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Abstract

Childhood parental messages greatly influence a person’s personality.
Injunctions are childhood parental messages according to Transactional Analysis. In
therapeutic process, to make desired changes it is important to work on these messages.
The aim of the study was to introduce therapeutic guideline for identifying and
exploring injunctions of a person who seeks psychological help. The total numbers of
participants were 49. The research process was conducted in two stages and method
included literature review, in-depth interview, reverse check, field test, and expert
opinion. A questionnaire to explore and checklist to identify injunctions were
developed as a guideline. A significant number (88%) of participants found this
guideline as comfortable and helpful to use in the field test part. The enrichment of the
guideline was done after the feedback given by the experts in Transactional Analysis
and counsellor (Transactional Analysis Practitioners). Finally, the checklist was
divided into three sections- thoughts, feelings and behaviors. The final distribution of
the item numbers in the questionnaire and checklist were respectively 45, 63, 62, and
65. Mental health counselors, using Transactional Analysis approach in their therapy,
can use this guideline to diagnosis clients and that will help them to plan for
intervention.

Key words: Childhood Parental Messages, Injunction, Transactional Analysis
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Identification and Exploration of Childhood Parental Messages 1

Therapeutic Guideline for Identification and Exploration of
Childhood Parental Messages

Life is full of beauty and challenges. We are facing lots of challenges in day to
day life. Sometimes we can cope or manage and sometimes we cannot. This is also
the reality that there are a lot of issues in our lives which we cannot handle by
ourselves. For people who do want to find out more about being different with
themselves and others or those who want to have some help for dealing with their
issues or problem, a first step might be considering coming into counselling or
psychotherapy. Counseling is a theory based helping process that deals with wellness,
personal growth, career and pathological concerns (Gladding, 2004). In counseling or
psychotherapy process, the counselor helps a client to explore the intra-psychic
process, therefore the client becomes aware of his/her values, beliefs, attitudes and
that is very important for the psychotherapeutic interventions of the clients. These
interventions are essential to make desired changes of the person and these changes
also happen in the intra-psychic process of the clients. Our values, beliefs, attitudes
are developed in our childhood, from our surroundings. What our significant
caregivers said, what messages they gave us or what interpretation, we made from
their verbal and non-verbal expressions, these all become very crucial in later life. We
take decisions for ourselves, others and the world based on our interpretation and
carry on throughout our lives. Therefore, to make any positive change, working with
childhood parental messages is necessary because all of these are not helpful for us to
grow and move. For understanding and working with childhood parental messages,
counselors can use several types of approaches that emphasize working on childhood
parental messages. Within this, a renowned and useful approach is Transactional

Analysis (TA). TA explains several types of childhood parental messages. One of the
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important childhood parental messages according to Transactional Analysis is
“injunction” which blocks us to be in the present moment. Injunction indicates the
implied messages the child perceives in his or her own small little world, depending
on the situation and the intense emotional provocation (Transactional Analysis for
Better Living, 2014). Injunctions have significant impact on one’s personality and on
the basis of such injunctions people take early decisions. In psychotherapeutic
process, if a client wants to take a new decision, then it is needed to properly identify
his/her injunctions. Bringing it into action, the therapist needs to have some resources
or guidelines that can make therapeutic process more effective, productive and time
economy. This research is an attempt to develop such guideline that can be assistance
to the counselors. The description of the Transactional Analysis, Injunctions and other
relevant topics are given below-

Conceptual Development

Acknowledging that, it is life-enhancing to know more about the stories we
tell from our inner selves repeatedly, without even knowing they are stories. It can
help us to find out more about being the person we want to be in the world rather than
the person we were told not to be. Transactional Analysis is a theory which focuses on
this life stories which describes different childhood parental messages through its
different concept.

Transactional analysis (TA). According to the International Transactional
Analysis Association (ITAA), ‘TA’ is a theory of personality and a systematic
psychotherapy for personal growth and personal change. It is grounded on the
assumption that we make current decisions based on past premises that were at one
time needed to our survival needs but that may no longer be valid. TA emphasizes the

cognitive and behavioral aspects of the therapeutic process.
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In TA 101 Introductory course content (Transactional Analysis for Better
Living, 2014), it was mentioned that Transactional Analysis is a theory of personality
and behavior and a systematic tool for personal growth and personal change. It gives
us a picture of how people are structured psychologically. It also provides a theory of
communication. TA offers a theory of child development — the concept of life script
explains how our present life patterns originated in childhood.

In terms of philosophy of Transactional Analysis it mentioned - all individuals
are born OK, as princes and princesses, all individuals have the capacity to think
except the severely brain damaged and all individuals decide their own destiny and
these decisions can be changed.

According to Gerald Corey (2009), “the goal of transactional analysis is
autonomy, which is defined as awareness, spontaneity, and the capacity for intimacy.
In achieving autonomy people have the capacity to make new decisions (redecide),
thereby empowering themselves and altering the course of their lives”. From TA,
people learn how their current behavior is being affected by the rules they received
and incorporated as children and how they can identify the “life script” that is
determining their actions. Children interpreted received rules in their way and it get
stored in personality as childhood parental messages and based on that the decisions
are being taken. The TA approach focuses on early decisions that each person has
made, and it stresses the capacity of persons to make new decisions to change aspects
of their lives that are no longer working.

Transactional analysis was originally developed by the late Eric Berne (1961),
who was trained as a Freudian psychoanalyst and psychiatrist. Berne discovered that
by using TA his clients were making significant changes in their lives. As his theory

of personality evolved, Berne parted ways with psychoanalysis to devote himself full
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time to the theory and practice of TA (Dusay, 1986). Berne (1961) formulated most of
the concepts of TA by paying attention to what his clients were saying. TA gives the
golden opportunity to be on that platform by breeding so many notions assembling
and linking under one spectrum. Each of the concepts has a clear objective of getting
an entry to the core of an individual. Each concept compliments each other and
accomplish the task of bringing out the most inner and hidden self of an individual.
Dusay and Dusay (1989) identified four phases of development of TA. In the first
three phases different concept of TA (ego states, transaction, psychological games,
life scripts, etc.) was developed at the different time. They mentioned the fourth phase
(1970 to the present) is characterized by the incorporation of new techniques into TA
practice (e.g. from the encounter group movement, gestalt therapy, and psychodrama).
TA is moving toward more active and emotive models as a way of balancing its early
emphasis on cognitive factors and insight (Dusay & Dusay, 1989). Later, Mary and
Robert Goulding (1979) expand the Berne’s approach and also they differ from the
classical Bernian approach in a number of ways. The Gouldings have combined TA
with the principles and techniques of gestalt therapy, family therapy, psychodrama,
and behavior therapy which also helpful to explore childhood parental messages that
introjected by the child. The use of childhood parental messages in present life can be
described by the TA concept of ego states.

Ego states. Ego state is a state of the mind of a person at a particular moment.
Berne (1961), defined an ego state as “a consistent pattern of feeling and experience
directly related to a corresponding consistent pattern of behavior”. Berne (1972) also
defines an ego state as “‘coherent systems of thought and feeling manifested by a
corresponding pattern of behavior”™ According to Stewart & Joines (1987) “An ego

state is a set of related thoughts, feelings, and behaviors in which part of an



Identification and Exploration of Childhood Parental Messages 5

individual’s personality is manifested at a given time.” Berne describes Ego states
both from structural and functional aspects.

Structural and Functional Analysis of Ego States: Structural model refers to
the component parts of the personality and functional model refers to the way in
which the personality is functioning at a given point it time.

Figure 1.1

Structural Analysis of Ego States

Parent Ego State

Thoughts, Feelings and Behaviors
copied from parents and parental
figure

Adult Ego State

Thoughts, Feelings and Behaviors
which are direct response to the
here-and-now

Child Ego State

C Thoughts, Feelings and Behaviors
replayed from childhood

In the structural analysis, Berne defined three ego states as Parent, Adult and
Child. The Parent ego state is the set of feelings, attitudes, values and prejudices and
behaviors introjected from parents or significant parental figures. It represents a
collection of recordings in the brain of external events experienced or perceived in
approximately the first five years of life. When we are in this ego state, we may act in
ways that are noticeably similar to those of our parents or other significant people in
our early life. We may carry or use some of their values, thoughts, prejudice. Our
gestures, posture, voice, and mannerisms may replicate those values, thoughts,
prejudice that we experienced with our parents in childhood. Examples of the
recordings of Parent ego state-

¢ “Come home before the evening”
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e “Girls should not laugh loudly”
e “At first give food to others than take yours”

In functional level from this ego state we expressed toward self and others in
critical or nurturing behavior. Berne defined this as *“Nurturing Parent” (NP) and
“Critical Parent”(CP). While in Critical Parent, people manifest themselves as
disappointed, aggrieved, patronizing, feeling ‘always’ right, controlling, critical,
putting down others (Transactional Analysis for Better Living, (2014)). From Ceritical
Parent ego states people use ‘should’, ‘must’ and ought’ in their languages. Nurturing
Parent contains loving, caring, concerned, understanding, etc. Both of these Critical
Parent and Nurturing Parent have positive and negative aspects also.

Figure 1.2

Functional Analysis of Ego States

Critical Parent Nurturing Parent
Criticizing CP [NP Permitting
Regulating Encouraging
Adult
A 6athering Fact
“ Considering alternatives

~,
Adaptive Child Free child
Restraining one's emotion AC|FC Self orientation
Socializing Optimistic
Y pt

The Child ego state is the archaic feelings, emotions, attitudes and behaviors,
which are the reply of a person’s past. The Child ego state is divided into Free Child
(FC) and Adapted Child (AC). When we are in Free Child ego states we tend to laugh,
share fun, feel excited and enthusiastic and express our anger, sadness, fear freely
without any inhibition. From Adapted Child ego state we behave either rebellious or

complaint. Adapted Child ego state disobey, throw temper-tantrums, please others,
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withdraw loyally, feels bored, distracts, hurt, sulks and ‘always’ feel down. Both ego
states have positive and negative aspects. Some of the examples from the Child ego
state are-

o I feel sleepy, this is a boring lecture”

¢ ‘“He is my boss, no way to say that I can’t do it”

e “Cough doesn’t matter, I am craving to have ice-cream, so [ will”

The Adult ego state works like a computer. [t process data, organizes
information, estimate probabilities, make logical statements and provide non-
judgmental feedback (Transactional Analysis for Better Living, (2014)). Some
examples of Adult ego state statement-

e “Today is a holiday, therefore, traffic will not likely to be the working day. I can
reach the place maximum of 30 minutes.”

e “As you will go to school at early morning tomorrow for your special class,
when would you like to go to sleep?”

People constantly shift from one of these states to another, manifesting
behavior congruent with the ego state of the moment. One definition of autonomy is
the capacity to move with agility and intention through ego states and to operate in the
one most appropriate to the reality of the given situation (Corey, 2009). In TA
therapy, clients learn how to recognize the three ego states—Parent, Adult, and
Child—in which they function (Corey, 2009).

In short, structural model classifies source of information of the ego states, the
childhood parental messages of the individual are kept in Parent ego states which are
copied from the parents or parental figure and the childhood parental messages of the
individual are kept in Child ego states which are interpretation of the child. The

functional model classifies observed behavior of these childhood parental messages,
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for example, when a person use should, must, have verbally and figure pointing it is
understandable that the person uses his/her CP which he/she learned in childhood. In
TA therapy session, therapist take attempts to understand and diagnosis the ego states
of the person through which he/she can identify the childhood parental messages as
well as other important factors that will help the therapist to plan for intervention.

Ego states diagnosis. Diagnoses do not usually follow a formally structured
methodology and therapists also draw their conclusions from the informal process-
oriented dialogue with the client (Cornell, 2008), in which the therapist emphasizes
the observation of oneself, one’s feelings, memories and thoughts, so-called counter-
transference. (Novellino, 1984, Hargaden & Sills, 2002). Diagnosis is considered an
essential part of treatment planning, but TA goes beyond reliance on standard
diagnostic manuals. Diagnose the problem with TA diagnoses is that there is no
standardization or precision in the concepts and therefore it is uncertain whether the
diagnosis has relevance (validity) in relation to the treatment process. As with most
therapies, TA diagnoses are not regularly tested to achieve consistency between TA
and non-TA practitioners. The aim of diagnosis in the TA is to gather information
about a client to use when planning treatment.

In a number of studies, TA has been compared to other treatment methods
(Goodstein, 1971; Ohlsson, 2002; Novey, 1999; Shaskan, Moran & Moran, 1981)
where the script application of TA therapy resulted in positive outcomes.

Bern’s four aspects of diagnosis. Eric Berne described four modes of
diagnostic criteria that are required for complete diagnosis of ego states (Berne,
1961). He identified them as:

e Behavioral diagnosis

¢ Social diagnosis
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o Historical diagnosis
¢ Phenomenological diagnosis

Berne stressed that it was better to use more than one of these ways at a time.
For a complete diagnosis, all four should be used, in the order shown above.

Behavioral diagnosis. Berne (1961) said, “Behavioral diagnosis is the most
important of the four. The other three act as checks upon it”. As the name suggests it
involves identifying a client’s functional ego state by observing behavior. Each ego
state will consist of a repeated combination of behavioral clues. A person’s word,
Tone and tempo of speech, expression, Gestures, Postures, breathing and muscular
tonus provides clues for diagnosis his/her ego-state. In observing, it is necessary to
observe and compare several of these clues at a time to determine whether they are
consistent with each other. The behavioral diagnosis itself requires correlation with
the other three modes of diagnosis.

As an example, a client said like- Hu Hu,, ok, thanks, try, please, should, bad
often in a very low voice. Facial expression was confused, sad, tight, guilt, closed.
Eye contact was missing, most of the time looked at, above or ground in right side,
seemed to feel ashamed. Some stiffness in the chest was visible when he shared his
childhood. At some point, he became stuck. He switched from one topic to another
very quickly, criticized self a lot. He was asking questions such as, ‘is that
right/wrong/very bad?’ several times to me in a demanding tone. My observation of
these behaviors was that he was largely in AC. His CP was also visible and his Adult
state was very low.

Social diagnosis. A social diagnosis is made by observing the kinds of
transactions a person is having with others. Social diagnosis is a way of making use of

counter-transference (the way the therapist, or another person, feels about the client)
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to identify which ego state from which the client is presenting (Clarkson, 1992). This
is based on the observation that a person in a particular ego state will produce a
response from a complementary ego state in another person. If a person is in a Parent
ego state, it is likely that she will get a response from a Child ego state. An Adult ego
state invites a response from Adult.

For example, examining my reaction to a client, I felt that I was responding
from my NP and Adult mostly and client was responding from her FC and Adult.

