most of 

the time in their English class. Specifically. more of the female students than that of the 

male students said that their teachers talked most of the time in their English class and 

they talked only when their teachers asked them questions. 

The second question asked for an indication of whether the teachers were frie ndly to their 

students received the average point-values 0.29 and 0.26 from the male and the female 

students respectively. The small difference of the average point-values between the male 

and the female students indicates that al most an equal number of both of the male and the 

female students agreed to the point that their teachers were friendly. 

The third question asked for an indication of whether the students could free ly ask 

questions to their teachers received the average point-values 0.3 1 and 0.38 from the male 

and the female students respectively. The findings indicate that both the male and the 

female students almost equally agreed 10 the point that they could freely ask Questions to 

their teachers. 

The rOllrth question asked for an indication of whether the teachers spoke in Bangia in 

their Engli sh class received the average poi nt-va lue -0.62 and 0.39 from the male and 
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The founh question asked for an indication of \\Ihether the teachers spoke in Bangia in 

their English class received the avemge point-value -0.62 and - 0.39 from the male and 

the female students respectively. The results indicate that the greater portion of both the 

male and the female students agreed that their teachers mostly spoke in Bangia in the 

Enghsh class. However, more of the male students than that of the female students said 

that their teachers spoke in Bangia in their English class. 

The fifth question asked fo r an indication of whether the English teachers translatecd and 

explained thei r lessons in Bangia received the average point-values -0.90 and - 1.02 from 

the male and the female students respectively. The findings indicate that most of both the 

male and the female students agreed to the point that their teachers translateed and 

explai ned thei r lessons in Bangia. In this regard, it was found that more of the female 

students than that of the male students said that their teachers translated and explained 

their lessons in Bangia. 

The sixth question asked for an indication of whether the students understood the lectures 

given by their English teachers received the average point-values 1.20 and 1.12 from the 

male and the female students respectively. The findings indicate that a very large portion 

of both the male and the female students thought that they understood the lectures given 

by their English teachers. 
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The seventh question asked for an indication of whether the students got opportunities to 

make sentences with grammar-rules on their own received the average point-values 0. 16 

and 0. 14 from the male and the female students respectively. As both the scores received 

from the male and the female students are marginally more than the mean they indicate 

that at least the larger portions of both the malc and the female students agreed to the 

point that they got opportunities to make sentences \vith grammar-rules on their own. 

The e ighth question asked for an indication of whether the English teachers gave the 

students opportunities to choose the kind of lessons they like received the average point­

values -0.79 and -0.69 form the male and the female students respectively. The results 

show that more of the male students than that of the female students thought that their 

teachers did not involve them in the choice of lessons they teach in the classroom. 

The ninth question asked for an Indication of whether the students could give their 

opinion when they do not like a particular lesson received the average point-values 0.26 

and 0.59 from the male and the female students respectively. The resulls show that most 

of both the male and the remale students agreed to the point that they could give thei r 

opin ion when they did not like a particular lesson. Specifically. it was found that the 

number or the remale students who said that they could give lheir opinion when they did 

not like a lesson is more than two times higher the number of the male students, in th is 

regard. 
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their Engli sh class. Specifically. it was found that more of the male students than that of 

the female students spoke in Bangia in thei r English class. 

The eleventh question askcd for an indication of the students got opportunities to speak 

English in group with their friends received the average pomt-values -0.82 and -0.76 

from the male and the fe male slUdents respectively. The results indicate that a highly 

good number of both the male and the female students thought that they did not get 

opportunities to speak Engli sh in group with their friends. It was found that more of the 

male students than that of the female students thought that they did nol get opportunities 

to speak English in group with their friends. 

The twelOh question asked for an indication of whether the students got opportunities to 

write English in group with their friends received the average point-values -0.85 and -

0.46 from the male and the female students respectively. The resul ts indicate that the 

larger portions of both the male and the female studen ts did not think that they get 

opportunities to write English in group with their friends. Significant ly. it is found that 

the number of the male students who said that they did nOl get opportunities to write 

English in group with their friends was almost double the number of the fcmale students. 

The thirteenth question asked ror an indication of whether the students gCl opponunities 

to write Engl ish individually on their own received the average point-values - 0.32 and -

0.19 from the male and the female students respectively. The results indicate that the 

greater portions of both the male and the femal e students thought that they did not get 
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opportunities to write English individually on thei r own. More male students than that of 

the female students thought that they did not get opportunities to ",nte English 

individually on the Ir own. 

The fourteenth question asked for an indication of whether the students had to memorize 

question-answer in order to learn English received the average point-values -0.20 and -

0.35 from the male and the female students respectively. The results indicate that the 

greater portion of both the male and the female students thought that they had to 

memorize question-answer in order 10 learn English. It was found that more of the female 

students than that of the male students said that they had to memorize question-answer 

for learning Engli sh. 

The fifteenth question asked for an indication of whether the students had to memorize 

grammar-rules to learn English received the average point-values -D.75 and - 0.85 from 

the male and the female students respectively. The results show that a high portion of 

both the male and the female students agreed on the subject that they had to memorize 

grammar-rules to learn Engli sh. It was found that more of the female students than that of 

the male students thought that they had to memorize grammar-rules in order to learn 

Engli sh. 

The sixteenth question asked for an indication of whether the students haad to memorize 

lJangla word-meanings of Engli sh words received the average point-values - 1.12 and -

0.97 from the male and the female students n:spective ly. The results show that a high 
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ponion of both the male and the female students thought that they haad to memorize 

Bangia word-meanings of English words to learn Engli sh. In this respect. however, it was 

found that more of the male students than that of the femal e students said that they had to 

memorize BangIa word-meanings of Engli sh words to learn Engli sh. 

The seventeenth question asked for an indication of whether the students got 

opponunities to read out from thei r textbook received the average point-values 0.8 and 

1. 14 respectively. The results indicate that the male and the female students were in 

8b'Tcement that they got opportunities to read out from their textbook in their English 

class. Here, it was significantly found that much more of the female students than that of 

the male students thought that they got opportunities to read out from their textbook in 

theIr English class. 

The eighteenth question asked ror an indication of whether the teachers corrected their 

students' mistakes while they read out from their textbook recei ved the average point­

values 1.37 and 1.58. from the male and the female students respectively. It is found that 

quite a high ponion of both the male and the female students agreed that their teachers 

corrected thei r mistakes while they read out from their textbook. More female students 

than that of the male students, in this regard, said that their teachers corrected their 

mistakes while they read out from their textbook. 

The nineteenth question asked for an indication of whether the students got opponunities 

to play different games in their English class in order to learn English received the 

average point-values - 1.68 and - 1.59 from the male and the female students respectively. 
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The results show that almost all the male and the female students agreed to the point that 

in their English class they did not get opportunities to play diffe rent games in order to 

learn English. In this regard, more of the male students than that of the female students 

said that they did not get opponunities to play different games in order to learn Engli sh. 

The twentieth question asked for an indication or whether the teachers gave more 

preference to workable knowledge in English rather than accuracy in English received the 

avemge point-va lues 0.80 and 0.66 from the male and the female students respectively. A 

moderate portion of both the male and the female students agreed to the point that their 

te.achers put morc emphasis on workable English than accuracy in Engli sh. More of the 

male students than that of the female students. in this regard, said that their teachers gave 

more emphasis on workable English. 

The twenty-fi rst question asked for an indication of whether the students practised 

grammar-rules in their Engli sh class received the average point-values - 0.34 and -0.24 

from the male and the female students respectively. In this respect. more of the male 

students than that of the female students said that they practised grammar-rules in their 

English class. 

The twenty second-question asked for an indication of whether the leachers encouraged 

their students when they do well in their Engli sh class received the average point-values 

0.88 and 1.14 fonn the male and the female students respectively, A moderately high 

portion of the male students and qu ite a large portion of the female students agreed to the 

point that their teachers encouraged them when they did well in their Engli sh class. In 
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this respect, more of the female students than that of the male students agreed to this 

point. 

The twenty-third question asked for an indication of whether the teachers inspired the 

students to kcep on trying whcn the students make mistakes received the average point-

values 0.8 and 1.2 from the male and the female students respectively. In this respect, 

only a marginally larger portion of the male students against a very high portion of the 

female students said that their teachers encouraged them when they made mistakes. 

6.8 A comparison between tcachcn and students based on their responses on 
class room language teaChing methodology: 

A comparison was made between teachers and students based on their experiences and 

observation of the classroom English language teaching and learning procedures they 

thought that they underwent. The results are presented in Table-g. 

Interpretation: 

The first Questions of both the teachers' and the students· questionnaires asked for an 

indication of whether the teachers taught English manly by delivering lectures received 

the average point-values -0.25 and - 0.37 from the teachers and the students respectively. 

Both the teachers and the students, as the findings indicate, almost equally agreed to the 

point that the teachers conducted their English class mainly by delivering lectures. 

However, more of the students than that of the teachers were found to agree in this 

respect . 

The fifth question of the teachers' questionnaire and the second question of the students ' 

questionnaire asked for an indication of whether the teachers were friendly to their 
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students received the average point-values 1.69 and 0.28 from the teachers and the 

students respecti vely. Though most of both the teachers and the students agreed that the 

teachers were friendly to the students, the number of teachers who agreed was far higher 

than that of the students. 