Historical diagnosis. Investigation the client’s past also provides important
information and this diagnosis helpful to find out the original source of present
behavior. Through this diagnosis, childhood parental message also revealed.
Historical diagnosis is also a process of checking for behavioral diagnosis clues by
asking questions about a client’s childhood and the people who were important to
them as a child. When someone is displaying behavior that indicates being in a Child
ego state, a historical check would be to ask them whether the way they’re behaving
reminds them of anything from their childhood. Similarly, if behaviors look like
Parent, then questions about their parents or caretakers can confirm or refute any
intuitive ideas.

For example, a client shared that in his childhood, he was dominated by his
parents a lot. He obeyed his parents and did what they asked to do. If he wanted to
play, they refused and he used to cope with it. The message that he had in his head
was “good boy always obeys to the seniors” and “don’t do fun”.

Phenomenological diagnosis. Phenomenological diagnosis can take place
when a client re-experiences the past events as if they were occurring in the present.
This goes beyond merely remembering the event, but involves the client re-

experiencing ‘the whole ego state in full intensity’ (Berne, 1961). According to Berne,



Identification and Exploration of Childhood Parental Messages 11

phenomenological diagnosis is the ultimate criteria for ego state diagnosis, and
validates the subjective truth about the client’s childhood experience; whether or not
there is any historical evidence available (Clarkson, 1992).

As an example, a client said that he did not like to remember his childhood.
Whenever he recalled his childhood memories, he felt very uncomfortable. He said
that during these moments, he had some stiffness feeling in chest, and he also felt
guilty.

On those points discussed above, it can be said that diagnosis is the way,
applying the concepts of TA, to understand an individual’s inner self (childhood
parental messages, thoughts, feeling) and the outer expressions too. This helps to
sketch out an individual’s presentation in front of not only the world but his own self
also. Why, how, where, which, when a never ending quench of discovery regarding
the self and at the same time this discovery help the individual to understand life’s
conscious and unconscious story, which is called in TA language Life Script.

Life script. The script is one of the core concepts of Transactional Analysis
initially described by Berne in close collaboration with Steiner. According to Berne
(1958), “The ultimate goal of transactional analysis is the analysis of scripts, since the
script determines the destiny and identity of the Individual”. Berne (1972) mentioned,

“Each person has an unconscious life plan, or SCRIPT, by which he structures

longer periods of time — months, years, or his whole life- filling them with

ritual activities, pastimes, and games which further completes the script while
giving him/her immediate satisfaction, usually interrupted by periods of
withdrawal and sometimes by episodes of intimacy.”

In connection with this Stewart & Joines (1987) also said that *‘a personal life

script is an unconscious life plan made in childhood, reinforced by the parents,
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‘justified’ by subsequent events, and culminating in a chosen alternative”. Berne
(1972) mentioned that “life script is an on-going program which directs the
individual’s behavior in the most important aspects of his life. Berne (1961)
emphasized how scenes and experiences from early family drama are played out in
everyday life in a specific and concrete way, similar to theatre, dramaturgy, and
argued that the task of therapy is to liberate the individual from the compulsion to
repeat reliving the early script-bound scenes and thus start a new independent route in
life.

Life script consists of a set of decisions that are made by the child in response
to the parental messages about self, others and the world. A potential script decision is
made when a person discounts his’/her own Free Child ego state’s needs in order to
survive (Claire Newton, 2019). This existential decision is then reinforced by
messages (both verbal and nonverbal) that we continue to receive during our lifetime.
It is also reinforced by the results of different events and interpretations of the events.
Only after several discounts the decision becomes part of the script, unless the
situation carries a great deal of significance. People continue to act according to their
script specially in stressful situations. When the person acts accordingly that script, it
is called ‘in script’, that is the person is engaged in script behavior, thinking or
feelings. (Corey, 2009)

The life script based on a decision made at any developmental stage, which
inhibit (spontaneity and limit flexibility in problem solving and in relating to people.
Infants make script decisions in response to their own perception of what is going on
around them and this perception is founded on an infant’s ways of feeling and reality
testing. The effect of life script is intense and continues. As Claire Newton (2019)

mentioned
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“Life scripts have a deep and unconscious effect on how we live our lives.

They affect the decisions we make. They control what we think we could

easily do and could never do. They shape our self-image and yet we seldom

realize where they come from or even do not know that they exist at all.”

The important element in script is the messages children stored in their script
and this message is known as script messages.

Script messages. The child formulated his/her life script as a response to early
interactions with her parents or parental substitutes, and other significant individuals
in his/her life. In these interactions, the child perceived him/herself as receiving
certain messages from her parents. In script theory, these are known as script
messages. The messages that the infant perceives as coming from the parents and the
world around him/her may be quite different from any that the grown up would
perceive. Moreover, the decisions are made not by the messages, but the way the little
child perceives and interprets those messages. These script messages may be
conveyed at the early stage of life, even before the child is born. The young child
interprets others’ nonverbal signals. He/she has an astute perception of expressions,
body tensions and movements, tones and smells. (Transactional Analysis for Better
Living, 2014).

Some of these messages are delivered in later childhood, in direct verbal
terms. Messages in this group are called *counter injunctions’. A specific group of
counter injunctions are called drivers (Kahler and Capers, 1974). Another group of
script messages is conveyed in earlier childhood, in mainly nonverbal terms. These
are more indirect, implied messages are called injunctions if they are negative,

permissions if they are positive.
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Figure 1.3
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Script messages are seen as coming from modeling (visible ways adults and
peers behave) attributions (being told 'you're just like..."), suggestions (hints and
encouragement such as 'always do your best'), injunctions and counter-injunctions
(demands to not do or do things) (Claire Newton, 2019). The source of stored
childhood parental messages in the script can be understood by the script matrix.

Script matrix. The script matrix is a diagram used to clarify people's scripts.
Steiner (1967) added the script matrix as a diagram showing how the ego states of the
Child are impacted upon by injunctions, counter injunctions, the drivers and program
from the ego states of the parents. Steiner’s matrix emphasized the functional clinical
usefulness as it can be used to fill in the clients’ messages directly into the matrix.
Other diagrams by Berne (1966), Goulding & Goulding (1979) and Woollams &
Brown (1978) were more detailed and aimed at clarifying the theoretical
developmental psychological aspect. The Script Matrix diagram illustrates and

analyze the directives handed down from parents and grandparents and the role model
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shown by them, which influenced the script decision of a child (Transactional
Analysis for Better Living, 2014).
Figure 1.4

Script Matrix

Counter Injunctions Counter Injunctions
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Injunctions (-) Injunctions (-)
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In the therapeutic session it becomes very important to understand the script
messages, script matrix, so that it can be helpful to do the intervention. Therefore
script analysis process is needed.

Script analysis: Script analysis demonstrates the process by which people
acquired their script and the strategies they employ to justify their actions based on it.
In psychotherapeutic session the aim is to help clients open up possibilities for
making changes in their early programming (Corey, 2009).

By exploring their life script one can learn about the injunctions (see below)
that he/she uncritically accepted as a child, the decisions he/she made in response to
these messages, and the other components of the personality that he/she now employ
to keep these early decisions alive. By this process of self-discovery, clients increase
the opportunities for coming to a deeper understanding of their own unfinished
psychological business and, in addition, they gain the capacity to take some initial

steps to break out of their self-defeating patterns (Corey, 2009). By the script analysis
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process and other exploration clients become aware of their childhood parental
message. The unhelpful messages which child having needed to be work on. These
unhelpful childhood parental messages are called as injunction in TA language.

Injunction. Berne (1972) defined injunctions as repeated and traumatic early
parental messages that lead to chronic dysfunction in vital areas of life. Berne
postulated that injunctions act automatically, like an ‘electrode’, independent from the
will of other parts of the child’s personality. In this connection Goulding & Goulding
(1976) clarified that injunctions were “not placed into people’s heads like electrodes”
but were linked to decisions made by the Child ego state’s intuitive part “even without
an injunction from outside” . According to McNeel (2010),

“The word ‘injunction’ is often used in legal proceedings, where it has

prohibitive power while in effect and can cease to have power when it is

revoked. Injunctive messages do not disappear, nor can they be revoked, but
they can be coped with better over time to the point of having little or no
effect”.

Injunctions are also defined as negatively formulated messages that limit
autonomy. It is considered that injunctions limit one’s freedom, such as they
discourage a child’s development and make life more difficult (Lammers 1994). It is
assumed that they are often non-verbal and transmitted at the psychological level of
communication (Stewart and Joines, 1996). Whatever the messages are, to intervene
that the root and developing process of it needs to be understood and explore.

Why and how injunction develops. Injunctive messages are defined as
messages emanating from parental figures, often outside their awareness, that are
negative in content, often delivered in a context of prohibition, and defecating to the

natural life urges of existence, attachment, identity, competence, and security. These
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negative, restrictive, script messages are typically received by the child during her
childhood, before he/she has the full command of the language. These messages are
initially transmitted non-verbally by the parents, and later on may be reinforced
verbally by the significant parental figure. Injunctions find their origin in unmet child
needs in the parent, and usually passed on to the child without parent’s awareness.
These parental messages are given to the child by parent’s internal Child ego state
usually (but not always), without the awareness of parent’s Adult. The Gouldings
(Goulding & Goulding, 1979) defined injunctions as “messages from the Child Ego
State of Parents, given out of the parents’ own pains, unhappiness, anxiety,
disappointment, anger, frustration, secret desires. While these messages are irrational
in terms of the child, they may seem perfectly rational to the parent who gives them”.
Injunctions represent the underlying unprocessed psychological material, in the
parent. These have been formulated and sent as limiting, negative, non-verbal, ulterior
messages from the Child in the parent and received in the Child by the child in early
childhood. These messages are considered most essential for creating the life script of
a person and in causing varying degrees of pathology.

Gouldings (1979) endorsed injunctions to parental influence, as well as to
child activity. They considered that the child’s script would be determined by the
parental messages that the child has recognized and accepted as important. They also
said that there are some messages the parent never conveys to the child, but which the
child alone has directed to themselves. In their opinion, the reason why parents
communicate injunctions, most likely lies in their feelings of inadequacy, confusion,
discontent, anxiety, unhappiness, disappointment, anger, frustration, and secret
desires. Injunctions originate from the parent’s Child ego state. McNeel (2010)

summarized his six previous articles (McNeel 1999, 2000, 2002a, 2002b, and 2
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unpublished manuscripts) and suggested injunctions be renamed as injunctive
messages, which he defined as “messages emanating from parental figures, often
outside their awareness, that are negative in content, often delivered in a context of
prohibition, and defeating to the natural life urges of existence, attachment, identity,
competence and security.” . [njunctive message was chosen to imply an ongoing
effect, unlike legal injunctions which McNeel pointed out only apply until they are
revoked.

Therefore, we can say injunctions are not just planted in our heads while we
sit by passively. According to Mary Goulding (1987), injunctions are not inserted into
the child as an electrode would be. As child, we accept many of these parental
messages and we make decisions based on them. Gouldings (1979) said, children
decide either to accept these parental messages or to fight against them. Further, many
injunctions are not given by the parents. Rather, as children, we invented them or
misinterpreted the messages from our parents, and in some cases we gave ourselves
our own injunctions to avoid danger and survive.

List of injunction. In their work as therapists in the 1970’s, Bob and Mary
Goulding noticed a pattern of twelve hidden ‘Don’t’s’ that people seemed to be

following, that limit their experience of themselves in the world. The Gouldings

called these twelve hidden ‘Don’ts’ ‘Injunctions’ (Gouldings, 1976). They defined the

first list of injunctions and later made several additions to it (Goulding and Goulding,
1978). Julie Hay (2013) mentioned, “probably the most referenced material on
injunctions is that of Goulding & Goulding (1976), in which they presented a list of
12” . McNeel (1976) extended considerably the Goulding & Goulding list, whereas
Hartman & Nairobi (1974) believed that there are only two fundamental injunctions:

Don’t exist and Don’t be sane. Other injunctions, such as Don’t belong and Don’t




Identification and Exploration of Childhood Parental Messages 19

succeed, provide an exit that does not imply death or insanity. The 12 injunctions
listed by Gouldings (1976) are given below-
Figure 1.5

List of Injunctions Listed by Goulding & Goulding (1976)

1. Don’t Be/Don’t Exist 7. Don’t Feel

2. Don’t 8. Don’t Think

3. Don’t Be a Child 9. Don’t Belong

4. Don’t Grow Up 10. Don’t Be Close

5. Don’t Be You 11. Don’t Be Important
6. Don’t Make It 12. Don’t Be Well/Sane

Don'’t be / don’t exist. People with this injunction have coping strategies that
don’t really address the underlying belief that you are ok to be in the world. They
attempted suicide, physically harm themselves or others, have physically harmful
addiction or substance abuse. They may have feelings of worthlessness, of being
unwanted or unloved. (Stewart and Joines, 1987)

This is a surprisingly common injunction. When parents or caregivers

mentally or physically abuse children, the injunction is being given clearly.
Parents can give ‘Don’t be’ from their own Child Ego States if they feel threatened by
the presence of a child. Perhaps they feel in their Child Ego State that there won’t be
enough attention to them. Perhaps they clothe and feed the child, but aren’t interested
in them.

A child might be told ‘I wish I hadn’t had you’ ‘I should never have had
children’ ‘this family would be better off without you’ (Paul Murphy, 2014).

Don’t. ‘Don’t’ might lead very quiet lives, possibly finding it hard to take

even the smallest of risks to get their needs met. They have maladaptive over
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cautiousness, habitual dithering between courses of action, never getting started on
projects. (Stewart and Joines, 1987)

This is from a parent frightened in their own Child Ego State rather than in
reality. This parent will give fear-laden reasons for the child not to go out, explore
and be themselves in the world or in fact ‘do’ anything. People who have been
magically spelled with ‘Don’t’ might lead very quiet lives, possibly finding it hard to
take even the smallest of risks to get their needs met. (Paul Murphy. 2014)

Don’t be a child. People with this injunction have habitual stiffness and
solemnity in manner, awkwardness in dealing with children, discomfort in situation
that entail playing, behaving spontaneously or having fun, particularly where there is
no rules (Stewart, 1989). They have difficulty having fun, letting go, accessing their
Child Ego State because they weren’t allowed to be children.

The parents in their own Child Ego State don’t feel safe having other children
around. In their childhood they maybe they weren’t allowed to be children. Often
they state, ‘children are best seen, not heard” ‘Don’t be such a baby’ ‘Grow up!” ‘act
your age’ ‘you’re a big boy/girl now I expect more from you now’ ‘you’re too old to
cry’ ‘you’re the responsible one’. (Murphy, 2014)

Don’t grow up. Habitual childlike mannerism, avoidance of positions of
responsibility, inclination for relationships where the other person takes charge,
readiness to escalate feelings in response to stress, discomfort in situations are very
common feature of this injunction, that call for analysis or self restraint especially
when this entails setting rules for self or others (Stewart, 1989).