The fourth question of the teachers' questionnai re and the third question of the students' 

questionnaire asked for an indication of whether the students could freely ask question to 

their teachers in their English class received the average point-values 1.42 and 0.35 from 

the teachers and the students respectively. Though the greater port ion of both the teachers 

and the students agreed to the point that the students could freel y ask question to their 

English teachers the number orthe students who agreed was significantly lower than that 

of the teachers. 

The sixth question of the teachers' questionnaire and the fourth question of the students' 

questionnaire asked for an indication of whether the teachers spoke in Bangia in their 

English class received the average point-va lues 0.02 and -0.50 from the tcachers and the 

students respectively. The results show that while the greater portion of the teachers said 

that most of the time they did not speak in Bangia in their English class, most of the 

students, on the contrary, said that the ir teachers most of the time spoke in Bagnla in their 

English class. 
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of the students' questionnaire asked fo r an indication of whethe r the teachers translated 

and explained the lessons in Bangi a. The question for the teachers on whether they 
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translated the lessons in Bangia received the average point-value - 0.27. Similarly, the 

question for the teachers on whether they explained the lessons in detail in Bangia 

received the average point-value 0.10. The question for the students on whether their 

teachers translateed and explained the lessons elaborately in Bangia received the average 

point-value -0.96. While a sligh tl y greater portion of the teachers said that they translated 

the lessons in Bangia, a similar portion of them. on the contrary. said that they did not 

explain the lessons in Bangia. On the other hand, quile a high portion of the students said 

that most of their teachers translated and explained the lessons in Bangia. 

The twenty-second question of the teachers' questionnaire and the seventh question of the 

students' questionnaire asked of ran indication of whether the students got opportunities 

to make sentences with grammar-rules on their own received the average point-values 

0.81 and 0.15 from the teachers and the students respectively. Though the greater ponion 

of both the teachers and the students agreed that the students got opportunities to make 

sentences with grammar-rules on their own, the number of students who agreed was far 

less than that of the teachers who agreed. 

The second question of the teachers' questionnaire and the eighth question of the 

students' questionnaire asked for an indication of whether the teachers involved their 

students in the choice of the lessons they teach received the average point-values 0.29 

and -0.74 from the teachers and the students respectively. The results show that while the 

greater portion of the teachers thought that they IOvolvcd their students in the selection of 
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the lessons they taughl~ quite a high ponion of the students, on the contrary. said that 

their teachers did not involve them in the choice of the lessons they teach. 

The tenth question of the teachers' questionnaire and the eleventh question of the 

students' questionnai re asked for an indication of whether the students got opportunities 

to speak English in group with their friends received the average point-va lues 0.43 and -

0.79 fTom the teachers and the students respectively. The results show that while a fairly 

good panion of the teachers said thai their students got opportunities to speak English in 

b'TOUP with their friends, quite a large portion of the students. on the contrary, said that 

they did not get opportunities to speak English in group with their friends. 

The twelfth question of the teachers' questionnaire and the thirteenth question of the 

students' questionnaire asked for an indication of whether the students got opponunities 

to write English on thei r own in the English class received the average point-values 0.52 

and -0.25 fTom the teachers and the students respectively. The resul ts indicate that while 

a fai rly large ponion of the teachers said that their students got opportun ities to write 

English on their ovm the greater portion of the students, on the other hand, said that they 

did not get opportunities to write English on their own. 

The twentieth question or the teachers' questionnaire and the twenty·second question or 

Lhe students' questionnaire asked for an indication of whether the teachers encour.!ged 

their students when the students did well in their English class received the average point. 

values 1.85 and 1.01 from the teachers and the students respecti vely. The results indicate 
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that a very high portion ofhoth the teachers and the students agreed to the point that the 

teachers encouraged their students when they did well in their English class. 

The twcnty.first question of the teachers' questionnaire asked for an indication of 

whether the teachers rebuked their students when they made mistakes in their English 

class received the average point·value 1.60. The twenty·third question of the students' 

questionnaire. on the other hand. asked for an indication of whether their teachers 

inspired them even when they made mistakes in their Engl ish class received the average 

point·value 01. The results show that most of teachers did not rebuke their students when 

they made mistakes rather they inspired the students to keep on trying when they made 

mistakes. 

The following chapter will present the summary, conclusions, and recommendations 

based upon the review of the related research literature and the data collected and 

analyzed for the current study. 
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CHAPTER SEVEN 

SUM MARV, CONCL USIONS AND RECOMM ENDATIONS 

In the preceding chapte r, we concentrated on the presentation and analysis of the data of 

this study. This chapter presents the summary, conclusions and recommendations based 

upon the review of the related literature and the data collected and analyzed for the 

present research. Firstly. we shall consider the major findings of this study. Conclusions 

are then drawn in the light of the findings. And finally. certain recommendations arc 

made for the consideration of the teachers and the policy makers with a view to 

improving the English language teaching and learning situation in Bangladesh. 

7.1 Major Findings 

It was found that the larger portion of the teachers teaching Engli sh at the secondary level 

had high academic qualification. Converted into percentage, for example, it was found 

that out of 100 teachers 54 teachers had post graduate degrees. The rest 46% of the 

teachers had bachelor degrees. 
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The ratio of sex of the male and the fema le teachers was 67:33. This shows that the 

number of the female teachers compared to that of the male teachers teaching English 

was very low. 

Most of the teachers teaching English at secondary level had considerable time of 

experience in teach ing. It was found that 60% of the total teachers treated in this study 

had more than 10 years of experience in lcaching Engli sh at the secondary leve l. 

It was found that the greatcr portion of the teachers had general training on leaching. In 

this regard. it was found that 81 % of the teachers teaching English at the secondary level 

had either B.Ed. or M.Ed. trai ning. 

It was found that most of the teachers teaching English at the secondary level did not 

have any training exclusively on English language teaching. In this regard, it was found 

that 79% of the total teachers considercd in this study did not have any training 

speci fi cally on Engli sh language teaching. 

The total score based on the teachers' responses on the prevalent English textbook at the 

secondary level was 0.54. This indicates that according to most of the teachers the 

standard of the ongoing Engl ish language textbook, at least based on the fac tors that were 

considered, was fai rly satisfactory. 
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The lotal score based on the teachers' responses on the prevalent examination system was 

0.69. Thus, according to most of Ihe teachers the validity of the ongo ing examination 

system at the secondary level was moderately satisfactory. 

It was found that most of the students learning English at the secondary k ve l had strong 

motivation for learning, English. In this regard, the total score based on the students' 

responses on thei r al1l1ude and motivation was 0.74. 

The total score based on the teachers' responses on classroom language teaching 

methodology was 0,62, Thus, it was found that teachers thought the ongoing English 

language teaching- learning procedures was fairly satisfactory. 

The total score based on the students' responses on the prevalent English textbook at the 

secondary level was 0.19, Thus, according to most of the students, the standard of the 

prevalent textbook was j ust satisfactory. 

The total score based on the students' responses on the prevalent examination system was 

-0.58. Thus, based on what the students said. the validity of the prevalent examination 

system at the secondary level was found fai rl y satis factory. 

The total score based on the male students' responses on attitude and moti vation was 

0.99. On the other hand, the total score based on the female students ' responses on 
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anitude and motivation was 1.02. Thus, it was found that the female students had stronger 

motivation for learning Engli sh than that of the male students. 

The total score based on the male students ' responses on textbook and examination 

system was -0.07. On the other hand, the total score based on the female students' 

responses on textbook and examination system was -0.37. Thus, it was found that the 

female students were more di ssatisfi ed with the prevalent textbook and examination 

system than the male students. 

The total score based on the students' responses on the prevalent classroom English 

language teaching methodology at the secondary level was -0.08. Thus, it was found that , 

the Engli sh language teaching-Ieaming procedures in the classroom, based on what the 

students said, were not sati sfactory. 

The total sco re based on the male students' responses on classroom English language 

teaching methodology was -0.11 . On the other hand. the total score based on the female 

students' responses on classroom Engli sh language teaching methodology was -{l .O) . 

Thus, the female students seemed to experience better classroom language teaching­

learning procedures than the male students did. 

The total scores based on the teachers' and the students' responses on the common 

features on the classroom language teaching methodology were 0.65 and -0.52 

respecti vely. Thus. based on what the teachers said they did in their classroom, the 
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language teaching methodology that was adopted was found to be satisfactory. On the 

contrary, based on what the students said they experienced in learning English in their 

classroom, the prevalent classroom language teaching methodology was found to be 

moderately unsatisfactory. 

7.2 Conclusions: 

In the light of the fi ndi ngs as presented, a number of conclusions may be drawn. Before 

that, it is very important that we consider certain constraints on the scope of these 

conclusions. 

Firstly, thi s study is descriptive in nature. It tried to find out what the English language 

teaching and learn ing procedures that were going on at our secondary level of education. 

Thereby. it was out of the scope of this study to legitimately claim that certain language 

teaching.leaming practices are good whereas certain others are not Still , based on the 

findings of thi s study attempts have been made to the ongoing classroom language 

teaching-learning practices relymg on the current literature on classroom language 

leaching methodology. 