Here, Parents might suggest that the world is more dangerous than it is. They
might be overprotective and not allow their child to explore for themselves. Some of

them might not have grown up themselves and wish to stay young.
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Don’t be you. When an individual carries a sense of a gap in themselves, that
they’re somehow not who they are, can be an indication of having the injunction
“Don’t be you”. Their estimation of themselves as inferior to others and behavior or
choice of dress typical of other sex. Parents often state “we always wanted a girl/boy,
but you came along instead” (Stewart, 1989). A parent might say a child is/should be
a certain way because that’s how they view the child, not because that’s who the child
is. The parent might compare with siblings, peers, and friends.

Don’t make it. These people typically work hard in the class and do all
assignments competently. But in the exam situations, they are likely to find some way
of incapacitate them. They may panic and walk out of the exam. Sometimes they even
come down with psychogenic illness.

This message comes from a parent in their Child Ego State being jealous of
their child’s abilities. They might have given their child opportunities they never had
and be resentful. These parents might feel threatened and not want their child to be
more successful than them. (Murphy, 2014)

Don’t feel. In this injunction individual may report of never feeling (angry,
sad, scared etc). Their behavior patterns entail blanking off physical sensations. They
have habitual overeating or under eating. Often they heard from parents or significant,
‘Keep calm and carry on’, ‘boys don’t cry’, ‘girls are not allowed to show anger’.

In some cases, some feelings are allowed and stand in for others. So a family might
‘do’ anger, but not joy or fear or sadness. They might sound angry a lot, but as anger
is the one feeling they do, some of their anger might be covering up the real
‘forbidden’ feeling underneath. Some men cover fear or hurt or sadness with anger

because anger is ‘allowed’ for men.
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Don’t think. This injunction has a habitual ‘blanking out’ or confusion when
faced with problems, escalating feelings as a substitute for thinking (Stewart, 1989).
Some parents undermine confidence in their child’s ability to problem solve. They
might have been made fun of for their thinking by parents or even teachers. If people
as adults regularly get confused or agitated when they need to work out a problem,
they may have this injunction (Murphy, 2014)

Don'’t belong. People with this injunction have a sensation of being ‘out of it’
in groups. Parents can give a message of ‘you’re the odd one out of the family’, ‘you
don’t fit in around here’, ‘it’s you not us’, ‘we brought the wrong baby home with us’.
Or the family as a unit might model not being able to integrate in a community
(Murphy, 2014)

Don’t be close. Stewart (1989) said, people with this injunction have unease at
touching or being touched. They have difficulty in giving or receiving affection, lack
of emotional rapport with family or friends, unwillingness to enter committed
relationships.

A child might pick up on a parent not wanting to be physically close to them
and might feel rejected. A parent might not be interested in forming an emotional
attachment with the child. So in order to protect themselves from the unbearable pain
of feeling rejected, the child decides not to feel close with others. If you remember
that the ultimate sanction in prison is solitary confinement, this can be a particularly
cruel lifetime survival strategy. If someone is very overweight, they might have a
Don’t be close and a Don’t Feel (Murphy, 2014)

Don’t be important. According to Stewart these people want things but not

asking for them openly. They feel unease in leadership situations, tace ditticulty
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speaking in public. They also feel insignificant. Sometimes they experience of being
one-down to authority-figures (Stewart, 1989).

This is about the parent in their Child Ego State not wanting their child to be
more important than them. Think of the families that organize themselves around the
needs or demands of a parent. This message is swallowed and believed so that the
child might spend their entire lives not feeling important to anyone, not even
themselves (Murphy, 2014).

Don’t be well/sane. Whenever life feels too scary or demanding people with
this injunction may feel the only way to be is not to be well. Often they have the issue
of psychosomatic feature.

Some children may only get the attention of their parents by being sick. So
the child may decide out of awareness not to be well. Whenever life feels too scary or
demanding this person may feel the only way to be is not to be well. (Murphy, 2014)
Stewart (1989) mentioned, this may be modeled by a parent who uses illness or
craziness as a means of manipulating people.

Besides negative messages parents also give positive expression to their child
and child take it as source of energy and powerful to move for growth. These types of
message also need to understand to help a client.

Permissions. Parental teaching often happens at an unconscious level, when
parents are excited by and approve a child’s behavior, the messages they give are
often “Permissions”. Permissions are just as the word implies - giving the child
permission to do something (Newton, 2019). They are the opposite of injunctions and
each of the twelve injunctions has its corresponding permissions such as, example,

“Do think™; “Do be who you are”.
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The unhelpful childhood messages or injunctions make the people feel
uncomfortable and it is difficult to carry these messages. Mostly, these messages
come directly from the parents as instructions. The little child in the verbal stage starts
trying to do things according to their parent’s choice to counter the negative messages
and drives to survive.

Counter injunctions and drivers. When parents observe their sons or
daughters are not succeeding, or not being comfortable with whom they are, they
attempt to “counter” the effect of the earlier messages with counter-injunctions. These
messages come from the parents’ Parent ego state. They convey the “shoulds”,
“oughts” and “dos” of parental expectations. These behaviors, individual defensively
builds up against the injunctions and they are the actual impact of the Script. These
are important in how the Script is lived out, as they rely on the child's perception of
what gives recognition and love from his parents. These Counter injunctions, given in
later childhood are mostly verbal, involving both constructive regulations,
prescriptions, on how to survive in the world in a positive way and inappropriate
messages that are associated with a Driver. (Corey, 2009)

A Driver is based on the child's perception of what creates conditional
recognition. This is an observable behavior that is expressed as a way of dealing with
the internal stress created by the injunctions. Kahler and Capers (1974) identified five
common Drivers. These are: Be Strong, Be Perfect, Please others, Try hard and Hurry
up.

Claire Newton (2019) mentioned,
“the messages given at the psychological level are far more powerful and

enduring than those given at the social level, so the problem with these
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counter-injunctions is that no matter how much we try to please, we feel as

though we are still not doing enough or being enough”.

Decisions and redecisions. Transactional analysis emphasizes our ability to
become aware of the decisions that govern our behavior and the capacity to make new
decisions that will beneficially alter the course of our life. Here, is a description of
addresses the decisions made in response to parental injunctions and counter
injunctions and clarifies the redecisional process (Corey, 2009).

TA script theory can also be linked to the psychoanalytical view on neurosis
as an intra-psychic conflict (Fenichel, 1945, Haak, 1982). Small children come into
conflict with the environment when they are frustrated in getting their operational
needs satisfied. The conflict is pushed away, becomes unconscious and then fixated as
a need at the time of the conflict. When, at times of crisis later in life, the individuals
want to regain their inner balance, they regress to the point of fixation. The ego
resolves the conflict by creating a symbolically designed compromise formation, the
neurotic symptom. (Budisa, Gavrilov, Jerkovi¢, Dickov, Vu€kovi¢, Mitrovic; 2012).
This is the solution Berne called the early decision, which is the basis for script
formation.

Whatever injunctions people have received, and whatever the resulting life
decisions were, transactional analysis maintains that people can make substantive life
changes by changing their decisions—by redeciding in the moment. Corey (2009)
mentioned, a basic assumption of TA is that anything that has been learned can be
relearned.

As a part of the process of TA therapy, clients are often encouraged to return
to the childhood scenes in which they arrived at self-limiting decisions. Once there,

the clients re-experience the scene and then relive it in fantasy in some new way that
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allows them to reject their old decisions and create new ones. They then design
experiments so that they can practice new behavior to reinforce their redecision.
(Corey, 2009)

Impacts of childhood parental messages (injunction and permission) in
personality. The child responds to the injunctions and makes a script decision. It is a
negative script decision, which will possibly cause difficulty in later life. As discussed
earlier, a person’s current thoughts, feelings, attitudes and behaviors depend on
his/her life script. This script is written by that person during his/her childhood, based
on his/her injunctions and permissions. During late childhood, some counter
injunctions and drivers develop against these injunctions to confirm them.

Figure: 1.6
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Now, at present moment, that person’s thoughts, feelings, attitudes and
behaviors are regulated by those drivers. For example, the person who has “Be
Perfect” driver, he/she may always want to act perfectly in any situation and this
driver may come from “don’t make mistake” injunction. In short, we can say that
injunctions basically influence a person’s personality through drivers.

Holtby (1974) gave an example of how he had charted the sequence of
parental injunctions, precipitating events, through to outcome and hence reaffirming
parental attributions and predictions. Thus, several injunctions were triggered for the
client by a mix of coinciding stressful events, leading to not OK feelings, and hence
through anger to depression to drinking to argue with wife, into psychotic break and
self destructive behavior that was similar to his father’s behavior and resulted in the
client being hospitalized.

Bessems (2014) said, transactional analysts believe that most people are
basically OK and in difficulty only because their parents (or other grown ups and
influential people) have exposed them to powerful injunctions and attributions with
long-term harmful effects.

In exploring the impact of injunctions on people’s life McNeel (2010)
proposed that the child makes two decisions — a despairing and a defiant one. The
despairing decision is made when the child accepts the parental message - that there is
something wrong with him or her. The defiant decision is made when the child tries to
fight against the parental message. He/she develops coping behaviors to resist the
injunctive message and master the circumstances. These coping behaviors tend to be

extremes that are impossible to achieve and so are doomed to failure.
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extremes that are impossible to achieve and so are doomed to failure.
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from being in an old scene, they design experiments so that they can practice new
behavior to reinforce their redecision both in and out of the therapy office.

With each of the twelve basic injunctions previously described (and some
possible decisions that flow from them), there are countless possibilities for new
decisions. In each case the therapist chooses an early scene that fits the client’s
injunctions/decision pattern, so that the scene will help this client to make a specific
redecision. For example, Mita relives scenes with her parents when she was positively
stroked for failing or was negatively stroked for succeeding. It was apparent that at
those times that she accepted the injunction “Don’t succeed.” Her therapist challenged
her to examine whether the decision, which may have been functional or even
necessary in the past, is currently appropriate or not. She may redecide that “I will
make it, and I am successful, even though it is not what you want from me.” Another
example is Bikash, who eventually explored that he responded to his father’s
injunction “Don’t grow” by deciding to remain helpless and immature. He recalled
the learning that his father shouted at him when he showed independence and, when
he showed helpless, he was given his father’s attention. As he wanted his father’s
approval, therefore, Bikash decided, “I’ll remain a child forever.” During a therapy
session, Bikash went back to a childhood scene in which he was stroked for his
helplessness, and he talked to his father now in a way that he never did as a child:
“Dad, even though I still want your approval, I don’t need it to exist. Your acceptance
is not worth the price I’d have to pay. I’m capable of deciding for myself and standing
on my own two feets. I’ll be the man that | want to be, not the boy that you want me
to be.”

In this redecision works, Mita and Bikash entered the past and created

fantasized scenes in which they can safely give up old and currently inappropriate
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early decisions, because both were armed with an understanding in the present that
enabled them to relive the scene in a new way. This process of redecision is a
beginning rather than an ending. The Gouldings (1979) believe it is possible to give a
new ending to the scenes in which original decisions were made—a new ending that
often results in a new beginning that allows clients to think, feel, and act in revitalized
ways. Once clients experience a redecision through fantasy work, they and their
therapists design experiments so they can practice new behavior to reinforce their
decision. The Gouldings maintain that clients can discover an ability to be
autonomous and to experience a sense of freedom, excitement, and energy.

Necessity of tools for identifying injunction. We saw that injunctions have
significant impact on personality and on the basis of such injunctions people take
early decisions. In therapeutic procedure, if a client wants to take redecisions, the
therapist needs to identify and explore such injunctions properly. To do this, the
therapist needs to have some resources or guidelines that can make therapeutic
process more effective, fruitful and less time consuming.

Literature Review

Transactional Analysis (TA) was originally developed by Berne in the late
1950s. As Berne gained confidence in this theory, he went on to introduce the in a
1957 paper — one year before he published his seminal paper introducing
Transactional Analysis. It is both a theory of personality as well as a theory of
communication. In its personality part it includes theories of child development and
psychopathology, which forms the basis of a theory of psychotherapy. The theory of
communication includes understanding of groups and organizations (Berne, 1966).
Primarily it is used as a therapeutic tool even though it has relevance for facilitating a

deeper understanding of human behaviors which affect relationships in almost all
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human interaction settings. Initially, TA has roots in psychoanalysis but later on as the
science of analysis developed cognitive behaviorism and humanist traditions,
essentially combined all these based on the humanist value system (Clarkson &
Gilbert, 1988). TA developed tremendously both theoretically and practically during
the decades since Bern‘s early work, such that by the 1970s there were three,
recognized schools of TA: the Classical School, the Redecision School and the
Cathexis School (Barnes, 1977). Over the past four decades TA has developed
further, specifically within the last decade to reflect the influence of debates in the
psychotherapeutic community at large, and particularly the impact of work in
neuroscience on psychotherapy. Tudor (2007) have categorized TA into seven
traditions giving the focus, theories, methods and external influences to each.
However central to all this traditions in TA are key concepts, which offer a starting
point for appraisal. Based on conceptual method the commitment between therapist
and client is important to achieve its objectives (Jones, 1995). Second is the concept
of Ego states, which is categorized as Parent, Adult and Child. Then a theory of social
interaction based on a model of transactions between the ego states, and a concept of a
life script wherein the origins of the client’s problems reside. The basic premised is
that the transactions engaged in by people stimulate the acquisition of psychological
disturbance and the psychological game they play then reinforce that disturbance and
distress. So an accurate assessment based on psychopathology and in the transactional
Analysis framework is very important. Based on this idea review of research works
are as given below.

Although he defined script essentially as an “unconscious life plan for the
individual based on decisions made in early childhood” (Berne, 1966), he was not

interested in therapies with long processes of transference and countertransference to
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raise an awareness of unconscious material. His method was allied with the client's
functioning in the present, where the focus was mostly on processing the early
message that the client could explicitly remember. He continued to develop the
concept, culminating in a definition published posthumously (Berne, 1972) of the
script as “an ongoing program, developed in early childhood under parental influence,
which directs the individual’s behavior in the most important aspects of his life”.

Berne’s approach was further developed by his colleagues and successors
(English, 1972; Goulding & Goulding, 1976, 1979; Steiner, 1967; Woollams, 1973).
Steiner (1967) added the script matrix as a diagram showing how the ego states of the
Child are impacted upon by injunctions, counterinjunctions, the drivers and program
from the ego states of the parents. Other diagrams by Berne (1966), Goulding &
Goulding (1979) and Woollams & Brown (1978) were more detailed and aimed at
clarifying the theoretical developmental psychological aspect. Following an idea by
Karpman (1966), Steiner (1967) complemented his visual matrix with a checklist
where other script components were listed. Berne (1972) provided a script
questionnaire comprising 220 questions; this was followed by questionnaires with
fewer questions from authors such as James (1977), McCormick (1971) and Holloway
(1973a).