Secondl y, the fact that the sample was drawn from the urban population of the city of 

Dhaka limits the extent to which the conclusions can be general ized. Although the results 

of this study may perhaps more convenientl y be generalized to other comparable urban 
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settings in Bangladesh. the question remains whether the same results wouJd be found if 

samples were simultaneously drawn from the rural population of Bangladesh. 

Thi rdly, the study adopted only questionnaire as a means of data-collection. If this \'IaS 

supplemented by other means of data collection such as ctassroom observation and 

interview the internal validi ty of the study might be increased. 

With all these reservations in mind. the conclusions that follow may logicall y be reached. 

Our students learning English at the secondary level showed over-dependence on the 

textbook. The textbook~ in response, was not found not to be very interesting to the 

students as most of them said that their textbook was rather monotonous. In the case of 

the prevalent examination system, the students said that they could predict the probable 

questions of their examination to a large extent. However, the students showed strong 

motivation for learning English. 

The classroom language teaching·leaming practices at the secondary level , as found in 

this study, appc:ared to borrow largcly fTom Grammar-Translation Method. As it was 

found, teacher-domination and teacher-talk remarkably featured the English language 

classroom. The teachers liked to translate the lessons into Bangia and similarly they liked 

to explain them in BangIa. The students tended to memorize Bangia word-meanings of 

their English counterpans. Students' learning of grammar-rules was emphasized. 

Students were found accustomed to memorizing question-answer and composition as a 
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means of preparation for their examination. Besides, the students did not seem to get 

ample opportunities to practice speaking and writing skills with groups or pairs with their 

fr iends. 

The findings of this study, on the other hand, also extend empirical support to a few 

classroom language Icaching-Iearn ing practices, which appear to be progressive. It was 

found that the students could free ly ask questions to their teachers and they got ample 

opportuni ties to practice grammar-rules through conte:nuali zation of them. The teachers 

appeared to be friendly to the students, they encouraged their students when they did well 

and at the same time they inspired their studl.!nts to keep on try ing when they made 

mistakes in the class. 

It is very important to note that the results of this study place the students and their 

teachers at a contradictory position with respect to certain c lassroom language teaching­

learning practices. The larger portion of the teachers said that they did not speak in 

BangIa in their English class whereas, most of the students said that their teachers always 

spoke in Bangia in their Engli sh class. The students said that the ir teachers translated the 

lessons into BangIa while the teachers said that they did not. Similarly , while the teachers 

said that their students d id not have to memorize Bangia word-meanings of Engli sh 

words the students said that they had to memorize Bangia word-meanings of English 

words. The teachers said that their students got opponunities to practise speaking and 

writing Engli sh on their own but the students said that they did not get such opportunities. 

Lastly, the teachers said that they did not give importance to the memorization of 
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question-answer but the students said that they had to memorize question-answer as a 

pan of their preparation of thei r examInation. 

Taking all these features of classroom language teaching-teaming practices into 

conSideration, we can reasonably claim that our classroom English language teaching­

learning practices at the secondary level show a mixed tre nd-most of them confonning to 

Grammar-Translation Method while a few confonning to that which are undennined by 

Communicative Approach to Language Teaching. 

7.3 Recommendations 

The number of the female teachers should be increased at the secondary level in 

Bangladesh. In this regard, etTon may be made to give prefe rence to females to take up 

the teaching of English as a profession. 

The teachers teaching English at the secondary level should have training eXCl usively on 

English language teaching. The country should go for the establishment of institutions 

and training colleges. which will offer training only on English language teaching. As an 

alternat ive, the prescnt teacher training colleges may devise separate training courses on 

English language teaching. In this respect, incentives may be given to the teachers who 

take pre-se rv ice or in-service training on English language teaChing, 

The present examination system must be reformed. Care should be taken to ensure that 

the students as well as the teachers cannot predict the probable questions of the 
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examination and that it can measure the students' real achie\lement in the four language 

ski lls. 

Students should be encouraged to decrease their over dependency on thcir English 

textbook as a source of learning Engli sh. They may be advised to utilize other affordable 

sources in thi s regard. 

English language should not be taught like other knowledge-based subjects which are 

usually taught through teacher-lecture. In the English class, the teachers should talk only 

when it is absolutely necessary to initiate certain language learn ing activities. 

In English c lass, the students should be trained a.nd motivated to use English in groups or 

pairs with their friends. The less the teachers and the students use their mother tongue the 

better it is for learning English. The teachers, for example, should neither translate the 

lessons in Bangia nor should they explain them in Bangia. 

The teachers may arrange cenain games to avoid monotony in their English class: while 

at the same time they should ensure that the should that the studcntc; enjoy learning 

English through taking pan in such games. 

Students should be invol\led in the se lection of the lessons they learn or there may be at 

least a warm-up session before the stan of every lesson. This will increase students' 

motivation for learning that lesson in particular, learning Engli sh in genera l. 
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Students should be seriously discouraged to memoriu: question·answer o r grammar-rules 

as a means of learning English. 

The prevalent textbook may be morc developed. Care should be taken to ensure that the 

textbook is interesting as well as demanding, The language in the textbook may be 

adapted to suit the students ' life-like situations. 

The teachers should be provided with teachers' guides that should clearly say the aims 

and objectives of the lessons and very importantly how the lessons may be taught. 
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A PPENOI C ES 

Appendix A: The questionnaires lor teachers and students (English Version) 

Studc..: nt 's Questioll naire 

Oellr Students. 

Please do not think that you arc goi ng 10 s;, lo r an examination. You will lind some questions 
followed by a number of answers. Remember that there is no such a thing as right or wrong 
answer You should indicate answers based a ll your own experiences. Tills WII! help us III our 
research 10 know about the present Sillialions of blglish langua£c Icachll1g and learning in 
Oangilldesh. 

Thank you for your coopcf<'lIiol1 . 

rune: 
Uoy/Glri (Please lick the appropriate word for yo II) 
Group: ciencc/Coml11crcc/ Arts ( Please tick the appropri rllc answer for yo u) 
School ' s Name: 
School' s Address: 
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Studf'l1ts ' Questionnaire 

P:,rl - 011(' 

Please carefully read the fo llowing stalemenl and tick (V) the appropriate answer for you. 

You think tlmt you need to learn F.nglish. 

2. YOli "auld 110t read Enghsh eveu if It was not taught as it 

compulsory subjcct . 

3. Y{lU filld your English textbook monotOnous. 

4 The reason for your Icamiug English is to be able to wri te 
English on your own. 

5 You have to memonze eS!;ays to prepare ror your 
c'(amillat ioll 

6. You have to depend only 011 your English textbook 10 Icam 
Engli sh 
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7. You do nOI t!ujuy )our English dass. 

8 YOli feel afraid of your English It:achcrs. 

9. You Ihink Ihal Ihe English Ihm IS used III your 
textbook is rcleV31l1 10 your rcal lirc . 

10. TIle rcaSOIl fo r Icaming English is 10 be able 10 pass 
your C.,(3minallons. 

\ 1. You have to mcmOfl7e questIon-answers based on 
your textbook 10 prepare lo r your examinal ion 
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rart-Two 

Please carefully read th e. following statement and tick <.J) the approprlatc answer for you. 

I. In your English class, your tcach\!T alone talk 
and you talk only when you arc asked qucstions. 

2. Your English teachers are not friendly. 

3 In your English class, )'OU cannot freely ask 
questions to your tcahcers. 

4. Your tcachers speak III IJangla 111 your English 
class . 

5. Your English teachers transl:.l!!.! your lessons 
into Bangia and explain III elaborately in 
Bangia. 

6 You understand the leeturcs givcn by your 
English tcachers . 
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7. III your English class YOII gel opporlunities 
10 make senTences wilh grammar-rules on 
your own. 

S In your English cla ss your Icachers gIve you 
oppOrtuniTies 10 choose The kind of lessons 
YOli like. 

9. In your English class, YOlIl:annOI give yOllr 
opinion when you do nOl like a particular 
lesson. 

10. You speak 111 Bangia 111 yuur English class. 

II . In your English class. YOII gel 0PPOI1UIl IIICS 10 speak English 
In group wilh your friends. 

1:2 In) our Engli!">h class, you gel oppol1unillcs 10 write 
English in group \\ IliI yOllr friend .. 
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1.1 . I.l ln your English class, you gCI oppon un irics to writc 
English iu<il vldualiy on your OWI1 . 

14 YOII havc to IIlClIlonLC qucslioll-answers in order to Icam English. 

15 You have \0 mel1lOrlze grammar-rules to Icam English. 

16. YOII have to memori ze Bangia meanings o f English words. 
to Icam English 

17. In your English cl.,,,s, gel opportunities 10 read out your Engll!> Ii 
tcxtbooks. 

18. While you read uul your ICl'abo ks. your teachers correct yOI 
mistakes. 

19. III your EI1 ~dish class }ou get opponuui l ic:o. 
to play dlnc renl games in order 10 leam 
Engl isll . 
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20. III your Eng lish cJ"ss. h:achl!rs give morc 
preference 10 workable knowledge 111 E II~ li sh 

than accuracy in English. 