Dusay (1972) developed a visual representation of how an individual‘s
psychic energy is distributed through his or her ego states; he called this a
—egograml. This visual representation is drawn as a bar graph with five separate
bars, one representing each of the five ego states. Within an ego gram, higher columns
above the respective ego state identify predominant ego states. Dusay concluded that
the intensity and frequency of individual functional ego states relative to the rest of

the personality can be recognized intuitively.
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Fine and Poggio (1977) constructed an instrument for finding out the
Behavioral attributes of the life positions. For this purpose a personal orientation scale
is developed to determine the existential life positions of teachers. Twenty-two TA
knowledgeable persons were tested. Their objective was to rate four teachers they had
known. Each would represent one of the life positions.

Kramer (1978) developed the Transactional Analysis Life Position Survey. The
instrument is a simple Likert rating scale that consists of 40 items.

Wyckoff (1974) developed a theory of sex role scripting in men and women
that included the purported existence of a stronger Nurturing Parent ego state in
women than in men. According to Wyckoff, the Nurturing Parent (NP) ego state is not
innate, but a product of social interaction.

Steiner (1974) also believed that women and men are socialized to develop certain
parts of their personalities while suppressing the development of other parts of their
personalities.

Price (1975), in an effort to develop an instrument to measure individual
differences in the distribution of psychic energy as demonstrated by Dusay‘s
egogram, developed the Psychic Energy Profile (PEP).

Brennan and Mc.Clenaghan (1978), in an attempt to design an instrument to
measure the four conceptual domains of transactional analysis theory — existential
positions, ego states, stroking behaviors, and intimacy — developed the Transactional
Behavior Questionnaire (TBQ).

Williams and Williams (1980) developed a procedure for measuring
transactional analysis, functional ego states based on the Adjective Check List.
Fifteen experts in transactional analysis assigned ego state ratings to the 300 items of

the Adjective Check List. Thirteen adjectives were identified for each functional ego
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state that was strongly associated with that particular ego state. An adjective was
considered to be strongly associated with a particular ego state if it received a mean
rating of at least 3.5 on a scale ranging from 0 (not at all descriptive of an ego state) to
4 (highly descriptive of an ego state) from the 15 judges (certified members of the
International Transactional Analysis Association). A total of 65 adjectives was
obtained. The purpose of this study was to develop ratings so that anyone could use
the adjectives of the Adjective Checklist to describe him or herself or another person,
and this description could be scored for functional ego states (Williams and Williams,
1980).

Turner (1988) described the development of a Parent-Adult-Child Drawing
Task (PAC-D), a projective instrument designed to elicit and assess ego state
information from therapy clients. A second projective technique, the Transactional
Analysis sentence Completion Form (TASC), was also presented by Turner (1988) for
use with the PAC-D. The TASC was developed to elicit self-report information about
a client‘s injunctions, drivers (counter script slogans), and other transactional analysis
dynamics.

Based on different versions of script questionnaires/ checklists, Ohlsson, Bjork
& Johnsson (1992) designed, from their clinical experience, a script questionnaire
with 43 questions and a script checklist including a script matrix with a checklist.
These have been the work material for this study. Because of the various meanings
given to the word ‘script’, it is suggested that the term as used in this paper refers to
all of the items in this checklist and that, ideally, when talking about a person’s script,
the observer is referring to the whole checklist rather than to one or a few of the items.
Cole (1993) linked injunctions to chronic back pain, describing how Don’t Be, Don’t

Make It, Don’t Grow Up and Don’t Be Well can produce behaviors that may be
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perceived as malingering, and how Don’t Feel (what you feel) and Don’t Be a Child
may greatly increase the stress. McClendon & Kadis (1994) propose that the power of
injunctions is created through shame affect (Tomkins 1962, 1963, 1991) where
‘shame’ refers to the disruption of a positive state and not as commonly associated
with being shamed. They describe the four defensive patterns (Nathanson 1992) of
withdrawal, attack self, attack another, and avoidance (as in suppressing awareness).
Hence, they recommend addressing the defensive pattern so the client can redecide.
Ramond (1994) suggests an additional injunction — Don’t Change — as the basis for a
script that prevents the children of immigrant families from integrating into the
culture when they are the first generation born in a host country. This might be
considered as a form of gossamer injunction, with an apparently positive maintenance
of the culture of the parents’ origin leading to an ‘inability’ to integrate. Lammers
(1994) review previous literature on injunctions and suggests a geometric model
adapted from Groder’s (1977) octahedron.

Loffrdo and Omizo (1997) published research on an objective functional ego
state personality measure, the Ego State Questionnaire (ESQ). Using the ESQ-R, most
of the Loffredo and Omizo (1997) study was repeated and a new variable, college
major, was included in the data collection and analysis. The variable, college major,
which is related to vocational interest, was added to the study. Research conducted by
Boholst in 2002 for construction of a Life Position Scale (Boholst in 2002) . This
consists of items representing four convictions articulated by the Berne (1972) —I'm
OK (I+), I‘m not-OK (I-), You‘re OK (U+), and You‘re not-OK (U-)—and was
administered to 95 participants.

Roland Johnsson and Gunvor Stenlund (2010) studied on the atfective

dimension of alliance in transactional analysis psychotherapy. John R. McNeel (2010)
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did his research on “Understanding the Power of Injunctive Messages and How They
are Resolved in Redecision Therapy”. In this research, he emphasis on understanding
the power, influence, and impact of injunctive messages as well as the way in which
they are resolved. It is posited that there are two, rather than one, central decision to
each injunctive message: a despairing decision and a definite decision.

Roland Johnsson (2011) conducted his research on Client Assessment in
Transactional Analysis — A Study of the Reliability and Validity of the Ohlsson, Bjork
and Johnsson Script Questionnaire. In the same year he also conducted the research
on Transactional Analysis as psychotherapy method — A Discourse Analytic study.
Later, Roland Johnsson (2011) conducted a research titled “Transactional Analysis
Psychotherapy”. He did three studies (Study 1: “Client Assessment in Transactional
Analysis — A Study of the Reliability and Validity of the Ohlsson, Bjork and Johnsson
Script Questionnaire”, Study 2: “Transactional Analysis as psychotherapy method — A
Discourse Analytic study”, Study 3: “The affective dimension of alliance in
Transactional Analysis psychotherapy”) under this research. The overall aim of that
research was to enhance and revive the practical understanding of the active
ingredients in Transactional Analysis Psychotherapy (TA) and to define and lay down
elements of TA, which makes it a distinct and replicable method of treatment. The
three key therapeutic areas diagnosis /client assessment, psychotherapy methodology
and therapeutic alliance have been studied.

Danijela Budisa et all (2012) conducted research titled “The presence of
injunctions in clinical and non-clinical populations”. This research focused on
injunctions differences between clinical and non-clinical populations.

It may be logical to hypothesize that transactional analysis psychotherapy should also

have considerable validity for effectiveness in treatment, because as discussed
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transactional analysis psychotherapy has a number of similar ways in understanding
the concepts of those concepts shown empirical in dealing clients. In Bangladesh,
transactional analysis theory lacks empirical research instruments that are
standardized in a clinical setting. The review of literature reveals that, there are no
existing standardized tools in Injunction of transactional analysis at present. The
review also concludes that, only very few tools discussed above on ego states, scripts
and among them none are developed solely to identify injunction. This implies the
need for construction of standardized tools to identify injunction, which are necessary
for the clinical setting to diagnose the client.
Rationale of the Research

The implied messages the child perceives in his/her own small little world,
depending on the situation and the intense emotional provocation are called
injunctions. These injunctions greatly influence a person’s personality through
regulating his/her thoughts, feelings, attitudes and behaviors. In therapeutic process, if
a client wants to take a redecision, it is very important to properly identify his/her
injunctions. In Bangladesh, few researches have been conducted on TA concepts, but
no research was done regarding the concept of “Injunction”, moreover presently,
counselors are working by using only theoretical and practical knowledge and skills.
But there is no concrete and structured tool that can make the process easier. If any
concrete tools to identify and explore injunctions can be developed, then it might help
therapists to analyze a client’s life script and take redecison more effectively on least

cost, labor and time.
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Statement of the Problem
According to Goulding (1979), those 12 injections help to understand the

childhood parental messages, if those can be taken under a construction of developing
a tool, it can be helpful in many ways to explore and identify more regarding the
parental messages, that children introject in their childhood.
Objective of the Research

General objective. To introduce a therapeutic guideline for identifying and
exploring injunctions of a person seeking psychological help.

Specific objectives

e To develop a guideline for identifying and exploring injunctions

e To identify the effectiveness of this injunctions identification and exploration

tool
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Method
Research Design

A mixed design (qualitative and quantitative) was used to conduct this
research. The research contains two stages. In the first stage of the research,
qualitative data were collected using the phenomenological approach. Later,
quantitative data through checklist were collected to recheck the items. In the 2nd
stage (viability and field test), qualitative reflections and feedback of the counselors’,
expert opinions were included. Here, viability and field test included the usability,
familiarity, effectiveness of the guidelines. It was presumed that the mixed method
would greatly enhance the validity of the overall findings of the current project.

One of the most prominent characteristics of conducting mixed method
research is the possibility of triangulation, i.e., the use of several means (methods,
data sources and researchers) to examine the same phenomenon. In a mixed method
research, the researcher gains in breadth and depth of understanding and
collaboration, while offsetting the weaknesses inherent to using each approach by
itself. (FoodRisC 2016)

Phenomenological Research. Phenomenological approach is based on a
paradigm of personal knowledge and subjectivity, and emphasizes the importance of
personal perspective and interpretation (Stan Lester, 1999). Center for Innovation in
Research and Teaching of Grand Canyon University, has been mentioned —

“As a research tool, the phenomenology is based on the academic disciplines

of philosophy and psychology and has become a widely accepted method for

describing human experiences. Phenomenology is a qualitative research
method that is used to describe how human beings experience a certain

phenomenon. A phenomenological study attempts to set aside biases and
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preconceived assumptions about human experiences, feelings, and responses

to a particular situation. It allows the researcher to delve into the perceptions,

perspectives, understandings, and feelings of those people who have actually
experienced or lived the phenomenon or situation of interest. Therefore,
phenomenology can be defined as the direct investigation and description of
phenomena as consciously experienced by people living in those experiences.

Phenomenological research is typically conducted through the use of in-depth

interviews of small samples of participants. By studying the perspectives of

multiple participants, a researcher can begin to make generalizations regarding
what it is like to experience a certain phenomenon from the perspective of
those that have lived the experience.”

When conducting a phenomenological study, the researcher must be willing to
listen, see, and understand what the participant is expressing. Moreover, the
information may involve a certain level of humility or sensitivity. Yet, the researcher
should be prepared to be surprised and open to whatever information that is revealed.
It is important to maintain this openness throughout the research process because the
purpose is to allow the phenomenon to present itself to the researcher rather than
imposing preconceived ideas of the experience (Finlay, 2009).

As the present study focuses on to discover the ways of injunction exploration
and identification, therefore, phenomenological method was considered.

Data Collection Method

Different methods such as, literature reviews, in depth interviews, reverse

checking, field test and expert opinions were conducted to complete the study. The

below flow chart shows different methods and steps of the research-
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Figure 2.1

Flow Chart of the Steps of Research

Stage 1:
Design and Development

pd ~

Literature [n-depth
Review Interview

Zero Draft of
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Zero Draft Injunction Zero Draft Injunction
Exploration Questionnaire Identification Checklist
Reverse
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1* Draft Guideline

Stage 2:
Viability and Field Test

l Field Test [ Expert Opinion ]
Application Feedback
Therapeutic Guideline for Therapcutic Guideline
Injunction Exploration for Injunction

Questionnaire Identification Checklist




Identification and Exploration of Childhood Parental Messages 42

Sampling Technique

Participants were selected through purposive sampling technique. “Purposive
sampling is based on the intention or the purpose of study. Only those elements will
be selected from the population, which suits the best for the purpose of our study”
(Seema Singh, 2018).

The aim of the research is to develop a guideline to identify and explore the
childhood parental messages in the light of Transactional Analysis Theory; therefore
the participants were purposively selected to include those who have knowledge and
expertise on TA. They all had the background of TA 101 and/or Diploma in
Counseling (TA and NLP) and they are practicing the knowledge of Transactional
Analysis in their counseling services. Therefore, they can provide primary data on
parental messages based on their working experiences with the clients, knowledge of
Transactional Analysis and other related experiences. The inclusion and exclusion
criteria’s of the research is given below-

Figure 2.2

Inclusion and Exclusion Criteria for Selecting Participants

Inclusion Criteria Exclusion Criteria
e Minimum TA 101 and/or Diploma e Not regular in TA training or
in Counseling (TA and NLP) learning process
e Using TA knowledge in Counseling

Practice at least last 2 years

The figure explains the participants are practicing counseling at least for 2
years long and they had at least TA 101 degree. Among them, those who are not

regular in TA training or learning process, they were excluded from the study.
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Neil J. (2010) explained inclusion and exclusion criteria as-

“Inclusion criteria, along with exclusion criteria, make up the selection or

eligibility criteria used to rule in or out the target population for a research

study. Inclusion criteria should respond to the scientific objective of the study
and are critical to accomplish it”.

TA 101 is a basic introductory international course on Transactional Analysis.
The purpose of this course is to provide consistent and accurate information about TA
concepts. It also acts as a springboard for personal growth and development (TA 101
workbook, 2014). Since the nineties, there has been a regular course on the TA 101
in Bangladesh conducted by a group of certified trainer from India.

The diploma in counseling (TA and NLP) course is an international one year
training program which includes in-depth and extensive training, practical knowledge,
application of TA knowledge, supervision, examination and evaluation. In
Bangladesh, three batches of diploma course had been conducted and around 60
counselors get their certification.

Participants

Total 49 (6 men and 43 women) practicing counseling psychologists, in
Bangladesh were included in this research as the participants. The participants’ age
range was 27-50 years and they were from different institutions and organizations
such as mental health (MH) institutions and organizations, public and private
universities, hospitals, schools, colleges and NGOs. All of them were graduate and
above and have an introductory course in Transactional Analysis and/or diploma in

counseling (TA and NLP) (mentioned in sampling technique).
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Table: 2.1

44

Frequency of the Participants in Different Government and Non-Government

Organization

MH Organization/Institutions
Hospitals

Universities

Schools

NGOs

Total

Government

00

03

03

00

00

06

Non-government
21
03
10
05
04

43

Total

21

06

13

05

04

49

The table 2.1 shows the majority of the participants (43 out of 49) were from non-

government organization and from mental health organization (20 out of 49).
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Table 2.2
Frequency of the Participants according to Sex, Age, Educational and TA
Qualification, Experience and Application of TA Knowledge
Female Male Total
Sex 43 06 49
Age 25-37 years 22 02 24
38 years-above 21 04 25
Marital Status ~ Married- 35 05 40
Single- 04 01 05
Divorce- 04 00 04
Educational M.Sc. in Psychology 19 01 20
Qualification M.Sc. in Applied 21 04 25
Psychology
Others 03 01 04
TA TA 101 09 02 11
Qualification Diploma in Counseling (TA 33 04 37
and NLP)
Counseling 2-5 years 15 03 18
Experience 6-10 years 21 02 23
10 years and above 7 01 08
TA Application 2-5 years 32 05 38
knowledge 6-10 years 04 00 04
10 years and above 07 01 08
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This table shows that the majority of the participants were female (female 43
and male 6). The significant numbers (25 out of 49) of the counselors were from the
professional psychology field. The majority of the participants did their diploma
course (Diploma course 37 and TA 101 course 12). Their working experiences vary in
the range of 2-20 years and the majority (23) of them had experience in between 6-10
years. The TA application varies in the range of 2-15 years and among them a large
number (38) of them belong the range of 2-5 years of practicing TA.

Materials:

Demographic iinformation form. A demographic information form was used
to collect the necessary demographic information of the participants such as age, sex,
educational background, TA qualification etc. (Appendix-I)

In-depth interview (IDI) questionnaire. A Questionnaire was developed
through the review of existing literature to take in-depth interviews (Appendix-II).
The questionnaire contains 21 questions. In some questions other probing questions
were also added based on the necessity for the clarity of the information. The consent
letter was developed and provided with the questionnaire (Appendix-III).

Injunction exploration questionnaire. A questionnaire was developed to
explore the injunctions. The items on the questionnaire were reviewed and viability
field test was conducted through this questionnaire (Appendix-1V). The instructions,
injunctions list were developed and provided with the questionnaire (Appendix-V,
VI).

Injunction identification checklist. A Checklist was developed (consisting of
feelings, thoughts and behavioral aspects) to identify the injunctions. The items of the

checklist were reviewed and viability field test was conducted through this checklist
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(Appendix-VII). The instructions were developed and provided with the checklist
(Appendix-V).
Effectiveness check questionnaire. An Effectiveness Check Questionnaire

was developed to see the effectiveness of the questionnaire and checklist (Appendix-
VIII)
Procedure:

Stage 1: design and development

Literature review. To prepare the guideline questionnaire for In-depth
Interview, relevant literatures on injunction were reviewed. Detailed information
regarding 12 injunctions was taken from a Transactional Analysis Journal by
Goulding R; Goulding M titled ‘Injunctions, Decisions and Redecisions’ (1976). To
prepare the checklist and questionnaire for the identification and exploration of
injunction several books, journals, articles, online resources were reviewed. The clues
for the indication of injunction were reviewed from the book TA in Action
Counseling and Psychotherapy by Ivn Stewart (1989). McNeel’s research paper on
“Understanding the Power of Injunctive Messages and How They Are Resolved in
Redecision Therapy” (2010) was reviewed from which thoughts behind the
injunctions were clarified and also got clarification of behavior related to specific
injunction. This diagnostic tool also helped to prepare the questionnaire for

exploration of the injunctions.
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Table 2.3
Research purpose, methods, tools, participants used for guideline development
process
Development Stage 1 Stage 2
Process Design and Development Field Test and Viability
Purpose [tem Review the Check Usability, Feedback and
Construction Items effectiveness [tems
and Categorization
Categorization
Methods Literature [tem Reverse  Tools use, Email and
Review and In-  Check Feedback and Individual
depth Interview Individual Discussion
Discussion
Tools In-depth Zero draft 1* draft 1 draft
Interview Questionnaire  Guideline and Guideline
Questionnaire and Checklist Effectiveness
Check
Questionnaire
Participants Six counselors 15 counselors 25 counselors Three experts

apply the tools
among 89

clients

In-depth interview. The purpose of the In-depth Interview was to collect the

primary data from the counselors, those who have done their diploma in counseling
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on TA from Bangladesh. This primary data also helped to prepare a culture
appropriate checklist and questionnaire.

Here, six counselors were from different institutions. The In-depth Interview
Questionnaire (Appendix-Il) was used to conduct the interviews. A consent letter with
instruction (Appendix-IIl) and a form of demographic information (Appendix-I) were
given before conducting in-depth interview. In the consent letter, the purpose of the
study, confidential issues, and ethical consideration of the study were clearly
explained to the participants.

In the process of interviews, at first the participants were verbally approached
by the researcher. Those who were agreed interviews were taken from them. Voice
recording and taking notes were involved (with the consent of the interviewee) in the
data collection process. Each interview took one hour twenty minutes to one hour
forty minutes. From these interviews, a zero draft questionnaire and checklist were
prepared to explore and identify the injunctions. (Appendix [X and X)

Reverse check of the items of questionnaire and checklist. To review the
items of the questionnaire and checklist, the quantitative data collection process was
used with 15 counselors. After contacting with 23 counselors, 20 counselors agreed to
participate in the process. Among them, 15 counselors provided the full information
required for the purpose. The rest five did not give the complete materials. To review
the items of the questionnaire and checklist, the items were given to the participants
and their task was to thick mark relevant injunction/(s) (Appendix-IV and VII). A
consent letter with instruction to fulfill the questionnaire and checklist (Appendix III),
a form of demographic information (Appendix 1) and a short description of
injunctions (Appendix VI) were also provided with the questionnaire and checklist. In

the consent letter the purpose of the study, confidential issues, and ethical
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consideration of the study was clearly explained to the participants. To conduct this
process, firstly, counselors were contacted verbally. Here, initially 23 counselors
were contacted and among them 20 counselors were agreed to participate in the
research. Then all materials were given to them to find out the relevant injunction/(s)
by thick mark and they were given one month for that. Here, 15 counselors were sent
back the tools.
Stage 2: Field Test for Viability

Field test. To see the usability, familiarity, effectiveness of exploration
questionnaire and identification checklist, 1** draft injunction exploration
questionnaire (Appendix XI) and injunction identification checklist (Appendix XII)
were developed and given to the 25 counselors those, who have TA 101 and/or
Diploma in counseling (TA and NLP). The specific instructions (Appendix XIII) of
the tools and a feedback form (Appendix VIII) were also given to the participants.
Each counselor was requested to use it at least with three clients. The injunction
exploration questionnaire and injunction identification checklist were used with total
87 clients. In this process, after verbal contact with counselors, the materials were
given those who agreed with the instruction. Here, initially 35 counselors were
contacted and among them 29 counselors were agreed to participate in the research.
Then, they were given the materials to conduct this process within a month. After
using the tools 25 counselors gave their feedback in the feedback form (Appendix
VIII).

Expert opinion. Experts’ opinion was sought to see the viability of the
guideline. Experts were selected based on their knowledge about the context of the
study population. They all have a diploma in counseling (TA and NLP) and are in

advance level of training in TA titled Certified Transactional Analysis (CTA). They
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are TA practitioner in terms of providing individual counseling, group session,
workshop, seminar and so on. They gave their feedback on exploration questionnaire
and identification checklist. For doing that verbal consent was taken for providing the
opinion. Later, the materials were given to them. Two of them gave feedback for each
aspect and item verbally and one of them gave feedback in written. Based on their
feedback, some items were reviewed. After having all the feedback, the injunction
exploration questionnaire and injunction identification checklist and instruction were
updated (Appendix XIV, XV, XVI). The other feedback on the usability,
effectiveness is given in the result.
Time Frame
Data collection for this study started in June 2017 and ended in September
2018. Stage one data analyses were conducted during the data collection process.
Final analysis of the data was completed by December 2018.
Data Analysis
Robert Elliott and Ladislav Timulak (2005) mentioned
“qualitative research also requires flexibility during the analysis phase as
well, with procedures developing in response to the ongoing analysis. Critical
challenge is a key, but sometimes overlooked aspect of qualitative data
analysis, as the researcher uses constant critical (but not paralyzing) self-
reflection and challenging skepticism with regard to the analysis methods and
the emerging results.”
In this research, descriptive data analysis process was conducted and it was
done manually in both qualitative and quantitative stage. There were several steps of
data analysis as presented in the subsections below. All discussions were transcribed

in the original language (Bengali). Analysis was also conducted in Bengali. All the
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steps of the data analysis were taken cautiously with reflection. Checking and auditing
in all steps of the analysis, as well as careful archiving of each step of the analysis for
later checking were done. The analysis process was also systematic and organized, so
the researcher can easily locate the information the data set and can trace provisional
results of the analysis back to the context of the data. Robert Elliott and Ladislav
Timulak (2005) also mentioned, “in spite of cherishing flexibility, qualitative research
often employs a general strategy that provides the backbone for the analysis. In
grounded theory, this strategy is referred to as axial coding (Strauss and Corbin,
1998)”. This research is a general framework for descriptive/interpretive qualitative
research. Robert Elliott and Ladislav Timulak used this framework in their several
works (e.g.,Elliott etal.,1994;Timulak and Elliott,2003; Timulak and Elliott, 2005).
Their works were similar to and influenced by comparable frameworks used by other
researchers (e.g., Hill et al., 1997).

Data transcription. All recorded data were transcribed in a verbatim manner.
Here, to ensure the secrecy of individual participants, all identification information
(such as names, address) was removed from the transcripts. For ensuring quality of
the research, the interviews were transcribed by the researcher.

Memo writing. Reflexive notes on the sporadic insight gained during the
process of data collection and analysis were recorded as written notes. In grounded
theory, the research, memo writing play important roles throughout, from the
theoretical sampling during data collection to advanced stages of data analysis i.e.,
selective coding (Creswell, J. W, 2014).

Data coding. Coding is the process of identifying concepts from textual data.
This study used three levels of coding: Open coding, axial coding and selective

coding. Although the order of presentation is indicative of the complexities associated
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with the level of coding, it does not reflect the order of primacy in a true sense. All
three types of coding can be carried out during the same stage of data analysis
depending on the emerging understanding of the concepts or categories (Creswell, J.
W, 2014).

Open Coding: The first step of the analysis was open coding. It served as the
foundation for qualitative data analysis. In this study, the researcher repeatedly went
through every line of each interview transcript and coded the salient sections based on
the content they represented. Open coding was conducted at two levels. The first level
involved line by line coding of the manifested content. This initial level of open
coding helped the researcher organize the contents based on the apparent similarity.
Second level of open coding involved the incorporation of the broader context of the
coded sentences to understand and code the section according to the underlying
meaning. This second level coding was carried out either by reading through the
transcript or by reading only through the coded sections. Moreover, the researcher
often went back to the complete transcripts to acquire the underlying meaning in an
even broader context. Conceptual definitions of the categories (codes) were developed
during the second level of open coding.

Axial coding: In the open coding process, the categories were identified and
coded separately to make them distinctive. However, in most cases such individual
categories did not contribute much in further understanding unless their inherent
relation was taken into consideration. Thus, axial coding was used to make these
inherent relations apparent. It is possible to do axial coding simultaneously with open
coding, however, in practice open coding usually precedes axial coding. In the present
research, the axial coding process was initiated after a substantial amount of open

coding was completed. Comparative analysis of the concepts was conducted between
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different incidents, as they were expressed in different transcripts. Open codes were
reorganized and in some cases merged with similar codes during the axial coding
process.

Selective coding: Selective coding is often considered as the final phase of
coding in grounded theory research. Although the process of selective coding can be
started at the beginning of data analysis (through memo writing), the researcher often
waits, until the final writing process to get a grasp on the theoretical integration of the
concepts. The present study used selective coding through comparison of codes and
the formation of broad categories as well as by analyzing conceptual categories.

The quantitative data of the research were also analyzed manually as the form
of the data was easier to analyze manually than in the software.

Ethical Considerations

The research was approved by the ethical committee of the Department of
Educational and Counselling Psychology, University of Dhaka (Appendix XVII).
The following section presents some of the major issues taken under consideration in
maintaining the ethical standards of the present research.

Informed consent. All the participants were provided detailed information
about the nature, purpose and possible future utilization of the research verbally, so
that they could make an informed choice regarding their participation in the study.
Written consent form was also prepared and provided to the participants in the
different stages of the research (Appendix 111, V, XIII). The second quantitative study
consisted of an anonymous questionnaire survey. Consent to participate was implied
by the return of the completed questionnaire.

Wellbeing of the participants. As the research involved the sensitive issue of

childhood parental messages, it was presumed that the respondents might experience



Identification and Exploration of Childhood Parental Messages 55

some distress during discussion sessions. A severe or long-term harm on the part of
the respondents was not expected. The possibility of experiencing distress was clearly
written in the consent form and described to the respondents before asking for their
participation.

Right to withdraw. The respondents’ right to withdraw from research was
clearly stated and maintained throughout the study. However, they were informed
beforehand that they could only withdraw before their data were anonymously
mingled with other respondents’ data.

Confidentiality and privacy. As the collection of sensitive and personal
information is one of the major concerns for any research, privacy and confidentiality
of the participants were given a high priority. All discussions were conducted in a
secure place approved by the respondents. The quantitative research was anonymous;
therefore, no identity detail was recorded. Furthermore, all the identifiable
information appearing in the FGD transcripts was removed during the transcription

process.
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Result
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The findings of the present research are presented in three sections. Section

one presents the statistics of the selective socio-demographic data of the participants.

Based on the objectives of the study, the section two and three will describe the

results. Section two presents the findings of in-depth interview and review of the

items in stage one and section three describes the result from the field test and expert

opinions in stage three.

Section 1: Selected Statistics of Sample

The total number of participants in the 1" and 2™ stages of the research were

21 and 28 respectively. Selected statistics of sample is given below-

Table: 3.1

Distribution of the participants according to age, sex, organization, qualification and

experiences
Stage 01 Stage 02
Design and Field Test
Development and Viability
Sex Female 90.48% 85.71%
Age Median Age 37.5 years 35.5 years
Range 28-46 years 25-65 years
Marital Status Married 90.48% 78.57%
Organization/ Mental Health 38.1% 32.14%
Institutions General 61.9% 67.16%
Educational M.Sc. in Psychology 57.14% 28.57%
Qualification M.Sc. in Applied Psychology 42.86% 57.14%
TA Qualification  Diploma 100% 64.29%
[ntroductory Course 00% 35.71%
Counseling Median Age- 7.5 years 7.25 years
Experience Range- 4-16 years 2-20 years
TA Application Median Age- 4.5 years 4.5 years
Range- 4-15 years 2 -15 years
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The table 3.1 shows majority of the participants were female. In stage one, the
majority of the participants were from psychology background and in 2™ stage, the
majority were from applied psychology course. In stage one, all participants had
diploma in counseling (TA and NLP).