21. You practice granllnar~rules in your Eng!! :;h 
clas.s. 

21. Your tC:Jchcrs encourage YOli when you do wr.: l1 
III your English class 

13 In your l:.nglish class , your Icachers IIlsplrc rtlU 10 
keep OtllrY1llg if)oll make mistakes. 
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Questionnaire for Tcal'ltcrs 

Dear Colleagues, 

As a devoted teacher of English )'OU must ha\'~ 1101iLed thaI the overtlll proficiency 
of our students in English is not satis ractory. 1"0 idclllify the reasons behind it and to 
find OUl lhcir solutions your experiences and observations arc vcry important. In Ihis 
regard. your response bilsed on this questionnnin: \\ ill cnridl tht: pre~cnl research. 

Thank you for your coopcratit.>ll. 

Name: 

Male/Female (Please indicate with tic!'" mark ) 

Age: 

School's Name: 

School's Address: 
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PleaSt' til' k the appropriah." answers for you 

1. Your educational quali fication: 
a) H S.C. b) Il .A/O.Com/U.Sc. (I'ass Course) 
c) A Ml.ComlBS c. (Hon.) Subjcc.: 
d} M.NM.Colll .Itv1 .Sc Subject' 

1. Your experience inlcaching. 
a) Less th an 1 years b) (2·5) yea rs 
c}(6-I O) years d) M ore Ihan 10 years 

3. Have YOLI received any trailllng on Icaching: 
. ) Yes h) No 

4. The type of Irainl!1g on leaching if yOli have received any . 
• ) U.Ed. b) M.Ed. 
e) Traimng given by the ELTIP 
d) Others 

5. Have you received ,IllY tnll ning exclusively on F.nglish language tcach1llg? 
:I ) Yes If your answer IS yes, plcase indIcate the type of trai ning: 
b) No 

6. The pcnod or tmining If you havl.! receIved any on English language Icachmg. 
a) 3 Months b) (4-10) Months 
c) I Year c) 2 Years or tess than lhat 

7. AI prescllt , arc you eng.1ged III rccclvlIlg any lraullng? 
a) Yes b) No 

8) nl~ Iypc ofirai lllng ir you arc engaged in an) ' 
IUd. b) M.Ed. 
c) Training givcn by the ELTIP 
d) Others Please mention the name: 
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Teachers' QuC'sliunnaire 

I)art - One 

Please carefully read the following. SHIICII1CIlI and tick (.J) the answer oul of the fivc alternatives 
against each statement .. 

1. Vou think Ihal !'Iudcnls need 10 learn English al 
Ihe secondary level. 

2. Vou think that the prcvalcnl lt:\;tbook at Ihe secondary 
level is IlitcresllIlg and enjo~ abk to leach 

3 . You tlunk thallhe rea son for Icn millg English is 
10 be abk to communicate III il 

4 VOlilhink that the themes of th e: prevalent textbook 
;lIthe secondary Icvd are felC\ ani 10 the culture.: 
of Ihngladcsh 

5, VOlilhink that Ihe prcvalcll llc .... ' book al the sccondmy 
level IS able 10 help our studen ts 10 be abh.: 10 use 
English in their reall.fe . 
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6. You Ihillk thai III the preva lent cxamin:1tlon system 
students can do well basing only on their rnCIIlOrlZ3tlOiL 

7. YOll lhiuk that the prevalent examina tion system IS 11 01 
able to measure our studen ts' ability 10 wnte in 
English on thc lr own 

S. YOlllhtnk lhal in the prevalent examination system 
siudeilis can predict mOSI of the questions they 
face in the examination 

9 YOLL thUlk that English should be as a compulsory 
subject althe secondary level 

10. In Icachlllg English you give irnponancc to your 
students' pass ing their examination 

II , In leaching English al the secondary level. you 
give importance to your students' ability to wnle 
and s peak in English 011 their OWll 

158 

I 

1 
I 

I 
I 
I .-

I 
I 

I I 

I I 

I 
- - -

I 
I , 
L--



Dhaka University Institutional Repository

• 

, 

Part Two 

Please tick (-1) in the appropria te box fo r you' 

1. YOll lcach yuur studell ts by delivering lec tures. 

2. In your English class, student s can give their 
OP1l1iOli as 10 the lessons you teach. 

3. In your English cl ass, snldcllls c:m give their opmion as 
10 how they wanl to Icam their lesson. 

4. Your students can freely ask you questions. 

5 . You ilrc friendly 10 your studen ts . 

6 , You speak in Bancla III your Eng.lish class . 