Types of clients and areas of concern were presented by the participants. All
participants in the both stages regularly provide counseling services to adults (19
years and above), in the 1% stage, 90.48% of the participants also deal with
adolescents (10-19 years) and 52.38% participants conduct counseling sessions with
children (0-10 years). In the 2™ stage, the percentages of the counseling services with
the adolescents and children were respectively 89.29% and 53.57%. (Age limit,
WHO, 2013)

They deal with different types of issues. Below table shows the percentages of
the issues dealt by the counselors.

Table 3.2

Percentages of Issues of the Clients

Types of Issues Percentages
Conflict in Romantic Relationship 93.88%
Contflict with Parents 85.71%
Anger 83.67%
Trauma 83.67%

Anxiety 79.59%
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The table 3.2 presents that the majority of the participants described similar
types of issues they deal with in the counseling sessions. Majority of the participants
facilitated sessions on conflict in romantic relationship (93.88%). The next significant
issue was conflict with parents (85.71%). Some other issues were anger, trauma,
anxiety, drug addiction, depression, role conflict, low self esteem etc.

Section 2: Design and Development of the Guideline

This section describes the findings of the stage one that focused on the
development of the guideline which includes literature review, in-depth interview and
recheck of the items.

Literature review. After reviewing related journals, books, articles
Gouldings’ 12 injunctions were selected for the development of the tools (Goulding &
Goulding, 1976) as mentioned in the problem of the statement part under introduction.
The list of 12 injunctions is given below in figure 3.1

Figure 3.1

List of 12 Injunctions Given by Goulding and Goulding (1976)

1. Don’t Be/Don’t Exist 2. Don’t Feel

3. Don’t 4. Don’t Think

5. Don’t Be a Child 6. Don’t Belong

7. Don’t Grow Up 8. Don’t Be Close

9. Don’t Be You 10. Don’t Be Important
11. Don’t Make It 12. Don’t Be Well/Sane

The guideline mainly focuses on identifying these 12 injunctions. Based on the

literature review, in-depth interview, the questionnaire was developed. Findings of the
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injunctions also revealed that the counselors explore these 12 injunctions in
counseling session.

In-depth interview. [n in-depth interview, there were two questions for each
injunction such as “‘what are the questions you asked to explore this injunction?” and
“what are the characteristics of this injunction?” . In the 1* question, 50% of them
mentioned that they do not ask direct questions to explore the injunctions. Rest of
them did not mention anything in this regard. For each injunction, they mentioned
some questions like- to explore the ‘don’t be child’ injunction, they ask “how do ypu
feel to spend time with children?”, in case of ‘don’t belong’ they ask, “do you feel
that your are different from others™ . In total 79 questions were found for the
exploration of the specific injunctions. Some of the questions presented in the below

figure.
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Figure 3.2

Examples of Questions from the In-depth Interviews

L

Injunction Exploration Questionnaire
1. Don't Exist:

s, e ot wepes wfs = @ (wE crenw e/ T @ e
3. frree & wgaf s, wafes W@ 737
2. Don’t Do (Do Anything)
5. (B TS PACS (A 5 WA fadt 77 Fre F@2
y, ool e (At 6 T @I TS 6% a2
3. Don't be a Child
5. AHITAR AN T FIOITS (FAF ACAA? B A 7 T2 277
3, (RGN IR W S &AM L T R @ w9 Faren?
4. Don’t Grow up
s, Wi te =1 @ 1w & ey afeem ame
3. WeEE & FE e e o W e e =@
5. Don't be you
5. (TN QAT JIT AT WA SATANS (@Y FLAF? (R Al (CAWA?
3 RN (S oS, @ify (oM HE, (20 At (IR ChrafEN?
6. Don't Make it
5. 4@, Qe @0 IS (I FACH, G2 WEHAFTE L (6T FIOCS 900 A (LTS
(R, B4 AN I e onEw, 9w 7w e
a W WA qef & oo s @i S@eme S i emifee?
7. Don’t Feel
s, T S W W QAR (@1 TTgle 0 1?7 A, HsY, I8,
3, RN A GCSRBME W QIF (S F A0 (A QI AP FEH 712
8. Don't Think
s, O TR A W 2 6y orRre eiafy w1
3. IR EO5IE 20 NG AoF- N W 7w
9. Don’t Belong
5. (T [T FIA AT WHAR AR (AT AAMI? TGS G S0 |
L O & 27, wew Al o fred 93 0 qALE?
10. Don't be Close
5. (@8 P FIE GAIA FIGE 1 FICS WA (PN FAA?
L O S U W W e S S [ (g2
11. Don’t be Important
s, (e e T3 wzEw ffafEfere wef f& W (qig sa?
2. A e e ewed ww W2
12, Don't be Well/Sane
s, SR fe RN Y7 e @32 FE A?
3, SR Ty A SeE (e Fen?
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Figure 3.2 shows the questions which counselors usually ask in their counseling
sessions to explore the injunctions.

To answer the 2™ question, different aspects like thoughts, beliefs, behaviors,
feelings, relationship types with parents, body sensations were also revealed. Among
these aspects all of the participants mentioned about the thoughts (e.g. in ‘don’t exist’
injunction “there is importance of my life””), behaviors (e.g. in ‘don’t feel’ injunction
“they change the topic when anything related to emotion comes), and feelings (in
‘don’t make it ¢ injunction “anger”, “shame”, “fear”). From these, in analyzing the
data the items were distributed majorly in these three areas. Others aspects which
were mentioned by participants included in another section named ‘others’. In these
four aspects, several items were identified for each injunction. Finally from these in-
depth interviews, a checklist was prepared to identify the injunctions. In total 35
feelings, 76 thoughts, 73 behaviors and 59 other aspects items were included in the
checklist.

The mentioned Categories are presented in the figure 3.3, 3.4 and 3.5.

Figure 3.3

Analysis of types of Feelings

~.. 0% agitated, anger,
Ny frustrated, irritated,
Mad >
21%

anxious,
confused, »

fearful, helpless, Scared
- 21%

J sad, abandoned,
depressed, empty,
guilt, hopeless,
inferior, insecure,
lonely, pain, rejected,
sensitive. shame.
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Categories of feelings (John Goulet, 2015) shows the majority of the feelings
are sad (58%), next to under sadness are scared (21%) and mad (21%).
Figure 3.4

Analysis of Types of Thoughts

¢ This world is not safe
¢ Fun is not for me

e[ am not
important
e | have no right

Security”
2 13% s B

e Whatever 1 will
do, that will be a
disaster

e | have no option

el can’tdo it

¢ This is not my family
¢ | have to be -

22% el am alone

Attachment .

T i ettt

Categories of thoughts (McNeel, 2010) shows majority of the thoughts related

to survival issues (33%), next comes the attachment types (22%).



Identification and Exploration of Childhood Parental Messages 63

Figure 3.5

Analysis of Types of Behaviors

¢ Blame others
¢ Do not go to the

social event Overt
31%

¢ Becomes silent
when feel anger

e maintain the
rules strictly

Figure 3.5 reveals that the majority of the behavior patterns (69%) were covert
in nature which focuses on self. These types of behaviors were categorized by
behaviorists and psychologists (Praveen Shrestha, 2017)

In addition, in-depth interviews also reveled several aspects of exploring
childhood parental messages. In the beginning of the interviews, the participants were
asked several questions to gather information regarding how they explore childhood
experiences. For example, they were asked “how do you conduct exploration phase?”,
in reply to this question, they shared that they use some questions like - “what do you
like to share?”, “what brings you here?”. Two of the participants mentioned that in
referred cases, they ask some questions such as, “do you know for which reason you
are being referred?”. One of participants added that she explores through contract
(mutual agreement between counselor and client about the session goal). Besides

exploring presenting symptoms, family information, friends, educational status,
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favorite experiences, traumatic experiences, all of them mentioned that they explore
childhood experiences of the clients’. While exploring the childhood experience, they
focus on the significant figure in childhood, nonverbal-verbal messages/instructions
of parents in client’s childhood. One of the interviewees shared “often I ask client
what types of instructions you received from your parents in childhood?”. In the light
of Transactional Analysis, they explore and diagnose the ego states, strokes pattern,
injunctions, drivers and so on. All the participants mentioned that they explore the
information which is relevant to injunctions. In the answer to the question “how do
you explore the injunction?”. 66.66% of them mentioned that to explore injunction,
they look at the reasons, childhood experiences behind the issues which client
presents to work. In this regard one participant said “when my client shared that she
feels nervous to talk with the senior person, I asked her — in your childhood when you
asked something to your parents, how did they respond?”. 50% of them mentioned
that they do not follow any particular way of exploration but they observe the clients’
behavior, language. 33.33% of the participants mentioned that they ask some
questions when they find any symptoms which are relevant with a particular
injunction like, when client shares any thoughts to harm his/herself, the counselor ask
“did you ever attempt to do anything that is harmful for you?”. When client shares
that he/she feels not important all the time, the counselor ask “how do feel to talk in
the public place or with your boss”.

Reverse Check

The questions, feelings, thoughts, behaviors and other aspects were reversely
checked by 15 counselors. This questions, feelings, thoughts, behaviors were revised

after that. Mean number of each used by the counselors were calculated. Those which
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were used by the 50% of the counselors were selected for the guideline. Below table
shows that the number of items in each sectors:

Table 3.3

Distribution of the ltem Number in the Guideline In In-Depth Interview and After

Reverse Check

In-depth Interview Reverse check
Questions 79 64
Feelings 35 17
Thoughts 76 41
Behaviors 73 47
Others 59 46

Section 3: Viability and Field Test

This section describes the findings of the stage two which includes viability
and field test of the guideline. To check the effectiveness and usability of the
guideline, 25 counselors used the guideline on 95 clients. 88% of the counselor shared
this guideline is comfortable to use in the answer to the question “How much
comfortable the guideline was?”. Other 8% said the checklist is more comfortable.
28% participants found the Thought, Feeling, Behavior distribution in the checklist is
very effective. In response to the question “Which areas do you thing need
improvement or change”, 28% shared that the number of items needs to be decreased.
In the final comment, the participants shared that - it is very helpful (7), excellent (6),
very useful for Bangladeshi context (3). Other participants also shared their specific

positive thoughts on it.
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Expert Opinion

Two experts gave specific feedback on the items. They gave suggestions to include
and exclude some items, revise the languages, and make the questions more open
ended. They also gave emphasis on the clear instruction to use the guideline. The
feedback basically was for the further enrichment of the questionnaire. Another
feedback was to replace the responses of “Others” category in the categories of
“feelings”, “thoughts” in order to avoid the repetition, overlapping and exaggeration
of the items in the checklist. Another expert gave the overall feedback and mentioned
to keep balance between the numbers of questions for each injunction. He also gave
the emphasis to exclude the “other” category in the checklist.

Table 3.4

Distribution of the Items Number in Questionnaire and Checklist afier Feedbacks of

Counselors and Expert Opinions

Serial number and 01 02 03 04 05 06 07 08 09 10 I1 12

name of the injunctions

Don’t Be/Don’t Exist
Don’t Be a Child
Don’t Grow Up
Don’t Be You

Don’t Make It

Don’t Feel

Don’t Think

Don’t Be Close
Don’t Be Important
Don’t Be Well/Sane

Don’t

*| Don’t Belong

W
EN
(98]
ELN
S
=N
W
EoN
[V}
(9.}
N

[tems number in

Questionnaire

Items Feelings 8 7 5 4 6 6 3 4 5 4 6 4

numberin Thoughts 5 S5 6 4 8 3 S5 5§ 6 5 5 6

Checklist  Behaviors 6 4 8 5 6 4 6 7 4 6 4 5
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The table shows the highest number of items in the questionnaire is 5 and the
lowest number is 2. In the checklist highest number of items is 8 and the lowest

number is 3.
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Discussion, Conclusion and Recommendation

The aim of the study was to introduce therapeutic guideline for identifying and
exploring injunctions of a person seeking psychological help. Mental health
counselors, those who are using Transactional Analysis Approach in their therapy can
use this guideline to diagnose clients and that will help them to plan for intervention.
This process was done by literature review, in-depth interview, reverse check, field
test and expert opinion. The focus was partly tied to develop a guideline and partly to
identify the effectiveness of it.

In this part of research paper, the researcher focused on answering and
fulfilling the objectives of this research. Moreover, it presented the discussion of the
findings and the conclusions arrived based on the findings. It then formulated relevant
and feasible recommends.

Discussion

Based on the objectives, the research has two stages. The stage one includes
literature review, in-depth interview, reverse check and the stage two cover the field
test and expert opinion. The total numbers of participants in the 1¥* and 2™ stage of
the research were respectively 21 and 28. In the table 3.1, the statistical analysis of
the sample shows age, sex, organization, qualification and experiences of the
participants. The female participants were significantly higher in both the stages of
the research. In Bangladesh, those who completed their diploma in TA is 50 in total
(Nasima Akhter, 2014). Among them, male are only five. The research conducted by
McKenzie et al (2018) shows that the patterns of social connectedness among men are
diverse, challenging the social science literature that frames all men’s social
relationships as being largely instrumental, and men as less able and less interested

than women in building emotional and supportive relationships with others. A wide
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range of age group participants was involved in the both stages which made the
research findings more useful for the all age groups. The majority of the participants
were with the background of psychology, because the researcher developed a
guideline that can be used by the mental health professionals. The other few
participants have their masters in different disciplines. They were included because
the main inclusion criterion of the research was TA 101 and/or Diploma in
Counseling (TA and NLP). This criterion supported the objectives of the research. In
the first stage of the research, all participants have a diploma on TA because this was
the developing phase of the research and it was needed in- depth knowledge of the
TA. In the 2" phase, 35.71% participants were involved those who have only
introductory course. This involvement was helpful to see the effectiveness of the
guideline among different levels of TA qualification (introductory course, diploma
course, CTA trainee). The significant differences will be discussed later.

Table 3.2 shows different types of issues what counselors deal with in their
counseling services. There were similarities in the types of issues but the issues varied
in nature such as- conflict in romantic relationship, conflict with parents, anger,
trauma, anxiety and so on. Tolan and Wilkins (2012) mentioned in their book that the
clients presenting a variety of different problems including:- post traumatic stress,
depression, panic and anxiety, drug and alcohol issues, eating difficulties, self-harm,
childhood sexual abuse. No recent and Bangladeshi contextual research had been
found which explore the mental health issues of the clients.