7. You translate the lessons in Bangia. 

159 

I 

= v. u u 
c:::: I.E 
o 0; 
C E u, 0 
> V> 

~l--t---t-T 
I 

o z 

- 1--
I 

I 

l-

I 
I 
I I 

L I 

, 

I 



Dhaka University Institutional Repository

• 

8. You c:l. plain IC$sUlls in del ial in 1J ;:U1~ I ~ 

I.) In your English class, student s gel opportunities 10 write 
English on their own in groilPS or pm rs. 

11 . In your English class, students get opportunities to speak 
English on their OWI1 in groups or pa irs. 

12. In your English class, snldclIls gel opportlll lilics lu prdcticc 
Engli sh that is necessary for different social situations 
(e ,g. al bus stop, airport. libra ry. elc.). 

D . In your Enghs h class, student s gel opport un ities 
10 write English Oil their own, 

14, In your English class. you give importance 
to your students' reeling about a lesson . 

15. In your English class. you give importance 
10 YOUT st udents' Icanling o f grammar-rules . 
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16. In your English class. YOli give emphasis on the IIlclIlorizalioll 

1 

I 

1 

- I 

"' I 
;; 1 "0 z 

or l3angla word meanings 10 lc<1 nl the meanings of Engli sh words. I 

If---t--+--,! -1-J 

17. In your English class, you give importance 10 your students' 
lTl cmorizat ioll of qucslion·answcrs. 

'8. In your English class. students get opportun ities 
10 read out the ir tex tbook . 

19. When your students read o lll 1111':11' textbook you 
correci their mistakes. 

20. In your English class, your stu dents gel oppon-u llLl ics 
to pract ice liste ning 10 English. 

21 . You encourage your students when they do well 
in your EngliSh cia 'is. 

22. You rebuke your students whell they make lIIisl:l)..CS 

in you r English class. 
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23. In your English class, studclll$ gCI OPPOr1unilics 10 
praclicc grammar· rules on (heir oWlIlhroligh making sentences 
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Appendix B: The questionnaires for teachers and students (Bangia Version) 
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Appendix C : List of Schools 

I. Jan-e-Alam Sarker High School 
Khil khet, Dhaka, 1229 

2. Solmidc High School 
Bhatara, Badda, Dhaka 1212 

3. Dhanmondi Gov!. Gi rls' H;6" Schoo l 
Dhanmondi , Dhaka 1207 

4. Ali Hossa in Girls' High School 
West Dhanmond i, Shankar, Dhaka 1207 

S. Ka lac handpur High School and College 
Ka lachandpur, Gul shan, Dhaka 1212 

6. Anwara Begum Muslim Girls' High School and College 
Nazimuddin Road, Dhaka 1000 

7. Kurmitola High School 
Khil khet, Budda, Dhaka 1229 

8. Kakoli Hi gh School 
Satmasjit Road, Dhaka 1207 

9. West Dhanmondi Yousuf High School and College 
West Dhanmondi , Shankar, Dhaka 1207 

I O.Dhanmondi Gov!. Boys" High School 
Dhanmondi , Dhaka 1207 
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Append ix 0: Letter from Ibe Supervisor 10 Ihe School Authorities 

>t <I " I <I c>IT: '" '" "J!1 ~ 
,gil, ~. (iT¥1). ~. ~ , I"t~ (mu;) 
'"om_ 
~<mli fm1 
'if.Jj A'tft"fll'lll , F'ii, W<'JI-)OOO, '{I~~ I 
(Wof '~)~oo.~lt/n"l,\, 8 ~1/:IO ~) 

lJ'b~""I~ (lTJ!1 ) 
~-~ ; envduOcllechco 1"18\ 

1fflt: 1 .... o-."t- Ir&)QO' Ir:.I 

Feb.06. 200 I 

The Principal/Headmaster 

Dear Sir/Madam, 

Sarder Md. Fazlul Haque 
M A. (Ohaka), M A Pn 0 (Oumam) 
Professor 
Oopar1menl of Eog!l:>h 
UnNerSllV 01 Dhaka. AamN 
0ha~. · 1 000. BangLaOesh. 
PholWI 96619O().59142n, 4260 (OtIICO) 

8629793 (Aes) 
E-mail eogdu OCllechco.n&\ 
Fax 880-2-8615583 

We are pleased to inform you that Mr. Md. Zahid Akter is conducting a research on 
English language teaching and learning al secondary level in our country. He needs to 
collect some data in connection with his research from our learned colleagues who teach 
English language and also from students studying in classes 9 and lOin your 
school/college. 

We would vC!ry much appreciate your kind cooperalion in Ihis regard. 

Thanking you 

Yours faithfully 

{Sarder Md. Fazluiliaque) 

Supervisor and ProfCS5o r 
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