In the following part, the findings of the present study will be discussed under

each specific objective of the study.
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Guideline for identifying and exploring injunctions

Literature review. To serve the objective, the phenomenological approach was
used to develop the guideline to identify and explore injunctions. After reviewing
related journals, books, articles Gouldings’ 12 injunctions (figure 3.1) were selected
for development of the tools (Goulding & Goulding, 1976). Julie Hay (2013)
mentioned, “probably the most referenced material on injunctions is that of Goulding
& Goulding (1976), in which they presented a list of 12”. Robert and Mary Goulding
(1976) identified and canonized 12 injunctions in their book Changing Lives through
Redecision Therapy. In 1987 Stewart and Joines also referred to these 12 injunctions
in their book TA Today. This research mainly focuses on identifying these 12
injunctions.

In-depth interview. The questionnaire for in-depth interview was based on
these 12 injunctions. The specific question was like- “‘what types of questions you ask
to explore the “don’t exist injunction”, “which types of characteristic indicate the
don’t exist injunction”. This was especially because to find out the specific questions
that can be helpful to explore the injunctions and characteristics to identify the
injunctions. In the McNeel’s (2010) work there were thoughts mentioned, which can
be helpful tools to identify the injunctions. These two questions were asked for each
12 injunctions. In-depth interview was taken from six counselors. In the in-depth
interview, 50% participants mentioned that they do not ask direct questions to
explore the injunctions. From the sharing, expression and body languages they
diagnose injunction. They shared some probable questions that could be asked to
explore the injunctions. Other interviewees shared some specific questions to explore
injunctions. In total 79 questions were revealed from in-depth interview to explore the

injunctions. To explore the script, Berne (1972) provided a script questionnaire
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comprising 220 questions; this was followed by questionnaires with fewer questions
from authors such as James (1977), McCormick (1971) and Holloway (1973a).
Brennan and Mc.Clenaghan (1978), in an attempt to design an instrument to measure
the four conceptual domains of transactional analysis theory — existential positions,
ego states, stroking behaviors, and intimacy — developed the Transactional Behavior
Questionnaire (TBQ).

Moreover, these six interviewees shared total 243 feelings, thoughts, behavior
and other relevant factors to identify specific injunctions. Some of the items were
applicable for more than one injunction. Figure 3.1 shows the majority of the feelings
related to sadness and others are scared and mad. No feeling was found related to
happiness. The categorization was developed by John Goulet (2015). As injunction is
the prohibited message interjected by the child, therefore it restricts the spontaneity
which leads the negative feelings. Figure 3.2 analyzes the patterns of thoughts related
to different injunctions. The categorization was taken from the McNeel’s research
work on injunctions. McNeel (2010) mentioned about six categories of injunctions
such as- survival, security, competence, identity, attachment. All types of thought
patterns were found in this research also. The percentage of the items in each category
is in-between 13-33%. Here, this researcher found 33% of the thoughts are related to
survival injunctions and 13% related to security. Figure 3.3 shows the types of
behavior found in this research. Most of the behaviors are related to internal process
which is limiting their activities. Injunctions are also defined as negatively formulated
messages that limit autonomy. It is considered that injunctions limit one’s freedom,
i.e. they discourage a child’s development and make life more difficult (Lammers
1994). The pattern of behavior also showed the same which mostly restricted the

person to do anything such as- “withdrawal from social gathering, don’t do anything”.
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From these findings a checklist was developed to identify injunctions. The checklist
includes feelings, thoughts, behaviors and other section as it was mentioned by the
interviews. Claude Steiner (1990) mentioned in his book ‘Script People Live’, “The
most complete diagnosis of an ego state includes three sources of information: 1) the
behavior of the person being observed, 2) the emotional reaction of the observer, and
the opinion of the person being observed. As in the identification of injunctions we
take the information based on the ego state of a person in a given moment, therefore
feelings, thoughts, and behavior’s categories were taken. Physical sensation,
childhood information, etc were included in the ‘other’ category.

Reverse check. At the next level, the reverse check process was done by 15
counselors and table 3.3 shows the items of the each category decreased. In reverse
check, the items were given and the counselors identified the relevant injunctions with
these items. After reverse check, the total number of items was 151. The median
number was taken to select the items. Similar form of adjective checklist was
developed by Williams and Williams (1980) to measure transactional analysis
functional ego states. Fifteen experts in Transactional Analysis assigned ego state
ratings to the 300 items of the Adjective Check List. Thirteen adjectives were
identified for each functional ego state that was strongly associated with that
particular ego state. An adjective was considered to be strongly associated with a
particular ego state if it received a mean rating of at least 3.5 on a scale ranging from
0 (not at all descriptive of an ego state) to 4 (highly descriptive of an ego state) from
the 15 judges (certified members of the International Transactional Analysis
Association). A total of 65 adjectives was obtained. The purpose of this study was to

develop ratings so that anyone could use the adjectives of the Adjective Checklist to
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describe him or herself or another person, and this description could be scored for
functional ego states.

Effectiveness of this Injunctions Identification and Exploration Tools. The
developed questionnaire and checklist with the instructions were given to the 25
counselors to use it in their therapeutic process. The counselors used it with 95 clients.
After using the guideline, the feedback was taken from the counselors. 88% of the
counselors shared that this guideline is comfortable to use. Some of them mentioned
as the instruction of the questionnaire is not to use the questions directly, but to use it
as a supportive, thought provoking tool; it becomes often difficult to understand when
to ask and how to ask. As the counselors need to be familiar with the questionnaire
before use it in the session and the use of this questionnaire demands lot of creativity;
therefore, the usage of it varied a lot from counselor to counselor. Those who were
less experienced, they faced more difficulties to administer the questionnaire. Another
8% said that the checklist is more comfortable. 28% participants found that the
feelings, thoughts, behavioral distributions in the checklist were very effective. As the
concept of counseling directly related to the feelings, thoughts, behaviors, it is easy to
connect it in injunctions diagnosis also. The definition of counseling according to the
American Counseling Association (1997) is “The application of mental health,
psychological or human development principles, through cognitive, affective,
behavioral or systemic interventions, strategies that address wellness, personal
growth, or career development, as well as pathology.”

The enrichment of the guideline was done after the feedback, given by the
experts. The languages of the items were changed according to the feedback.
Moreover, the “other” category from the checklist was excluded based on the

feedback of the experts and counselors. The experts gave their suggestions to
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accommodate the items from “other” category to other three categories. The final
distribution of the item number in questionnaire and checklist after feedbacks of the
counselors and expert opinions has shown in table 3.4 which indicates the
cohesiveness among the numbers of the items.
Limitations and Assumptions

There were several limitations to this study. The following are the limitations
relevant for the interpretation of the findings from this study:

1. Depending on the exclusion and inclusion criteria of the participant, the

participants’ number was very few.

2. While taking interview, the participants showed lack of knowledge in TA and

TA concepts.

3. There was no CTA (Certified Transactional Analyst) available in Bangladesh;
therefore, it was not possible to take a higher level of opinion.

The participants already showed their interest to use this guideline in their
therapeutic practice. This guideline probably will be a helpful tool to diagnose the
childhood parental messages of the clients.

Recommendations
Based on the findings and considering the reality of the context of Bangladesh
following may be recommended to use TA in the therapeutic session.
1. As there are many trainees of CTA are using TA in their therapeutic practice,
it would be helpful if they study in groups regarding TA concepts and cases.
2. It is also recommended to take supervision regularly those who are practicing

TA in their therapy.
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Conclusion

The present study concludes that the developed guideline to explore and
identify childhood parental messages is very helpful to diagnose the clients’ core issue
and make a plan for intervention. It is easy to use, especially with those who have at

least TA in diploma. The questionnaire part of the guideline needs creativity to use.
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Appendix III
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Appendix V
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Appendix VI

List of Injunctions
The implied messages the child perceives in his or her own small little world,
depending on the situation and the intense emotional provocation are called
injunctions. These messages are given to the child by parent’s internal child usually
(but not always), without the awareness of parent’s Adult.

1. Don’t be/Don’t Exist

List of 12 Injunctions
13. Don’t Be/Don’t Exist

strategies that don’t really address the 14. Don’t

15. Don’t Be a Child

16. Don’t Grow Up

17. Don’t Be You

themselves or others, have physically harmful 18. Don’t Make It

19. Don’t Feel

20. Don’t Think

21. Don’t Belong

unloved. 22. Don’t Be Close

People with this injunction have coping

underlying belief that you are ok to be in the

world. They attempted suicide, physically harm

addiction or substance abuse. They may have

feeling of worthlessness, of being unwanted or

23. Don’t Be Important

24. Don’t Be Well/Sane
Goulding & Goulding, 1979

2. Don’t

People who have been magically spelled with

‘Don’t’ might lead very quiet lives, possibly
finding it hard to take even the smallest of risks to get their needs met. They have
maladaptive over cautiousness, habitual dithering between course of action, never
getting started on projects.

3. Don’t be a Child
People with this injunction have habitual stiffness and solemnity in manner,
awkwardness in dealing with children, discomfort in situation that entail playing,

behaving spontaneously or having fun, particularly where there is no rules.
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4. Don’t Grow Up
People have habitual childlike mannerism, avoidance of positions of responsibility,
inclination for relationships where the other person take charge_, readiness to escalate
feelings in response to stress, discomfort in situations that call for analysis or self
restraint especially when this entails settings rules for self or others.
5. Don’t be You
A person might then carry a sense of a gap in themselves, that they’re somehow not
who they are. Their estimation of themselves as inferior to othérs and behavior or
choice of dress typical of other sex.
6. Don’t Make it
These people typically work hard in the class and do all assignments competently. But
in the exam situations, person is likely to find some way of sabotaging herself. May
be panic and walk out of the exam. They may come down with psychogenic illness.
7. Don’t Feel
They may reports of never feeling (angry, sad, scared etc). Their behavior patterns
entail blanking off physical sensations. They have habitual overeating or under eating.
8. Don’t Think
People with this injunction have habitual ‘blanking out’ or confusion when faced with
problems, escalating feelings as a substitute for thinking.
9. Don’t Belong
They have a sensation of being ‘out of it” in groups.
10. Don’t be Close
People with this injunction have unease at touching or being touched. They have
difficulty in giving or receiving affection, lack of emotional rapport with family or

friends, unwillingness to enter committed relationships.
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11. Don’t be Important
These people want things but not asking for them openly. They feel unease in
leadership situations, face difficulty speaking in public. They also feel insignificance.
Sometimes they experience of being one-down to authority-figures.

12. Don’t be Well/Sane
Whenever life feel too scary or demanding people with this injunction may feel the

only way to be is not to be well. Often they have the issue of psychosomatic feature.
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Appendix VII
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(T FAPMOA TN TP WF MG SIS A |

GTefe S [ |9 [8 e (Y |9 |b |5 |d | |
S, 84 (Sad)
2. I (Pain)
. 7 (Anger)
8, 9% (Irratation)

¢. @ (Hopeless)

Y, TR (Valueless)

q, 9™ (Frustrated)
b fa38 (Depressed)
5. fofes (Worried)
So. SIS (Empty)

SO, YIS (Rejected)
5. AfTe1® (Abandonment)
S, Tfan (Anxiety)

8. Y (Fear)

se. QALY (Guilt)
S, R4t (Hesitation)
sa. AR (Helpless)

Sbr. TN AR (Less Confident)

9. OIBIG (Loneliness)

Q0. =SS (Sensitive)

. (RIS ©[/! fTSF (Inferior)

Q2. ! (Shame)

Q0. QARIWINY (Unacceptable)
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38. WNF (Suppression)
¢. (1Y (Rage)

Q. ©F4 (Fragile)

24. T4 (Agitated)

. f75%1 (Numb)

35. fairzrat (Confused)
9o, A1 (Inseurity)
o). iy (Mistrust)

3, ferTareTel (Betrayal)
0o, SHZWY (Heartbroken)
©8. 3f%s (Deprived)

e, P (Tired)

0y, SHA (Fragile)

04,

ob,

0.

go.

85.

82.

89,

88.

8¢.

80,

84q.

8b.

8.

¢o.

@s.

ex.

@9,
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se. | TSNS A, FA FH A

o, | foRTE otg Q1 T4

sq. | DIBCEAS W& FACS 1 oI

sw. | e furs A/ et

v, | oEg Tfte A

Jo. | I (@A YIS SIS
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Appendix VIII
Effectiveness of Injunction Exploration Questionnaire and Injunction

Identification Checklist

Y. N FOEd FICHT Y U2 AT G2 (BFEFHI0 IR FACA?

2. GHUE R GIRPHH JIRRF WERE T oot FRwed e

0. N G2 (FIRIIBEE (@I (TN s Aoare FIre IR A 260 T

UACR?



Identification and Exploration of Childhood Parental Messages 116

8. eMMSIT W2 (FIFEIBBA (@ (I T oM Fite & A1 @ Afaeq
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Appendix IX

Injunction Exploration Questionnaire
1. Don’t Exist:
> 1 e fre e W3 AR (581 FtareA e
2 T freg WS srfeEm e
o fTtete a1 o w5 F 1 @ e e/ sy g e
81 (IIH 4 TN f& a7
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v | e & T SRR Sy e 237
Q1 (ROTEAY 8/¢ I IF Q- A (FT fF TS AAEH?
b | WARE I (AT AT FACE F 1108 @ Wi APire Siwmd 5911 20?7
> (JBIIER (P BIE (@A T (MIATRA?
30 | AR TONR (1S & T 78 WA w1 Siawes gl A2
2. Don’t Do (Do Anything)
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o | ofq e (AT & A @1 IS 8% IEA?
81 (P TG FACS (A [ LA T & Tt I 40 [F 20 A9 1 F403 [
A7
¢ I T T O 3 g (- QN0 [T Ao W W2
Y1 HAE fF WA 2 - e g3 T RS 7 gowel 1 SfI¥E e W
7
91 G & WA = - IS I JEE FIE @ T WHAH TS AR 7, 5@
areif Fare HE?
3. Don't be a Child M
> | ABITAR Y Y BIGICS (T FACE? O &0 | oS 7?2
Q1 TSI FACS (A WAF (0H/ FTere (e @ et |ie?
o i & Forgeera e FAS AEA?
8| (RIBCENy Al W & 219 Yrat 27 e @ I Fare?
@ (T T TGN FACS (A0 TR A A (A QOO QN (I A/ YR oA i fEAr
Y| TR [ T - (FO (12 IR Td |l e s9te ofram?
9| TIEA! fF T - WMAIE FIECE PR (72? ,.
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4,Don’t Grow up

> 1 Aftg e @ aww @1 & areify ofSwm ame?

7 3@ & FRE?

31 T Mg A IS R SR AN T CofTe o wieel feere

7 = & s

© | T GLAF AARTE B9 7 4 [ T 27 @ IS O ("G (1372

81 T T JF WHATCE /A7 FIER [t FAK &+ A (&1 47w dryraa

90 A IACS B WA O (B FCA? ‘

¢ SR T U A W W e 7 e e 21@?

Y GEf T4 T A @ S 2R WoEE [ e 2@ Ol [ AR (T

fewt =17

5. Don’t be you

> 1 Ftes & 4w 26 W 7w

3 S S TN 30 2 G o TS ATCS? /(I (RO FIAT A0S AT

SRS (Y FCAA? (RO A (NCAWR?
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Appendix X

Therapeutic Guideline for Identification of Childhood Parental Messages
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Appendix XI

Injunction Exploration Questionnaire
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Appendix XIII
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Importance of understanding childhood parental messages (injunction)
and taking redecision. Whatever the injunctions people received, and whatever the
resulting life decisions were, transactional analysis maintains that people can make
substantive life changes by changing their decisions—by redeciding in the moment. A
basic assumption of TA is that anything that has been learned can be relearned.

By making decisions in response to real or imagined injunctions, we assume that
some of the responsibilities for indoctrinating ourselves. Clients in TA therapy,
explore the “shoulds” and “shouldn’ts,” the “dos” and “don’ts” by which they have
been trained to live, and how they allow them to operate in their lives. The first step in
freeing oneself from behaviors dictated by the often irrational and generally
uncritically received parental messages is an awareness of the specific injunctions
and counter injunctions that one has accepted as a child. Once clients identify and
become aware of these internalized “shoulds,” “oughts,” “dos,” “don’ts,” and
“musts,” they are in a better position to critically examine them to determine whether
they are willing to continue the life by living by these internalized words.

At the same time, without understanding such injunctions the person cannot move to
redecision. If we can find out the injunction properly, then we can understand a
possible decision accordingly and it would make some possibilities to take redecision
on the basis of that decision. So, this is very important to understand injunctions that
person has to work for redecision.

How to take re-decision. Mary Goulding (1987) says that there are many
ways of assisting a client to return to some critical point in childhood. “Once there,”
she adds, “the client reexperiences the scene; and then she relives it in fantasy in some

new way that allows her to reject old decisions”. After clients experience a redecision
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Appendix XIV

Injunction Exploration Questionnaire
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(0. AR PCGA PO (9 TF 0 WA 0T deaw?
g AT I T FOO! TAN T 72
3. Don’t Be a Child
Ty, ABIME AL FAY FIOTS (FAA FACA?
. G FACS 2 TR TS FACR (AT (T GO BLAA?
O, (RIGTIEAT AT T &AW Y@ T, (AT A @ w41 e @ affsferm sarea?
4 Don’t Grow Up |
. Wig [ <o Tare (9" 97w @92 (Don't be a Child)
2 IR wflg 0 FI6 $E ORI FT9F (SRACO (T eoN?
(9. T TS A 519 70 ©UH 5 Feam?
g. T4 T S AT /AN S [T FAT & FA IS B WA
O (P TS FCEA?
2> Don’t Be You

S AN T AN QG T2

2 SO RIS WA FHACE (@A G AT SA?

g . MRS G AN GET FRE (AT FACA?

Q.. (I AT T AACS A SRS (4 FCEA?
&) Don’t Make It

2. (I IS FACS (I (@0 581 I A7
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2 4, Wl @ T8 T8 FRCRA, IR WA I (07 IO @0 A
@RITS 373, O Wifd Fres  few oem, ave 28 feae

&, (oY fire 2@ a3ew «ff¥fore Wl @ @y seaa?

B, ST I FECS AN (A AJSd FA?

=£. Don’t Feel 0
2. woﬁﬁﬁ@v@gﬁ@wwwo
3. AT I ACSRFA! OIH Aoute f[Feg qdm ITw?
. WQBWW%WWWWWWWW?
§3Don’t Think e et i
3 WWWWWWWW?
2 SRR 6 T 2 WA AT (P (722
Y. M ACEHA A T FOII w2 Fa?

R (T oy I WA @uTer afsfen sEn?
(. Don’t Belong
2 mw%ﬁwmmwwvﬁmwv

2 S W A A I FACS (A TS FLA?

¥ QAT AE IS I IS FACS (FNA TS IFE?

g WWWW%WWW?{%WW?
/ﬂDontBeClose R e e e e

> WW@W%@WWW?

4, ARRE @32 IFIHRT AL SPS ST FACS WA (I (Y FLE?

U] ﬁwﬁwﬁc—wamwwmﬂmﬁv
N ‘Don’t Be Important ' : e i .
a. mqﬁmw‘iﬁ"imwﬁﬁmwwv

2, TR TR IS AW (AT GO FCE?
(5 TG U (UF WA e (P W 22
g. T T A weAf fives fFern ee?
& . CRIGTEA (TN e (ATS?

J& bor'the WelrSae 7

3. G T A e e e
2 @ «ffEfers ama QoM @ Tg T8 A AN (77
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Appendix XV
Injunction Identification Checklist
Injunction | WS (Feeling) o=t (Thought) . | @54 (Behavior)
3. e 734 (Sad) o @ fARTE A (T LT FE |o ORI A
Don't o %1 (Anger) o TETF (6 I I, @A A o FW
Be/Don’t o TR (Hopeless) o TNCE (FO AT | o §eibIel AS, ftes wofbey T
Exist o {484 (Depressed) o TNIA TAGIR AW IS o W] (AT
o WS (Empty) o JIOCE fyeT T Y o AMITGE < wepw Ay =
o ASNY® (Rejected) o teR/arR =S @ g o
o fTe/F(Abandonment) Ec)
o TS (Unwanted) o JRI-N'F AR A7 &I ICH
2. e 34 (Sad) o SIf T AT AR TF/CARZ A |o Tl AT T® RS TA
Don’t o YOS (Rejected) o I AR M, WS Ay =@ A «fem I
o Tfant (Anxiety) o «% ~fRA3AG! Ftem o poIBIe AT, s wfbtm A
¢ F (Fear) o FRfFE I TN @A, 1 | A (T
o T (Shame) TAF (57 N T OfF ’-mmﬁmﬁwm
o TAFS (Embarrassed) |o @I F47eR fFg Targ sy AT AN I, WS AT
o 1S (Blamed) AR Gl
o (T IIG FACS (A1 A
(T (T (TF 951 N _F, (6
IW A G o v 0
3. o 739 (Sad) o R TG T (@, AW (Ol FB o AV ANF, A T I
Don't Be a |e % (Anger) N o BIETAS W& TACS /ATTT
Child o S (Fear) o TNIE ISMA TSl TS A fars /@ fog Sottem Fare
o &Sl (Empty) o YN WS ARG AT =
o =% (Shame) o Q47 T TAMR (S qIF o Y TS HIY @ @R
It g 2@ 5T, JICA PRI T 2[R
o VG A TWABFA | F A IN
o I | FHAW Al 7Y o JHITAF AN TS FACS T
! o AT JICE TV P
o T YT QTS AT A
o W @ AT (A BTA
o AN TN Y™ FJ
4, e [ (Anger) o I o7 A, WNE W 2T 1, o WY (4TS 27 9 Tiw &
Don't Grow |e &l (Hesitation) o I MG e @y 92 «fSm T T 9" B
Up o (20 o[ e o Ty Frare frs sifq = IS WY (=G (A
B (Inferior) o SIILATAI WHNE (B (@A AL o TLF SFS A 517 27 O
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o TfR% (Anxiety)

™

FSO! (RS (AT

o T TS fFF W AT
e =1

o IHIME WCO! IQI-T'F Borta
IEEERIGR

o TRATS A 7 I (IAY &
BGACRX

5. o 739 (Sad) o ST RO IR o T o Tl Tgr TS AAE A
Don't Be | Tf@% (Anxiety) T /G TS o T GRS /AEME
You o YIS (Rejected) o TN A TF WA (RCHA/ T o S
o =G (Shame) (o= for) o TAF I (S i I@
o LGRS (Unexpected) |o S I (ATF WMl qHead (o fires a7 (77
o TG (Loneliness) TS | o IFMA AN FTS St =iy A
o O 53 55 o frres/cifirae . fes
o T 4@ @0, Wy «@"a WE PF
o UNIE e 2o W@
o QT GEATF B, (R A
e erafeEs
o OIZ/@AEAAE Q@M wwg
¥ A ST T W
6. o Tfa3 (Anxiety) o WIS ~ET A, WNE M@ T |0 4T WS & (T W
Don’t Make (¢ ©F (Fear) Bl o T AGY AT
It o % (Anger) o W TW W T A (NE, o R IEAAET
o f@% (irratation) fog ©lRte “rafy W o T fdiad $aTe wfEm =@
o P68 (Numb) o wfY s (<)
o (&Y (Rage)
7. e %34 (Sad) o TN (P AU (AR, WO o VW A A G A T e
Don't Feel | % (Anger) 2 <8 @E
o 755 (Numb) o W3 Ty QA 56 A o TIGRST FA AR &K
o TS A WA A, *G AT BT
I o FIT I IAF ANY FCH, AR
‘ o 8T g (13, FEE SUoTH Y A /A
TACS R o (ITA (T TAFS A T
o TSI W 47 I S #re o A AR, FT AR 93
AT A A A IY O
o I (I QAT TS R A
8. o 5% (Numb) o W T IR T TH (IR, o oW AT block A W, (=T
Don’t Think [ TR (Helpless) fog oraTe ez g
o EMIRF (Hopeless) o OB o7 &S (3, AT IC Tolra SIfFT U I, WEE
o ARG (Rejected) o SN TR I AN R Y| S ol Ao FA MG A0
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o [ TAI O FHA W o Tt (o7 <= T @RR W
o (I T A WA g e feres I
OIACS A A o oY II WO T
lo <N §&1 S0 @
o (I JTABAT M FAAIIC* ﬁ“i
[ AL 4 IE A
o INW I T
9. o ATAS (Rejected) o Ufy W AfFQIET Q@MW A |0 WHATF T A
Don't o “fToI® (Abandonment) |¢ fY @3t o IAAE WO (VW (I
Belong |o OFRIE (Loneliness) o ¥ ffdd A W o fEte wEmW T A
o FE (Pain) o I W WO A T (AT
o TAMES (Unwanted) o TMIE TifBfS FA T o ffafos I I AN AW
swgef fog @ CTAPN WEd FSifz AE
¢ TN (FT SEAH A
10. o AfaSI® (Abandonment) |o I A Y TS AT T |0 (T GWEEW «FE/~ FaE
Don’t Be o fqAraRTer (Inseurity) |o AT e = T B AR . BIET A W, AHS (@Y I
Close o S (Mistrust) o (N wfFe, CAETTE TR |0 TS g it a1 waE T%
o O (Fear) I QT fog a2 TS TR
o JIICA @A IR WS (R @Y F@ A
o T PR O GGH T &Z |0 TLIFI CFG Y T A
A o efeusfo fate = @ Ao
(TS F+) 9%
e JIA ARY attached S AN
3y
o HNH T/ N AT T
ET
11, o 734 (Sad) o @ RIS GNH @ FTH R |o T BTN AT TorrSTT (I
Don't Be o JOMNS (Rejected) o AT (T SFG/ AN (77 GEG MY
Important e #f{®1& (Abandonment) il |o ST R AN fag TS
o OFR™ (Uncomfortable) |o SINF Bredt T SaifeFa T o @S Y
o T (Shame) A o e STuEma 909, feee
o YHES (Embarrassed) o TR I @A @W‘i‘f IER Bom arg 7T
= o T IS A
o wFG QO T (T TSl
qE 1R
12, o W34 (Sad) o @ify g g o G432 WU T [fon
Don’t Be o ©FA (Fragile) o GF T @RI WY (TS OIEAATH TIFNIT IR I
Well/Sane  |o S&RATAIN] & o IO AT AW
(Unacceptable) o (T N (A CACS AR A |0 YT T WYF T A
o W@IfES (Unwanted) o TINIF (A W 7l W *fGrs o (TG (RG NARE Bitols (S
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P “ITq
o IS OF 7 AP WA o EfESI TN WY @Y
A 1S AR
o TTE UETR TWCHF WCACAA e
Ry
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Appendix XVI
Injunction SN (explore) &Ho@ 2 HfEwwad (identify) (G170 IR
fermiee
Afsfs waE fivaa s/ W /O AfpdTRR M T AT WA et
@ e, amme @R R T w@ered WA [FY injunction TR T A
IS GG O AYS, @, wivad uie ARFEE o SRAAEAE doike I
e | FRTITR o @R injunctionst@l e TS ARE TSR EMIGR RS
smewA IS O FFS W1 AGE ‘Injunction Exploration Questionnaire’ a2
‘Injunction Identification Checklist’ Injunction Injunction W&« (explore) 4R

f5f%® (identify) T99 Ty Wb Fafen aft IzTw Mo fey S w4 2@-

7

ANA IR (P I L<Tee

5. PHIE W2 GIFPS IR ARG Fereramace 6@ dod (Introductory
Course on Transactional Analysis-TA 101) @ wae By g @ (1 year
Diploma Course on Counseling - TA and NLP) F=ifaHl 0@ A1 O G e
FISEFRMT W T > IRIT KT ANY (7 e, JeRfenT a3 ogeeR afere

AL HIF (12 O PIRCHA CFA W3 N G (GPEPS JIR FACS AES

3 U3 e R (PEPLH YN FIACHT [T FOGTIE ARE TO  GR
THOE el Fae AR @36 AR @ T FECHER EPRA JIRAET T

T

©, FIEETTE AT (AT, FIACOA /AT AAES (@ 2y FIACER SN A
932 AFFES! TEW (@R FACS AT | SEY @, 2N T d4F Sr*f  FTBe
O T WREE TH T S I WPTH (explore) TACS HYTS! T, WIS

IR (TN AT TG TPTF A GBI 77|
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guonE e SAMAeT (e TYNR (IO FIOGER O PIATIE A
TR e Tazw TACO OfEH, TIT I G2 FUTD GOA2 G GARPEIE
ity ATF Woitad A RAPRHT FIo FAF Ty TSI ARar Soidte 2w
a3 T (I FIPSE FICEER LY GIYA FACS AR 1 (T PO
e oA FCRCHR QTAEH TR IFEAerord ALY FIRE FICS |

8. (GBI FIEFEE PLACHY ANY (T (T8 O injunction STARANTHA Ja2E
TACS AIEH 1«6 999 EMIaE 2 (A0F3 IR I @S AR s ast

b Af A, OIR IAIS! (TGP T IiEs A Al |
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